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If children are to feel comfortable with the aging process, they need to learn
about it in a comfortable way. To understand that older people are just as
diverse in their approach to 1ife as younger people, children need contact

with older people. Discussing aging without having the emotional involvement
of interaction with older people does not help children understand aging. They
merely learn facts and figures. An aging curriculum needs to be centered
around the interaction of the children and older people. This interaction can
take place in many ways. Older people as speakers can come into the classroom,
older people can come in to teach with or to assist the teacher with art pro-
jects, cooking, etc., and children can take visits to Senior Citizen Centers,

cooperative housing units and/or nursing homes.

THE GENLRATION GAP

By ARcMIZ BAUMANY

oeAa—. WYL
“GRANDPA, WAS LOU REALLY
A LITFLE BOY UIKE ME ONE TIME?
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INTRODUCTION

One of the long range goals of the Minnesota Board on Aging is the development
of intergenerational understanding and the dispelling of myths which surround
older persons and the aging process. So it was natural that the Board on Aging
begin working with the Minnesota State Department of Education to develop an
elementary and secondary school curriculum that aims to promote intergenerational
understanding at the earliest levels of formal education.

These curriculum packets were developed by a committee comprised of members of
the Minnesota Board on Aging, representatives from the Minnesota Department of
Education, active and retired elementary and secondary school teachers and others
interested and involved in the field of aging.

These curriculum packets are suggested guides only, not mandated courses of in-
struction. Teachers should feel free to use any of the concepts, learning ob-
jectives, and suggested activities, but also to modify, update, and upgrade them
as they see fit.

The Minnesota Board on Aging recognizes the invaluable contribution of Dr. Gilbert
Valdez of the Minnesota State Department of Education, his staff, the members of
the Joint Intergenerational Study Committee and, especially, Jim Tift, Director
of Training and Education for the Minnesota Board on Aging. Please accept the
Board on Aging's sincere appreciation and thanks.

Abraham (Dutch) Kastenbaum
Chairman, Intergenerational Study Committee
Vice-Chair, Minnesota Board on Aging

THE GENERATION GAP

By Archie Baumaww
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT I:
THEME :

CONCEPT A:
dying.

Chronological Aging

To develop an understanding that aging is a natural life process.

Aging is a continual process of growing, learning, maturing and

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

1)

Recognize different rates
of growth and development

as one ages.

Talk about changes in

physical appearance as one
Compare oneself to
other members of the family

ages.

and to friends.

Recognize ways in which
both children and adults

appreciate the meaning and

contributions of each

stage of Tife in relation

to the Tife span.

A) Have students bring pic-
tures of themselves as a
baby and at various ages.
Class could try guessing
which baby picture matches
each child.

B) On a large sheet of news-
print mark the height of
each child. Several months
later match each child to
their old mark and make a
new mark indicating growth.
The class could do a graph
indicating rate of growth
during this time period.

A) Discuss with class the
physical appearances they
have noticed of people of
different ages (teenagers
young adults, and adults in
40's, 60's, 80's).

B) View movie "Use It In Good
Health Charlie" (5th on
up)*

A) Write a brief description
of parents and grandparents.

B) Interview parents as to
what their 1ife was like as
a child and now as an adult.
What contributions do they
feel each stage of life
brings?

* A11 movies available from MPDW
unless otherwise indicated.

Refer to Health and
Science textbooks.

Example: 1983 edition
of McDougal, Littel,
"How Does the Baby Age?"

Refer to Health texts.

General physical changes
associated with aging.

Refer to Laidlaw, book
2,"Peopie in Your
Environment."

Several Science, Social
Studies and Health
texts discuss people
and their environment.



AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT I: Chronological Aging
THEME : To develop an understanding that aging is a natural life process.
CONCEPT A: Aging is a continual process of growing, learning, maturing and
dying.
LEARNER OBJECTIVES ACTIVITIES RESOURCES
4) Understand that needs and A) Divide the class into five Refer to Health texts
desires are different groups. Have each group and units on feeling,
during various stages of select one stage of life emotions and knowing
1ife. (i.e., one month, two years, yourself.
: five years, present age and
ten years from now) and
list the needs and desires
they think represent each
stage. Discuss results
from all five groups and
bring out how the needs and
desires differ.
5) Understand that death is A) Ask the children if they Check on books on
an outcome of life and know someone close to them “death in bibliography.
that it can occur at any who died. Talk about how
age. death occurs at various

ages. Suggested book to

use is: A Look at Death
by Rebecca Anders.




AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT I: Chronological Aging
THEME : To develop an understanding that aging is a natural 1life process.

CONCEPT B: Generational cycles will ensure the survival of the human species.

LEARNER OBJECTIVES ACTIVITIES RESOURCES
1) Become aware that each day A) Arrange a collage of pic- Refer to Science text-
people are born and die tures showing people at books.
and that the young carry different stages of the
on from the old. life cycle.

B) Put together a family tree.
Interview grandparents and
parents to get information
about relatives and their
roots.



AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT I: Chronological Aging
THEME : To develop an understanding that aging is a natural 1ife process.

CONCEPT C: Plants, animals and humans all have different 1ife spans.

