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CHAPTER I

Minnesota State Board of Education Values,
Philosophy, Mission and Goals

Public education in Minnesota has a strong heritage of public involvement in
the operation of its schools. At no time in history has that involvement been
more important. The American society is in the midst of a multitude of social
changes including two that dramatically effect schools. They are increased
demands for accountability of all social institutions and the all-encompassing
movement from an industrial based economy to an economy based on information
and service. Changes of the latter type occur only once every several genera-
tions and have profound effects on individuals. Public education can mitigate
some of the negative impact of such changes on individuals, by openly involving
citizens in procedures that result in decisions regarding the future of public
education. Such involvement is essential to accountability and to empowering
the citizens to be a part of deciding their future.

The Minnesota Department of Education document titled, Goal and CQutcome
Specification Process, suggests a set of procedures for appropriate involvement
of the public. These procedures include public participation on the develop-
ment of statements of wvalues, philosophy, mission, and learner goals. These
sets of statements are a hierarchy of increasingly specific concepts ranging
from values, the most general, to learner goals, the most specific, that give
form and direction to public education. Given this hierarchy, staff, skilled
in subject matter and the profession of teaching, can develop very specific
expectations, learner outcomes, for each subject area.

The following sets of statements were adopted by either the Minnesota State
Board of Education or the Minnesota State Legislature for two purposes. First
they provide a model for use by communities and school staff as they strive to
improve the learning experiences they provide for residents. Second, they are
the hierarchy used by Department staff and teams of educators as they develop
model learner outcomes for each subject area. Only the, Mission Statement for
Public Education, adopted by the legislature gives explicit direction to public
schools. All other parts of this document are models, suggestions for the
consideration of residents and professionals in each school district.



LEARNER VALUES

THE MINNESOTA STATE BOARD OF EDUCATION VALUES THE FOLLOWING HUMAN ATTRIBUTES AS
PREEMINENT FOR THE CITIZERS OF THE STATE OF MINNESOTA.

COMPASSION — a condition in individuals whereby each is sensitive to the
conditions affecting the lives of others and each has the commitment to assist
others when appropriate and possible.

COMPETENCE ~ a condition in individuals whereby each attains levels of knowl-
edge, skill, and affect commensurate with his or her potential.

COOPERATIVENESS — a condition in individuals whereby each interacts with others
in a manner that mutually benefits all participants in the interaction.

CREATIVITY - a condition in individuals whereby each acts or expresses self in
new, improved, or unique ways.

CRITICAL THINKING - a condition in individuals whereby each is able to judge
the potential for a proposal or activity to achieve its stated purpose.

HONESTY - a condition in individuals whereby each is fair and straightforward
in the conduct of human interactions.

LEARNING - a condition in individuals whereby each continually strives to
increase personal levels of fulfillment and competence in an expanding array of
human endeavors.

PROBLEM SOLVING - a condition in individuals whereby each has the ability to
identify, frame, and propose new, improved, or unique solutions to existing and
emerging problems.

RESPONSIBILITY - a condition in individuals whereby each strives to fulfill the
obligations of self-sufficiency and active commitment to the common good.

SELF—ACCEPTANCE - a condition in individuals whereby each has a positive
self-image, through assertion of rights, holding personal physical and
emotional well-being as an ideal, accepting personal talents with humility and
personal limitations with the resolve to improve where possible and accept
where necessary.

-



EDUCATION SYSTEM VALUES

THE MINNESOTA STATE BOARD OF EDUCATION VALUES THE FOLLOWING SYSTEMIC ATTRIBUTES
AS PREEMINENT FOR ALL SCHOOLS IN THE PUBLIC EDUCATION SYSTEM.

ACCOUNTABILITY - a condition in every school whereby each is able to justify
its use of public resources by effectively fulfilling its mission of student
learning.

EFFECTIVENESS - a condition in every school whereby each accomplishes its
mission in a time frame and at a performance level defined by students,
parents, citizens of the community, and their representatives.

EFFICIENCY - a condition in every school whereby each accomplishes the highest
possible level of excellence with available resources.

EQUITABILITY - a condition in each school whereby every student attending the
school is provided with appropriately designed and individually determined
opportunities to achieve the highest level of excellence his or her potential
allows.

EXCELLENCE - a condition in every school whereby the highest possible standards
are accepted as the norm for performance for all students.

RESPONSIBILITY - a condition in each school whereby each accepts and acts on
the belief that: the parent(s) has primary responsibility for raising and
educating the child; the community is responsible for assisting parents in
areas of needs; and the school, as a part of the community, is responsible for
providing learning experiences.

RESPONSIVENESS — a condition in every school whereby diversity of personal and
group needs and aspirations are expected, accepted, encouraged, and routinely
addressed.

WHOLENESS - a condition in every school whereby each gives necessary and
appropriate consideration to the potential career needs and social, emotional,
and physical growth of each student as it designs and implements educational
programs.



MINNESOTA STATE BOARD OF EDUCATION

PHILOSOPHY
FOR
LEARNING IN THE PUBLIC SCHOOLS

THE STATE BOARD OF EDUCATION BELIEVES THAT:

o o o Human beings are becoming globally interdependent while maintaining
extremes in diversity of behaviors, sophistication, and values.
Advancement requires people who are at the same time honest,
responsible, compassionate, and cooperative. Schools must model
those characteristics as they provide opportunities for individuals
to develop those traits.

e o o Each human being must understand and accept self before there can be
any expectation that he or she will become a self-sufficient
contributing member of society. Schools must implement systems and
procedures and must conduct human interactions in a manner that
encourages, enhances, and assists in the development of a positive
self-image by every individual. Schools must ensure that their
systems and procedures and their conduct of human interactions do not
inhibit the development of a positive self-image by every individual.

e o e Life in our world today is becoming increasingly complex. Population
growth, diminution of natural resources, pollution of the
environment, and technological advances in communications and travel
have brought the human race closer together, increased the amount of
human interaction, and brought on problems never before faced by
humankind. Individuals living within this situation must be
increasingly competent in an ever—widening range of activities and
must be progressively creative in solving technological and human
problems. Schools must ensure ongoing opportunities for individuals
to develop and improve competence in all areas of human endeavor,
model and enhance creativity, and provide experiences in creative
problem solving for students. Schools must ensure that every student
is provided an appropriately designed opportunity to develop the
basic learning tools of communications and computation.



MINNESOTA STATE BOARD OF EDUCATION

. PHILOSOPHY
FOR
THE PUBLIC EDUCATION SYSTEM

THE STATE BOARD OF EDUCATION BELIEVES THAT:

o o A democratic society has a need for an educated citizenry and a
responsibility to meet that need. The public schools are entrusted
with fulfilling that need. To carry out its mission, schools expend
a significant portion of the state's public resources. This public
trust assumes a self-evident responsibility for utilizing resources
efficiently, performing as effectively as contemporary wisdom allows,
and accounting for the excellence of its results.

. e e The citizens of Minnesota are extremely diverse in terms of heritage
and dreams for the future. Concurrent with this diversity is the
democratic societal need to have a total citizenry educated to a
level that provides the means for communication, productivity, and
assuring the maintenance of a free society. To meet the public need,
the public schools must assure high standards for responsiveness and
equity of access. To meet the diverse needs of individuals,
responsibility for planning, implementing, and maintaining specific
learning opportunities must be vested as close to the individual as
efficient use of public funds allows.

e o All humans can learn and each exists and enters school as a whole
person, indivisable into such conceptual components as intellectual,
social, emotional, physical, and future career aspirations. Each is
more than the sum of the parts. These are expedients, oversimplified
arbitrary divisions of human attributes that are interrelated and
interreactive within each person. Each community has a shared
responsibility with the parents for meeting the needs of each child.
Each school must implement programs that stress the intellectual
development of each student, and give full consideration and
necessary attention to other attributes essential to learning and
adulthood in a free democratic society.



MISSION FOR PUBLIC EDUCATION

As adopted by the Minnesota Legislative Commission on Public Education
and enacted into law, Chapter 40, Laws of 1985

The purpose of public education is to help individuals acquire knowledge,
skills, and positive attitudes toward self and others that will enable them to
solve problems, think creatively, continue learning, and develop maximum
potential for leading productive, fulfilling lives in a complex and changing
society.

MINNESOTA STATE BOARD OF EDUCATION
MISSION

The purpose of Minnesota State Board of Education is to provide the vision and
leadership essential to an increasingly equitable and effective system of
public education as defined by the Minnesota State Legislature.

MISSION STATEMENT FOR THE MINNESOTA DEPARTMERT OF EDUCATION

The Minnesota Department of Education provides leadership, service, and regula-
tion to maintain and improve an equitable, uniform and quality system of public
education for all learners.

The Department provides leadership as an advocate for education by defining
quality education and by seeking the resources necessary to meet the needs of
all learmners.

The Department provides service through informational and technical assistance
that will improve the productivity and performance of students and staff, and
provide opportunities for the development of the potential of all learners.

The Department regulates education by maintaining, interpreting, and enforcing
Minnesota State Board of Education rules and state and federal laws.




MINNESOTA STATE BOARD OF EDUCATION

LEARKNER GOALS

o

A. In order to effectively participate in formal learning experiences, each
student will develop the skills of:

l.

6.

reading to gather data, information, perspective, understanding, and
to utilize reading as a leisure time activity;

writing to explain, describe, and express a point of view and
feelings;

listening to gather data, information, perspective, and
understanding;

speaking to explain, describe, express a point of view and feelings,
and to debate an issue;

computing to apply arithmetic functions to situations;

using technological tools to emhance learning opportunities.

B. In order to lead a productive and fulfilling life, each student will
accumulate knowledge and develop the understanding, application skills,
and affect essential to:

1.

2.

3.

4,

5.

7o

8.

10.

participation in lifelong learning to gain additional information and
skills;

living within local, state, national, and world political and social
structures;

examining personal beliefs and values and the relationship between
those and behavior;

making informed ethical and moral decisions;

citizenship;

stewardship of thé land, natural resources, and environment;
acting on the impact of natural phenomena on human life;
acting on therimpact of technological advances on human life;

expression of self and understanding of others through creative and
aesthetic endeavors;

developing an understanding of career options and general education
requirements for each;



11. developing an understanding of world and national economic conditions
as a base for making informed decisions on consumer products,
occupations, and career needs and resources;

12. selecting or preparing for a series of occupations that will be
personally satisfying and suitable to one's skills and interests;

13. management of personal affairs.

C. In order to resolve issues and meet needs creatively, each student will
develop the thinking and decision—making skills of:

l. comparing, differentiating, and relating information and facts about
which each has the ability to understand and apply knowledge;

2. combining various facts, situations, and theories to formulate new
and original hypotheses or to develop new solutions;

3. critiquing and making judgments about materials, conditions,
theories, and solutions;

4, generating and valuing creative alternatives.

