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CHAPnRI 

Minnesota State Board of Education Values, 
Philosophy, Mission and Goals 

Public education in Minnesota has a strong heritage of public involvement in 
the operation of its schools. At no time in history has that involvement been 
more important. The American society is in the midst of a multitude of social 
changes including two that dramatically effect schools. They are increased 
demands for accountability of all social institutions and the all-encompassing 
movement from an industrial based economy to an economy based on information 
and service. Changes of the latter type occur only once every several genera­
tions and have profound effects on individuals. Public education can mitigate 
some of the negative impact of such changes on individuals, by openly involving 
citizens in procedures that result in decisions regarding the future of public 
education. Such involvement is essential to accountability and to empowering 
the citizens to be a part of deciding their future. 

The Minnesota Department of Education document titled, Goal and Outcome 
Specification Process, suggests a set of procedures for appropriate involvement 
of the public. These procedures include public participation on the develop­
ment of statements of values, philosophy, mission, and learner goals. These 
sets of statements are a hierarchy of increasingly specific concepts ranging 
from values, the most general, to learner goals, the most specific, that give 
form and direction to public education. Given this hierarchy, staff, skilled 
in subject matter and the profession of teaching, can develop very specific 
expectations, learner outcomes, for each subject area. 

The following sets of statements were adopted by either the Minnesota State 
Board of Education or the Minnesota State Legislature for two purposes. First 
they provide a model for use by communities and school staff as they strive to 
improve the learning experiences they provide for residents. Second, they are 
the hierarchy used by Department staff and teams of educators as they develop 
model learner outcomes for each subject area. Only the, Mission Statement for 
Public Education, adopted by the legislature gives explicit direction to public 
schools. All other parts of this document are models, suggestions for the 
consideration of residents and professionals in each school district. 
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LEADER VALUES 

THE MINNESOTA STATE BOMID OF EDUCATION VALUES THE FOLLOWING HOMAN ATTRIBUTES AS 
PREEHIUNT FOR THE CITIZENS OF THE STATE OF MINNESOTA. 

COMPASSION - a condition in individuals whereby each is sensitive to the 
conditions affecting the lives of others and each has the commitment to assist 
others when appropriate and possible. 

COMPETENCE - a condition in individuals whereby each attains levels of knowl­
edge, skill, and affect commensurate with his or her potential. 

COOPERATIVENESS - a condition in individuals whereby each interacts with others 
in a manner that mutually benefits all participants in the interaction. 

CREATIVITY - a condition in individuals whereby each acts or expresses self in 
new, improved, or unique ways. 

CRITICAL THINKING - a condition in individuals whereby each is able to judge 
the potential for a proposal or activity to achieve its stated purpose. 

HONESTY - a condition in individuals whereby each is fair and straightforward 
in the conduct of human interactions. 

LEAKNING - a condition in individuals whereby each continually strives to 
increase personal levels of fulfillment and competence in an expanding array of 
human endeavors. 

PROBLEM SOLVING - a condition in individuals whereby each has the ability to 
identify, frame, and propose new, improved, or unique solutions to existing and 
emerging problems. 

RESPONSIBILITY - a condition in individuals whereby each strives to fulfill the 
obligations of self-sufficiency and active commitment to the common good. 

SELF-ACCEPTANCE - a condition in individuals whereby each has a positive 
self-image, through assertion of rights, holding personal physical and 
emotional well-being as an ideal, accepting personal talents with humility and 
personal limitations with the resolve to improve where possible and accept 
where necessary. 
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EDUCATION SYSTEM VALUES 

THE MINNESOTA STATE BOARD OF EDUCATION VALUES THE FOLLOWING SYSTEMIC ATTIUBUTES 
AS PREEMINENT FOR ALL SCHOOLS IN THE PUBLIC EDUCATION SYSTEM. 

ACCOUNTABILITY - a condition in every school whereby each is able to justify 
its use of public resources by effectively fulfilling its mission of student 
learning. 

EFFECffVENESS - a condition in every school whereby each accomplishes its 
mission in a time frame and at a performance level defined by students, 
parents, citizens of the community, and their representatives. 

EFFICIENCY - a condition in every school whereby each accomplishes the highest 
possible level of excellence with available resources. 

EQUITABILITY - a condition in each school whereby every student attending the 
school is provided with appropriately designed and individually determined 
opportunities to achieve the highest level of excellence his or her potential 
allows. 

EXCELLENCE - a condition in every school whereby the highest possible standards 
are accepted as the norm for performance for all students. 

RESPONSIBILITY - a condition in each school whereby each accepts and acts on 
the belief that: the parent(s) has primary responsibility for raising and 
educating the child; the community is responsible for assisting parents in 
areas of needs; and the school, as a part of the community, is responsible for 
providing learning experiences. 

:RESPONSIVENESS - a condition in every school whereby diversity of personal and 
group needs and aspirations are expected, accepted, encouraged, and routinely 
addressed. 

WHOLENESS - a condition in every school whereby each gives necessary and 
appropriate consideration to the potential career needs and social, emotional, 
and physical growth of each student as it designs and implements educational 
programs. 
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MllffiESOTA STATE BOARD OF EDUCATION 

PHILOSOPHY 
FOK. 

LEARNING IN THE PUBLIC SCHOOLS 

THE STATE BOARD OF EDUCATION BELIEVES THAT: 

Human beings are becoming globally interdependent while maintaining 
extremes in diversity of behaviors, sophistication, and values. 
Advancement requires people who are at the same time honest, 
responsible, compassionate, and cooperative. Schools must model 
those characteristics as they provide opportunities for individuals 
to develop those traits. 

Each human being must understand and accept self before there can be 
any expectation that he or she will become a self-sufficient 
contributing member of society. Schools must implement systems and 
procedures and must conduct human interactions in a manner that 
encourages, enhances, and assists in the development of a positive 
self-image by every individual. Schools must ensure that their 
systems and procedures and their conduct of human interactions do not 
inhibit the development of a positive self-image by every individual. 

Life in our world today is becoming increasingly complex. Population 
growth, diminution of natural resources, pollution of the 
environment, and technological advances in communications and travel 
have brought the human race closer together, increased the amount of 
human interaction, and brought on problems never before faced by 
humankind. Individuals living within this situation must be 
increasingly competent in an ever-widening range of activities and 
must be progressively creative in solving technological and human 
problems. Schools must ensure ongoing opportunities for individuals 
to develop and improve competence in all areas of human endeavor, 
model and enhance creativity, and provide experiences in creative 
problem solving for students. Schools must ensure that every student 
is provided an appropriately designed opportunity to develop the 
basic learning tools of communications and computation. 
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MINNESOTA STATE BOARD OF EDUCATION 

PHILOSOPHY 
FOR. 

THE PUBLIC EDUCATION SYSTEM 

THE STATE BOARD OF EDUCATION BELIEVES THAT: 

A democratic society has a need for an educated citizenry and a 
responsibility to meet that need. The public schools are entrusted 
with fulfilling that need. To carry out its mission, schools expend 
a significant portion of the state's public resources. This public 
trust assumes a self-evident responsibility for utilizing resources 
efficiently, performing as effectively as contemporary wisdom allows, 
and accounting for the excellence· of its results. 

The citizens of Minnesota are extremely diverse in terms of heritage 
and dreams for the future. Concurrent with this diversity is the 
democratic societal need to have a total citizenry educated to a 
level that provides the means for communication, productivity, and 
assuring the maintenance of a free society. To meet the public need, 
the public schools must assure high standards for responsiveness and 
equity of access. To meet the diverse needs of individuals, 
responsibility for planning, implementing, and maintaining specific 
learning opportunities must be vested as close to the individual as 
efficient use of public funds allows. 

All humans can learn and each exists and enters school as a whole 
person, indivisable into such conceptual components as intellectual, 
social, emotional, physical, and future career aspirations. Each is 
more than the sum of the parts. These are expedients, oversimplified 
arbitrary divisions of human attributes that are interrelated and 
interreactive within each person. Each community has a shared 
responsibility with the parents for meeting the needs of each child. 
Each school must implement programs that stress the intellectual 
development of each student, and give full consideration and 
necessary attention to other attributes essential to learning and 
adulthood in a free democratic society. 
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MISSION FOR PUBLIC EDUCATION 

As adopted by the Minnesota Legislative Commission on Public Education 
and enacted into law, Chapter 40, Laws of 1985 

The purpose of public education is to help individuals acquire knowledge, 
skills, and positive attitudes toward self and others that will enable them to 
solve problems, think creatively, continue learning, and develop maximum 
potential for leading productive, fulfilling lives in a complex and changing 
society. 

MINNESOTA STATE BOAIID OF EDUCATION 
MISSION 

The purpose of Minnesota State Board of Education is to provide the vision and 
leadership essential to an increasingly equitable and effective system of 
public education as defined by the Minnesota State Legislature. 

MISSION STATEMENT FOR THE KDINESOTA DEPARTMENT OF EDUCATION 

The Minnesota Department of Education provides leadership, service, and regula­
tion to maintain and improve an equitable, uniform and quality system of public 
education for all learners. 

The Department provides leadership as an advocate for education by defining 
quality education and by seeking the resources necessary to meet the needs of 
all learners. 

The Department provides service through informational and technical assistance 
that will improve the productivity and performance of students and staff, and 
provide opportunities for the development of the potential of all learners. 

The Department regulates education by maintaining, interpreting, and enforcing 
Minnesota State Board of Education rules and state and federal laws. 
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MINN.ESOTA STA.TE BOARD OF EDUCATION 

LKAIOOUt GOALS 

A. In order to effectively participate in formal learning experiences, each 
student will develop the skills of: 

1. reading to gather data, information, perspective, understanding, and 
to utilize reading as a leisure time activity; 

2. writing to explain, describe, and express a point of view and 
feelings; 

3. listening to gather data, information, perspective, and 
understanding; 

4. speaking to explain, describe, express a point of view and feelings, 
and to debate an issue; 

5. computing to apply arithmetic functions to situations; 

6. using technological tools to enhance learning opportunities. 

B. In order to lead a productive and fulfilling life, each student will 
accumulate knowledge and develop the understanding, application skills, 
and affect essential to: 

1. participation in lifelong learning to gain additional information and 
skills; 

2. living within local, state, national, and world political and social 
st rue t ur es; 

3. examining personal beliefs and values and the relationship between 
those and behavior; 

4. making informed ethical and moral decisions; 

5. citizenship; 

6. stewardship of the land, natural resources, and environment; 

7. acting on the impact of natural phenomena on human life; 

8. acting on the impact of technological advances on human life; 

9. expression of self and understanding of others through creative and 
aesthetic endeavors; 

10. developing an understanding of career options and general education 
requirements for each; 
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11. developing an understanding of world and national economic conditions 
as a base for making informed decisions on consumer products, 
occupations, and career needs and resources; 

12. selecting or preparing for a series of occupations that will be 
personally satisfying and suitable to one's skills and interests; 

13. management of personal affairs. 

C. In order to resolve issues and meet needs creatively, each student will 
develop the thinking and decision-making skills of: 

1. comparing, differentiating, and relating information and facts about 
which each has the ability to understand and apply knowledge; 

2. combining various facts, situations, and theories to formulate new 
and original hypotheses or to develop new solutions; 

3. critiquing and making judgments about materials, conditions, 
theories, and solutions; 

4. generating and valuing creative alternatives. 

D. In order to value, understand, and act based on an acceptance of the inter­
dependence of humankind, each student will develop the knowledge, skills, 
and affect essential to: 

1. seeking interactions and feeling comfortable with others who are 
different in race, religion, social level, or personal attributes, as 
well as those who are similar in these characteristics; 

2. acting with an understanding of the basic interdependence of the 
biological and physical resources of the environment; 

3. acting with an understanding of the interrelationships among complex 
organizations and agencies in modern society; 

4. assuming responsibility for dependent persons of all ages in a manner 
consistent with both their growth and development needs and the needs 
of society. 

E. In order to value, understand, and act based on knowledge of the diversity 
of humankind, each student will develop the knowledge, skills, and affect 
essential to: 

1. basing actions and decisions on the knowledge that individuals differ 
and are similar in many ways; 

2. basing actions and decisions on the knowledge that values and 
behaviors are learned and differ from one social group to another; 

3. basing actions and decisions on the understanding of life styles or 
behaviors within the context of the value system of the societies in 
which they were learned; 
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4. withholding judgment of another's actions until after trying to 
understand the personal and social context of that action. 

F. In order to address the problems of humankind through group effort, each 
student will develop the knowledge, skills, and affect essential to: 

1. basing actions and decisions on the understanding that as individuals 
move from one society to another, they can learn life styles and can 
learn to behave appropriately in different societal contexts; 

2. acting on the belief that human behavior is influenced by many 
factors and is best understood in terms of the relevant person 
context in which it occurred; 

3. acting in accordance with a basic ethical framework incorporating 
those values contributing to group living, such as honesty, fairness, 
compassion, and integrity; 

4. working in groups to achieve mutual goals; 

5. providing leadership in resolving personal and societal issues. 

G. In order to effectively resolve conflicts with and among others, each 
student will develop the knowledge, skills, and affect essential to: 

1. assuming responsibility to form productive and satisfying relations 
with others based on respect, trust, cooperation, consideration, and 
caring; 

2. acting on the belief that each individual has value as a human being 
and should be respected as a worthwhile person in one's own right; 

3. dealing with conflict in a constructive manner. 