LEARNER OBJECTIVES ACTIVITIES RESOURCES
1) Recognize that all living A) Have students bring to Refer to Science text-
species come from like class pictures of their books.
living species. parents and grandparents

when they were young.

B) Do a collage of parents
and baby animals.

THE GENERATION GAP

By ARCHI® BAUMAWN
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT I:
THEME :
CONCEPT D:

Chronological Aging

To develop an understanding that aging is a natural 1ife process.

Species are known to be interdependent on each other for survival.

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

Talk about food chains.
Give examples of the con-
tributions of plants and
animals to the environment
and to the balance of
nature.

Identify factors within
each species that affect
life spans and the effect
environment has on life
spans.

Understand that the tend-
ency toward a particular
life span is inherited.

Bulletin board on food
chains.

List common factors that
affect animals, plants and
people.

Have children brainstorm
common factors that affect
the 1ife span of plants,
animals and people. (For
example: disease, environ-
ments, inherited traits,
stress.)

Grow a plant, let it mature
and die.

Do a chart or bulletin
board comparing the
average life spans of
various species.

Refer to Science and
Health textbooks.

Example: McDougal,
Littel, "Working for
Community Health."

Refer to Science and
Health textbooks.
(Heredity, environ-
ment and change.)

Refer to Encyclopedias
and reference books as
well as Science texts.

Refer to Laidlaw
"Plants With Seeds."



AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging
THEME : To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.
CONCEPT A: Physical aging among individuals is variable.
LEARNER OBJECTIVES ACTIVITIES RESOURCES
1) Understand that each per- A) Study people with different.  Check bibliography
son ages in an individual lTife styles and how they for children's books
manner and at an individual age. Show and discuss the on aging.
rate. film "At Age 99."
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging

THEME : To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.

CONCEPT B: Physical aging results in changes in sensory and motor capacities
and in appearance.

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

1)

Develop a positive atti-
tude and understanding
that, as we age, there
are physical changes in
appearance.

A)

As people grow older some
changes may show in their
bodies. Ask the class to
create a list of these
identifiable changes (loss
of hair, wrinkles, gray hair,
loss of teeth, weakened
muscles, hearing loss, and
weaker eyesight). Have
students react with their
feelings about some of the
physical changes that can
occur with aging. How can
these be handled in positive
ways by older people and by
younger people they come in
contact with?

Role play some of the physi-
cal handicaps that can occur
with aging. Before doing so,
stress that such. handicaps
are not inevitable as one
grows older. The following
materials will simulate
impairments:

a. cotton balls: hearing
problems

b. vaseline on glasses:
cataracts

c. elastic bandage on chest:
asthma or emphysema

d. bandanna: blindness

Science textbooks.



AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging

THEME : To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.

CONCEPT B: Physical aging results in changes in sensory and motor capacities

and in appearance.

LEARNER OBJECTIVES

ACTIVITIES RESQURCES

1)

Develop a positive atti-

tude and understanding

that, as we age, there

are physical changes in
appearance.

continued

wheelchair: broken hip

walker: walking dif-
ficulties (stroke victims)

tape on fingers or rubber
gloves: arthritis

shoes tied together:
walking difficulties

elastic bandage binding
arm to body: stroke
(paralysis)

no pop or candy allowed for
a day: diabetes.



AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging

THEME : To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.

CONCEPT C: Genetics and environment affect the aging process.

LEARNER OBJECTIVES ACTIVITIES RESOURCES

1)

2)

Understand that 1life spans
differ among species.

Reinforce the concept of
preventive health main-
tenance for all ages.

A)

A)

Review chart on bulletin
board of various species.

Have students recall their
last check up or visit to
the doctor. How does the
doctor monitor physical
well being? What does he/
she examine? What infor-
mation does he/she need?
How can the doctor prevent
some serious childhood
diseases? How does the
doctor help parents keep
children in good health?

Stress the idea that adults
also need to maintain their
health through regular
checkups. Have students
suggest ways that the adult
body may change as one grows
older (sensory losses,
diminishing physical strength,
changes in the body systems,
etc.). Also stress aware-
ness and attitude (e.g.,
adults should know what signs
of change to look for re-
garding cancer and heart
disease).

Refer to Science text-
books .

Refer to Health text-
books, Nutrition and
Body Care.

CLASP

dePaola, Tomie, Now
One Foot, Now the Other

Farber, Norma, How Does
It Feel to Be 01d?
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging

THEME : To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.

CONCEPT C: Genetics and environment affect the aging process.

LEARNER OBJECTIVES ACTIVITIES RESOURCES
2) Reinforce the concept of C) List on the board health Refer to Holt, Rinehart
preventive health main- problems that could be and Winston, 1980
tenance for all ages. prevented or monitored by edition, "Taking Care
regular physical check-ups. of Yourself."

Include problems encountered

commonly by the child (child- Refer to Nutrition and
hood diseases) as well as Body Care in Health
those encountered by the textbooks.

older adults (stroke).

D) With these health consider-
ations in mind, have each
child illustrate a child and
an adult practicing good
health maintenance by
visiting a doctor, clinic,
etc., for a check-up. Give
each illustration a title
(e.g., "Prevent measles -
be immunized today").

E) The school nurse, a visiting
nurse or doctor could visit
the class to discuss pre-
ventive medicine and the
physical check-up.