D. In order to value, understand, and act based on an acceptance of the inter-
dependence of humankind, each student will develop the knowledge, skills,
and affect essential to:

l. seeking interactions and feeling comfortable with others who are
different in race, religion, social level, or personal attributes, as
well as those who are similar in these characteristics;

2. acting with an understanding of the basic interdependence of the
biological and physical resources of the environment;

3. acting with an understanding of the interrelationships among complex
organizations and agencies in modern society;

4, assuming responsibility for dependent persons of all ages in a manner
consistent with both their growth and development needs and the needs
of society.

E. In order to value, understand, and act based on knowledge of the diversity
of humankind, each student will develop the knowledge, skills, and affect
essential to:

1. basing actions and decisions on the knowledge that individuals differ
and are similar in many ways;

2. basing actions and decisions on the knowledge that values and
behaviors are learned and differ from one social group to another;

3. Dbasing actions and decisions on the understanding of life styles or
behaviors within the context of the value system of the societies in
which they were learned; B



4. withholding judgment of another's actions until after trying to
understand the personal and social context of that action.

F. In order to address the problems of humankind through group effort, each
student will develop the knowledge, skills, and affect essential to:

1. basing actions and decisions on the understanding that as individuals
move from one society to another, they can learn life styles and can
learn to behave appropriately in different societal contexts;

2. acting on the belief that human behavior is influenced by many
factors and is best understood in terms of the relevant person
context in which it occurred;

3. acting in accordance with a basic ethical framework incorporating
those values contributing to group living, such as honesty, fairness,
compassion, and integrity;

4. working in groups to achieve mutual goals;

5. providing leadership in resolving personal and societal issues.

G. In order to effectively resolve conflicts with and among others, each
student will develop the knowledge, skills, and affect essential to:

1. assuming responsibility to form productive and satisfying relations
with others based on respect, trust, cooperation, consideration, and

caring;

2. acting on the belief that each individual has value as a human being
and should be respected as a worthwhile person in one's own right;

3. dealing with conflict in a constructive manner.
H. In order to act on contemporary events and issues with a perspective of
their historical origins, each student will develop the knowledge, skills,

and affect essential to:

l. understanding the origins, interrelationships, and effects of
beliefs, values, and behavior patterns in world cultures;

2. understanding omne's culture and historical heritages, the literary,
aesthetic, and scientific traditions of the past, and familiarity
with the ideas that have inspired and influenced humankind;

3. understanding the manner in which heritages and traditions of the
past influence the direction and values of society;

4, exploring one or more world language and culture.

I. In order to develop a positive attitude toward self, each student will
develop the knowledge, skills, and affect essential to:

1. developing the self-confidence needed for confronting one's self;



developing feelings of positive self-worth, security, and
self-assurance;

living with one's strengths and weaknesses;

acquiring knowledge of one's own body and a positive attitude toward
one's own physical appearance;

adopting the idea of self-realization based on the concept that there
is more than one way of being human and that efforts to develop a
better self contribute to the development of a better society;

understanding that self-concept is acquired in interaction with other
people.

developing habits, such as pride in good workmanship;

adopting a positive attitude toward work, including an acceptance of
the necessity of making a living and an appreciation of the social
value and dignity of work.

J. In order to set personal goals, each student will develop the knowledge,
skills, and affect essential to:

selecting personal learning goals;
making decisions with purpose;

planning and organizing the environment in order to realize one's
goals;

accepting responsibility for, and the consequences of, one's own
decisions;

controlling or releasing emotions according to one's values;
working now for goals to be realized in the future;

selecting viable alternatives for actions in changing circumstances.

K. In order to cope with change, each student will develop the knowledge,
skills, and affect essential to:

l.

initiating appropriate change while recognizing the value of existing
structure and concepts;

tolerating ambiguity;

basing actions on an understanding that coping with change is a
continuous process throughout life;

developing an understanding and acceptance of the changing world of

work and the potential need to change careers several times
throughout one's life; .

10



5. wusing career information and ongoing counseling services for making
informed and satisfying vocational choices.
L. 1In order to lead a healthy, fulfilling life, each student will develop the
knowledge, skills, and affect essential to:

1. assuming responsibility for one's own health and safety by
establishing a daily regime of health behaviors that will contribute
to a positive life style and an improved quality of 1life;

2, making informed decisions in regard to the selection and utilization
of health products and services;

3. making decisions regarding life styles that promote healthful family
living;

4, Dbeing an advocate for adequate and effective public health measures
that will protect the individual, family, community, and the
environment;

5. an appreciation of physical and motor fitness and understanding of
its relationship to health maintenance;

6. function in the continuum of play-skill activities which include
understanding, cooperation, accepting rules, controlling emotions,
following group process, and acquiring self-satisfaction;

7. maintenance of the physical conditioning to participate in a variety

of individual, dual, and group sports/activities and to participate
in outdoor activities.

11
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CHAPTER 1Y

Introduction and Goals of Educational Media and Technology

The purposes of this chapter are to provide a rationale for teaching media and
technology skills, and to relate these skills to the goals of the Minnesota
State Board of Education.

The goal of the school library/media program is to ensure that each child
acquires skills necessary to become a self-reliant, lifelong learner.

The school library/media skills program is an integral part of the instructional
process. Good library/media programs are designed to teach the student skills
in finding, interpreting and applying information to help the learner function
effectively as an individual and in groups. Library/media programs are also
designed to instill in young people an appreciation for literature, film, and
other forms of media.

Educators are increasingly aware that schools must attempt to provide instruc-
tion relative to the varying needs, learning styles, ability levels, and cul-
tural backgrounds of today's students. These students come to school with
diverse social, intellectual, psychological, and emotional experiences. 1In
addition, they are exposed daily to highly stimulating and rapidly changing
technology outside the school setting. If students are to function success-
fully in a complex society, they must acquire skills and knowledge to become
independent, self-reliant learners. Within the school, the library/media
program is a major force which helps the student develop these essential
skills. The school's media center should serve as an extension of the class-
room—-a laboratory for applying those skills that can be applied to information
needs throughout the student's life. 1In addition, experiences with literature,
film, and other types of media help in the understanding of differences among
people, and also help students gain insight into their own problems.

The learner outcomes were developed in three broad stages of learning skills in
educational media and technology as follows:

Accessing Information: Learners will become familiar with and understand the
potential of the wide variety of information sources and personnel available in
their schools, communities, state, nation, and global society. Learners will

be able to locate and use information from these sources. Learners will active-
ly pursue information according to their particular academic and individual
needs. The learner will understand that there are a variety of formats and
materials available to accommodate all ability levels and learning styles.

Processing Information: The learner will comprehend and apply concepts present-
ed in media. The learner will apply critical reading, viewing and listening
skills in resource selection and in analyzing available resources. The learner
will apply thinking processes in organizing, analyzing, and interpreting infor-
mation and developing evaluative skills in order to become an intelligent
consumer of information for the purpose of solving problems and making deci-
sions.

Communicating Information: Learners will select the most appropriate tech-
nology to communicate their messages. The learner will design, produce, and

present information in a variety of formats appropriate to the message being

13



communicated. The learners will use multicultural, gender-fair concepts in the
design of the production. Learner will evaluate the presentation of
information produced by themselves and others.

These three stages of learning relate to all of the Minnesota State Department
of Education Learner Goals, but particularly to subgoals 1, 2, 3, 4, and 6 of
Goal A which refer to reading, writing, speaking, and listening skills as well
as using technological tools to enhance learning opportunities. We would
combine subgoals 1 and 3, subgoals 2 and 4 in the following way:

1. reading, listening, and viewing to gather information, perspective, and
understanding, and provide leisure activities.

2. writing, speaking, and producing media to explain, describe, analyze, and
synthesize information gleaned from other sources and/or to express points
of view, perspectives, understandings and feelings.

Note that in subgoal 1, we added viewing skills which we feel are as essential
as reading, listening, writing, and speaking. 1In subgoal 2 we added the
production of media which supplements writing and speaking in communication.

The accomplishment of many of the other Minnesota State Board of Education
goals depend on these essential skills. In addition, the skills learned and
practiced in the library/media center contribute to the development of lifelong
learning skills, thinking, and decision-making skills, conflict-resolution
skills, a positive attitude toward self, and the ability to cope with change,
especially in the area of new technologies.

14




CHAPTER 111
LEARNER OUTCOMES FOR EDUCATIONAL MEDIA AND TECHNOLOGY

The purpose of Chapter 111 Is to provide a Iisting of outcomes to be achieved by students by the time they
graduates Individuals interested In outcomes for elementary students should see Appendix 1. Each outcome is
keyed to the Minnesota Board of Education Learner goals In the flrst column. The outcomes are classifled
according to the cognitive levels of knowledge, appliication and integration. They are also classified accord-
ing to affective development, psychomotor development, international/giobal concept development, and multi-
cultural/gender falr concepts. These terms are defined in the glossary. In future versions of this docu-
ment, the learner outcomes will be keyed to test Items or evaluation procedures in the assessment columnss

State Board Classiflication Assessment
of Education K = Knowing P = Psychomotor
Learner Goals Ap = Applying Af = Affective
Ael = Lo7 I = Integrating MG = Multicultural
(Analysis, Gender Fair
Synthesis, 1G = International/

Evaluation) Global Concept
Development

State Board Learner Outcomes Classification Assessment
of Education
Learner Goals

ACCESSING INFORMATION Learners will become familiar with and understand the potential of the wide variety of
information sources and personnel available in their schools, commnities, state, nation, and global society.
Learners will locate and use information from these sources. Learners will actively pursue information
according fo thelr particular academic and Individual needs. The learmer will understend that thers are a
varlety of formats and materials to accommodate all abllity levels and learning styles.