H. In order to act on contemporary events and issues with a perspective of 
their historical origins, each student will develop the knowledge, skills, 
and affect essential to: 

1. understanding the origins, interrelationships, and effects of 
beliefs, v~lues, and behavior patterns in world cultures; 

2. understanding one's culture and historical heritages, the literary, 
aesthetic, and scientific traditions of the past, and familiarity 
with the ideas that have inspired and influenced humankind; 

3. understanding the manner in which heritages and traditions of the 
past influence the direction and values of society; 

4. exploring one or more world language and culture. 

I. In order to develop a positive attitude toward self, each student will 
develop the knowledge, skills, and affect essential to: 

1. developing the self-confidence needed for confronting one's self; 
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2. developing feelings of positive self-worth, security, and 
self-assurance; 

3. living with one's strengths and weaknesses; 

4. acquiring knowledge of one's own body and a positive attitude toward 
one's own physical appearance; 

5. adopting the idea of self-realization based on the concept that there 
is more than one way of being human and that efforts to develop a 
better self contribute to the development of a better society; 

6. understanding that self-concept is acquired in interaction with other 
people. 

7. developing habits, such as pride in good workmanship; 

8. adopting a positive attitude toward work, including'an acceptance of 
the necessity of making a living and an appreciation of the social 
value and dignity of work. 

J. In order to set personal goals, each student will develop the knowledge, 
skills, and affect essential to: 

1. selecting personal learning goals; 

2. making decisions with purpose; 

3. planning and organizing the environment in order to realize one's 
goals; 

4. accepting responsibility for, and the consequences of, one's own 
decisions; 

5. controlling or releasing emotions according to one's values; 

6. working now for goals to be realized in the future; 

7. selecting viable alternatives for actions in changing circumstances. 

K. In order to cope with change, each student will develop the knowledge, 
skills, and affect essential to: 

1. initiating appropriate change while recognizing the value of existing 
structure and concepts; 

2. tolerating ambiguity; 

3. basing actions on an understanding that coping with change is a 
continuous process throughout life; 

4. developing an understanding and acceptance of the changing world of 
work and the potential need to change careers several times 
throughout one's life; 
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5. using career information and ongoing counseling services for making 
informed and satisfying vocational choices. 

L. In order to lead a healthy, fulfilling life, each student will develop the 
knowledge, skills, and affect essential to: 

1. assuming responsibility for one's own health and safety by 
establishing a daily regime of health behaviors that will contribute 
to a positive life style and an improved quality of life; 

2. making informed decisions in regard to the selection and utilization 
of health products and services; 

3. making decisions regarding life styles that promote healthful family 
living; 

4. being an advocate for adequate and effective public health measures 
that will protect the individual, family, community, and the 
environment; 

5. an appreciation of physical and motor fitness and understanding of 
its relationship to health maintenance; 

6. function in the continuum of play-skill activities which include 
understanding, cooperation, accepting rules, controlling emotions, 
following group process, and acquiring self-satisfaction; 

7. maintenance of the physical conditioning to participate in a variety 
of individual, dual, and group sports/activities and to participate 
in outdoor activities. 
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CHAPTER. II 

Introduction an~ Goals of Educational Media and 

The purposes of this chapter are to provide a rationale for teaching media and 
technology skills, and to relate these skills to the goals of the Minnesota 
State Board of Education. 

The goal of the school library/media program is to ensure that each child 
acquires skills necessary to become a self-reliant, lifelong learner. 

The school library/media skills program is an integral part of the instructional 
process. Good library/media programs are designed to teach the student skills 
in finding, interpreting and applying information to help the learner function 
effectively as an individual and in groups. Library/media programs are also 
designed to instill in young people an appreciation for literature, film, and 
other forms of media. 

Educators are increasingly aware that schools must attempt to provide instruc­
tion relative to the varying needs, learning styles, ability levels, and cul­
tural backgrounds of today's students. These students come to school with 
diverse social, intellectual, psychological, and emotional experiences. In 
addition, they are exposed daily to highly stimulating and rapidly changing 
technology outside the school setting. If students are to function success­
fully in a complex society, they must acquire skills and knowledge to become 
independent, self-reliant learners. Within the school, the library/media 
program is a major force which helps the student develop these essential 
skills. The school's media center should serve as an extension of the class­
room--a laboratory for applying those skills that can be applied to information 
needs throughout the student's life. In addition, experiences with literature, 
film, and other types of media help in the understanding of differences among 
people, and also help students gain insight into their own problems. 

The learner outcomes were developed in three broad stages of learning skills in 
educational media and technology as follows: 

Accessing Information: Learners will become familiar with and understand the 
potential of the wide variety of information sources and personnel available in 
their schools, communities, state, nation, and global society. Learners will 
be able to locate and use information from these sources. Learners will active­
ly pursue information according to their particular academic and individual 
needs. The learner will understand that there are a variety of formats and 
materials available to accommodate all ability levels and learning styles. 

Processing Information: The learner will comprehend and apply concepts present­
ed in media. The learner will apply critical reading, viewing and listening 
skills in resource selection and in analyzing available resources. The learner 
will apply thinking processes in organizing, analyzing, and interpreting infor­
mation and developing evaluative skills in order to become an intelligent 
consumer of information for the purpose of solving problems and making deci­
sions. 

Communicating Information: Learners will select the most appropriate tech­
nology to communicate their messages. The learner will design, produce, and 
present information in a variety of formats appropriate to the message 
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communicated. The learners will use multicultural, gender-fair concepts in the 
design of the production. Learner will evaluate the presentation of 
information produced by themselves and others. 

These three stages of learning relate to all of the Minnesota State Department 
of Education Learner Goals, but particularly to subgoals 1, 2, 3, 4, and 6 of 
Goal A which refer to reading, writing, speaking, and listening skills as well 
as using technological tools to enhance learning opportunities. We would 
combine subgoals 1 and 3, subgoals 2 and 4 in the following way: 

1. reading, listening, and viewing to gather information, perspective, and 
understanding, and provide leisure activities. 

2. writing, speaking, and producing media to explain, describe, analyze, and 
synthesize information gleaned from other sources and/or to express points 
of view, perspectives, understandings and feelings. 

Note that in subgoal 1, we added viewing skills which we feel are as essential 
as reading, listening, writing, and speaking. In subgoal 2 we added the 
production of media which supplements writing and speaking in communication. 

The accomplishment of many of the other Minnesota State Board of Education 
goals depend on these essential skills. In addition, the skills learned and 
practiced in the library/media center contribute to the development of lifelong 
learning skills, thinking, and decision-making skills, conflict-resolution 
skills, a positive attitude toward self, and the ability to cope with change, 
especially in the area of new technologies. 
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CHAPTER 111 

LEARNER OOTCCM::S FOR EDUCATIONAL PED I A Nil lECINl..OOY 

The purpose of Chapter 11 I is to proyicle a listing of outcomes to be achieved by students by the time 
graduate. Individuals interested fn outcomes for elementary students should see Appendix 1. Each outcome Ts 
keyed to the Minnesota Board of Education Learner goals in the first column. The outcomes are classified 
accordfng to the cognitive levels of knowledge, application and integration. They are also classified accord­
ing to affective development, psychomotor development, internatfonal/global concept development, and multi­
cultural/gender fair concepts. These terms are defined Tn the glossary. In future versions of this docu­
ment, the learner outcomes wfll be keyed to test items or evaluation procedures in the assessment columns. 

State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Education 
Learner Goals 

Classification 
K Knowing 
Ap Applytng 
I Integrating 

(Analysis, 
Synthes ts, 
Evaluation) 

Learner Outcomes 

P Psychomotor 
Af Affective 
MG Multicultural 

Gender Fair 
IG International/ 

Global Concept 
Development 

Assessment 

Classffication Assessment 

ACCESSING INFORMATION learners wl 11 becaRe f•i I hr with and understand the potentlal of the wide 
lnfc:rnaatlm sources and personnel aval lable In fhelr schools., c::amunli"les., state., nations, and 
learners wl 11 locate and use Information fr-011 these sources. learners wi 11 actlveBy pursue 1111,.. • .,....111_... 
acardlng io their partlcu Ir academic and lndlvldmal needs. The liem-ner wl 11 unders-tand fhat there re a 
variety of foremts and materials to acCX'>fflllOdate al I abl Uty levels and Berning styles .. 

A, D.3 

A, B. 1 

A, B.1 

I . LOCATI 04,, PHYS I CAL ARRANGaENT Nil PERSONNEL 

A. The learner wil I identify and locate the information 
systems and resources appropriate to their needs. 

1. school library/media center 
2. public lfbrary, art center, historical society, 

spect al It braries, te levts ton, rad to 
3. cable systems, satellite technology, local and 

global computer networks and databases 

B. The learner wil I locate the dffferent storage areas 
within an information system and understand their 
function and organization. 

fiction 
non-fiction 
reference 
periodicals 
newspapers 
microfiche 
computers 
f i lmstrfps 
records 
f J lms 
videotape 
easy/ptcture book 
professional materials 
equipment 

c. The learner will differentiate among and choose the 
appropriate activity areas in whfch to complete 
media tasks assigned from the classroom or to 
satisfy personal needs. 

reading 
research i ng 
listentng and viewing 
product ng 
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State Board 
of Education 
Learner Goa Is 
A.1 -L .. 7 

State Board 
of Education 
Learner Goa Is 

D, E 

D, E 

B.5 

B .5 

B.6 

B .5 

B.1 

B.1, 0.3 

C!assJfJcation 
K = Know Ing 
Ap = Applytng 
I = Integrating 

(Analysis, 
Synthesis, 
Eva luatf on) 

Learner Outcomes 

hearing stories 

P = Psychomotor 
Af = Affect l ve 
MG= Multicultural 

Gender Fatr 
IG = International/ 

Global Concept 
Development 

circulating materials and equipment 
conferring Tn small or large groups 
computing 
teleconferencing 

o. The learner wf I I demonstrate an understanding 
of the roles and expertise of the people working 
in information systems. 

E. The learner will recognize the limtts/dimensions of 
available information/materials at a specific locality 
In comparison to the total lnformation that is access­
ible via networks, etc. 

18 .. PCl..lCIES ~ PROCEDURES 

A. Learners wf I I understand and practice the circula­
tion procedures for print, nonprlnt and equipment, 
in whatever information system they are using. 

B. The learner wil I identify and demonstrate actions 
which help the operation of the program so that the 
whole group of users wil I benefit. 

c. The learner will identify and demonstrate ways of 
caring for media, equipment, and facilities so that 
life span Ts extended and upkeep is minimized• 

D. The learner wil I generalize that when media centers 
provide for many users, everyone must operate under 
established policy and operating procedures. 

Ill .. SELECTICN Nn USE 

A. The learner will understand that there are two major 
ways to organize materials - alphabetical and numer­
ical - in Tnformatton systems and wll I understand 
why materials are housed In particular locations. 

1. alphabetic - author, title, subject 
2. numeric - Dewey Decimal Classification, Library 

of Congress, series, sequential numbers 

B. The learner wtl I identify the purpose and arrange­
ment of a wide variety of indexing tools and 
cataloging systems and use them to locate informa­
tion. 

1. book, card, mtcroform, or electronic catalogs, 
periodical indexes, telephone books, pamphlet 
and newspaper indexes, etc. 

2. electronic databases 
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Assessment 

Classification Assessment 

K, Ap 

K 

K, Ap 

K, Ap., Af 

K, Ap, Af 

K 

K, Ap 



State Board 
of Edu cat ton 
Learner Goals 
A. 1 - L. 7 

State Board 
of Education 
Learner Goals 

A.6, C 

Classfflcatlon 
K Knowing 
Ap Applying 
I = I ntegrat Ing 

(Analysis, 
Synthesis, 
Evaluation) 

Learner Outcomes 

P = Psychomotor 
Af = Affect Ive 
MG Multicultural 

Gender Fair 
IG = International/ 

Global Concept 
Development 

c. The learner wftl generalize that sources usually 
offer a system of helps, such as indexes and cata­
loging systems, to the user who seeks both specific 
and general information. Further, learners con­
clude that individuals should use a systematic 
approach to get information that is relevant to a 
particular topic. 