F) Have an older person in
good health visit class and
discuss preventive measures
that have helped.

G) Have an older person in
poor health who is willing
to visit the class and de-
scribe abuses of the body
that have caused problems
(e.g., smoking, drinking,
lack of exercise, etc.).
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II:  Physical/Biological Aging
THEME : To develop an understanding that there are physical and biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.
CONCEPT C: Genetics and environment affect the aging process.
LEARNER OBJECTIVES * ACTIVITIES * RESOURCES
2) Reinforce the concept of H) Study and discuss the movie Available from MDPW
preventive health main- "More Than Bread Alone"
tenance for all ages. (grade three on up).
-
“-::L '
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging o

THEME : To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.

CONCEPT C: Genetics and environment affect the aging process.

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

3)

Create an awareness of the
body's need for exercise
both in the growing years
and adult years.

A)

Have class close their eyes.
Ask them to remember a time
when they were sick and con-
fined to bed for a day or
two. Was it hard to stay

in one place for a whole day?
Did their body feel dif-
ferent the next day? Ex-
plain that this is a mini
version of what happens to
the body if it is not cared
for throughout one's Tife.

Continue to discuss require-
ments of the body's bones
and muscles as they grow.
Why is it important that
muscles move? What happens
to muscles that are con-
fined inside a cast for a
long period of time?

Have each student think
about a physical activity
they enjoy (running, bike
riding, tennis, etc.) and
illustrate themselves doing
the activity. Explain that
they should try to emphasize
the muscles being used in
their picture.

Refer to Science text-
books and units on the
circulatory, respiratory,
digestive, skeletal and
muscular systems.

CLASP
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging

THEME : To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow old.

CONCEPT C: Genetics and environment affect the aging process.

LEARNER OBJECTIVES ACTIVITIES RESOURCES

3) Create an awareness of the D) When drawings are completed,

body's need for exercise ask how the particular activity
both in the growing years might be continued in later
and adult years. life. Could legs be exer-

cised by walking instead of
running or biking? Could
general fitness be maintained
with yoga exercises instead
of football? Which activities
could be continued from child-
hood through adult years
(e.g., swimming and tennis)?

E) Ask class to illustrate them- Sobol, Harriet Langsam,
selves as an adult or older Grandpa: A Young Man

person continuing to exer- Grown 01d
cise the same muscles as in
the previous drawing, but Snow, Pegeen, Mrs.

perhaps in a modified fashion. Periwinkle's Groceries

F) Brainstorm for "carry-over
sports" that could be part
of a school curriculum.
Emphasize the concept of
learning the skills of a
sport that can be continued
through one's adult life.
Work with physical edu-
cation teacher to put some
of these activities into
the physical education
program.

G) Class could research pro-
fessional athletes who have
stayed active in their sport
through their fifties or
sixties (or even seventies,
tennis).
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT II: Physical/Biological Aging

THEME : ‘To develop an understanding that there are physical or biological
changes with age, some we can see and some we cannot see. There is
no single pattern by which all people grow.old..

CONCEPT C: Genetics and environment affect the aging process.

LEARNER OBJECTIVES ACTIVITIES RESOURCES

3)

Create an awareness of the
body's need for exercise
both in the growing years
and adult years.

Become aware that living
organisms have offspring
and that particular en-
vironments are vital to
the survival of these
organisms.

Reflect on how genetic and

environmental factors may.

affect one's own Tife span.

I)

J)

Have students compare their
blood pressures with older
people, then discuss dif-
ferences.

Develop a personal plan of

action for your own health.

View and discuss the movie
"Grow Older - Feel Younger"

(grades five and six).

List different organisms
and match with favorable

environments. Discuss why

some species change their
environment through
migration.

Have students discuss how
people control their en-
vironments.

Discuss "How old will I

live to be?" Have students
review factors which may

help determine their age.
(Accidents, genetic diseases,
predicted life spans, pre-
ventive health measures.)

CLASP

Available from MDPW.

Refer to Science text-

books: Ecosystems, and
Plant and animal popu-

lation and communities,
Pollution,etc.
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT IIT: Sociocultural Aging

THEME ¢ To develop an understanding that there are many factors in our
society that influence our attitudes towards the age of a person.
Societal attitudes and policies can seriously interfere with or
help maximize people's potential at all stages of development.

CONCEPT A: Factors in our society help to form our attitudes towards age and

behavior.

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

1)

Become aware of what A) Do an analysis of greeting “Card Alert Project"
people feel are behaviors cards and their images of The Twin Cities Gray
appropriate at different aging and older people. Panthers
ages.
Review the media and dis- A) Gather cartoons and discuss
cuss similarities and dif- how they portray older
ferences in how older people.
people and young are por-
trayed. Identify positive B) Have students conduct a Gray Panther Media
and negative attitudes to- Gray Panther "Media Watch" Watch
ward aging. and report their findings.
C) Read newspapers and maga-
zines and discuss how they
portray older people.
D) O0lder people are sometimes

stereotyped in unfair ways.

Discuss as a class how older
people can and are discrimi-
nated against (attitudes
toward what they can do, job
discrimination, separation
from society as a whole).