. LOCATION, PHYSICAL ARRANGEMENT AND PERSONNEL

A, D3 Ae The learner will identify and locate the information
systems and resources appropriate to their needs. K, 16

1. school library/media center

2. public library, art center, historical society,
special libraries, television, radio

3. cable systems, satellite technology, local and
global computer networks and databases

A, Bel B. The learner will locate the different storage areas
within an information system and understand their
function and organization. Ap

e.g., fliction
non=fiction
reference
periodicals
newspapers
microf iche
computers
filmstrips
records
films
videotape
easy/picture book
professional materials
equipment

A, Bl C. The learner wiil differentiate among and choose the
appropriate activity areas in which to complete
media tasks assigned from the classroom or to
satisfy personal needs. |

€oJe, reading
researching
{istening and viewing
producing

15



State Board
of Education
Learner Goals
Aol = Lo7

Classification Assessment

K = Knowing P = Psychomotor

Ap = Applying Af = Affective

I = Integrating MG = Multicultural
(Analysis, Gender Fair
Synthesis, 16 = International/

Global Concept
Development

Evaluation)

State Board
of Education
Learner Goals

Learner Outcomes

Classification

Assessment

".
B.5

Bel

hearing stories

clrculating materfals and equipment
conferring in small or large groups
computing

teleconferencing

D. The learner will demonstrate an understanding
of the roles and expertise of the people working
in Information systems. K, Ap
E. The learner will recognize the limits/dimensions of
available information/materials at a specific locality
in comparison to the total Information that Is access-
ible via networks, etc. K

POLICIES AND PROCEDURES

A. Learners will understand and practice the circula-
tion procedures for print, nonprint and equipment,
in whatever information system they are usinge

B. The learner will identify and demonstrate actions
which help the operation of the program so that the
whole group of users will benefite. K, Ap, Af

Ce The learner will Tdentify and demonstrate ways of
caring for media, equipment, and facilities so that
|ife span Is extended and upkeep is minimized. K, Ap, Af

D. The learner will generalize that when media centers
provide for many users, everyone must operate under
established policy and operating procedurese. I

SELECTION AND USE

A. The learner will understand that there are two major
ways fo organize materials - alphabetical and numer-
fcal = In Information systems and will understand
why materials are housed in particular locations. K

1« alphabetic - author, title, subject
2. numeric = Dewey Decimal Classification, Library
of Congress, series, sequential numbers

B. The learner will identify the purpose and arrange-
ment of a wide variety of indexing tools and
cataloging systems and use them to locate informa-
tione

1. book, card, microform, or electronic catalogs,
periodical indexes, telephone books, pamphlet
and newspaper Indexes, etce ,
2. electronic databases




State Board Classiflcation Assessment
of Education K = Knowlng P = Psychomotor
Learner Goals Ap = Applying Af = Affectlve
Ael = Lo7 | = Integrating MG = Multicultural

(Analysis, Gender Fair

Synthesis, 1G = International/

Evaluation) Global Concept

Development

State Board Learner Outcomes Classification Assessment

of Education
Learner Goals

B.1

A.6, C

A.6

E.

The learner will generalize that sources usually

offer a system of helps, such as indexes and cata-

loging systems, to the user who seeks both specific

and general information. Further, learners con-

clude that individuals should use a systematic

approach to get information that Is relevant to a

particular topics |

€ege, Indexes
tables of contents
user's instructions
legends
boldface and italics
graphic clues
cross references
thesauri

Learners will recognize and locate the various

media forms and know which form is appropriate to

meet their individual needs. The learner will know

and use the delivery system that Is appropriate to

each forme The learner will operate the equipment

associated with the various delivery systems. K, Ap, P

1 media forms - print, video, audio, computer
disk, microform,

2. delivery systems - audlo, visual, electronic,
projection, telecommunication, print, robotic

The learner will differentiate among equipment used

for retrieving information, for building skills, for

processing Information, for producing media, and for

communicating current messages. The learner will

demonstrate the understanding that all equipment

serves intended purposes and that the user deter-

mines. which medium best fits a given assignment or

personal need. |

eegs, RETRIEVING SKILL BUILDING

tape player computer

phonograph calculator

viewer/projector timed reader

computer/monitor

VCR/mon1tor

headsets

PROCESSI NG PRODUCING MEDIA

calculator camera/tripod/copystand

computer dry mount press
audio tape decks
computer/printer
video editor

graphics tablet
video camera
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Development

State Board Learner Outcomes Classification Assessment

of Education
Learner Goals

A.

Al

MESSAGE RELAYING
cable

satelllte
television
telephone

teletype

F.

Ge.

H.

The learner will identify the basic components of
print, audiovisual, and electronic materials and

systems.

a. print - author/editor, title, illustrator,
publisher, copyright date, title page, table
of contents, bibliographic citations, index,

etc.

be audiovisual/electronic - title, credits, menu,
user's Instructions, etce

The learner will use the basic components of media
and distinguish which are relevant when assignments
require up-to~date, footnoted, and/or bibiograph-
fcally listed sources.

The learner will understand the concept of copyright
and demonstrate respect for ownership.

The l|earner will recognize, use and demonstrate pre-
ferences for particular kinds and/or forms of 1iter-
ature including multicultural, gender-fair materials.

€ege,

autobiography

blography

comedy

easy/picture book fiction
mystery fiction

detective fiction
historical fiction
romantic flction

sclience fiction

Western fliction
soclal/personal fiction
mythology

folktale/fairy tale/legend
Interactive fiction

drama

short story
novel la

novel

poem

satire

parody
critical essay
documentary ’
editorlal

news story
feature story
travelogue
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of Education
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A, C, D

J.

The learner will select materials according to

appropriate criteria, such as their being relevant,

accurate, authoritative, current, multicultural,

gender fair, and of appropriate quality, level of

difficulty, and formate. K, Ap, MG
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PROCESSING IMFORMATION:
app ly eritical reading,
resources. The [earner

The learner will comprehend and apply concepts presented Iin media. The learner will

viewing, and [istening skills im resowos selection and In analyzing avallable
will apply thinking processes In organizing, analyzing, and interpreting information

and doveloping evalustive skills In order fo become an Infelligent consumer of Infarmation for fhe purpose of
solving problems and making decisions. .

lo SELECTION AMD USE

A Ae
A Be
A C.

Learners will analyze thelr information needs in
terms of questions to be explored.

The learner will assess the value of varilous types
of resources for data gatheringe These resources

may be Indexes to Information, communication tools,
community information resources, and/or technolog-
ical information systems such as online databanks.

The learner will make choices about the data based
on the content, format, timeliness, literary style
and type/genre of the resources available.

11. HMEDIA LITERACY

A, B, C Ae

B.9, C B.

The learner will understand and evaluate the
process Involved in creating media messages.

1« The learner wiil analyze a media production to
determine the relationships of the components to
the purpose of the overall work (e.g.,, analyze a
record album to determine the relationship of
the musical score, lyrics, and graphics to the
purpose of the overall work).

2. The learner will compare and contrast the methods
used Tn making a book, a film, videotape, radio
show, newspaper, and magazine.

3. The learner will interpret the effects of the unique
properties of the medium on the message.

The learner will recognize, interpret, and create visual
images.

1. The learner will identify, interpret, analyze and
evaluate the influence of visual communication on
language, thought, and experience.

2. The learner will recognize the effects of distor-
t+ion, stereotyping, propaganda, and violence in visual
medi a.

3. The learner will recognize and appreciate the aesthe-
tics of visual images and of Image creatione.

4. The learner will create mental Images by Iinference
from non-visual messages and will communicate to
others through the creation of visual images.
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Learner Goals Ap = Applying Af = Affective
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Evaluation) Global Concept

Development

State Board Learner Outcomes Classification  Assessment

of Education
Learner Goals

A, C

C.1, C.3

C.

The learner will recognize and Interpret media
messages, Including the persuasive methods Inherent

in some media messagese. Ky Ap, |
1« The learner will decode visual and verbal images

as well as literary Images. K
2. The learner will determine the main idea, purpose,

Intent, and reliability of the message. K, Ap

3. The tlearner will identify the reasons for presenting

a promotional message and will determine how verbal

and nonverbal persuasive language is used to play on

human emotions and needs in an advertisement and a

feature story. K, Ap
4. The learner will analyze the way In which size,

shape, color, camera angle, and focus influence

+he appeal in visual promotional messagese. [
5« The learner will use evaluative criteria such as

relevance, accuracy, authority, and general quality,

in making judgements about the message.
6. The learner will appreciate the Importance of using

analytical skills with media as it influences

opinion. Af
The learner will know and assess the unique attributes
of each medium in reporting the news. Ky Ap, |
1« The learner will recognize the selectivity of all

media in news coverage.

2. The learner will analyze the presentations of an
event In a variety of media using criteria such as:
the length of presentations, the amounts and types
of information provided, the scope of events, and
their Inferencese. 1

3. The learner will recognize and make connections between
a chain of events, how they are reported, and the
resulting Impact they have on the public. K, Ap, |

a. The learner will determine events which link o
each other in a chaln of cause-effect relation-
shipse.

be The learner will infer motives of varied media
presentations about a chain of events.

ce The learner will predict long-range effects which
the events could have on both a thinking and an
unthinking public.

de The learner will draw several conclusions about
the cause-effect relationships between the media's
reports and the public's responses.

e. The learner will form a generalization from con-
clusions about the impact of the media on the
publice

4. The learner will exercise thinking skills to Interpret

the relationships between events and the reporting of
those events by the media.
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of Education
Learner Goals

A, C
C.3

5. The learner will value the role of interpretive
thinking skills in a society of expanding Informa-
tion and increasing media presentationse.

The learner will recognize the impact of technology
on daily life.

e The learner will describe ways technology Is used at
home, at school and in the community.

2. The learner will acknowledge the various ethical and
legal issues related to technologye.

e.ge, privacy and public access
software/telecommunication piracy
regulation/competition
computer hacking
sex equity
poor/discrimination
international information flow/national
security

3. The learner will analyze the Impact of technology on
the use of time.

4. The learner will analyze the Impact of technology
today and make predictions about the futuree.

10l THINKING AND RESEARCH PROCESSES

A.

Be

C.

The tearner will evaluate the reliability and
relevance of sourcese.

1« The learner will distinguish between relevant
and irrelevant sources.

2. The learner will distinguish between reliable
and unreliable sources.

The learner will use reliable and relevant sources of
information.

e The learner will recognize the importance of
using more than one source to obtaln informa-
tione

2. The learner will develop questions appropriate
for obtaining Information from sources.

3. The learner will record observations and informa-
tion obtained from sources.

4. The learner will identify points of agreement
and disagreement among the sources.

5. The learner will evaluate the quality of the
avallable information.

The learner will organize, interpret, analyze, and
synthesize Information obtained from various
sourcese.

1. The learner will identify central elements in
information.
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State Board
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Learner Outcomes

Classificattion

Assessment

A.2, C, 1.2, 1.7

E.

2.

4.
5
6o

7o
8.

13.
140

The learner will classify iInformation through
such techniques as grouping and fabeling.

The learner will distinguish statements of fact

from statements of opinion.

The learner will distinguish statements of
inference from statements of facte.

The learner wiill identify stated opinions,
biases and value judgmentse.

The learner will differentiate between points
of view in primary and secondary sourcess

The learner will recognize logical errors.
The learner will recognize inadequacles or
omissions in information.

The learner will make inferences from data.
The learner will identify cause and effect
relationshipse.

The learner will differentiate between causa-
+ion and correlatione.

The learner will recognize Interreiationships
among conceptse
The learner will
assumptions.
The learner will summarize informatione

identify stated and unstated

The learner will use summarized information for
various purposess

].
2.
3.
4.
5'

The

The learner will test hypotheses.

The learner will draw conclusionse.