Indexes 
tables of contents 
user's instructions 
legends 
boldface and italics 
graphic clues 
cross references 
thesauri 

D. Learners will recognize and locate the various 
media forms and know which form Is appropriate to 
meet their individual needs. The learner wil I know 
and use the delivery system that ls appropriate to 
each form. The learner will operate the equipment 
associated with the various delivery systems• 

1. medla forms - print, video, audio, computer 
disk, m I croform, 

2. delivery systems - audio, visual, electronlc, 
projection, telecommunication, print, robotic 

E. The learner will differentiate among equipment used 
for retrieving information, for building skit Is, for 
processing information, for producing media, and for 
communicating current messages. The learner wll I 
demonstrate the understanding that al I equlpment 
serves intended purposes and that the user deter­
mines, which medium best fits a given assignment or 
persona I need. 

e.g., RETRIEVING 
tape player 
phonograph 
viewer/projector 
computer/monitor 
VCR/monitor 
headsets 

PROCESSING 
calculator 
computer 

17 

SK ILL BU I LD I NG 
computer 
calculator 
timed reader 

PRODUCING MED IA 
camera/trlpod/copystand 
dry mount press 
audio tape decks 
computer/prfnter 
video editor 
graphics tablet 
video camera 

Assessment 

Classlflcatfon Assessment 

K, Ap, P 



State Board 
Education 

Learner Goals 
1 - L .. 7 

State Board 
Education 

Learner Goals 

B .. 4 

Classtftcatton 
K = Knowing 
Ap = Applying 
I = Integrating 

(Analysts, 
Synthesis, 
Evaluatfon) 

Learner Outcomes 

MESSAGE RELAYING 
cable 
sate I I tte 
televtston 
telephone 
teletype 

P = Psychomotor 
Af = Affect I ve 
MG= Multfcultural 

Gender Farr 
IG = International/ 

Global Concept 
Development 

F. The learner wfll Identify the basic components of 
print, audiovisual, and electronic materials and 
systems. 

a. print - author/editor, title, ti lustrator, 
publisher, copyright date, title page, table 
of contents, bibliographic citations, index, 
etc. 

b• audfovfsual/electronlc - title, credits, menu, 
user's Instructions, etc. 

G. The learner wil I use the baste components of media 
and distinguish which are relevant when assignments 
require up-to-date, footnoted, and/or biblograph-
l ca I ly 11 sted sources. 

H. The learner wil I understand the concept of copyright 
and demonstrate respect for ownership. 

1. The learner will recognize, use and demonstrate pre­
ferences for particular kinds and/or forms of ltter­
ature lncludtng multfcultural, gender-fair materials. 

e.g., autoblography 
biography 
comedy 
easy/picture book fiction 
mystery f I ct Ton 
detective fiction 
historical fiction 
ranantlc fiction 
science fiction 
Western fiction 
socfal/personal fiction 
mythology 
folktale/fairy tale/legend 
tnteractive fiction 
drama 
short story 
novel la 
novel 
poem 
satire 
parody 
crftlcal essay 
documentary 
edttorl al 
news story 
feature story 
travelogue 
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Assessment 

Classlftcatlon 

K, Ap 

Ap, I 

K, Af 

K, Ap, I , 
MG, IG 

Assessment 



State Board 
of Educatton 
Learner Goals 
A.1 - L.7 

State Board 
of Education 
Learner Goals 

A, C, D 

Classtftcatfon 
K = Knowing 
Ap Applying 
I I ntegrat l ng 

(Analysis, 
Synthes ts, 
Evaluation) 

P = Psychomotor 
Af = Affective 
MG= Multicultural 

Gender Fa Jr 
IG = International/ 

Global Concept 
Development 

Learner Outcomes 

J. The learner wil I select materials according to 
appropriate criteria, such as their being relevant, 
accurate, authoritative, current, multicultural, 
gender fair, and of appropriate quality, level of 
dlfficulty, and format. 
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Assessment 

Classification Assessment 

K., Ap, MG 



State Board 
of Education 
Learner Goals 
A .. 1 - L.,7 

State ~rd 
of Educrlfon 
Learner Goals 

Classtfication 
K = Knowing 
Ap = Applying 
I = Integrating 

(Ana lys ls, 
Synthes ts, 
Eva luatf on) 

Learner Outcomes 

P = Psychomotor 
Af = Affective 
MG= Multicultural 

Gender Fair 
IG = International/ 

Global Concept 
Development 

Assessment 

Classification Assessment 

PROCESSING UFORMATION: The learner wt 11 C011Prehend and apply concepts presented In mdf a.. The learner wl 11 
apply c::rl1-lcal reading,. vl•lng,. •d llshmlng ski Us ha resmrm selectlm and In analyzing avaHable 
resources. The learner wt II apply th Ink Ing processes In organ lz Ing., analyz Ing., and Interpreting f nfcrmtion 
and develq,h1g evaluathe ski Us In crder fo beCIOIIIB an lnteUlgen1- consuEr of lnfcrllatlm fcr the purpose of 
solving problem and &lklng decisions .. 

A 

A 

A 

A, B, C 

B .9, C 

I. SELECTION Aff) USE 

A. Learners wlll analyze their information needs in 
terms of questions to be explored. 

B. The learner will assess the value of various types 
of resources for data gathering. These resources 
may be Indexes to Information, communication tools, 
community information resources, and/or technolog­
ical Information systems such as online databanks. 

c. The learner wtl I make choices about the data based 
on the content, format, timeliness, literary style 
and type/genre of the resources available. 

I I. tEDIA LITERACY 

A. The learner wil I understand and evaluate the 
process involved in creating media messages. 

1. The learner will analyze a media production to 
determine the relationships of the components to 
the purpose of the overal I work (e.g.,, analyze a 
record album to determine the relationship of 
the mustcal score, lyrics, and graphics to the 
purpose of the overal I work). 

2. The learner wtll compare and contrast the methods 
used tn making a book, a film, videotape, radio 
show, newspaper, and magazine. 

3. The learner wtl I Interpret the effects of the unique 
properties of the medium on the message. 

s. The learner wtl I recognize, interpret, and create visual 
Images. 

1. The learner wtl I Identify, interpret, analyze and 
evaluate the influence of visual communication on 

K, Ap, I 

language, thought, and experience. K, Ap, I 
2. The learner will recognize the effects of distor-

tion, stereotyping, propaganda, and violence in visual 
media. K 

3. The learner wil I recognize and appreciate the aesthe-
tics of visual images and of image creation. K, Af 

4. The learner wil I create mental images by inference 
from non-visual messages and will communicate to 
others through the creation of visual images. Ap, I 

20 



State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Education 
Learner Goals 

A, C 

C.1, C.3 

Classification Assessment 
K Knowing 
Ap Applying 
I I ntegrat l ng 

(Analysts, 
Synthesis, 
Eva luatf on) 

P = Psychomotor 
Af = Affect Ive 
MG= Multicultural 

Gender Fair 
IG = International/ 

Global Concept 
Development 

Learner Outcomes Classfffcatfon 

c. The learner will recognize and interpret media 
messages, lncludlng the persuasive methods Inherent 
in some media messages. 

1. The learner wil I decode visual and verbal images 
as wel I as I lterary Images. 

2. The learner wit I determine the main idea, purpose, 
intent, and reliabf I tty of the message. 

3. The learner wil I identify the reasons for presenting 
a promotional message and will determine how verbal 
and nonverbal persuasive language Is used to play on 
human emotions and needs in an advertisement and a 
feature story. 

4. The learner will analyze the way In which size, 
shape, color, camera angle, and focus influence 
the appeal in visual promotional messages. 

5. The learner wil I use evaluative criteria such as 
relevance, accuracy, authority, and general quality, 
in making judgements about the message. 

6. The learner will appreciate the fmportance of using 
analytical ski I Is with media as it influences 
opinion. 

D. The learner wil I know and assess the unique attributes 
of each medium In reporting the news. 

1. The learner wil I recognize the selectfvity of al I 
media in news coverage. 

2. The learner wll I analyze the presentations of an 
event in a variety of media using criteria such as: 
the length of presentations, the amounts and types 
of information provided, the scope of events, and 
their inferences. 

3. The learner will recognize and make connections between 
a chain of events, how they are reported, and the 

K, Ap, I 

K 

K, Ap 

K, Ap 

Af 

K., Ap, I 

resulting impact they have on the public• K, Ap, I 

a. The learner wil I determine events which link to 
each other in a chain of cause-effect relation­
ships. 

b. The learner will infer motives of varied media 
presentations about a chain of events. 

C• The learner wit I predict long-range effects which 
the events could have on both a thinking and an 
unthinking public. 

d• The learner wil I draw several conclusions about 
the cause-effect relatlonships between the media's 
reports and the public's responses. 

e. The learner will form a generalization from con­
clusions about the impact of the media on the 
pub ITC• 

4. The learner wt! I exercise thlnklng sktl Is to interpret 
the relationships between events and the reporting of 
those events by the medfa. 
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Assessment 



State Board 
of Education 
Learner Goa Is 
A.1 -L .. 7 

State Board 
of Education 
Learner Goa Is 

B .8 

A C 

c.3 

C 

C 

Classification 
K = Knowing 
Ap = Applyf ng 
I = Integrating 

(Analysis, 
Synthesis, 
Eva I uat ion) 

P = Psychomotor 
Af = Affective 
MG= Multicultural 

Gender Fair 
IG = International/ 

Global Concept 
Development 

Assessment 

Learner Outcomes Classification 

II 

5. The learner will value the role of interpretive 
thfnking ski I Is in a society of expanding Tnforma­
tfon and increasing media presentations. 

F. The learner wil I recognize the impact of technology 
on daily I lfe .. 

1. The learner wtl I describe ways technology is used at 
home, at school and in the community. 

2. The learner wil I acknowledge the various ethical and 
legal issues related to technology. 

e.g., privacy and public access 
software/telecommunication piracy 
regulatton/competltion 
computer hacking 
sex equity 
poor/discrimination 
international information flow/national 
securtty 

3. The learner will analyze the impact of technology on 
the use of time. 

4. The learner will analyze the impact of technology 
today and make predictions about the future. 

THIN<ING ~ RESEARCH PROCESSES 

A. The learner wil I evaluate the reliabl lity and 
relevance of sources. 

1 .. The learner wil I distinguish between relevant 
and irrelevant sources. 

2. The learner wil I distinguish between reliable 
and unreliable sources. 

B. The learner wil I use reliable and relevant sources of 
information. 

1 .. The learner will recognize the importance of 
using more than one source to obtain informa­
tion. 

2. The learner wil I develop questions appropriate 
for obtaining Information from sources. 

3. The learner wil I record observations and Jnforma­
tfon obtained from sources. 

4. The learner wil I identify points of agreement 
and disagreement among the sources. 

5. The learner wil I evaluate the quality of the 
available information. 

c. The learner wll I organize, interpret, analyze, and 
synthesize information obtained from various 
sources. 

1. The learner wlll identify central elements tn 
Information .. 
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Af 

K, Ap 

Ap, 

K 

K 

Ap 

K 

Ap 

Ap 

K 

K 

Assessment 



State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Education 
Learner Goals 

C 

Classiftcatfon 
K Know tng 
Ap Applying 
I Integrating 

(Analysis, 
Synthesis, 
Evaluation) 

P = Psychomotor 
Af = Af feet l ve 
MG Multicultural 

Gender Fair 
IG International/ 

Global Concept 
Development 

Assessment 

Learner Outcomes Classtffcatton Assessment 

2. The learner wtll classify information through 
such techniques as grouping and labeling. 

3. The learner wfll distinguish statements of fact 
from statements of opinion. 

4. The learner will distinguish statements of 
inference from statements of fact. 

5. The learner will identify stated opinions, 
biases and value judgments. 

6. The learner wil I differentiate between points 
of view in primary and secondary sources. 

7. The learner will recognize logical errors. 
8. The learner wil I recognize inadequacies or 

omissions in information. 
9. The learner wil I make inferences from data. 

10. The learner will identify cause and effect 
relationships. 

11. The learner wil I differentiate between causa­
tion and correlation. 

12. The learner will recognize interrelationships 
among concepts .. 

13. The learner will identify stated and unstated 
assumptions. 

14. The learner will summarize Information. 

D. The learner wil I use summarized information for 
various purposes. 

1. The learner wil I test hypotheses. 
2. The learner will draw conclusions. 
3. The learner wil I offer solutions to problems. 
4. The learner will clarify issues. 
5. The learner wit I make predictions. 

E. The learner will demonstrate abilfty to use the 
research process. 

The learner wi II identify the subject to be 
researched .. 
The learner wi 11 select sources about the 
subject. 

3., The learner wf 11 choose key i deas from the 
sources .. 

4. The learner will tnfer cause-effect relattonships 
among the information. 

5. The learner will relate information to knowledge 
and/or experiences. 

6. The learner wtll relate information to examples. 
7. The learner wi I I extend concepts with definitions. 
s. The learner wil I use several other identifying 

nouns to use tn reference to the subject 
9. The learner will organize key ideas into areas 

based either on likenesses or cause-effect relation­
ships .. 

10. The learner wil I name or label each categorical 
area .. 

11 The learner wi I I organize these categories into a 
top I c out If ne. 
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K 

I 
K 

K 
I 

K 

K 

K 
K 

A 

Ap 

K 

Ap 

Ap 

A 
A 
A 

A 



State Board 
of Education 
Learner Goals 
A .. 1 - L..7 

State Board 
of Education 
Learner Goals 

Classiflcatton 
K = Knowing 
Ap = App lyf ng 
I = Integrating 

(Ana lys f s, 
Synthesis, 
Evaluation) 

Learner Outcomes 

P = Psychomotor 
Af = Affect f ve 
MG= Multicultural 

Gender Fair 
IG = lnternatfonal/ 

Global Concept 
Development 

12. The learner wlll compose a topic introductory 
paragraph which reflects the outline. 

13. The learner will develop a topic sentence for 
each topic category tn the outline. 

14. The learner wil I subdivide notes into subtopics. 
and label them. 

15. The learner wtll organize these notes in a 
sequence of logical order. 

16. The learner wil I prepare a report in written, 
oral and/or audiovisual form. 
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Assessment 

Classiffcatfon Assessment 

Ap, I, P 

Ap, I, P 

K, Ap, I, P, 
Af, MG, IG 



State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Education 
Learner Goals 

Classlffcatfon 
K = Knowing 
Ap Applying 
I I ntegr'at t ng 

(Ana lys 1 s, 
Synthesis, 
Evaluatton) 

Learner Outcomes 

P = Psychomotor 
Af = Affective 
MG= Multtcultural 

Gender Fair 
IG = International/ 

Global Concept 
Development 

Assessment 

Classification Assessment 

COMJNICATING INFORMATION Learners wfl I select the most appropriate technology to OOR11nfcate their 
-.ssag&s• The learner wl II design. procllm11 and present- lnfcraaHon In a vrlefy of fonmts apprq,rhrie to 
the 111eSsage being camunfcated. The learner wl 11 use 1111ltlcultural. gender-fair ooncepts In the design of 
the prediction. The learners wl 11 evaluate file presenhrtlon of lnfcr.tlon procllmd by theasel"Ves and 
others. 