E) Have the students role play
fair and equal treatment
between younger and older
people (at a shopping center
in their neighborhood, in
the park, encounters on the
street, nursing home).
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Some Effective Legal Things You Can Do To Aid the CARD ALERT PROJECT

1. Discuss the following categories used by Vicky Demos and Ann Jache, for
their research study entitled "When You Care Enough: An Analysis of
Attitudes Toward Aging in Humorous Birthday Cards." A copy of this study
is in the Gray Panther Office. If possible have cards which show examples
of some of these categories:

A) The kind of card which puts aging in a historical context--
i.e.,"When the Tlocal press contacted me on your birthday,
asking your age, I told them 'No comment,' but when they
pressured me I said it wasn't true you were in the theatre
when Lincoln was shot...I said you were in the Tobby buying
popcorn."

B) The kind of card which sees aging as an experience of others--
i.e., "Roses are red, violets are blue, One thing makes me
happy...I'm younger than you."

C) The kind of card which has aging as a mortal concern--i.e.,
"This is an Algerian Condor. It lives to be 106. This is
a Sanskrit Parrot. Its life expectancy is approximately 87
years. This is a Belfry Owl, still alive after 138 years,
which only goes to show...Birthdays are for the birds! But
have a happy one."

D) The kind of card which has aging as a state of mind--i.e.,
"On your birthday remember...Age is a matter of mind. If
you don't mind, it doesn't matter."

E) The kind of card which deals with aging as a process sui
generis, with a focus upon a birthday as an event that
marks the passing or cumulation of years and thus a time
that signals aging--i.e., "Just because you're having one
more little birthday, that doesn't make you old...It's the
ones you've already had that made you old!"

F) The kind of card which conceals age--i.e., "It's your
birthday, don't just stand there, start subtracting."

G) The kind of card which establishes age boundaries for
behavior--i.e., "You are at that exciting age somewhere
between streaking and creaking!"

H) The kind of card which focuses on physical and mental
characteristics associated with aging--i.e., "Another
year older, smile, it could be worse...You could Took it!"
or "Happy Birthday! You know you're getting older when
you decide to go for a walk down Memory Lane...But can't
remember where it is!" or "It's your birthday so let's
whoop it up! Before we're too pooped to whoop!" or "At
our age nothing is impossible...foolish maybe but not
impossible!"
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As you are searching for such a card or cards with the assistance of the clerk,
this is a good time to engage the person in some awareness training. For the
sake of the project, note the content of the interaction and report it to the
office. For our collection, we need cards that fit the categories defined in

A through D. We have Tots of cards that fit E through H already in our scrap-
book. Incidentally, these categories are the ones that Vicky Demos and Ann
Jache used for their research study entitled "When You Care Enough: An Analysis
of Attitudes Towards Aging in Humorous Birthday Cards." A copy of this study

is in the Gray Panther office.

1. Write the card companies and the stores where you see such cards and
let them know how you feel. Expressing your views isn't illegal and
can be effective in bringing about change. Please stress that as age
discrimination is a fact in our society, cards that reinforce negative
attitudes about aging are destructive. Age discrimination is very
costly to our society. It doesn't fit with being a good corporate
citizen to publish such cards.

2. Look for positive cards--ones which show joy and celebration of birth-
days as important events in the lives of persons who are jmportant to
you. Show these cards to the clerk, and write the company praising
the card. You can use the card number (on the back) to identify the
card you are referring to when you write the company.

3. Write the Twin Cities Gray Panthers, 3255 Hennepin Avenue, Minneapolis,
Minnesota 55408, and ask for a sample of their nonageist birthday cards.

THATS M¢ GRANDPA-

- GRANDMA SAID HEIS |
DEVELOPING A SPARE TIRE, |
Z , =BUT I DON'T |
_KNOW WHERE

L \_HEKEEPS 1T,

|
4
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OBSERVER'S REPORT ON TV PROGRAMS

Station Channel

Program Title

Sponsors

Date Time Program Began Time Ended

Viewer's Name

Address
City State ZIP CODE
Age (Circle) - Under 15 15 to 20 . 21 to 31 31 to 40
41 to 50 51 to 60 61 to 70 71 and up
Sex - Male Female

Description of program: Write while you watch the program. Be objective and ac-
curate. Describe the incident where an older person appears or where older people
are talked about. Note whether the incident is positive or negative in the por-
trayal of older persons. Use the guide on the next page to write the report.

Mail to:

Twin Cities Gray Panthers Media Watch
Attn: Jane Hanger Seeley

66 Barton Street

Minneapolis, MN 55414

Your Description:




MEDIA WATCH CRITERIA

AGEISM:
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Discrimination on the Basis of Chronological Age

STEREOTYPES

DISTORTIONS

OMISSIONS

Any generalization about how
older people are expected to
look or act in ways which de-
mean or ridicule the appearance
of age.

Examples:

Appearance: Face blank or ex-
pressionless; body bent over
and infirm.

Clothing: Men's baggy and un-
pressed; women's i11-fitted
and tacky.

Speech: Halting and high-
pitched.
Personality: Stubborn, rigid,

forgetful, silly.

In comparison to others, are
older people shown as less
capable? Do they have less
important things to do? Are
their ideas out-of-date? Are
they shown in idleness or
rocking chairs?