The learner will offer solutions to probliems.
The learner will clarify issues.

The learner will make predictionse.

learner will demonstrate ability to use the

research process.

Te
2.

10

The learner will identify the subject to be
researched.

The learner will select sources about the
subject.
The learner
sources.
The learner
among the information.

will choose key ideas from the

The learner will relate information to knowledge

and/or experlences.

The learner will relate information to examplese
The learner will extend concepts with definitionse.
The learner will use several other fdentifying

nouns to use in reference to the subject.

The learner will organize key fdeas into areas

will infer cause-effect relationships

=

-— R A

e

Ap
Ap

> >

based either on |ikenesses or cause-effect relation-

shipse

The learner will name or label each categorical

areas

The learner will organize these categories info a

topic outline.
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‘3'
14.
15.

16.

The learner will compose a topic introductory

paragraph which reflects the outiine.

The learner will develop a topic sentence for

each topic category in the outiine.

The learner will subdivide notes into subtoplics,

and label theme.

The learner will organize these notes In a

sequence of logical orders

The learner will prepare a report In written,

oral and/or audiovisual forme.
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COMMUNICATING INFORMATION Learners will select the most appropriate techmology to communicate thelr
messagese The learner will deslign, produce, and presemt Information In a variely of formals appropriate to
the message being communicatede The learner will use muiticultural, gender—fair concepts In the design of
the production. The learners wiii evaluate the presentation of infoarmation produced by themselves and
otherse

l. SELECTION OF MEDIA FORMATS FOR COMMUNICATION

A, J.2 A. The learner will identify, select and use materials
including those that are multicultural, gender fair,
and appropriate to the Information being communi-
cated and to the iIntended audience's maturity and
ability level. K
M

e Print - Books, periodicals, photographs, maps,
transparencies, computer printouts

2. Audlovisual - cassette tape, record, film, siides,
videotape or disk, fllmstrip, computer programs

As2, A.6 B. The learner will identify, select and use equipment
properly for reporting and presenting purposes. K, Ap, P

1. Audio

€e.ge., microphone
cassette recorders
record players
radio
telephone

26 Visual

e.g., overhead and opaque projector
8 and 16 mm film projector
videotape or disk player or projector
. fllmstrip projector
television (including cable and
satel lite)
slide projector
computer

3. Textual
ee.g., word processing/microcomputer
duplication
overhead/transparency
11. PRODUCTION
A6, B.9 A. The learner will recognize and use the equipment

and materials necessary to create an original
production. K, P
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Assessment

Fed

B.

Ce

1. Equipment

a. print = dry mount press, lettering equip-
ment, transparency makers

b. audio - microphone, cassette recorder,
audio editing equipment, mixers

c. visual - video and 35mm camera, editing
and developing equipment, switchers,
mixers, computers

2. Materlals

a. print - transparencies, charts, flannel
boards, bulletin boards, computer
programs and visuals

be audio = cassette tapes, records

ce visual - videotapes or 8mm films,
slides, flilmstrips, live television

de other - puppets, dioramas

The learner will create an orlignal production
that s effectively organized to convey the
intended message, uses correct production
techniques, is multicultural and gender-fair,
Is appropriate for the intended audience, and
is aesthetic and creative in its design.

The learner will work cooperatively with other
students In creating a production by recognizing
and completing specific tasks as a part of the
team effort, using cross-cultural, cross—gender
communications skillse.

11§. PRESENTATION

Ao

Be

The learner will select appropriate location and
equipment for presenting the productione.

The learner will present media using correct tech-
niques.

1. The learner will use proper delivery techniques
such as: posture, voice level, eye contact,
enunciation, microphone skills

2. The learner will demonstrate the correct use of
format, such as: appropriate audio volume, view-
Ing distance/angle, computer monitor size,
avolding too much information and keystone
effect with transparencies, anticipating tech-
nical problems.
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Co3, 143

Co3, 1.3

IVe EVALUATION

A.

Be

Learners will evaluate the effectiveness
of thelr communication efforts by using
predetermined criteria. 1

Learners will analyze the evaluation results to
improve their communication, |
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CHAPTER 1V

Developing and Transposing Learner Outcomes into Curriculum

The "Learner Outcomes in Educational Media and Technology" document was
developed to aid in the formulation of local media goals and objectives. These
outcomes were formulated and categorized by a statewide team of elementary,
secondary, district media personnel, and members of the Educational Media Unit
and the Curriculum and Technology Section. They were further reviewed by other
library/information/media professionals in school districts, colleges, and
libraries.

The learner outcomes presented in this document are suggested model outcomes.
Local variations in curriculum, student population, media collections and
equipment, and organization of the media program and personnel will suggest
numerous additions, modifications, and deletions. It is essential that the
audiovisual and technological aspects, as well as the print aspects of the
learner outcomes, be implemented.

Students learn and develop at varying rates depending on background, abilities,
needs, and interests. Few skills can be acquired with one brief exposure.

Therefore, continued reinforcement of skills previously introduced helps ensure
the student's ability to be an independent user of all types of media resources.

INTEGRATION OF MEDIA SKILLS

Studies have demonstrated that the teaching of library/media skills is most
successful when integrated into the curriculum instead of being taught as a
separate, unrelated course. Since skills are best acquired through meaningful
experiences rather than through arbitrarily scheduled or isolated exercises,
instruction should be designed to meet the needs and interests generated from
classroom activities and assignments.

Minnesota Rule 3500.1150, REQUIRED OFFERINGS FOR ELEMENTARY SCHOOLS, subpart 5.
mandates the integration of media and technology skills. Minnesota Rule
3500.2110, REQUIRED CURRICULUM OFFERINGS FOR FOUR-YEAR SENIOR SECONDARY
SCHOOLS, Subpart 3.B., states that "Information technology may be integrated
with course content of other subject areas.” The Information Technology
Learner Outcomes also. stress integration. The introduction states that the
goals and outcomes "are intended to be interdisciplinary because students may
learn with and about technology in a variety of subject areas."

It is the joint responsibility of teachers and media personnel, working togeth-
er as an instructional team, to ensure that each student develops library/media
skills. These experiences may occur in the media center, classroom, or other
instructional areas. It is imperative that the teaching of media skills be
integrated with relevant subject curricular topics rather than taught in isola-
tion as a separate, unrelated curriculum. When teachers and media personnel
share the responsibility for planning, teaching, and providing opportunities
for students to practice, the integration of library media skills instruction
into the curriculum will occur at the most appropriate time and will ensure
retention by students.
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The educational media learner outcomes interface with the learner outcomes in
all curricular areas by providing the tools for research, and the knowledge of
how to use these tools. The unavailability of equipment and materials may
hamper the process in some situations; however, it is strongly recommended that
a continual effort be made to expand and improve facilities, equipment, and
materials. This is necessary to implement a strong educational media skills
program (K-12) and to provide essential support to the total instructional
program.

The following section is excerpted by permission of the authors from the book
TEACHING LIBRARY MEDIA SKILLS

"An Integrated Model For Library Media Skills Instruction

el

Library media specialists, in the past, have sought to ''relate"
library media skills instruction to everyday classroom teaching
rather than to integrate the two. Teachers have been perfectly
willing for library media specialists to "relate' library media
skills to classroom studies but have not, typically, integrated
library media skills objectives, activities, and assessments into
instruction.

The difference between the terms ''relate" and "integrate'" seems
subtle at first, but the operational difference is enormous.
Relating library media skills to classroom instruction implies one
set of instructional objectives and a separate set of library media
skills objectives, one set of instructional activities and a separ-
ate set of library media skills activities, one set of instruc-
tional assessments and a separate set of library media skills
assessments, all more or less related but, at the same time, all
very much separate. Integrating library media skills into class-
room instruction, on the other hand, implies only one set of
instructional objectives, activities and assessment.

The distinct differences between relating and integrating library
media skills into classroom instruction are illustrated in Figures
1 & 2. 1In the unintegrated or '"related" model (Figure 1), teachers
and library media specialists respectively develop totally separate
objectives, activities, and assessments, and though these may be
verbally related by teacher and library media specialist, they are
not operationally interdependent. In the integrated model (Figure
2), as illustrated by the example, instructional objectives and
library media skills objective may be separately formulated, owing
to the subject expertise of teachers and the library media skills
expertise of library media specialists. However, in planning a
teaching unit, instructional objectives and library media objec-
tives are merged into one set of unit objectives. Thereafter,
library media skills activities derive their subject matter direct-
ly and perhaps exclusively from the unit of study, and classroom
teaching activities depend in large part on library media skills
instruction. 1In fact, the distinction between instructional objec-
tives, activities, and assessments on the one hand, and library
media skills objectives, activities, and assessments on the other
becomes specious as the two are merged into a singlé instructional
unit.
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Note: Since the Media Specialist is also a teacher, it is assumed that the
designation "teacher" refers to a classroom teacher or other special teacher.

e

24 | 1—Teaching Library Media Skills

Figure 1. Related Model of Library Media Skills Instruction
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PROCESS FOR DEVELOPING TERMINAL OUTCOMES

It is recommended that the board of education and the administration in each
school district use or adapt the following steps to develop their terminal
outcomes; i.e., outcomes that will be achieved by students before graduation:

1. The district curriculum advisory (PER) committee should develop a format
and content definitions as modeled in the GOAL AND OUTCOME SPECIFICATION
PROCESS document published by the Minnesota Department of Education. This
should be done in conjunction with one of the following individuals:

a. The district curriculum coordinator
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b. The district media supervisor
c. A representative of the media personnel in the district

2. In accordance with the cycle adopted for curriculum review (see Section
IIT of the GOAL AND OUTCOME SPECIFICATION PROCESS document), district
administration should name a media and technology curriculum committee and
provide the resources needed for committee activities, including time and
materials. The following general factors should be considered when naming
a media and technology curriculum committee:

a. The committee should be small enough to work effectively as a group.

b. Media personnel and teachers from all grade levels that provide
learning experiences in media and technology should be represented on
the committee. Because the elementary curriculum rule requires
integration of media and technology with other content areas, it is
particularly important that elementary teachers be represented on
this curriculum committee.

NOTE: This process can pose special problems to smaller districts. The
greatest problems are: lack of staff trained in curriculum development; and
too few staff members in the content area to provide breadth and depth. One
solution suggested is having groups of districts cooperate to form committees
of media personnel and teachers from those districts. This has the advantage
of broadening the base of knowledge available to write outcomes.

3. A designated person should:

a. Arrange for training for each curriculum committee member on:

o Expectations of the committee for product form and content
o How to write outcomes
o The future. Information on projected future developments in the

discipline that may change the discipline and developments in
society that may put new demands on citizens for knowledge,
skill, or affect that could be addressed in the discipline.

b. Collect and disseminate to the media and technology curriculum
committee members, models and samples of outcomes as adopted by the

Minnesota Department of Education and other school districts.