A, J .2 

8. SELECTION OF PEOIA FORMATS F~ C<MIJNICATION 

A. The learner will identify, select and use materials 
including those that are multicultural, gender fair, 
and appropriate to the fnformatfon being communi­
cated and to the Intended audience's maturity and 
abl I lty I eve I. 

1. Print - Books, pertodlcals, photographs, maps, 
transparencies, computer printouts 

2. Audiovisual - cassette tape, record, film, slides, 
videotape or dfsk, filmstrip, computer programs 

B. The learner wlll Identify, select and use equipment 
properly for reporting and presenting purposes. 

t. Audio 

e.g., microphone 

2. Visual 

cassette recorders 
record players 
radfo 
telephone 

e.g., overhead and opaque projector 
8 and 16 mm film projector 
videotape or disk player or projector 

, f I I mstr f p projector 
television (Tncludtng cable and 

sate I lite) 
s I i de projector 
computer 

3. Textua I 

e.g., word processing/microcomputer 
dupl lcatlon 
overhead/transparency 

II. PROOUCTION 

A. The learner wll I recognize and use the equipment 
and materials necessary to create an orfginal 
production. 
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K, Ap, I, 
MG, IG 

K, Ap, P 

K, p 



State Board 
of Education 
Learner Goa Is 
A.1 - L .. 7 

State Board 
of Education 
Learner Goa Is 

A, B .. 9, 1.2, 
1.7, J.3 

F .. 4 

c.1, J.3 

A.4, I, J.3 

Classfflcatlon 
K = Knowt ng 
Ap = App iyl ng 
I = Integrating 

(Ana I ys is, 
Synthesis, 
Evaluation) 

Learner Outcomes 

1. Equipment 

P = Psychomotor 
Af = Affective 
MG= Multicultural 

Gender Fair 
IG = International/ 

Global Concept 
Development 

a. prtnt - dry mount press, lettering equip­
ment, transparency makers 

b. audio - microphone, cassette recorder, 
audio editing equipment, mixers 

C• visual - video and 35mm camera, editing 
and developing equipment, switchers, 
mixers, computers 

2. Materials 
a. print - transparencies, charts, flannel 

boards, bul letln boards, computer 
programs and vtsuals 

b. audfo - cassette tapes, records 
C• visual - videotapes or 8mm films, 

slides, ft lmstrlps, live television 
d• other - puppets, dioramas 

B. The learner will create an orlgnal production 
that rs effectively organized to convey the 
intended message, uses correct production 
techniques, Is multicultural and gender-fair, 
is appropriate for the intended audience, and 
is aesthetic and creative in its design. 

c. The learner wll I work cooperatively with other 
students In creating a production by recognizing 
and completing specific tasks as a part of the 
team effort, using cross-cultural, cross-gender 
communications ski! Is. 

111 .. PRESENTATION 

A. The learner wil I select appropriate location and 
equtpment for presenting the production. 

B. The learner wtl I present media using correct tech­
niques. 

1. The learner wtl I use proper delivery techniques 
such as: posture, voice level, eye contact, 
enunciation, microphone sktl Is 

2. The learner wil I demonstrate the correct use of 
format, such as: appropriate audio volume, view­
Ing distance/angle, computer monitor size, 
avoiding too much information and keystone 
effect wtth transparencies, anticipatlng tech­
nical problems. 
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Assessment 

Classification 

K, Ap, I, P, 
Af, MG 

Ap, I, P, 
Af, MG 

Ap 

p 

Ap, p 

Ap, P 

Assessment 



State Board 
of Education 
Learner Goals 
A .. 1 - L.,7 

State Board 
of Education 
Learner Goals 

C .3, I .,3 

C,.3, 1 .. 3 

Classiffcatlon 
K Knowing 
Ap Applying 
I I ntegrat f ng 

(Analysis, 
Synthesis, 
Evaluation) 

Learner Outcomes 

IV... EVALUATION 

P Psychomotor 
Af Affective 
MG Multicultural 

Gender Fair 
IG International/ 

G loba I Concept 
Development 

A. Learners wll I evaluate the effectiveness 
of their communication efforts by using 
predetermined criteria. 

B. Learners will analyze the evaluation results to 
improve their communication. 
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Assessment 

Classification Assessment 
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CHAPTER. IV 

Developing and Transposing Learner Outcomes into CurriculU11 

The "Learner Outcomes in Educational Media and Technology" document was 
developed to aid in the formulation of local media goals and objectives. These 
outcomes were formulated and categorized by a statewide team of elementary, 
secondary, district media personnel, and members of the Educational Media Unit 
and the Curriculum and Technology Section. They were further reviewed by other 
library/information/media professionals in school districts, colleges, and 
libraries .. 

The learner outcomes presented in this document are suggested model outcomes. 
Local variations in curriculum, student population, media collections and 
equipment, and organization of the media program and personnel will suggest 
numerous additions, modifications, and deletions. It is essential that the 
audiovisual and technological aspects, as well as the print aspects of the 
learner outcomes, be implemented. 

Students learn and develop at varying rates depending on background, abilities, 
needs, and interests. Few skills can be acquired with one brief exposure. 
Therefore, continued reinforcement of skills previously introduced helps ensure 
the student's ability to be an independent user of all types of media resources. 

INTEGRATION OF MEDIA SKILLS 

Studies have demonstrated that the teaching of library/media skills is most 
successful when integrated into the curriculum instead of being taught as a 
separate, unrelated course. Since skills are best acquired through meaningful 
experiences rather than through arbitrarily scheduled or isolated exercises, 
instruction should be designed to meet the needs and interests generated from 
classroom activities and assignments. 

Minnesota Rule 3500.1150, REQUIRED OFFERINGS FOR ELEMENTARY SCHOOLS, subpart 5. 
mandates the integration of media and technology skills. Minnesota Rule 
3500.2110, REQUIRED CURRICULUM OFFERINGS FOR FOUR-YEAR SENIOR SECONDARY 
SCHOOLS, Subpart 3.B., states that "Information technology may be integrated 
with course content of other subject areas." The Information Technology 
Learner Outcomes also- stress integration. The introduction states that the 
goals and outcomes "are intended to be interdisciplinary because students may 
learn with and about technology in a variety of subject areas. 11 

It is the joint responsibility of teachers and media personnel, working togeth­
er as an instructional team, to ensure that each student develops library/media 
skills. These experiences may occur in the media center, classroom, or other 
instructional areas. It is imperative that the teaching of media skills be 
integrated with relevant subject curricular topics rather than taught in isola­
tion as a separate, unrelated curriculum. When teachers and media personnel 
share the responsibility for planning, teaching, and providing opportunities 
for students to practice, the integration of library media skills instruction 
into the curriculum will occur at the most appropriate time and will ensure 
retention by students. 
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The educational media learner outcomes interface with the learner outcomes in 
all curricular areas by providing the tools for research, and the knowledge of 
how to use these tools. The unavailability of equipment and materials may 
hamper the process in some situations; however, it is strongly recommended that 
a continual effort be made to expand and improve facilities, equipment, and 
materials. This is necessary to implement a strong educational media skills 
program (K-12) and to provide essential support to the total instructional 
program. 

The following section is excerpted by permission of the authors from the book 
TEACHING LIBRARY MEDIA SKILLS 

"An Integrated Model For Library Media Skills Instruction" 

Library media specialists, in the past, have sought to "relate" 
library media skills instruction to everyday classroom teaching 
rather than to integrate the two. Teachers have been perfectly 
willing for library media specialists to "relate" library media 
skills to classroom studies but have not, typically, integrated 
library media skills objectives, activities, and assessments into 
instruction .. 

The difference between the terms "relate" and "integrate" seems 
subtle at first, but the operational difference is enormous. 
Relating library media skills to classroom instruction implies one 
set of instructional objectives and a separate set of library media 
skills objectives, one set of instructional activities and a separ­
ate set of library media skills activities, one set of instruc­
tional assessments and a separate set of library media skills 
assessments, all more or less related but, at the same time, all 
very much separate. Integrating library media skills into class­
room instruction, on the other hand, implies only one set of 
instructional objectives, activities and assessment. 

The distinct differences between relating and integrating library 
media skills into classroom instruction are illustrated in Figures 
l & 2. In the unintegrated or "related" model (Figure l), teachers 
and library media specialists respectively develop totally separate 
objectives, activities, and assessments, and though these may be 
verbally related by teacher and library media specialist, they are 
not operationally interdependent. In the integrated model (Figure 
2), as illustrated by the example, instructional objectives and 
library media skills objective may be separately formulated, owing 
to the subject expertise of teachers and the library media skills 
expertise of library media specialists. However, in planning a 
teaching unit, instructional objectives and library media objec­
tives are merged into one set of unit objectives. Thereafter, 
library media skills activities derive their subject matter direct­
ly and perhaps exclusively from the unit of study, and classroom 
teaching activities depend in large part on library media skills 
instruction. In fact, the distinction between instructional objec­
tives, activities, and assessments on the one hand, and library 
media skills objectives, activities, and assessments on the other 
becomes specious as the two are merged into a single instructional 
unit. 
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Note: Since the Media Specialist is also a teacher, it is assumed that the 
designation "teacher" refers to a classroom teacher or other special teacher. 

24 I 1-Teaching Library Media Skills 
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figure 1. Related Model of library Media Skills Instruction 
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Figure 2. Integrated Model of library Media Skills Instruction 
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PROCESS FOR DEVELOPING TERMINAL OUTCOMES 
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It is recommended that the board of education and the administration in each 
school district use or adapt the following steps to develop their terminal 
outcomes; i.e., outcomes that will be achieved by students before graduation: 

1. The district curriculum advisory (PER) committee should develop a format 
and content definitions as modeled in the GOAL AND OUTCOME SPECIFICATION 
PROCESS document published by the Minnesota Department of Education. This 
should be done in conjunction with one of the following individuals: 

a. The district curriculum coordinator 
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b. The district media supervisor 

c. A representative of the media personnel in the district 

2. In accordance with the cycle adopted for curriculum review (see Section 
III of the GOAL AND OUTCOME SPECIFICATION PROCESS document), district 
administration should name a media and technology curriculum committee and 
provide the resources needed for committee activities, including time and 
materials. The following general factors should be considered when naming 
a media and technology curriculum committee: 

a. The committee should be small enough to work effectively as a group. 

b. Media personnel and teachers from all grade levels that provide 
learning experiences in media and technology should be represented on 
the committee. Because the elementary curriculum rule requires 
integration of media and technology with other content areas, it is 
particularly important that elementary teachers be represented on 
this curriculum committee. 

NOTE: This process can pose special problems to smaller districts. The 
greatest problems are: lack of staff trained in curriculum development; and 
too few staff members in the content area to provide breadth and depth. One 
solution suggested is having groups of districts cooperate to form committees 
of media personnel and teachers from those districts. This has the advantage 
of broadening the base of knowledge available to write outcomes. 

3. A designated person should: 

a. Arrange for training for each curriculum committee member on: 

o Expectations of the committee for product form and content 
o How to write outcomes 
o The future. Information on projected future developments in the 

discipline that may change the discipline and developments in 
society that may put new demands on citizens for knowledge, 
skill, or affect that could be addressed in the discipline. 

b. Collect and disseminate to the media and technology curriculum 
committee members, models and samples of outcomes as adopted by the 
Minnesota Department of Education and other school districts. 

c. Provide ongoing support and direction to the committee and to the 
discipline when not in the process of recording outcomes. 

d. This designated person could be one of the following: 

0 the district coordinator 
0 the district 
0 a designated of media in the district 
0 the K-12 media person where there is 

4. The district media curriculum committee should: 

a. Write of the that fleet the overall learner goals 
of the district. 
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b. Complete Curriculum Development Form One. 

s. The district's curriculum advisory (PER) committee should review the 
outcomes to assure consistency with board-adopted values, philosophy, 
mission, goals, and subjects. Specific attention should be given to the 
differentiation between core outcomes expected of all students and 
elective outcomes to assure consistency between core outcomes and learner 
goals. Also, the committee should assure that the outcomes address levels 
of a taxonomy within each domain. The committee should recommend board 
adoption. 

6. The Board of Education should adopt the goals and terminal outcomes for 
media and technology, based on the recommendation of the curriculum 
advisory (PER) committee. 