The use of myth or outright
falsehoods to depict old age
as either an idyllic time or
an unhappy, sad stage of life.

Examples:

Older people are shown as in-
truders and meddlers in the
lives of others.

Older people are laughed at or
ridiculed when they show sexual
feelings.

When there is an age difference
in romantic relationships, are
older women given the same
respect as older men?

Older people are often patron-
ized and treated as children.

Older persons are ex-
cluded or avoided. Their
life concerns are neg-
lected and never shown

in positive ways.

Examples:

The oppressive conditions
under which older people
often Tive are shown
without explanation...

No presentation is made
of alternative, better
conditions, or how these
improvements could be
made.

Older persons are not in-
cluded in discussions of
social and economic is-
sues. Their perspective
is omitted in important
planning.

Find out: Are older
people involved in
writing, directing and
producing these programs?

Are there older actors?
Or are young people
playing the roles of
older persons without
valid reason?
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT III:
THEME :

Sociocultural Aging

To develop an understanding that there are many factors in our

society that influence our attitudes towards the age of a person.
Societal attitudes and policies can seriously interfere with or
help maximize people's potential at all stages of development.

CONCEPT A:
behavior.

Factors in our society help to form our attitudes toward age and

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

2)

3)

Review the media and dis-
cuss similarities and dif-
ferences in how the elderly
and young are portrayed.
Identify positive and
negative attitudes to-

ward aging.

Understand how older adults
feel about growing older.

Understand the practices,
concepts and myths of
ageism.

F)

Students will write a para-
graph explaining their role

- playing and why older people

and young people need to be
given fair and equal treat-
ment.

Look at and discuss ages of
mode]s in advertisements.

Compare how older adults
feel about growing older
with the reactions of others
such as family and friends.

Invite guest speakers to
share their personal
stories.

Review books to see how
people over 60 are portrayed
and identify positive and
negative attitudes toward

aging.

~Interview Questionnaire

(attached)

Common misconceptions
(attached)

Common stereotypes that
could be discussed are:
ill, tired, grouchy,
isolated, forgetful, de-
fensive, withdrawn, self-
pitying, unproductive,
mentally slow, unable

to learn new things.
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MISCONCEPTIONS

Many people believe untrue stereotypes* of the aged. The aged may even help
pass along beliefs by fulfilling expectations. Several of the most common

myths are mentioned below.

1.

10.

11.

Few elderly are productive workers.

This idea is fostered by our retirement system. Many elderly people
expand their interests and even establish new careers for themselves.
However, this idea stems from the work ethic--another myth. Everyone
need not be economically productive to have work or value.

01d age is accompanied by a decline in intelligence.

Slower reaction time does not mean there is a loss of intelligence (see
continuing education).

The elderly are emotionally dependent on their families.

More children are dependent upon their parents.

Older persons are financially dependent upon their families.

(see above)

There is a loss of sexual interest or capacity with increased age.

There might be some reduction but not a loss. It is difficult for children
to think of their elderly parents as sexual beings, so this idea continues.

The elderly are full of despair.

The elderly are not, as a population, depressed, they are as diverse in
feelings as any other portion of our society.

The elderly are abandoned by uncaring children.
Most children are overprotective and cautious.

Most of the elderly live in institutions.

Only five percent actually Tlive in institutions. Most studies about our
older population come from institutionalized individuals so people believe
the percentage is higher than it actually is.

The aged can live on less money.

Many of the elderly have lower incomes and have to make choices.

The old are adequately provided for by Social Security and Medicare.

There are people who are not covered under these plans and there are im-
portant items that are not covered, such as medication, and even those
with Social Security and medicine often experience difficulties.

Most elderly are sick.

Nine tenths of those over 65 are not hospitalized.

* "Stereotypes," it might be explained, are simplistic, or often caricature or

distorted descriptions, of a class, race, type or group.



10.

11.

12.
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INTERVIEW QUESTIONNAIRE

What do you remember about your parents?

What was it Tike to be young then?

What is it like to be old today?

What do you femember about older people when you were young?
Do you have children? How many?

Do you have grandchildren? How many?

How many brothers and sisters do you have?

Where did you go to school? What was it like?

What are you glad you learned as a young child? What things would you do
differently if you were young again? '

What things are better now than they were in the past? What things were
better in the past than they are now?

What types of transportation existed when you were young?

What are some of your likes and dislikes?
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT III: Sociocultural Aging

THEME : To develop an understanding that there are many factors in our
society that influence our attitudes towards the age of a person.
Societal attitudes and policies can seriously interfere with or
help maximize people's potential at all stages of development.

CONCEPT A: Factors in our society help to form our attitudes toward age and

behavior.

LEARNER OBJECTIVES ATTITUDES

RESOURCES

4) Understand the practices, B) Do "Action Against Ageism"
concepts and myths of
ageism.

C) Invite a speaker to dis-
cuss the topic of ageism.

D) Have students create a
picture or photo essay on
their view of aging and
older people.

Article, "Action
Against Ageism" Con-
sciousness-Raising
Exercises by Albert V.
Schwartz

Article, "Schools Can
Change Negative Stereo-
types" by Vicki L.
Schmall, Ph.D.