Cs Provide ongoing support and direction to the committee and to the
discipline when not in the process of recording outcomes.

d. This designated person could be one of the following:

o the district curriculum coordinator
o the district media supervisor
o a designated representative of media personnel in the district
o the K-12 media person where there is only one
4. The district media curriculum committee should: P

ae Write goals of the discipline that reflect the overall learner goals
of the district.
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b. Complete Curriculum Development Form One.

5. The district's curriculum advisory (PER) committee should review the
outcomes to assure consistency with board-adopted values, philosophy,
mission, goals, and subjects. Specific attention should be given to the
differentiation between core outcomes expected of all students and
elective outcomes to assure consistency between core outcomes and learner
goals. Also, the committee should assure that the outcomes address levels
of a taxonomy within each domain. The committee should recommend board
adoption.

6. The Board of Education should adopt the goals and terminal outcomes for
media and technology, based on the recommendation of the curriculum
advisory (PER) committee.

PROCESS FOR TRANSPOSING THE DISTRICT-WIDE OUTCOMES INTO CLASSROOM SCOPE AND
SEQUENCE '

It is recommended that each school district establish a specific set of proce-
dures by which the staff in each building can transpose the district-wide out-
comes into classroom scope and sequence,

There are two issues that must be considered in the design of these procedures.

1. The purpose of the procedures is to provide each media person and
classroom teacher with information as to what is expected of students in
terms of learning for that grade or class. The aim is alignment of
desired outcomes and instruction.

2. It is critical that the procedures not be cumbersome or onerous and equal-
ly critical that they be sufficiently specific to achieve their purpose.
Thus, the larger the staff (presumably resulting in greater chance for
non-alignment) the more structure will be needed. Conversely, the smaller
the staff (presumably resulting in less chance for non-alignment) the more
likely the purpose can be achieved with minimal structure.

Curriculum is defined as containing the following elements. Samples of each
are provided.

HIERARCHY ’ SAMPLE

OUTCOME The learner will select materials according to
appropriate criteria, such as their being relevant,
accurate, authoritative, current, multicultural,
gender fair, and of appropriate quality, level of
difficulty, and format.

CLUSTER The learner will recognize stereotyping of minority
groups and women in materials.

SUBCLUSTER The learner will compare the stereotypical images

with more factual, accurate information from
additional sources.

33



OBJECTIVE

ASSESSMENT ITEM

Given three excerpts from various materials, the
learner will identify with 100 percent accuracy
those which contain factual and those which contain
stereotypical images of minorities and/or women.

Read the following three excerpts and identify which
one contains stereotypical images of American
Indians:

A.

Your grandmother is one of those who live in
harmony with all nature - with earth, coyote,
birds in the sky. They know more than many
will ever learn. Those 01d Ones know.

There were five of them, dark shapes on the
road, coming from the brick house. They hardly
looked like men, the way they moved. They were
trotting, stooped over, first one, and then
another coming up, like dogs sifting up to the
scent of food.

John worked from sun up to dusk at the tribal
ranch and still only made enough money to care
for Norman and his mother. There would never
be any extra to save to buy a rifle or lapidary
equipment.

A. D. All of the above
B. E. None of the above
C.

The above excerpts were reprinted by permission of the authors:

A,

B.

C.

"From ANNIE AND THE OLD ONE by Miska Miles.
Text copyright (¢) 1971 by Miska Miles.
Reprinted permission of Little, Brown, and
Company in association with The Atlantic
Monthly Press."

Walter D. Edmonds, The Matchlock Gun, 1941.

Virginia Driving Hawk Sneve, When Thunders
Spoke, 1974,

There are six key elements to the procedure. They include:

Specification of the clusters for each outcomes.

Specification of the subclusters for each cluster.

Specification of the standard for student performance (objective).

Specification of whether the instruction is for awareness, emphasis,

mastery, or reinforcement.

Media personnel and teacher design of the instruction in terms of methods,
activities, and media,
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6.

Monitoring implementation of the instruction.

The following procedure is very specific and detailed. It assumes the presence
of a building principal with curriculum responsibilities. Each district should
review this process and adapt it to meet its situation in consideration of the
issues described above.

1.

Following Board of Education adoption of the core and elective outcomes
for educational media and technology, a designated person should complete
column one of CURRICULUM DEVELOPMENT FORM TWO for each grade~level group-
ing (X-3, 4-6, 7-9, 10-12) or course, and distribute copies of all pages
to the principal in each building. The same or another designated person
should provide training for the principals to ensure their understanding
of the process. The designated person who will fill out the form may be
any of the following:

a. the district curriculum coordinator
b. the district media supervisor

Co the superintendent

d. a principal

e. a media professional

Each principal should call separate meetings of the building-level media
specialist and all teachers in the grade-level grouping indicated in Box A
of CURRICULUM DEVELOPMENT FORM TWO. Each group of teachers and the build-
ing-level media specialist should complete the remainder of the form. If
there is a District Media and Technology Curriculum Committee, at least
one member should attend each such meeting to answer questions and clarify
issues. THIS FORM CAN BE OMITTED IF THE ASSIGNMENT OF CURRICULUM DEVELOP-
MENT FORM ONE IS FOR A SPECIFIC COURSE OR SINGLE GRADE LEVEL.

Using the form completed in step two or one, each principal should com-
plete Boxes A-D of CURRICULUM DEVELOPMENT FORM THREE for each grade level

Oor course.

Each principal should call separate meetings of the media specialist and
all teachers in each grade level or course for which the principal has
prepared CURRICULUM DEVELOPMENT FORM THREE. The media specialist and the
group of teachers should complete the remainder of the form. If there is
a district media and technology curriculum committee, a member of this
committee should attend each such meeting to answer questions, clarify
concerns, and provide technical information regarding development of
clusters and subclusters for each outcome.

The media specialist and each teacher should use the completed CURRICULUM
DEVELOPMENT FORM THREE appropriate to his or her grade or course as a base
to complete CURRICULUM DEVELOPMENT FORM FOUR. A set of these forms
becomes the media specialist's and teacher's annual plan for providing
instruction in this subject area. One CURRICULUM DEVELOPMENT FORM FOUR
should be completed for each cluster for which the media specialist and
teacher have instructional responsibility. The forms should be reviewed
annually to update and modify as appropriate.

The following are the four curriculum development forms with instructions.
They are followed by five samples of media outcomes that have been expanded

using the curriculum development forms.
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CURRICULUM DEVELOPMENT FORM ONE

A.
SUBJECT
1. ] . . . 6.
2 3 4 5 GRADE LEVEL ASSIGNMENT
[¥%] = wi
Q w e a. b. c. d. Je.
[} bt b d
28w w| S| 55w
OUTCOME sEg| 8| =| “w2s|x3 |46 [7-9 [10-12

LINE

 AIONATTINAA

AQ

COLUMN

v NSNS

)
4
4

¢

Enter subject area.

List all outcomes for the subject in a sequence determined by the
grade level grouping in which initial awareness level instruction is
to be provided.

Enter a reference code to the district's learner goal(s) that
justifies inclusion of the outcome.

Check whether the outcome is considered to be a reasonable
expectation for all students.

Check whether the outcome is an elective that a student may elect to
develop or one for which a teacher may elect to provide instruction
for some or all students.

NOTE: If the discipline curriculum committee determines that
within any one outcome there are some clusters that are
core and some that are elective, that committee should
differentiate on this form by placing the clusters in the
outcome column.

Enter a reference code for the test items or procedures that are to
be used to determine student proficiency.

Enter an "A" in the column that indicates the grade levels in which
awareness instruction is provided.

Enter an "E" in the column that indicates the grade levels in which
emphasis instruction is provided.

Enter an "M" in the column that indicates the grade levels in which
mastery attainment is expected.

Enter an "R" in the column that indicates the grade levels in which
reinforcement instruction is provided.

NOTE: The grouping of grade levels should be modified by each
district to correlate with its organizational pattern;
e.g., K=6 or K-5 or K-4 elementary school; junior high or
middle school; three-year or four—-year senior high. Also,
some or all of the subcolumns in column six may be modified
to indicate a particular course instead of a grade level
grouping.
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CURRICULUM DEVELOPMENT FORM TWO

A.
SUBJECT

8.

GRADE LEVEL GROUPI

NG

1.
OuTCOME

2.
GRADE LEVEL

AWARENESS

3.
GRADE LEVEL

EMPHASIS

4.
GRADE LEVEL
MASTERY

5.
GRADE LEVEL

REINFORCEMENT

\/\/\/\/\/\/\N

NOTE:

NN

/\/\/\/

AT

Omit this form if the grade level assignment is for a specific course or single grade level.

designed to determine student attainment is to be used.

BOX
A. Enter subject area.
B. Enter
One.
COLUMN
l. Enter
2. Enter
is to be provided.
3. Enter
is to be provided.
4, Enter
expected.
5.

instruction is to be provided.

7

Enter the grade level(s) within the grouping at which reinforcement

NN

grade level grouping from column six Curriculum Development Form

all appropriate outcomes from Curriculum Development Form One.

the grade level within the grouping at which awareness instruction

the grade level(s) within the grouping at which emphasis instruction

the grade level within the grouping at which student mastery is
This is the grade level at which the test item or procedure



CURRICULUM DEVELOPMENT FORM THREE

A. B. C. :
SUBJECT GRADE LEVEL OR COURSE ASSIGNMENT A E M K
D.
OUTCOME
2. 3.
CLUSTER SUB-CLUSTER OBJECTIVE
BOX

A. Enter the subject area.
B. Enter the grade level or course to which the form applies.

C. Circle one or more as appropriate: A = Awareness Instruction; E =
Emphasis Instruction; M = Student Mastery; R = Reinforcement Instruction.

D. Enter the complete outcome.

COLUMN

1. In consideration of the assignment, list the clusters for which
instruction is to be provided at the grade level.

2. List the subclusters of each cluster necessary to provide instruction to
the level of assignment. There may be no subclusters for some clusters.

3. Complete only if the assigmment is student mastery. Write the subclusters
in measurable terms.
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CURRICULUM DEVELOPMENT FORM FOUR

A. B. C.
SUBJECT - GRADE LEVEL OR COURSE ASSIGNMENT ’ -
D.
0UTCOME
E.
CLUSTER
1. 2. 3
CLUSTER _ QUARTER IN WHICH
SUB-CLUSTER INSTRUCTION IS METHODS - ACTIVITIES - MEDIA
OR T0 BE PROVIDED
0BJECTIVE

NN Y NA

BOX
A. Enter the subject area.
B. Enter the grade level or course to which the form applies.

C. Circle one or more as appropriate: A = Awareness Instruction; E =
Emphasis Instruction; M = Student Mastery; R = Reinforcement Instruction.