PROCESS FOR TRANSPOSING THE DISTRICT-WIDE OUTCOMES INTO CLASSROOM SCOPE AND 
SEQUENCE 

It is recommended that each school district establish a specific set of proce­
dures by which the staff in each building can transpose the district-wide out­
comes into classroom scope and sequence. 

There are two issues that must be considered in the design of these procedures. 

1. The purpose of the procedures is to provide each media person and 
classroom teacher with information as to what is expected of students in 
terms of learning for that grade or class. The aim is alignment of 
desired outcomes and instruction. 

2. It is critical that the procedures not be cumbersome or onerous and equal­
ly critical that they be sufficiently specific to achieve their purpose. 
Thus, the larger the staff (presumably resulting in greater chance for 
non-alignment) the more structure will be needed. Conversely, the smaller 
the staff (presumably resulting in less chance for non-alignment) the more 
likely the purpose can be achieved with minimal structure. 

Curriculum is defined as containing the following elements. Samples of each 
are provided. 

HIERARCHY 

OUTCOME 

CLUSTER 

SUBCLUSTER 

SAMPLE 

The learner will select materials according to 
appropriate criteria, such as their being relevant, 
accurate, authoritative, current, multicultural, 
gender fair, and of appropriate quality, level of 
difficulty, and format. 

The learner will recognize stereotyping of minority 
groups and women in materials. 

The learner will compare the stereotypical images 
with more factual, accurate information from 
additional sources. 
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OBJECTIVE 

ASSESSMENT ITEM 

Given three excerpts from various materials, the 
learner will identify with 100 percent accuracy 
those which contain factual and those which contain 
stereotypical images of minorities and/or women. 

Read the following three excerpts and identify which 
one contains stereotypical images of American 
Indians: 

A. Your grandmother is one of those who live in 
harmony with all nature - with earth, coyote, 
birds in the sky. They know more than many 
will ever learn. Those Old Ones know. 

B. There were five of them, dark shapes on the 
road, coming from the brick house. They hardly 
looked like men, the way they moved. They were 
trotting, stooped over, first one, and then 
another coming up, like dogs sifting up to the 
scent of food. 

C. John worked from sun up to dusk at the tribal 
ranch and still only made enough money to care 
for Norman and his mother. There would never 
be any extra to save to buy a rifle or lapidary 
equipment. 

A. 

B .. 

c. 
---

D. All of the above 

E. None of the above 

The above excerpts were reprinted by permission of the authors: 

A. "From ANNIE AND THE OLD ONE by Miska Miles .. 
Text copyright (c) 1971 by Miska Miles. 
Reprinted permission of Little, Brown, and 
Company in association with The Atlantic 
Monthly Press." 

B. Walter D. Edmonds, The Matchlock Gun, 1941. 

C. Virginia Driving Hawk Sneve, When Thunders 
Spoke, 1974 .. 

There are six key elements to the procedure. They include: 

1 .. Specification of the clusters for each outcomes. 

2. Specification of the subclusters for each cluster. 

3. Specification of the standard for student performance (objective). 

4. Specification of whether the instruction is for awareness, emphasis, 
mastery, or reinforcement. " 

5. Media personnel and teacher design of the instruction in terms of methods, 
activities, and media. 
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6. Monitoring implementation of the instruction. 

The following procedure is very specific and detailed. It assumes the presence 
of a building principal with curriculum responsibilities. Each district should 
review this process and adapt it to meet its situation in consideration of the 
issues described above. 

1. Following Board of Education adoption of the core and elective outcomes 
for educational media and technology, a designated person should complete 
column one of CURRICULUM DEVELOPMENT FORM TWO for each grade-level group­
ing (K-3, 4-6, 7-9, 10-12) or course, and distribute copies of all pages 
to the principal in each building. The same or another designated person 
should provide training for the principals to ensure their understanding 
of the process. The designated person who will fill out the form may be 
any of the following: 

a. the district curriculum coordinator 
b. the district media supervisor 
c. the superintendent 
d. a principal 
e. a media professional 

2. Each principal should call separate meetings of the building-level media 
specialist and all teachers in the grade-level grouping indicated in Box A 
of CURRICULUM DEVELOPMENT FORM TWO. Each group of teachers and the build­
ing-level media specialist should complete the remainder of the form. If 
there is a District Media and Technology Curriculum Committee, at least 
one member should attend each such meeting to answer questions and clarify 
issues. THIS FORM CAN BE OMITTED IF THE ASSIGNMENT OF CURRICULUM DEVELOP­
MENT FORM ONE IS FOR A SPECIFIC COURSE OR SINGLE GRADE LEVEL. 

3. Using the form completed in step two or one, each principal should com­
plete Boxes A-D of CURRICULUM DEVELOPMENT FORM THREE for each grade level 
or course. 

4. Each principal should call separate meetings of the media specialist and 
all teachers in each grade level or course for which the principal has 
prepared CURRICULUM DEVELOPMENT FORM THREE. The media specialist and the 
group of teachers should complete the remainder of the form. If there is 
a district media and technology curriculum committee, a member of this 
committee should attend each such meeting to answer questions, clarify 
concerns, and provide technical information regarding development of 
clusters and subclusters for each outcome. 

s. The media specialist and each teacher should use the completed CURRICULUM 
DEVELOPMENT FORM THREE appropriate to his or her grade or course as a base 
to complete CURRICULUM DEVELOPMENT FORM FOUR. A set of these forms 
becomes the media specialist's and teacher's annual plan for providing 
instruction in this subject area. One CURRICULUM DEVELOPMENT FORM FOUR 
should be completed for each cluster for which the media specialist and 
teacher have instructional responsibility. The forms should be reviewed 
annually to update and modify as appropriate. 

The following are the four curriculum development forms with instructions. 
They are followed by five samples of media outcomes that have been expanded 
using the curriculum development forms. 
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A. 

CURRICULUM DEVELOPMENT FORM O~E 

SUBJECT 
I 
2. 3. 4. 5. 6. 

GRADE LEVEL ASSIGNMENT 
LI.J :::E: LI.J 

I b. I C. I d. I e. u LI.J LI.JU a. :z: ::> f- :z: 
LI.J ..... -LI.J 
a:: f- a:: 

...J LI.J LI.J LI.J u f-LI.JLI.J 

I < LI.. Cl a:: LI.J V'l w.. a 
OUTCOME @LI.JO 0 ...J ~~SIK-3 I 4-6 I 7-9 110-12 a::u u LI.J 

LINE 

A. Enter subject area. 

COLUMN 

1 List all outcomes for the subject in a sequence determined by the 
grade level grouping in which initial awareness level instruction is 
to be provided. 

2. Enter a reference code to the district's learner goal(s) that 
justifies inclusion of the outcome 

3. Check whether the outcome is considered to be a reasonable 
expectation for all students. 

4. Check whether the outcome is an elective that a student may elect to 
develop or one for which a teacher may elect to provide instruction 
for some or all students. 

NOTE: If the discipline curriculum committee determines that 
within any one outcome there are some clusters that are 
core and some that are elective, that committee should 
differentiate on this form by placing the clusters in the 
outcome column. 

5 Enter a reference code for the test items or procedures that are to 
be used to determine student proficiency. 

6. Enter an "A" in the column that indicates the grade levels in which 
awareness instruction is provided .. 
Enter an "E" in the column that indicates the grade levels in which 
emphasis instruction is provided .. 
Enter an "M" in the column that indicates the grade levels in which 
mastery attainment is expected 
Enter an "R" in the column that indicates the grade levels in which 
reinforcement instruction is provided .. 

NOTE: The grouping of grade levels should be modified by each 
district to correlate with its organizational pattern; 
e.g., K-6 or K-5 or K-4 elementar7 school; junior high or 
middle school; three-year or four-year senior high. Also, 
some or all of the subcolumns in column six may be modified 
to indicate a particular course instead of a grade level 
grouping. 
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A. 
SUBJECT 

1. 
OUTCOME 

CURRICULUM DEVELOPMENT FORM TWO 

2. 
GRADE LEVEL 
AWARENESS 

13. 
GRADE LEVEL GROUPING 

3. 
GRADE LEVEL 
EMPHASIS 

4. 
GRADE LEVEL 
MASTERY 

5. 
GRADE LEVEL 
REINFORCEMENT 

Omit this form 1f the grade level assignment is for a specific course or single grade level. 

BOX 

A. Enter subject area. 
B. Enter grade level grouping from column six Curriculum Development Form 

One. 

COLUMN 

1. Enter all appropriate outcomes from Curriculum Development Form One. 

2. Enter the grade level within the grouping at which awareness instruction 
is to be provided. 

3. Enter the grade level(s) within the grouping at which emphasis instruction 
is to be provided. 

4. Enter the grade level within the grouping at which student mastery is 
expected. This is the grade level at which the test item or procedure 
designed to dete'rmine student attainment is to be used. 

5. Enter the grade level(s) within the grouping at which reinforcement 
instruction is to be provided. 
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CURRICULUM DEVELOPMENT FORM THREE 

A. B. C. A E SUBJECT G~ADE LEVEL OR COURSE ASSIGNMENT 

0. 
OUTCOME 

1. 

' 
2. I 3. 

CLUSTER SUB-CLUSTER OBJECTIVE 

BOX 

A. Enter the subject area. 

B. Enter the grade level or course to which the form applies. 

C. Circle one or more as appropriate: A= Awareness Instruction; E = 
Emphasis Instruction; M = Student Mastery; R = Reinforcement Instruction. 

D. Enter the complete outcome. 

COLUMN 

1. In consideration of the assignment, list the clusters for which 
instruction is to be provided at the grade level. 

2. List the subclusters of each cluster necessary to provide instruction to 
the level of assignment. There may be no subclusters for some clusters. 

3. Coaplete only if the assignment is student mastery. Write the subclusters 
in measurable terms. 
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A. 

D. 

E. 

1. 

SUBJECT 

OUTCOME 

CLUSTER 

CLUSTER 
SUB-CLUSTER 

OR 
OBJECTIVE 

BOX 

2. 

CURRICULUM DEVELOPMENT FORM FOUR 

8. 
GRADE LEVEL OR COURSE 

QUARTER IN WHICH 
INSTRUCTION IS 
TO BE PROVIDED 

3. 

C. 
ASSIGNMENT 

METHODS - ACTIVITIES - MEDIA 

A. Enter the subject area. 

B. Enter the grade level or course to which the form applies. 

A E 

C. Circle one or more as appropriate: A= Awareness Instruction; E = 
Emphasis Instruction; M = Student Mastery; R = Reinforcement Instruction. 

D. Enter one cluster for the outcome. Complete this only if there are 
subclusters written for the cluster. 

COLUMN 

1. Enter one cluster if no subclusters are written; or 
Enter a subcluster if no objective is written; or 
Enter an objective. 

2. Enter the quarter of the year in which instruction is to be provided. 

3. Describe methods, materials, and media to be used to provide instruction. 
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CURRICULUM DEVELOPMENT FORM ONE 

A. Media/Social Studies 
SUBJECT 

1. 
2. 3. 4. 5. 6. 

GRADE LEVEL ASSIGNMENT 
LU :I: LU 
c..> LU LUU a. b. C. d. e. f. :z: > I- z 
LU ..... -LU 
Cir.'. I- a:: 

...J LU 1.1.J 1.1.J u I- 1.1.J 1.1.J 
< I.I.. Q 0:: u.J \I') u. 0 

K-3 
OUTCOME S u.JO 0 ....J Li.Ju.JO 4-6 7-9 10-12 cxu u LJ.J 1-0:::U 

ACCESSING INFORMATION: 

I. H .. The learner will understand X A E E M 
the concept of copyright 
and demonstrate respect 
for ownership. 

PROCESSING INFORMATION: 

IL E. 2. The learner will X A E E M 
acknowledge the various 
ethical and legal issues 
related to technology. 

,r 
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CURRICULUM DEVELOPMENT FORM TWO 

A. 8. 

SUIJJlCT Media/Social Studies , GKAUE LtVfL GRUuP!Nu K-3. 4-6. 7-8, 9-12 
1. 2. 3. 4. 5. 

UUICUMl GRAUE. LE.Vtl l.ilrnOE. LEVEL GRAOl L!:Vt.L GkAUt LlVt.L 

AWARENES'.:i UniA'.:il':, MA'.:i fERY l~E J NFOkU:Mt.N T 

ACCESSING INFORMATION: 

I. H. The learner will under-
stand the concept of 
copyright and demon-
strate respect for 
ownership. 

1) The 1 earner wi 11 under""' 4-6 7-8 10 12 
stand the purpose of 
the copyright law. 

2) The I earner wi 11 under- K-3 4-6 7-8 9-12 
stand and observe the 
copyright law as it 
applies to computer 
software. 

3) The I earner wi 11 under- 4-6 7-8 9-12 
stand and observe the 
copyright law as it 
applies to print and 
non-print materials. 
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CURRICULUM DEVELOPMENT FORM THREE 

A. 8. C. A E M I< 
'.:>U~JECT GHADE LEVEL OR COURSE ASS l GNMENT 

D. 
OUTCOME 

L 2. 3. 
CLUSTER SUB-CLUSTER OBJECTIVE 

This form i s to be completed c n l y i f 

the assignm ent i s Student Masi er y. 