(Western Gerontological
Society's Generations,
Summer, 1978, pp. 16-18)

"Speakers, Trainers and
Consultants on Aging:

A Minnesota Inventory"
from Minnesota Board

on Aging, August, 1981.
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ACTION AGAINST AGEISM:
Consciousness-Raising Exercises

The term aging refers to a continu-
um in which we are sll necessarily
involved. As long as we live, we can
only age.

The classroom is an excellent arena
in which to examine the concept and
practices of ageism. The series of
consciousness-raising exercises below
can help students confront the reality
of the future and, in addition, foster
their understanding of, and identifica-
tion with, older people. The exercises
can also be adapted for use in adult
workshops. :

Exercises on Ageism

Objectives: 1. To make students
aware of ageist attitudes and
practices—their own, in literature and
in all social institutions.

2. To guide students
towards actions that will counteract
these attitudes and practices.

Age Level: Adaptable for all
grades.

Time Allotment: Five or more class-
room periods.

Materials Needed: One copy of this
Bulletin, the accompanying page of
facts on ageism (page 11), blackboard
and chalk, access to a children's
library, a few photographs or draw-
ings of older people, which depict
them in non-stereotypical ways (ac-
tive, in good health, etc.), and of some
interesting older faces.

Exercise 1: Recognizing the
Problem

Ask students to close their eyes
while you describe a scene. Then ask
them to quickly call out the first
words they think of. List the words on
the blackboard. Have the students
react to the following four scenes, 80
that there are four lists in all, each of
about ten words: 1. room full of old
people, 2. party with people dancing,
3. large junkyard and 4. spring
garden.

Ask students to identify which
adjectives or phrases are negative and
which are positive in each column.
Invariably the negative words will be
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in columns 1 and 3 and the positive
words in columns 2 and 4. Ask the
students to discuss why they equate
old age with unpleasant and dis-
carded things. The teacher should not
be judgmental and should encourage
all opinions, no matter how ageist.
The teacher can then ask students to
decide whether their views coincide or
conflict with the views and actions of
society towards older people.

Results of this discussion are likely
to reveal that the class considers old
age to be boring, ugly, ridiculous and
unpleasant. .

Exercise 2: Analyzing the
Problem

Write the definition of “myth” and
“gtereotype” on the blackboard. (A
myth can be defined an an ill-founded
belief that is perpetuated in the face of
contrary facts. A stereotype can be
defined as an untruth or oversimplifi-
cation about the traits and behaviors
of an entire group of people. A
stereotype is applied to each member
of a group, without regard to each
person’s individual traits.) Ask stu-
dents to give one example of a myth
or stereotype about the racial, reli-
gious or sexual group they are a
member of, and to comment about
whether it is true or false and, if false,
why it is harmful. Then write on the
board examples of a stereotype, myth,
saying, joke, cliché, etc., pertaining to
older people. Ask students to add to
the list. Some possibilities are: There’s
no fool like an old fool. (Assumes
infallibility of older people and faults
them for making errors, thus negating
their individuality.) You can’t teach
an old dog new tricks. (Old people,
like the young, learn and adjust in
their own individual ways.) Other
examples: Old codger (is there ever a
young codger?), Old maid (the term is
sexist as well as ageist) and Old and
crotchety (is ‘‘crotchety” ever used
without “old”?).

Discuss the list and introduce into
the discussion some of the statistics
from page 11. Also point out that Dr.
Richard L. Sprott of the Jackson

Laboratory in Bar Harbor, Maine, has
concluded from his studies that
“learning ability and 1.Q. do not
decrease with age but remain steady
and perhaps even increase.” Many
individuals’ lives can illustrate this
point. For example, W.E.B. Du Bois
worked on a major project—the En-
cyclopedia Africana—until his death
when he was in his nineties. Other
examples are Pablo Picasso, Frederick
Douglass, Golda Meir and Benjamin
Franklin (who was in his seventies
when he helped write the U.S. Consti-
tution). Also, ask students if the
older people they know conform to or
contradict ageist stereotypes and
myths.

Results of this discussion should be
that students will begin to feel that
old people are not being treated fairly.
Exercise 3: Clarification of
Values

Hang the photos, drawings or
paintings of older people cited in the
“materials needed” section. Begin a
discussion on the meaning of “old
age” by asking the students to agree
on a chronological definition. Write
this number on the blackboard. Then
ask what a six-year-old can do that an
infant cannot do, what a fifteen-year-
old can do that a six-year-old cannot
do, etc.—for a thirty-year-old, fifty-
year-old, seventy-year old. What kind
of things, if any, can people no longer
do as they become older? Is this true
for all older people? How much
depends on health and how much on
age? Isn't this true at most age levels?
Should people stop doing anything
which they like to do and can do well?
(Bring up forced retirement.) Ask
students to think of the kinds of work
needed by society that many older
people can do. List activities in
education, health services, govern-
ment, etc. Can people function better
in general when useful?

Further questions to discuss: Ask
students if they have ever made fun of
old people or laughed at TV comedi-
ans who have done so. Is beauty to be
equated with youth? What is true



peauty? How do the students think

this society should change in the way

it treats people who are old?