D. Enter one cluster for the outcome. Complete this only if there are
subclusters written for the cluster.

COLUMN

1. Enter one cluster if no subclusters are written; or
Enter a subcluster if no objective is written; or
Enter an objective.

2. Enter the quarter of the year in which instruction is to be provided.

3. Describe methods, materials, and media to be used to provide instruction.
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CURRICULUM DEVELOPMENT FORM ONRE

acknowledge the various
ethical and legal issues
related to technology.

A muecr  Media/Social Studies
1. 2 3. ¢ S 8- GRADE LEVEL ASSIGNMENT
g w E¢ [E. T0b Jc Jo Te
OUTCOME g8 8| | 2858{k-3 |46 |7-9 fro-12
ACCESSING INFORMATION:
I. H. The learner will understand X Al E E| M
the concept of copyright
and demonstrate respect
for ownership.
PROCESSING INFORMATION:
II. E. 2. The learner will X Al E El M
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CURRICULUM DEVELOPHENT FORM TWO

A

SUBJECT

Media/Social Studies -

8.

GRADE LEVEL GRUUPINU

K-3, 4-6, 7-8, 9-12

1.

UUTCUME

2.
GRAUE LEVEL

AWARENESS

3.
GRADE LEVEL
EMPHAS TS

4.

GRADE LEvEL

MASTERY

5.
GRADE LEVEL
REINFURCEMENT

ACCESSING INFORMATION:

I.

H.

1) The learner will under-

2) The learner will under-

3) The learner will under-

The learner will under-

stand the concept of
copyright and demon-
strate respect for
ownership.

stand the purpose of
the copyright law.

stand and observe the
copyright law as it
applies to computer
software.

stand and observe the
copyright law as it
applies to print and
non-print materials.

4-6

K-3

4-6

7-8

4-6

7-8

10

7-8

12
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CURRICULUM DEVELOPMERT FORM THREE

the assignm

ent is Student Mastery.

A SUBJECT GRADE LEVEL OR COURSE ASS | GNMENT A
OUTCOME
CLUSTER SUB-CLUSTER 0BJECTIVE
This form ijs to be completed gnly if




CURRICULUM DEVELOPHENT FORM FOUR

|

B.

A usoect Media/Social Studief GRADE LEVEL OR COURSE

C. (A )(E;) MR
6 ASS1GNMENT

D. ACCESSING INFORMATION: I. H. The learner will understand the concept of
ouTCuME  copyright and demonstrate respect for ownership.
E. The learner will understand and observe the copyright law as it applies to
CLUSTER _ computer software. '
1. 2. 3.
CLUSTER QUARTER IN WHICH
SUB-CLUSTER INSTRUCTION IS METHODS - ACTIVITIES - MEDIA
OR T0 BE PROVIDED
OBJECTIVE
The learner will (1) Modeling ethical copyright
understand that : behavior (teachers and other staff)
computer piracy and
hacking harms other (2) ETHICS IN THE COMPUTER AGE (film-
people. strip). Walt Disney, color, with
cassettes.
Two filmstrips in this series -
1) Pirates and 2) Hacker, give two
dramatic vignettes on the conse-
quences of computer piracy.
(3) HOT COPIES (computer disk).

Bloomington Information Technology
System (BITS). Available from the
Bloomington Instructional Materials
Center, 8900 Portland Ave. S.,
Bloomington, MN 55420

Three classroom simulations on
computer ethics are followed by 3
programs for individual or small
group use.
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CURRICULUM DEVELOPMENT FORM OME

A'su&mcr Media/All other subject areas
1. 2. LA R 8- GRADE LEVEL AssIGNMENT
[¥Y} E w
Q w ue a. b. c. d. e.
_:Eu 7y} E :EW
QUTCOME sus| 8| = 2583 |46 |7-9 Jio-12
PROCESSING INFORMATION:
II. Media Literacy
A. The learner will under- - X - - At E M

stand and be able to
evaluate the process
involved in creating
media messages.

44



CURRICULUM DEVELOPHENT FORM TWO

A

swwdtcT Media/All other subject areas

8.

GRADE LEVEL GRUUPING

4.

2. 3. .
" UUTCUME GRADE LEVEL GRADE LEVEL GRADE LEVEL GRADt LEVEL
AWARENESS EMPHAS TS MAS TERY REINFORCEMENT
PROCESSING INFORMATION:
IT. Media Literacy
A. The learner will 3ord 5o0r6 7 or 8

understand and be
able to evaluate
the process involved
in creating media

messages.
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CURRICULUM DEVELOPMENT FORM THREE

A usdECT GRADE LEVEL OR COURSE ASSIGNMENT A
D.
OUTCOME
CLUSTER SUB-CLUSTER 0BJECTIVE
This form ijs to be completed gnly if
the assignment is Student Mastfery.




CURRICULUM DEYELOPMENT FORM FOUR

i : B. C. A (}:) M R
sugect Media/All other GRADE LEVEL OR COUKSE 5 or 6 ASS1GNMENT
subject areas

. PROCESSING INFORMATION: I1. Media Literacy A. The learner will understand
OUTCUME and evaluate the process involved in creating media messages.

. ‘3. The learner will evaluate the effects of the unique properties of the
CLUSTER medium on the message.

. 2. 3.
CLUSTER QUARTER TN WHICH
SUB-CLUSTER INSTRUCTION IS METHODS - ACTIVITIES - MEDIA
OR TO BE PROVIDED

UBJECTIVE
The learner will a. A book and movie of the same title
distinguish the : will be presented with the class
effect of two listing the uniqueness of each
different mediums medium in presenting the message.
on presenting the (The Red Balloon)
same message.
The learner will b. Criteria will be developed to
evaluate the evaluate the impact between the
content of two filmloop portraying a scientific
different forms concept and a model of the concept
of media based on in teaching a scientific concept.
predetermined (e.g., a butterfly hatching from a
criteria. cocoon)
The learner will c. A videotape will be developed from a
translate a storyboard.

message from one
medium to anotherj.
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CURRICULUM DEVELOPHENT FORM ONE

A sgecr  Media/All other subject areas
1. 2. L A 8- GRADE LEVEL ASsiGNMENT
(= w ¢ R To T< 19 Te
OUTCOME SE8| 8| | 2583 |46 |7-9 fro-12
PROCESSING INFORMATION:
IT. Media Literacy
E. The learner will recog- - X - A Ef M R

nize the impact of tech-
nology on daily life.
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CURRICULUM DEVELOPHMENT FORM TWO

, . 8.
A Media/All other subject areas GKADE LEVEL GRUUPING

SUBJECT )
1 2. 3. 4. .

OUTCOME GRADE LEVEL GRADE LEVEL GRADE LEVEL GRAUE LEVEL
AWARENESS EMPHAS TS MAS TERY REINFORCEMENT
PROCESSING INFORMATION:
IT. Media Literacy
E. The learner will rec- 1 or 2 3or 4 5o0r6 7-12

ognize the impact of
technology on daily

life.
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CURRICULUM DEVELOPMENT FORM THREE

the assignm

ent

nly if

is Student Mastfery.

A usOECT GRADE LEVEL OR COURSE ASSIGNMENT A
OUTCOME
CLUSTER SUB-CLUSTER OBJECTIVE
This form ifs to be completed ¢
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CURRICULUM DEVELOPMENT FORM FOUR

b. The learner
will become
aware of
alternative
activities
to watching
television.

c. The learner
will use
available
resources to
make de-
cisions aboug
use of time,
e.g., tele-
vision
guide.

- Media/All other B. c A) E M R
SUBJECT  subject areas . GRADE LEVEL OR COUKSE 3 or 4 ASS 1 GNMENT
“outcome  PROCESSING INFORMATION: II. Media Literacy
clusteR  E. The learner will recognize the impact of technology on daily life.
] 2. 3.
CLUSTER QUARTER TN WHICH
SUB-CLUSTER INSTRUCTION 1S METHODS - ACTIVITIES - MEDIA
OR T0 BE PROVIDED
OBJECTIVE
The learner will | = —=--ee-a- (1.) Each student will keep a chart of
analyze the im- ' time spent watching television
pact of technol- each day for a week.
ogy on the use
of time. (2.) After interviewing at least three
people, a list of alternative
a. The learner activities to watching television
will recog- will be generated.
nize the
amount of (3.) The students will plan their tele-
time he/she vision viewing for one week using
spends each a television guide. Alternative
week watch- activities to watching television
ing tele- can also be indicated in the plan.
vision.
(4.) Students will discuss how their

viewing is the same/different
than a previous time.
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CURRICULUM DEVELOPMENT FORM ONE

A cussect  Media/Language Arts
6.

1. 2. 1% |5 GRADE LEVEL ASSIGNMENT
W x w
2 wl| Eg e fb [ fd e
Wt ot -
28| | | Bz

OUTCOME 358 8 o | ©2¥S|K-3 [4-6 |7-9 [r0-12

PROCESSING INFORMATION:

I1I. Thinking and Research
Processes

A. The learner will evaluate X A E
the reliability and
relevance of periodicals.

1. determine the purpose
and intent of the
periodical

2. determine the intended
audience

recognize point of view

assess the relevance,
accuracy, authority
for the subject and
intended audience
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CURRICULUM DEVELOPMENT FORM TWO

A

“swsstct Media/Language Arts

8.

GRADE LEVEL GRUUPING

6,10,12

2. 3. 4. .
" U CUME GRADE LEVEL GRADE LEVEL GRADE LEVEL GRADE LEVEL
AWARENESS EMPHASTS MAS TERY REINFORCEMENT
PROCESSING INFORMATION:
ITI. Thinking and Research
Processes
A. The learner will §) 10 12

evaluate the reli-

ability and relevance
of sources (periodi-

cals)

53



CURRICULUM DEVELOPHENT FORM THREE

A JECT GRADE LEVEL OR COURSE ASSIGNMENT A
D.
OUTCOME
CLUSTER SUB-CLUSTER OBJECTIVE
This form ijs to be completed gnly if
the assignment is Student Masfiery.
S
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CURRICULUM DEVELOPHMENT FORM FOUR

A Media/Language B. , 10 C. Q@ MR
SUBJECT Arts GRADE LEVEL OR COURSE English ASS1GNMENT
0. PROCESSING INFORMATION: III. Thinking and Research Processes. A. The
outcome  learner will evaluate the reliability and relevance of sources.
E. L e .
cluster  The learner will evaluate the reliability and relevance of periodicals.
1. 2. ' 3.
CLUSTER QUARTER IN WHICH
SUB-CLUSTER INSTRUCTION IS METHODS - ACTIVITIES - MEDIA
OR TO BE PROVIDED
OBJECTIVE

Students will recog-
nize the wide variety
of periodicals

available as re-

sources in the various

subject areas.