,, 
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-
CURRICULUM DEVELOPMENT FORM FOUR 

A. suHJECT Media/Social Studies B. GRADE LEVEL OR coui<sE 6 
C. (A') ( E ) M 

ASSIGNMENT V \_:./ 
R 

0. 
OUTCOME 

ACCESSING INFORMATION: I. H. The learner will understand the concept of 
copyright and demonstrate respect for ownership. 

E. 
CLUSTER 

The learner will understand and observe the copyright law as it applies to 
cnmnuter software. 

1. 
CLU'.:i HR 
SU8-CLUSfER 

OR 
0!3JECTI VE 

The learner will 
understand that 
computer piracy and 
hacking harms other 
people. 

2. 
QUARTER IN WHICH 
ms TRUC TI ON Is 
TO 8E PROV 1 OED 
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3. 

METHODS - ACTIVITIES - MEDIA 

(1) Modeling ethical copyright 
behavior (teachers and other staff) 

(2) ETHICS IN THE COMPUTER AGE (film­
strip). Walt Disney, color, with 
cassettes. 
Two filmstrips in this series -
1) Pirates and 2) Hacker, give two 
dramatic vignettes on the conse­
quences of computer piracy. 

(3) HOT COPIES (computer disk). 
Bloomington Information Technology 
System (BITS). Available from the 
Bloomington Instructional Materials 
Center, 8900 Portland Ave. S., 
Bloomington, MN 55420 
Three classroom simulations on 
computer ethics are followed by 3 
programs for individual or small 
group use. 



CURRICULUM DEVELOPMENT FORM OHE 

A. Media/All other subject areas SUBJECT 

1. 2. 3. 4. 5. 6. 
GRADE LEVEL ASSIGNMENT 

LU ELJ.1 -
u LA.I LA.JU a. b. C. d. e. f. z > I- z: 
u.J ;: -1.J.1 
ex: or:: 

...JLUI.I.I I.I.I u 1-LUUJ 
< La.. Q 0:: w V"l u.. Cl 

OUTCOME g .....,o 0 ...J LUI.UO K-3 4-6 7-9 10-12 o::u u I.I.I I- a:: u 

PROCESSING INFORMATION: 

IL Media Literacy 

A. The learner will under- - X - - A E M 
stand and be able to 
evaluate the process 
involved in creating 
media messages. 

,r 
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CURRICULUM DEVELOPMENT FOl-ffl TWO 

A. 8. 
~,UllJlCT Medi a/ Al 1 other subject areas GKAOE LEVEL GRUUP!Nu 

1. 2. 3. 4. 5. 

UUICUMt GRAUE LEVtL liirnDl LEVE.L GRAOl U Vll GkAOt LE Vll 

AI-IARENE.S'.:l EMtJH/\'.:il <, MASTERY l~E I NFOi-<CEMtN T 

PROCESSING INFORMATION: 

I I. Media Literacy 

A. The learner will 3 or 4 5 or 6 7 or 8 
understand and be 
able to evaluate 
the process involved 
in creating media 
messages. 

I 
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CURRICULUM DEVELOPMENT FORM IBREE 

A. 8. , c. A E M ~ 
~U~JECT G~ADE LEVEL OR COURSE ASSIGNMENT 

D. 
OUTCOME 

L 2. 3. 
CLUSTER SUB-CLUSTEk OBJECT I Vt 

Thi s form i s to be completed c n I y i f 

the assignm lent i s Student Mas 1 er y. 

/ 
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CURRICULUM DEVELOPMENT FORM FOUR 

A. suHJECT Medi a/ Al 1 other 
subiect areas , 

B. 
GRADE LEVEL OR COUl-<SE 5 or 6 

C. 
ASSIGNMENT 

A (0 M R 

o. PROCESSING INFORMATION: II. Media Literacy A. The learner will understand 
OUTCOME and evaluate the process involved in creating media messages. 

E. 3. The learner will evaluate the effects of the unique properties of the 
CLUSTER medium on the message. 

1. 
CLUS TU~ 
SUH-CLUSfER 

OR 
UGJECTI VE 

A. The learner wi 11 
distinguish the 
effect of two 
different mediums 
on presenting the 
same message. 

B. The learner will 
evaluate the 
content of two 
different forms 
of media based on 
predetermined 
criteria. 

C. The learner will 
translate a 
message from one 
medium to another. 

2. 
QUARTER IN WHICH 
INSTRUCTION IS 
TO 8£ PROV IOED 

3. 

METHODS - ACTIVITIES - MEDIA 

a. A book and movie of the same title 
will be presented with the class 
listing the uniqueness of each 
medium in presenting the message. 
(The Red Balloon) 

b. Criteria will be developed to 
evaluate the impact between the 
filmloop portraying a scientific 
concept and a model of the concept 
in teaching a scientific concept. 
(e.g., a butterfly hatching from a 
cocoon) 

C. A videotape will be developed from a 
storyboard. 
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CURRICULUM DEVELOPMENT FORM ONE 

A. Media/All other subject areas SUBJECT 

1. 2. 3. 4. 5. 6. 
GRADE LEVEL ASSIGNMENT i 

I.I.I ~ I.IJ 
u I.IJ I.IJ<..> a. b. C. d. f. 

-
z > 1-Z: e. 
I.I.I ;:: -I.IJ 
ex ex 

_, I.IJL&.I u., <..> I- I.IJ u.J 
< I.A.. 0 0:: I.IJ V") u. Q 

OUTCOME S u.,O 0 ....J LA.ILi.JO K-3 4-6 7-9 t0-12 ex<..> u LI.I I- 0:: u 

! 

PROCESSING INFORMATION: 

I I. Medi a Literacy 

E. The learner will recog- - X - A E M R 
I 

nize the impact of tech-
nology on daily life. 

,, 
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CURRICULUM DEVELOPMENT FORM TWO 

A. Media/All other subject 8. areas GKAOE LEVfL GRUUP!NG SUUJlCT 
/ 

: 
3. 4. 5. 1. 2. 

UUICUMt. GRAUE LEVH GHAOl LEVEL GRAU£ U:VU GRALJt U.Vtl 

AWARENES'.:i EM~%\'.:il ':, MA'., fERY RE l NFOKCl:Mf:N f 

PROCESSING INFORMATION: 
I I. Medi a Literacy 

E. The learner will rec- 1 or 2 3 or 4 5 or 6 12 
ognize the impact of 
technology on daily 
1 i fe. 

I 
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CURRICUll.14 DEVELOPMENT FORM THREE 

A. I a. C. A E M R 
~U~JECT G~ADE LEVEL OR COURSE ASSIGNMENT 

D. 
OUTCOME 

L 2. J. 
CLUSTER SUB-CLUS1rn OBJ EC TI VE 

This form i s to be completed c n l y i f 

the assignm ent i s Student as 1 e r y .. 

,r 
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A. 

0. 

L 

1. 

SUHJECT 

OUTCOME 

Media/All other 
subject areas 

CURRICULUM DEVELOPMENT FORM FOUR 

8. 
GRADE LEVEL OR COUl-<SE 3 or 4 

PROCESSING INFORMATION! II. Media Literacy 

C. WE 
ASSIGNMENT 

CLUSTER E. The learner 11 recognize the impact of technology on daily life. 

CLU~ H~ 
SUH-CLUS fER 

Ok 
OBJECTIVE 

2. 
QUARTER IN WHICH 
INSTRUCTION IS 
TO BE PROV I OED 

3. 

METHODS - ACTIVITIES - MEDIA 

M R 

3. The learner will ----------- (1.) Each student will keep a chart of 
time spent watching television 
each day for a week. 

analyze the im-
pact of technol-
ogy on the use 
of time. 

a. The learner 
will recog-
nize the 
amount of 
time he/she 
spends each 
week watch-
ing tele-
vision 

b. The learner 
wi 11 become 
aware of 
alternative 
activities 
to watching 
television. 

C. The learner 
will use 
available 
resources to 
make de-
cisions abou 
use of time, 
e.g. ' tele-
vision 
guide. 
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(2.) After interviewing at least three 
people, a list of alternative 
activities to watching television 
will be generated. 

(3.) The students will plan their tele­
vision viewing for one week using 
a television guide. Alternative 
activities to watching television 
can also be indicated in the plan. 

(4.) Students will discuss how their 
viewing is the same/different 
than a previous time. 



CURRICULUM DEVELOPMENT FORM CHE 

A. Media/Language Arts SUBJECT 
~ 2. 3. 4. 5. 6. 

1. GRADE LEVEL ASSIGNMENT 
LiJ :E LiJ 
u LiJ LIJU a. b. C. d. e. f. z > I- z 
LiJ - -1.1.1 
0:: I- 0:: 

..,JLl,JLIJ w u I- LiJ LiJ 
< I.I.. 0 CX w V') u. Q 

K-3 OUTCOME S ...,o 0 ...J LiJWO 4-6 7-9 10-12 ci::u u LiJ 1-0:::U 

PROCESSING INFORMATION: 

III. Thinking and Research 
Processes 

A. The learner will evaluate X A E 
the reliability and 
relevance of periodicals. 

1. determine the purpose 
and intent of the 
periodical 

2. determine the intended 
audience 

3. recognize point of view 
4. assess the relevance, 

accuracy, authority 
for the subject and 
intended audience 

,, 
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CURRICULUM DEVELOPMENT FORM TWO 

A. 8. 

SUUJLCT Media/Language Art~ GKAOE LEVEL GROUPING 6, 10, 12 

1. 2. 3. 4. 5. 

UUICUM!:. GRAUE LEV!:.L lil~AOt. LEVEL GRAOL U: V 1:.L GkAOt LEHL 

AWARENES'.) EMt1 tiA'.:> l) MA) TERY l<E I NFOiKEMf:N T 

PROCESSING INFORMATION: 

II I. Thinking and Research 
Processes 

A. The learner will 6 10 12 
evaluate the reli-
ability and relevance 
of sources (periodi-
cals) 
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CURRICULUM DEYELOf>IIENT FORM THREE 

A. l 8. C. A E M ~ 
!>U~JECT j 

G~ADE LEVEL OR COURSE ASSIGNMENT 

0. 
OUTCOME 

1. 2. 3. 
CLUSTER SUB-CLUSTER OBJECTIVE 

This form i s to be completed c n I y i f 

the assignm ent i s Student Mas1 ery. 

,,, 
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CURRICULUM DEVELOPMENT FORM FOUR 

A. Media/Language a. 10 c. ( A ::Q_J M R 
SUBJECT Arts GRADE LEVEL OR COURSE English ASSIGNMENT ~ 

o. PROCESSING INFORMATION: III. Thinking and Research Processes. A. The 
OUTCOME 1 earner wi 11 eva 1 uate the re 1 i ab i 1 i ty and re 1 ev ance of sources. 

E. CLUSTER The learner will evaluate the reliability and relevance of periodicals. 

1. 
CLU~ TER 
~U8-CLUS fER 

OH 
OBJECTIVE 

Students will recog­
nize the wide variety 
of periodicals 
available as re­
sources in the variou5 
subject areas. 

Students will be 
able to identify 
periodicals by 
subject, frequency 
of publication, 
and intended 
audience. 

Students will under­
stand that each 
periodical has an 
intended audience, 
purpose and financia 
support system. 

Students will make 
judgments on 
advertising con­
tent and volume. 

Students will under­
stand that indexes 
exist to access 
individual articles 
in magazines and tha 
these indexes are 
not limited to the 
Reader's Guide. 

2. 
QUARTER IN WHICH 
I NS TRUC TI ON .IS 
TO BE PROV !OED 

Fall, Winter and 
Spring 

55 

3. 

METHODS - ACTIVITIES - MEDIA 

Lecture by media specialist, 
100 magazines (all different titles), 
Reader's Guide, Subject Bibliography of 
Periodicals. Worksheet for student 
evaluation. 



-
CURRICUUJM OEVELOPIENT FORM ONE 

A. Media/Science SUBJECT 

1. 2. 3. 4. 5. 6. 
GRADE LEVEL ASSIGNMENT 

l.r.J :I:: l.r.J -u LU LUU cl. b. C. d. e . f. z > .,_z 
l.r.J ;:: -I.A.I 
0:: 0:: 

...J UJ I.A.I UJ u .,_ UJ UJ 

< I.L Q 0:: w V') LI.. 0 

OUTCOME S I.I.JO 0 ...J L,t.J u.J 0 K-3 4-6 7-9 10-12 0:: u u UJ .,_ 0:: u 

PROCESSING INFORMATION: 

I I I. Thinking and Research 
Processes 

E. Research process - X - - A-E E-M R R 

/ 
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CURRICULUM DEVELOPMENT FORM TWO 

A. 8. 

SUUJlCT Media/Science GKAOE LEVEL GRUUP!Nli K-3 

1. 2. 3. 4. 5. 

UU[ClJMt GRAUE. LE.Vt.L lil<ADl LEVEL GRAD£ U: VU GkAUt LE Vl:.L 

A~AREN£S'.:i EMf--'HA:, l) MASTERY l{E l NFOiKtMf:.N T 

PROCESSING INFORMATION: 

II I. Thinking and Research K-2 3-6 6 7-12 Processes 

e.g., : Weather topics 

- fog/frost 
- wind 
- storms 
- rain 
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CURRICULUM DEVELOPMENT FORM THREE 

A. 8. C. A E M R 
!>Ul:iJECT G~ADE LEVEL OR COURSE ASSIGNMENT 

D. 
OUTCOME 

1. 2. 3. 
CLUSTER SUB-CLUSTE~ OBJECTIVE 

This form i s to be completec only i f 

the assig nment i s Student Ma stery. 