Eszercise 4: Ageism and )

Racism/Ageism and Sexism (for

gecondary studente only)

Present information from page 11
which pertains to the relationship

petween poverty and ageism—which
in reality connects class to age and
race to class. Ask students to specu-
Jate about, and then discuss: (1) how
and why people who are old suffer
more when they are poor than people
who are well-te-do; (2) how and why
most Third World people in our
society are poor; and (3) how and why
Third World people suffer more than
other people when they grow old.
Start & similar discussion on the
selationship of sexism to ageism.
Jokes and siereotypes about older
women can be discussed, as well as
advertisements aimed at keeping
women youthful in appearance. Ex-
plore the devastating emotional ef-
fects which result when sexism and
ageism combine.
Exercise 5: Analysis of Literature

Have each student visit the library
and select a children’s book in which
there are one or more older characters.
Students should read the book and
then write or orally present their
analysis of how old age is depicted in
the book. What adjectives are used to
describe the older characters? Are
they stereotyped in passive, do-
nothing roles? If the student were to
make the book less ageist, how would
that be done? [Note: A major problem
inherent in the treatment of all
oppressed groups is that the dominant
group tends to consign the oppressed
to anonymity by the use of group
terms instead of individual names.
Older characters in children’s books
ofien have no names at all. They are
referred to simply as “the old one,”
“the old man,” “the old woman” or
“the old.” (Annie and the Old One by
Miska Miles, a Newbery Honor Book,
is an example of this treatment.) Have
your students give names to each
older character in stories. A full and
proper name is critical to recognizing
the personhood and humanity of the
individual.]

After the students have reported
and discussed their findings, show
them a copy of this Bulletin, and tell
them about the results of the study
done by Dr. Edward Ansello and his
associates at the University of Mary-
land on ageism in 549 picture books
(pages 4-10). Discuss how the results
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of this etudy compare with the stu-
dents’ analyses.

Exercise 6: Community Analysis
Depending on the age level of the
gtudents, the class might conduct a
gimple or complex study of older
people in the achool community. How
many old people live in the area? ls
their income on the average higher or
lower than middle-aged people? What
social and health facilities are availa-
ble to them? What jobs are open to
them? What kinds of discrimination
do they suffer from? How is their
former class status or racial identity
connected to their problems? Can the
gchool assist them? Can they assist
the school? Students should be en-
couraged to find active older people
who will visit the class to discuss
these questions.
Exercise 7: Community Outreach
Discuss with your supervisor a
young-old exchange program in your
school. Active older people may be
invited to eat lunch and engage in
informal dialog with the children, as
well as to tell stories, share crafts and
teach. Such a program can promote

positive interaction between students
and active older people.
Exercise 8: A Media Project
Have the students be on the alert
for ageist stereotypes and myths in
the TV shows they watch. Have them
keep a record of the mames and
sponsors of the shows that are partic-
ularly ageist. Have them write cri-
tigues of the most offensive shows.
Also, suggest that they be on the look-
out for commercials and advertise-
ments that either ridicule older people
or imply that it is undesirable to
grow old. As a classrcom project the
students can write letters to producers
of television shows and sponsors
protesting the harm they do by
perpetuating stereotypes. You might
send copies of letters to the Gray
Panther Media Watch, Room 300,
1841 Broadway, New York, N.Y.
10023.

About the Auther

DR. ALBERT V. SCHWARTZ is Assistant
Professor of Language Arts, Richmond
College, Staten Island, N.Y.

Grandma, how come
around in your rocking chair ?

you don’+ sit
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Statements such as these are not uncommon. Many
young people have very limited knowledge obout the
aging process ond the elderly. While some express
positive feelings, others do not, primarily if growing old
to them means becoming crippled, feeble and useless.
Some young persons express fear about growing old.

The research indicates stereotypical views of the
elderly are relatively common among young persons
ond tend to increase with age. Seefeidt (1977) found
that children as young as preschooi age hoid predomi-
nantly negative attitudes about aging and report that
they do not want to grow old. By the age of nine or
ten, attitudes often become relatively fixed and difficult
to change (Atwood, 1976).

In pant, this lack of knowledge and stereotyping of
the elderly is related to the limited contoct many young
persons have with older adulis. Mobiiity and decline of
the extended fomily have reduced the interoction of
young persons with aged family members. For many
elementary ond secondary level students, contact: with
grandparents does not mean contact with the elderly,
since many grandparents are in their 40s, 50s or early
60s. Contoct with elderly outside the family aiso is often
limited. For example, @ University of Maryiand study of
180 children found that only 39 could name an oider
person outside of the family unit (Serock, et al., 1977).

For some children then, the mass media becomes
the primary contoct source with the elderly. Alhough
mony programs recently have begun to consider thesr

nools Can Change Negative Stereotypes

Schmall Ph.D.

portrayal of older persons, Bragger (1978) reported
that in general, television images of the old are “ovar-
whelmingly negative, comical or idiotic.” In addition, a
survey of 700 books for children ages three through
nine found that few books portrayed older persons in @
credible way. The cumulctive stereotype of the elderly
that emerged was "non-creative and boring’’ (Ansello,

1977).

Stereotypes are potentially harmful. A child’s per
ception of oider persons and his feelings abour growing
cld may greatly influence his responses to the elderly,
the care given and decisions made as an odult for
dependent aged parents, and the roles he assumes in
later life (Jocobs, 1970). According to the National Old
People’s Welfare Council in London, “Only as the
young learn to adjust to their own aging wiil they be
abls to treot the elderly with respect. The social and
personal problems of the aged will be diminished in
direct proportion to the amount of involvement today’s
young people have with their own aging and the
elderly (Serock, 1977, p. 3).”