Students will be
able to identify
periodicals by
subject, frequency
of publication,
and intended
audience.

Students will under-
stand that each
periodical has an
intended audience,
purpose and financial
support system.

Students will make
judgments on
advertising con-
tent and volume.

Students will under-
stand that indexes
exist to access
individual articles
in magazines and that
these indexes are
not limited to the
Reader's Guide.

Fall, Winter and

Spring

Periodicals.
evaluation.

Lecture by media specialist,
100 magazines (all different titles),
Reader's Guide, Subject Bibliography of

Worksheet for student
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CURRICULUM DEVELOPMENT FORM ONE

A. ; ;
SUBJECT Media/Science
1. 2. 3.1+ S 6. GRADE LEVEL ASSIGNMENT
wd X
Q w = a. b. c. d. Je. f.
_:Eg u E ;%g
OUTCOME S58| 8| 2| £28[k-3 |as |7-9 Jro-12
PROCESSING INFORMATION:
ITI. Thinking and Research
Processes
E. Research process - X - - JA-E}E-M} R R
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CURRICULUM DEVELOPHMENT FORM TWO

8.
A. . . . . .
SUBJECT Media/Science GRADE LEVEL GRUUPING  K.3
1 2. 3. 4. .
. UUTCUME GRADE LEVEL GRADE LEVEL GRADE LEVEL GRAUE LEVEL
AWARENESS EMPHASTS MAS TERY REINFORCEMENT
PROCESSING INFORMATION:
IIT. Thinking and Research K-2 3-6 6 7-12
Processes
e.g.,: Weather topics

I

fog/frost
wind
storms
rain
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CURRICULUM DEVELOPMENT FORM THREE

A- SUBJECT GRADE LEVEL OR COURSE ASSIGNMENT A
D.
OUTCOME
CLUSTER SUB-CLUSTER OBJECTIVE
This formf is to be completed only if
the assigpment is Student Mdstery.
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CURRICULUM DEVELOPHENT FORM FOUR

SUBJECT  Media/Science

B.
GRADE Li

OR .
PiEn Yeading ability)

3 C. A(E) MR

ASSIGNMENT

outcome PROCESSING INFORMATION: ITI.

v

Thinking and Research Processes

CLUSTER
1. . ' 3.
CLUSTER QUARTER IN WHICH
SUB-CLUSTER INSTRUCTION 1S METHODS - ACTIVITIES - MEDIA
OR TO BE PROVIDED
OBJECTIVE

PROCESSING INFORMATION:
ITI.

Thinking and Research
Processes

E. The learner will
demonstrate abilit)
to use the research
process.

e.g.: Frost & fog

4. The learner

will infer

cause-effect

relationships
among the infor
mation.

e.g.: Freezing
temp in
air -
warm
earth

5. The learner
will relate
information to
knowledge
and/or
experiences

e.g.: Ice water
in glass

Methods & Media

Demonstration by example
- transparency of nate-taking form
- sample notes from a student's
research
Transfer by modeling

- students' researched notes about
their weather topics

Guided and/or independent practice

- students' notes, forms, and
thought processes

Activities

Having gathered notes about an aspect
of the topic:

- Students examine ways that the
noted thoughts cause and/or affect
one another

e.g.: Frozen dew/frost
- Students examine notes for like-

nesses and differences between
notes and experience/knowledge

e.g.: Ice water in glass on a
not day
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APPENDIX |

MODEL LEARNER OUTCOMES FOR MEDIA AND TECHNOLOBY
IN ELEMENTARY SCHOOLS

e

State Board Classlification Assessment
of Educatlon K = Knowling P = Psychomotor
Learner Goals Ap = Applyling Af = Affective
Acl = L7 I = Integrating MG = Muiticultural

(Analysts, Gender Falr

Synthesls, IG = Internattonal/

Evaluation) Global Concept

Development

State Board Learner Outcomes Classiflication Assessment

of Educatlon
Learner Goals

ACCESSING INFORMATION Learners w!il become famtltar with and understand the potentlal of the wide vartety of
Informatfon sources and persomnnel avallable fn thelr scheools, communities, state, nation, and gliobal soclety.
Learners wlll locate and use Informatton from these sources. Learners wiii actively pursue Informatton
according to thelr particuiar academic and Individual meeds. The learner will understend that there are a
vartety of formats and materfals to accommodate all abiilty levels and learning styles.

lo LOCATION, PHYSICAL ARRANGEMENT AND PERSONNEL

A, D3 A. The learner will ldentify and locate the Information
systems and resources appropriate to thelr needs. K, IG

1. school/district/reglional |ftbrary/medla center

2, public Ilbrary, governmental agenctes, television,
radio, newspapers, community agencles

3, cable systems, satelllte technology, local and
statewlide computer networks and databases

A, B,l B. The learner will locate the different storage areas
within an Informatlion system and understand their
function and organfzation, Ap

€eJe s fiction
non-fiction
reference
periodicals
newspapers
computers
filmstrips
records
flims
videotape/disc
easy/plicture books
equl pment

A, Bl C. The learner wii| differentiate among and choose the
appropriate activity areas tn which to complete
media tasks assigned from the classroom or to
satlsfy personal needs, |

€.gs, Treading
researching
ITstening and vlewing
producing
hearing stories
ctreculating materials and equipment
conferring In small or large groups
comput Ing
teleconferencing
video~conferencing
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State Board Classiflication Assessment
of Education K = Knowling P = Psychomotor
Learner Goals Ap = Applying Af = Affective
Ael = Lo7 I = Integrating MG = Multicultural

(Analysis, Gender Fair

Synthesis, 16 = International/

Evaluation) Global Concept

Development

State Board Learner Outcomes Classification Assessment

of Education
Learner Goals

D, E De
1. POLI
B.5 Ae
B.5 B.
B.6 Ce
B.5 D.

The learner will demonstrate an understanding
of the roles and expertise of the people working
in Information systems. K,

CIES AND PROCEDURES

Learners will understand and practice the circula-
tion procedures for print, nonprint and equipment,
In whatever information system they are using. K,

The learner will help other students locate Infor-
mation and work in groups when appropriate to
commun icate shared knowledge and experlence.

The learner will identify and demonstrate ways of
caring for media, equipment, and facilities so that
i1fe span Is extended and upkeep 1s minimized. K, Ap,

The learner will generalize that when media centers
provide for many users, everyone must operate under
established policy and operating procedurese.

fil. SELECTION AND USE

8.1 A.
Bel, De3 B.
B.1 Ce

The learner will understand that there are two major
ways to organize materials - alphabetical and numer-
fcal = in information systems and will understand

why materials are housed in particular locationse.

1« alphabetic - author, title, subject
2. numeric = Dewey Decimal Classification, sequen-
tial numbers

The learner will identify the purpose and arrange-

ment of a wide varlety of Indexing tools and

cataloging systems and use them to locate informa-

tion. Ky

1. book, card, or electronic catalogs,
periodical Indexes, telephone books, pamphlet
and newspaper indexes, etce

2. electronic databases

The learner will generalize that sources usually
offer a system of helps, such as Indexes and cata-
loging systems, to the user who seeks both specific
and general Information.

€eQo, Indexes
tables of contents
user's instructions
legends
graphic clues
cross references
+hesaurt
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State Board Classification Assessment
of Education K = Knowing P = Psychomotor
Learner Coals Ap = Applying Af = Affective
Ael = Lo7 | = Integrating MG = Multicultural

(Analysis, Gender Falr

Synthesis, 1G = International/

Evaluation) Globat Concept

Development

State Board Learner Outcomes Classification  Assessment

of Education
Learner Goals

A.6, C

Aol

Ge

H‘

Learners will recognize and locate the various
media forms and know which form [s appropriate to
meet their individual needs. The learner will know
and use the delivery system that Is appropriate to
each forme The learner will operate the equipment
assocliated with the various delivery systems.

1« media forms - print, video, audio, computer
disk, microform,

2. delivery systems - audio, visual, electronic,
projection, telecommunication, print, robotic

The learner will identify the basic components of
print, audiovisual, and electronic materials and
systemss

a. print - author/editor, title, illustrator,
publisher, copyright date, title page, table
of contents, index, etc.

b audiovisual/electronic = title, credits, menu,
user's Instructions, etce

The learner will use the basic components of media
and distinguish which are relevant for a variety of
puUrposes.

The learner will understand the concept of copyright
and demonstrate respect for ownership.

The learner will recognize, use and demonstrate pre-
ferences for particular kinds and/or forms of [iter-
ature Including multicultural, gender fair materials.

e g, autobliography
biography
easy/plcture book fiction
mystery fiction
sclience fiction
Western fiction
mythology
folktale/fairy tale/legend
Interactive fiction
short story
poem
news story
feature story

The learner will select materials according to
appropriate criteria, such as their being relevant,
accurate, authoritative, current, multicultural,
gender fair, and of appropriate quality, tevel of
difficulty, format, and personal interest.
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State Board Classtfication ) Assessment
of Education K = Knowing P = Psychomotor
Learner Goals Ap = Applying Af = Affectlive
Ael = L7 I = Integrating MG = Multicultural

(Analysis, Gender Falr

Synthesls, IG = International/

Evaluation) Global Concept

Development

State Board Learner Outcomes Class!fication Assessment

of Educatlon
Learner Goals

PROCESSING | MFORMATION:

The learner will comprehend and apply concepts presented In medla.
apply critical reading, viewing, and iistening skills In resource selection and In analyzing avallable re-
sources., The learner will apply thinking processes in organizing, analyzing, and Interpreting Information
and developing evaluative skiiis In order fo become an Intell igent consumer of Imformation for the purpose
of solving probiems and making decislons,

l. SELECTION AND USE

A Ao
A Be
A C.
A D'

Learners will analyze their Information needs 1n
terms of questions to be explored.

The learner will compare and contrast dlfferences
in content and format in avallable information
resources such as books, fiimstrips, realla, video,
computer, and reference tools.

The learner will compare and contrast the value of
varlous Types of resources for data gathering., These
resources may be Indexes to Informatlion, communication
tools, community Informatlion resources, and/or technolog=-
fcal information systems such as online databanks.

The learner will make cholces about the data based
on the content and format of the resources avallable,

11, MEDIA LITERACY

A, B, C A.

B.9, C Be

The learner wili understand and evaluate the
process Involved In creating medla messages.

1« The learner will analyze a media production to
determine the relationships of the components to
the purpose of the overall work (e.g.,, analyze a
record album to determine the relationship of
the musical score, lyrics, and graphics to the
purpose of the overall work),

2, The learner wiil compare and contrast the methods
used In making a book, fiim, videotape, radio show,
newspaper, and magazine,.

3. The learner will Tnterpret the effects of the unique
properties of the medium on the message.

The learner wlll recognize, interpret, and create visual
Images.