,,. 
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A. 
suBJECT Media/Science 

CURRICULUM DEVELOPMENT FORM FOUR 

8. . 3 
GRADE L~HVELhOR COURSE b· l ·t·\/) l 1qI readrnq a 1 1 ,_y 

C. A E M R 
ASSIGNMENT 

0. 
OUTCOME PROCESSING INFORMATION: III. Thinking and Research Processes 

E. 

1. 

CLUSTER 

CLU~ TEI< 
~UB-CLUSfER 

OR 
OBJECT! VE 

PROCESSING INFORMATIOf: 
II I. 
Thinking and Research 
Processes 
E. The learner will 

demonstrate abilit. 
to use the researcl 
process. 
e.g.: Frost & fog 

4. The learner 
wi 11 infer 
cause-effect 
relationships 
among the infor 
mation. 
e.g.: Freezing 

temp in 
air -
warm 
earth 

5. The learner 
will relate 
information to 
knowledge 
and/or 
experiences 
e.g.: Ice water 

in glass 

2. 
QUARTER IN WHICH 
INSTRUCTION IS 
TO BE PROV IOED 

3 
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3. 

METHODS - ACTIVITIES - MEDIA 

Methods & Media 

Demonstration by example 
- transparency of note-taking form 
- sample notes from a student's 

research 

Transfer by modeling 
- students' researched notes about 

their weather topics 
Guided and/or independent practice 

- students' notes, forms, and 
thought processes 

Activities 
Having gathered notes about an aspect 
of the topic: 

- Students examine ways that the 
noted thoughts cause and/or affect 
one another 
e.g.: Frozen dew/frost 

- Students examine notes for like­
nesses and differences between 
notes and experience/knowledge 
e.g.: Ice water in glass on a 

not day 
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State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Educatlon 
Learner Goa I s 

APPENDIX I 

MODEL LEARNER OOTC<l4ES f<R MED I A. Mil TECHNOLOGY 
IN ELEMENTARY SCHOOLS 

CI ass tf 1 cat ?on 
K Knowlng 
Ap Applylng 
I lntegratlng 

(Analysts, 
Synthes Ts, 
Evaluatton) 

Learner Outcomes 

P = Psychomotor 
Af Af feet l ve 
MG Multlcultural 

Gender Fa lr 
IG International/ 

Global Concept 
Development 

Assessment 

Classlflcatlon Assessment 

ACCESSING INF~TION Learners wlll becOIDe fafllar with and understand the potentlal of the wlde varlety of 
lnformatloo sources and personnel avaflable In -their schools. cm111nunltles. state. na'tloo. and global society. 
Learners viii locate and use lnfornatlon fr011111 these sources. learners wlll actlvely pursue lnforaatlon 
according to their partlcular lllcademk and lndlvfdual needs. The learner wU B understand flurt -there are a 
varlety of foraats and aaterfals to accOIIIIIIIIIOdate all ablllty levels and learnfng styles. 

A, D.3 

A, B.1 

A, B.1 

I. LOCATION. PHYSICAL AARANGEMENT Mil PERSONNEL 

A. The learner wll I identify and 16cate the Tnformatlon 
systems and resources appropriate to thelr needs. 

1. school/dlstrfct/regfonal I fbrary/medla center 
2. publlc library, governmental agencies, televlston, 

radto, newspapers, community agencies 
3. cable systems, sate! lite technology, local and 

statewide computer networks and databases 

B. The learner wll I locate the different storage areas 
wlthln an information system and understand their 
functlon and organlzatfon. 

f Tctlon 
non-fl ct Ton 
reference 
periodicals 
newspapers 
computers 
filmstrips 
records 

, films 
vldeotape/dlsc 
easy/picture books 
equipment 

c .. The learner wfl I differentiate among and choose the 
appropriate activity areas ln whlch to complete 
media tasks assigned from the classroom or to 
satisfy personal needs. 

e.g., reading 
researching 
lfstenlng and vlewlng 
producing 
hearing storles 
cfrculating materlals and equlpment 
conferrlng Tn smai I or large groups 
computing 
teleconferencing 
video-conferenclng 
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K, IG 

Ap 



State Board 
of Education 
Learner Goals 
A.1 -L.7 

State Board 
of Education 
Learner Goa Is 

D, E 

B.5 

B .5 

B.6 

B .5 

B. 1 

B.1, D .. 3 

B .. 1 

Classtficatlon 
K = Knowing 
Ap = Applying 
I = I ntegrat J ng 

(Analysis, 
Synthesfs, 
Evaluatfon) 

Learner Outcomes 

P = Psychomotor 
Af = Affective 
MG= Multicultural 

Gender Fair 
IG = International/ 

Global Concept 
Development 

D. The learner will demonstrate an understandtng 
of the roles and expertise of the people working 
in information systems. 

I I .. Pa.. IC I ES AN> PROCEOORES 

A. Learners wil I understand and practice the circula­
tion procedures for print, nonprtnt and equipment, 
fn whatever Tnformatton system they are using. 

B. The learner wil I help other students locate Infor­
mation and work in groups when appropriate to 
communicate shared knowledge and experience. 

c. The learner will identify and demonstrate ways of 
caring for media, equipment, and facf ltttes so that 
ltfe span ls extended and upkeep is minimized. 

D. The learner wtl I generaltze that when media centers 
provide for many users, everyone must operate under 
established policy and operating procedures. 

I 11 .. SELECTI 0. NI> USE 

A. The learner wlll understand that there are two major 
ways to organize materials - alphabetical and numer­
tcal - In information systems and wil I understand 
why materials are housed in particular locattons. 

1. alphabetic - author, title, subject 
2. numeric - Dewey Decimal Classification, sequen­

tial numbers 

B. The learner wll I identify the purpose and arrange­
ment of a wide variety of Indexing tools and 
cataloging systems and use them to locate fnforma­
tion .. 

t. book, card, or electronic catalogs, 
periodical Indexes, telephone books, pamphlet 
and newspaper Indexes, etc. 

2. electronlc databases 

c. The learner wil I generalize that sources usually 
offer a system of helps, such as Indexes and cata­
logfng systems, to the user who seeks both specific 
and general Information. 

e.g • ., indexes 
tables of contents 
user's instructions 
legends 
graphic clues 
cross references 
thesauri 
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Assessment 

Classlffcatton Assessment 

K, Ap 

K, Ap 

K, Ap, Af 

K 

K., Ap 



State Board 
of Education 
Learner Goals 
A .. 1 - L.7 

State Board 
of Education 
Learner Goals 

A. 

B .. 4 

A, C, D 

Classiftcatlon 
K Knowing 
Ap App lyt ng 
I I ntegrat J ng 

(Analysis, 
Synthesis, 
Evaluation) 

Learner Outcomes 

P Psychomotor 
Af Affective 
MG Multicultural 

Gender Fal r 
IG = International/ 

Global Concept 
Development 

D. Learners will recognize and locate the various 
media forms and know which form ls appropriate to 
meet their individual needs. The learner wil I know 
and use the delivery system that ts appropriate to 
each form. The learner wil I operate the equipment 
associated with the various delivery systems. 

1. media forms - print, video, audio, computer 
disk, mlcroform, 

2. delivery systems - audio, visual, electronic, 
projection, telecommunication, print, robotic 

E. The learner wil I identify the basic components of 
print, audiovisual, and electronic materials and 
systems• 

a. print - author/editor, title, ii lustrator, 
publisher, copyright date, title page, table 
of contents, Index, etc. 

b. audiovisual/electronic - title, credits, menu, 
user's instructions, etc. 

F. The learner wil I use the basic components of media 
and distinguish which are relevant for a variety of 
purposes. 

G. The learner wil I understand the concept of copyright 
and demonstrate respect for ownership. 

H. The learner will recognize, use and demonstrate pre­
ferences for particular kinds and/or forms of liter­
ature Including multicultural, gender fair materials. 

autobiography 
biography 
easy/plcture book fiction 
mystery fiction 
science fiction 
Western fiction 
mythology 
folktale/fairy tale/legend 
interactive fiction 
short story 
poem 
news story 
feature story 

I. The learner wll I select materials according to 
appropriate criteria, such as their being relevant, 
accurate, authoritative, current, multicultural, 
gender fair, and of appropriate quality, level of 
difficulty, format, and personal interest. 
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Assessment 

Classification 

K, Ap, P 

K, Ap 

Ap, I 

K, Af 

K, Ap, I, 
MG, IG 

K, Ap, MG 

Assessment 



State Board 
of Educat ton 
Learner Goa Is 
A,. 1 - L. 7 

State Board 
of Educat Ton 
Learner Goa I s 

Cl asst f teat Ton 
K = Knowing 
Ap = Applying 
I = Integrating 

(Analysts, 
Synthes ts, 
Evaluatton) 

Learner Outcomes 

P = Psychomotor 
At = At feet l ve 
MG= Multicultural 

Gender Fat r 
IG = lnternatTonal/ 

Global Concept 
Development 

Assessment 

CI asst f Teat Ton Assessment 

PROCESSING 1Nf<H4AT10N: The learner vi 11 C011111prehend and apply concepts presented In aaedta. The learner wt 11 
apply cr11"1ad ......... .,'"""- and I ski I ls In ~ selectloo and In analy::dng aval I able re-
sources. The learner II thtnk1ng processes tn organizing. analyz1ng; and tnterprettng tnforMt1on 
and developlng evalwrttve In order -to become an In-tel I lgen-t consumer of lnformatloo for fll8 purpose 
of solv1ng probleas and mk1ng decfslons. 

A 

A 

A 

A 

A, B, C 

8.,9, C 

I,. SELECTION AND USE 

A. Learners wtl I analyze thelr Tnformatlon needs tn 
terms of questtons to be explored. 

B. The learner wtl I compare and contrast differences 
ln content and format tn avallable tnformatlon 
resources such as books, fllmstrlps, realla, vldeo, 
computer, and reference tools. 

c. The learner wll I compare and contrast the value of 
various types of resources for data gathertng .. These 
resources may be Tndexes to Information, communtcatton 
tools, community Tnformatlon resources, and/or technolog­
ical Tnformatton systems such as onltne databanks,. 

D. The learner wtl I make chotces about the data based 
on the content and format of the resources avallable. 

I I., MEDIA LITERACY 

A. The learner wtl I understand and evaluate the 
process involved tn creating media messages,. 

1. The learner wTI I analyze a media productton to 
determine the relattonshtps of the components to 
the purpose of the overal I work (e.g.,, analyze a 
record album to determine the relatlonshtp of 
the musical score, lyrics, and graphTcs to the 
purpose of the overal I work). 

2. The learner wtl I compare and contrast the methods 
used Tn making a book, fllm, vldeotape, radio show, 
newspaper, and magazine. 

3. The learner wll I interpret the effects of the unlque 
properties of the medium on the message. 

B. The learner wll I recogntze, Interpret, and create visual 
Tmages. 

1. The I earner wt I I t dent i fy, t nterpret, analyze and 
evaluate the Influence of vlsual communtcatton on 

K, Ap, I 

language, thought, and experience. K, Ap, I 
2. The learner wtl I recognize the effects of dlstor­

tlon, stereotyping, propaganda, and vtolence tn visual 
media. , K 

3. The learner wll I recognize and appreciate the aesthe-
tics of vtsual Tmages and of Tmage creation. K, Af 

4. The learner wtl I create mental images by inference 
from non-vlsual messages and wtl I canmuntcate to 
others through the creation of vtsual Images. Ap, 
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State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Educatton 
Learner Goals 

A, C 

8.8 

A, C 

C 

Classlflcatlon 
K = Knowing 

Assessment 

Ap = App lyJ ng 
I I ntegratf ng 

(Analysts, 
Synthesis., 
Evaluation) 

P = Psychomotor 
Af = Affective 
MG= Multicultural 

Gender Fatr 
IG = International/ 

Global Concept 
Development 

Learner Outcomes Classfffcatton 

c. The learner will recognize and Interpret media 
messages, including the persuasive methods Inherent 
T n some medt a messages .. 

1. The learner wll I decode visual and verbal Images 
as wel I as I lterary f mages. 

2. The learner wil I determine the main Idea, purpose, 
and Intent of the message. 

3. The learner wit I Identify the reasons for presenting 
a promotfonal message. 

4. The learner wfl I analyze the way In which size, 
shape, color, camera angle, and focus Influence 
the appeal In visual promotional messages. 

5. The learner wtl I use evaluatlve criteria to Judge 
media messages such as their being relevant, 
accurate, multicultural, gender fair, and of appro­
p r t ate qua I I ty • 

6. The learner will appreciate the Importance of using 
analytical sktl Is with media as It Influences 
op In Ion. 

D. The learner wtl I recognize and make connections between 
a chain of events, how they are reported, and the 
resulting Impact they have on the publfc. 

1. The learner will determine events which ltnk to 
each other In a chain of cause-effect relatlon­
shlps. 

2. The learner wll I exercise thfnkfng ski I Is to interpret 
the relationships between events and the reporting of 
those events by the media. 

E. The learner will recognize the Impact of technology 
on da i I y 11 f e. 

1. The learner will describe ways technology is used at 
home, at school and in the community. 

2. The learner wtll acknowledge the various ethfcal and 
legal Issues related to technology. 

e.g., software/telecommunfcatfon piracy 
computer hacking 
sex equity 
poor/discrimination 

3. The learner will analyze the impact of technology on 
the use of tfme. 

118. 1Hlt«ING Nil RESEARCH PROCESSES 

A. The learner wil I distinguish between relevant and 
irrelevant sources. 

s. The learner will use relevant sources of information. 

1. The learner wil I recognize the importance of 
ustng more than one source to obtain informa-
tion. 
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K, Ap, 

K 

K., Ap 

K, Ap 

Af 

K, Ap., I 

K., Ap 

K 

K 

Ap 

K 

Assessment 



I 
i 

l r 
f 

------------------------------1 
State Board 
of Educatt on 
Learner Goa Is 
A.1 - L.7 

Classtflcatton 
K = Knowing 
Ap = ApplyTng 
I = I ntegratlng 

( Ana I ys ts, 
Synthes ts, 
Evaluatlon) 

P = Psychomotor 
At = Affective 
MG= Multicultural 

Gender Fa tr 
IG = International/ 

Global Concept 
Development 

Assessment f 
t 

i 

I 
f 
f r 

State Board Learner Outcomes ClasstfTcatTon Assessment l 
of Education i 
Learner Goals f 
----------------------------------------1 

C 

C 

A. 2, C, I • 2, I • 7 

4. The learner wll I ldentlfy points of agreement I 
and disagreement among the sources. K l 

! 
c. The learner wtl I organtze, analyze, Tnterpret, ahd l 

summarlze Tnformation obtatned from varlous sources. Ap, I l 
1. The learner will identify central elements In 

t nformat ton. K 
2. The learner wll I classlfy tnformatton through 

such techniques as grouping and labeling. 
3. The learner wtl I dtstlngutsh statements of fact 

from statements of opinion. 
4. The learner wll I dtstlngutsh simllarTtTes and 

differences ln points of vtew in prlmary and 
secondary sources. 

5. The learner wT I I make Inferences from data. 
6. The learner wtl I identify cause and effect 

relatTonshlps. K 
7. The learner wll I summarTze lnformatlon. K 

D. The learner wTI I use summartzed lnformatlon for 
various purposes. A 

E. 

1. The learner wt I I test hypotheses. 
2. The learner wtl I draw conclustons. 
3. The learner wtl I offer soluttons to problems. 
4. The learner wll I make predlctTons. 

The learner wll I demonstrate abtl tty to use the 
research process. 

1 • The I earner wt I I tdentlfy the subject to be 
researched. 

2. The learner wll I select sources about the 
subject., 

3. The learner wTI I choose key Ideas from the 
sources. 

4. The learner wt I I tnfer cause-effect relattonshlps 
among the information. 

5. The learner wll I relate Tnformatlon to knowledge 
and/or experTences. 

6. The learner wt I I relate information to examples. 
7. The learner wtl I extend concepts with deflntttons. 
8. The learner wtl I use several other Tdenttfylng 

nouns tn reference to the subject. 
9. The learner wtl I organize key ldeas into areas 

based either on ltkenesses or cause-effect relatton­
shtps. 

10. The learner wll I name or label each categortcal 
area. 

11. The learner wTI I organize these categories tnto an 
outl Tne. 

12. The learner wll I develop a topic sentence for each 
topic category Tn the outl tne. 

13. The learner wtl I organlze the notes tn a sequence 
of loglcal order. 

14. The learner wtl I prepare a report in written, 
oral and/or audlovlsual form. 
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Ap 

K 

Ap 

Ap 

I 

A 
A 
A 

A 

Ap 

I 

Ap 

I 

Ap 

K, Ap, I 
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State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Education 
Learner Goa I s 

CI asst t 1 cq.t 1 on 
K Knowing 
Ap = Applying 
I Integrating 

(Analysis, 
Synthes ls, 
Evaluatlon) 

Learner Outcomes 

P = Psychomotor 
At Affect Ive 
MG Multtcultural 

Gender Fa Ir 
IG International/ 

Global Concept 
Development 

Assessment 

Class t t teat ton Assessment 

COilMltUCATING INFORMATION Learners wt 11 select the aost appropriate technology to COR1unlcate their 111es­
sages. The learner wt 11 design., produce.., and presenrt informertlon ha a variety of fonnats approprh1rte to the 
111118Ssage being cc::aauntcated. The learner wt 11 use 111.11-tlcultural,, gender fair concepts In the design of the 
production. Learners will evaluate the presentation of infonmtton produced by theaselves and others. 

A, J.2 

A.2, A.6 

I. SELECTION Of MEDIA FORMATS f<R Cc»IMUNICATION 

A. The learner wtl I tdentlty, select and use materlals 
lncludtng those that are multTcultural, gender tatr, 
and appropriate to the Tntormatlon belng communi­
cated and to the Intended audience's maturity and 
abt I tty I eve I. 

1. Prlnt - Books, pertodlals, photographs, maps, 
transparencies, computer printouts, databases 

2. Audtovlsual - cassette tapes, records, fllms, 
slides, charts, graphs, videotapes, or dlsks, 
ttlmstrtps, computer programs 

B. The learner wtl I identity, select and use equipment 
properly tor reporting and presenting purposes. 

1. Audio 

e.g., microphone 
cassette recorders 
record p I ayers 
radio 
telephone 

2. Vlsual 

e.g., overhead and opaque projector 
8 and 16 mm tllm projector 
videotape or dlsk player or projector 
tllmstrlp projector 
television (including cable and 

satel I tte) 
sl tde projector 
computer 

3., Textual 

e.g., word processtng/mtcrocomputer 
dupl icatlon 
overhead/transparency 

c. The learner wtl I ldenttty and assess characterlsttcs of the 
content that affect the choice of format such as color, 
motion, sound 

e.g •, color for bird ldentittcatlon 
audio for bird cal I Tdent1t1cation 
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K, Ap, I, 
MG, IG 

K, Ap, P 



State Board 
of Educatton 
Learner Goa Is 
A.1 - L.7 

State Board 
of Educatlon 
Learner Goa I s 

A.6, B.9 

A,B.,9, 1.2, 
1.7, J.3 

Classlftcatlon 
K = Knowt ng 
Ap = ApplyTng 
I = I ntegrat T ng 

(Ana I ys Ts, 
Synthes ts, 
Evaluatton) 

Learner Outcomes 

I I • PROOOCTI ON 

P = Psychomotor 
Af = AffectTve 
MG= Multlculturai 

Gender Fat r 
IG = lnternatlonal/ 

Global Concept 
Development 

A. The learner wll I recognlze and use the equipment 
and materlals necessary to create an orlglnal 
production. 

1. Equipment 
a. prlnt - dry mount press, letterTng equip­

ment, transparency makers 
b. audTo - mlcrophone, cassette recorder 
c. vlsual - vldeo and 35mm camera, edltlng and 

developTng equlpment, mixers, computers 

2. MaterTals 
a. print - transparenctes, charts, flannel 

boards, bul lettn boards, computer programs 
and visuals 

b. audto - cassette tapes, records 
c. vtsual - videotapes or 8mm films, slldes, 

ff lmstrtps, llve televtston 
d. other - puppets, dloramas 

B. The learner wtl I create an orlgnal production 
that ts effectively organized to convey the Tntended 
message, uses correct productTon techniques, Ts multT­
cultural and gender fatr, Ts approprtate for the 
lntended audience, and ts aesthetlc and creative 1n 
tts deslgn. 

1. The learner wtl I Identify production techniques 
for persuastve messages such as those used in 
advertlslng, e.g., band wagon, general tzattons, 
popular personal Tttes, etc. 

2. The learner wt 11 Tdenttfy and practice prtnclples 

Assessment 

Classl f Teat Ton 

K, p 

K, Ap, I, P, 
Af, MG 

of aesthetlc destgn such as use of line and balance. 

3. The learner wtl I ldentlfy correct form and 
style of prlnt documents such as bibliographies. 

4. The I earner wt I I organ t ze content by out I t n T ng, 
making a rough draft, scrlptlng, or storyboardlng. 

5. The learner wll I produce Ttems such as: 

videotape 
8mm f T Im 
color llft transparencles 
newspapers 
preserved items Tncludlng dry mount and hot lamlnatton 
signs or charts using letterlng devices ' 
wrttten reports uslng word processlng and 

computer graphics 
slmple computer databases 
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Assessment 



State Board 
of Education 
Learner Goals 
A.1 - L.7 

State Board 
of Education 
Learner Goa Is 

c.1, J.3 

A.4, I, J.3 

C.3, 1.3 

C.3, 1.3 

Cl asst f feat ton Assessment 
K Knowl ng 
Ap Applying 
I Integrating 

( Ana I ys is, 
Synthes ts, 
Eva I uat ton) 

P Psychomotor 
At Attect T ve 
MG Multlcultural 

Gender Fat r 
IG lnternatlonal/ 

Global Concept 
Development 

Learner Outcomes Classlflcatton 

c. The learner wll I work cooperattvely with other students 
Tn creatlng a productlon by recognlztng and completing 
speclflc tasks as a part of the team effort, using 
cross-cultural, cross-gender c.ommuntcatlons skl I ls. 

Ill. PRESENTATION 

A. The learner wtl I select appropriate location and 
equipment for presenting the production. 

B. The learner wit I present media uslng correct tech­
n lques. 

1. The learner wtl I use proper deltvery techniques 
such as: posture, votce level, eye contact, 
enunciation, microphone sktl Is. 

2. The learner wit I demonstrate the correct use 
of format, such as: appropriate audio volume 
and slze of visuals. 

IV. EVALUATION 

A. Learners wll I evaluate the effectiveness of their 
communication efforts by using predetermined crtterta, 
such as clarlty of voice, appropriate format, operation 
of equipment, leglbllity of document. 

B. Learners wit I analyze the evaluatlon results to Improve 
thetr communtcatlon. 
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GLOSSARY FOR EDUCATIONAL MEDIA AND TECHNOLOGY LEARNER OUTCOMES 

Affective - one of the,domains; includes those outcomes which are emotional, 
feeling, attitudinal, or valuing in nature. 

Applying - the middle level of the cognitive domain. It corresponds to the 
third level of Bloom's taxonomy of cognitive objectives, i.e., application. 

Cognitive - one of the domains; includes those outcomes which are mental or 
intellectual in nature. 

Cross cultural/cross gender - providing more than one cultural group or gender 
perspective, e.g., European, Black, Hispanic, Asian, Native American, handi­
capped persons, male and female. 

Domain - categories of outcomes. 

Format - In media centers, the term is used to indicate: 

type of material, e.g., book, periodical, filmstrip 
type of information delivery system, e.g., electronic 

Gender fair education - the educational processes which foster the knowledge, 
respect, and appreciation for the historical and contemporary contributions of 
men and women to society, as well as those educational processes that reflect 
the wide variety of roles open to both men and women. 

Information system - refers to all types of agencies that organize and dissemi­
nate information including public, academic, special, and school libraries, as 
well as community and governmental agencies, etc. 

Integrating - the highest level of the cognitive domain. It corresponds to the 
fourth, fifth, and sixth levels of Bloom's taxonomy of cognitive objectives, 
i.e., analysis, synthesis, and evaluation. 

Interactive fiction - fiction that involves the reader in making choices about 
the plot, characters, etc. May be in a print or electronic format. 

Interactive video - the use of a microcomputer in conjunction with either a 
videocassette or a videodisc player to present a program in which a student may 
view pictures and provide responses. 

International/global education - the carefully designed elementary and 
secondary program that helps students develop the knowledge, skills, and 
attitudes needed to contribute effectively in an interdependent world charac­
terized by diversity and limited by unequal distribution of natural resources. 
An international/global perspective means viewing the world and its people with 
understanding and concern. Understanding requires knowledge of, and respect 
for, differences and similarities of the world's people, the process of develop­
ment, and how goods, services, and ideas are exchanged. Concern necessitates 
assuming responsibility for the needs of all people and commitment to finding 
just and peaceful resolution to global issues. The desired outcome of global 
education in Minnesota is to enable citizens in our democracy to participate 
more actively at local, state, national, and international levels. 
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Knowing - the lowest level of the cognitive domain. It corresponds to the 
first two levels of Bloom's taxonomy of cognitive objectives, i.e., knowledge 
and comprehension. 

Multicultural education - educational processes which promote knowledge, 
understanding, and appreciation of the cultural diversity of our pluralistic 
society. Special emphasis shall be placed on Asian Americans, Black Americans, 
Hispanic Americans, Native Americans, and handicapped individuals. 

Online Catalogs - catalogs of library/media center resources which can be 
accessed interactively through the use of online terminals. 

Psychomotor - one of the domains; includes those outcomes which are physical or 
manipulative in nature. 

Public access - may refer to the free availability of information or to cable 
television channels that are available to the public for programming. 
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publication, SELOS IN EDUCATIONAL MEDIA (1980) and correlation with 
the Houghton-Mifflin skills sequence. The rest of the document con­
tains the work plans themselves, grouped by levels K, Land M of the 
Houghton-Mifflin reading series .. Worksheets, overhead originals and 
resource listings are all included .. There is also a publication 
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price .. 
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oriented library media program. The main focus is on teaching 
library media skills integrated with the content areas. Each issue 
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