1o The learner will identify, Interpret, analyze and
evaluate the Influence of visual communication on
language, thought, and experlience,

2, The learner will recognize the effects of distor-
tion, stereotypling, propaganda, and violence in visual
medlia. ,

3. The learner will recognize and apprecliate the aesthe-
tics of visual Images and of !mage creation,

4, The learner will create mental Images by Inference
from non-visual messages and will communicate to
others Through the creation of visual Images,
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A, C C. The learner will recognize and Interpret media

messages, Including the persuasive methods Inherent

in some media messages.

1. The learner will decode visual and verbal images
as well as |lterary images.

2. The learner will determine the main ldea, purpose,
and intent of the message.

3. The learner will identify the reasons for presenting
a promotional message.

4. The learner wil!l analyze the way In which size,
shape, color, camera angle, and focus Influence
the appeal In visual promotional messagese.

5. The learner will use evaluative criteria to judge
media messages such as thelr being relevant,
accurate, multicultural, gender falr, and of appro-
priate quality.

6. The learner will appreciate the Importance of using
analytical skills with media as I+ Influences
opinion.

D. The learner will recognize and make connections between

a chain of events, how they are reported, and the

resulting Impact they have on the publice

1« The learner will determine events which link to
each other In a chain of cause-effect relation-
Shlps-

2. The learner will exercise thinking skills fo interpret
the relationships between events and the reporting of
+hose events by the media.

B.8 E. The learner will recognize the Impact of technology

on dally life.

1« The learner will describe ways technology Is used at
home, at school and In the community.

2. The learner will acknowledge the various ethical and
legal Issues related to technology.
ee.ge, software/telecommunication pliracy

computer hacking
sex equlty
poor/discrimination

3. The learner will analyze the impact of technology on
the use of time.

A, C 1l THINKING AND RESEARCH PROCESSES

C.3 A. The learner will distinguish between relevant and
irrelevant sources.

c Be The learner will use relevant sources of Information.

1.

The learner will recognize the Importance of
using more than one source to obtain Informa-

+ione
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4, The learner will tdent!fy polnts of agreement %
and disagreement among the sources. K
c C. The learner will organize, analyze, Interpret, and
summarize Information obtalned from varlous sources. Ap, |

1o The learner will identify central elements In

Information, K
2. The learner will classify Information through

such technliques as grouping and labeling. |
3, The learner wlll distinguish statements of fact

from statements of opinion. |
4, The learner wlil distinguish simliarities and

differences In points of view In primary and

secondary sources, |
5. The learner wll| make inferences from data. |
6. The learner will tdentify cause and effect

relationships, K
7. The learner will summarize information. K

C D. The learner will use summarized Information for
various purposes. A

1. The learner will test hypotheses, |
2. The learner wiil draw conclusions, |
3, The learner wll| offer solutlons to problems. |
4, The learner will make predictions, |

A2, C, 1s2, 147 E. The learner will demonstrate ablility to use the
research process, Ap

1e The learner will tdentify the subject to be

researched, K
2. The learner will select sources about the

subject, Ap
3, The learner will choose key ideas from the

sources, Ap

4. The learner will Infer cause-effect relationships
among the Information. |
5. The learner will relate information to knowledge

and/or experlences. A
6. The learner will relate Information to examples, A
7. The learner will extend concepts with definitions. A
8. The learner will use several other identlifying

nouns In reference to the subject. A
9. The learner will organlize key ldeas Into areas

based elther on |ikenesses or cause-effect relation=-

ships,e Ap
10, The learner will name or label each categorlical

area, |
11, The learner will organize these categorlies Into an

outline, . Ap
12. The learner will develop a toplc sentence for each

toplc category in the outlline. |
13, The learner wil| organfze the notes In a sequence

of loglcal order, Ap
14, The learner will prepare a report in written,

oral and/or audfovisual form. Ky Ap, |
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COMMUNICATING INFORMATION Learners will select the most appropriate technology to communicate thelr mes~
sages. The iearmer will design, produce, and present Information In a variety of formats appropriate fo the
message belng communicated, The learner will use multicultural, gender falr concepts In the design of the
production, Learners wiil evaluate the presentation of Information produced by themselves and others,

o SELECTION OF MEDIA FORMATS FOR COMMUNICATION

A, J.2 Ao The learner willl ldentify, select and use materials
Including those that are multicultural, gender falr,
and appropriate to the Information being communi-
cated and to the Intended audlience!s maturity and

abiliity level, K, Ap, 1,
MG, 16
1. Print - Books, perliodials, photographs, maps,
transparencies, computer printouts, databases
2, Audlovisual - cassette tapes, records, fllms,
slides, charts, graphs, videotapes, or disks,
fiimstrips, computer programs
A.2, A.6 B. The learner wil| Identify, select and use equipment
properly for reporting and presenting purposes. K, Ap, P
1. Audlo

e.g., microphone
cassette recorders
record players
radlo
telephone

2, Visual

e.g., overhead and opaque projector
" 8 and 16 mm film projector
videotape or disk player or projector
flimstrip projector
televislon (including cable and
satel | 1te)
sllde projector
computer

3, Textual
€.ge, Word processing/microcomputer
duplication
overhead/transparency
C. The learner will Identlify and assess characteristics of the
content that affect the cholce of format such as color,
motlon, sound

©.g., color for bird ldentification
audio for blird call ldentiflication
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A.6, B.9

A, B.9, 1.2,
1675 Jo3

i, PRODUCTION

A.

Be

The learner wlll recognize and use the equlpment
and materials necessary to create an original
production, K, P

1. Equipment
a, print - dry mount press, lettering equ!p~
ment, fransparency makers
b. audlo - mlcrophone, cassette recorder
co vlsual - video and 35mm camera, ed!ting and
developing equipment, mixers, computers

2. Materials

a. print - transparencles, charts, flannel
boards, bullet!in boards, computer programs
and visuals

b. audlo - cassette tapes, records

c. vVvisual - videotapes or 8mm flims, slides,
flimstrips, llve television

d. other - puppets, dioramas

The learner wllil create an orlignal production

that 1s effectlively organized to convey the Intended

message, uses correct production techniques, ts multi-

cultural and gender falr, ts approprlate for the

Intended audience, and !s aesthetlic and creative In

Tts deslign, K, Ap, |, P,

1. The learner will ldent!fy production technlques
for persuaslve messages such as those used In
advertlising, e.g., band wagon, generallzations,
popular personalitles, etc,

2, The learner will ldentify and practlice principles
of aesthetlic deslign such as use of lIne and balance,

3, The learner will ldentify correct form and
style of print documents such as bibllographties.

4. The learner will organize content by outlilining,
making a rough draft, scripting, or storyboarding.

5. The learner will produce Items such as:

videotape
8mm fllm
color 11ft+ transparencies
newspapers
preserved Items Including dry mount and hot lamination
slgns or charts usling lettering devices .
written reports using word processing and
computer graphics
simple computer databases
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F.4 C. The learner will work cooperatively with other students

In creating a productlion by recognizing and completing

speclflc tasks as a part of the team effort, using

cross-cultural, cross-gender communications skillis, Ap, |, P,
Af, MG

111, PRESENTATION

Col, Jo3 A. The learner will select approprlate locatlon and
equlfpment for presenting the production, Ap
| Asd, I, Jo3 B. The learner will present medta using correct tech-
nlques, Ap, P

| 1. The learner will use proper dellvery techniques
such as: posture, voice level, eye contact,
enunclation, mlicrophone skills, Ap, P

2, The learner will demonstrate the correct use
of format, such as: approprlate audlo volume
and slze of visuals, Ap, P

1V, EVALUATION

Ca3, 143 A, learners wlll evaluate the effectiveness of thelr
commun Ication efforts by using predetermined criterla,
such as clarlty of volce, appropriate format, operation
of equlpment, legiblllty of document, |

Ce3, 143 B. Learners wlil analyze the evaluation results to Improve
thelr communlication. 1
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GLOSSARY FOR EDUCATIONAL MEDIA AND TECHNOLOGY LEARNER OUTCOMES

Affective - one of the-domains; includes those outcomes which are emotional,
feeling, attitudinal, or valuing in nature.

Applying -~ the middle level of the cognitive domain. It corresponds to the
third level of Bloom's taxonomy of cognitive objectives, i.e., application.

Cognitive ~ one of the domains; includes those outcomes which are mental or
intellectual in nature.

Cross cultural/cross gender - providing more than one cultural group or gender
perspective, e.g., European, Black, Hispanic, Asian, Native American, handi-
capped persons, male and female.

Domain -~ categories of outcomes.

Format In media centers, the term is used to indicate:

type of material, e.g., book, periodical, filmstrip
- type of information delivery system, e.g., electronic

Gender fair education - the educational processes which foster the knowledge,

respect, and appreciation for the historical and contemporary contributions of
men and women to society, as well as those educational processes that reflect

the wide variety of roles open to both men and women.

Information system — refers to all types of agencies that organize and dissemi-
nate information including public, academic, special, and school libraries, as
well as community and governmental agencies, etc.

Integrating — the highest level of the cognitive domain. It correspoands to the
fourth, fifth, and sixth levels of Bloom's taxonomy of cognitive objectives,
i.e., analysis, synthesis, and evaluation.

Interactive fiction - fiction that involves the reader in making choices about
the plot, characters, etc. May be in a print or electronic format.

Interactive video — the use of a microcomputer in conjunction with either a
videocassette or a videodisc player to present a program in which a student may
view pictures and provide responses.

International/global education - the carefully designed elementary and
secondary program that helps students develop the knowledge, skills, and
attitudes needed to contribute effectively in an interdependent world charac-
terized by diversity and limited by unequal distribution of natural resources.
An international/global perspective means viewing the world and its people with
understanding and concern. Understanding requires knowledge of, and respect
for, differences and similarities of the world's people, the process of develop-
ment, and how goods, services, and ideas are exchanged. Concern necessitates
assuming responsibility for the needs of all people and commitment to finding
just and peaceful resolution to global issues. The desired outcome of global
education in Minnesota is to enable citizens in our democracy to participate
more actively at local, state, national, and international levels.
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Knowing — the lowest level of the cognitive domain. It corresponds to the
first two levels of Bloom's taxonomy of cognitive objectives, i.e., knowledge
and comprehension.

Multicultural education - educational processes which promote knowledge,
understanding, and appreciation of the cultural diversity of our pluralistic
society. Special emphasis shall be placed on Asian Americans, Black Americans,
Hispanic Americans, Native Americans, and handicapped individuals.

Online Catalogs - catalogs of library/media center resources which can be
accessed interactively through the use of online terminals.

Psychomotor - one of the domains; includes those outcomes which are physical or
manipulative in nature.

Public access - may refer to the free availability of information or to cable
television channels that are available to the public for programming.
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