This statement and the research on students’ aifi-
tudes toward aging indicate the need to accomplish
two tasks: (1) education of the young about the aging
process and (2) orientation of the young to the knowi-
edge and skills possessed by older persons and the
elderly’s need for love, esteem and a feeling of useful-
ness.

& 4 —*kmf



Influencing Attitudes

Schools are in o unigque position to influence
attitudes. Aging concepis can be integrated into many
enisting courses such as health, social studies, family
relationships, economics, and literature, without over-
taxing an olready crowded curriculum. For example, a
mathematics teacher could as easily present o problem
involving consumerism ond the elderly as well as how
many pieces of bubblegum a child can buy at the store.
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There is an unlimited number of activities and -

projects thot are effective in sensitizing young persons
to the aging process and older adults (see Cameron,
1976; Jontz et al., 1976; Marshall, 1977; and Schmoll,
1976). However, one of the most effective ways for
young people to discover that aging con be o positive
process and that it is diversity rather than similarity
which is most characteristic of the older population is to
provide students with a variety of experiences with
older adults, both outside and inside the classroom.
Individuals who have direct contact with oider persons
in @ muliplicity of roles ond seftings are generaliy less
negative in their aftitudes toward oging than those
whose ecquaintance is more limited (Brubaker, 1976).

Through varied associations, students learn o
question the stereotypes they hold about oging and

begin to understand that ‘age alone is not an adequate :

explanation for a person’s behavior, but rather his life-
long personality and social circumstances. For example,
following discussions about aging and contoct with
several clder people, one fourth grader remarked,
“Maybe the old woman who lives next door to me is
grouchy because she hurts. somewhere or doesn’t have
money to poy her bills. | always thought old people
were grouchy becouse they didn't like kids.”

MNursing Home Distorts Image -

In the development of an infergéhér\m‘ional"pro- :

grom, two points should be given consideration. First, it
is betier 1o aveid the nursing home as the first
contact that students have with older geople. The
nursing home population comprises less than five per-
cent of the elderly (U.S. Dept. of HEW, 1978). There-
fore, focusing on this segment may give o distorted
view of the elderly and enly serve to reinforce students’
negative stereotypes of aging. Two studies reveaied
that hospital contact with the aged had a consistently
negative effect on attitudes (Rosencranz ond McNevin,
1960; Weinsberg, 1974). On the other hand, contact
with the healthy aged does seem to improve attitudes
(Bennett, 1976).

ivities are pl
which ore not overly oriented to_students “doing fer”’

elder persons. Through activities that provide opportun-
ities for the elderly to share their knowledge and skills

and for both groups to participaie togetner | ivities,
students learn that mony older adults are active mental-
!y, socially, and physically and can contribute to society
in many ways.

Interaction between the young ond old can occur
in many ways. Some schools involve older adults in the

classroom on o regular basis. Older persons provide

expanded learning experiences to students that the
teacher alone could not offer. Ofien, they aiso provide

a one-to-one relationship for a child who needs addi-
S 1978

. Bruboker, 7. end E. Powers. The stereotype of “eld” -

tional assistance. Many are sharing their parsonal expe-
riences about significant world and notienal events in
history classes and moking history come olive for the
students. - :

i is recommended that, when possible, an orienta-
tion program is provided to classroom volunteers. A
program which specities the roles of the volunteer and
the philosophy of the teacher and discusses problems
which might be encountered and suggestions for work-
ing with the children, generaily helps the volunteer to
féel more comfortable and to be more effective in the
classroom. '

‘Students and teachers also benefit from an orien-
tation program to aging prior o involvement of older

" persons -in the classroom. For example, examining the

social miliev in which older adults were reared is often
very important in students and teachers developing an
understanding of the differences and similarities in the
attitudes, values, and experiences. of their generation
and the older generation and the reasons that conflict
may sometimes exist between the generations. A discus-

sion of the changes that occur witn age ond the

implications of these changes also enhances interaciion.

The positive impact of intsrachon berween e
voung and old is best exempimed by e 15udwiIng
comments of students. A high school student siated, "
learned not to be afraid of old people. They really
have a lot to teach us.” A fifth grader wrote, “Older
people are neat. Before, | thought old people spent
most of their time in hospitals or nursing homes. My
grandma was always sick.”’ A third grader wrote, “Old
people do a lot of things. They have fun too. Some-
times they are sick and need help. | need help when |
om sick.”
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT III:
THEME :

Socjocultural Aging

To develop an understanding that there are many factors in our

society that influence our attitudes towards the age of a person.
Societal attitudes and policies can seriously interfere with or
help maximize people's potential at all stages of development.

CONCEPT B:

at different ages.

Factors in our society determine the options available to people

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

1)

2)

Identify feelings related to
aging in relationship to
services society offers.

To gain an understanding
of the local community
where older people live -
why they live there and
what services institutions
offer them.

Identify ways in which
personal resources such as
money, transportation and
health enable the elderly
to make use of services.

A)

Talk about feelings related
to one's own aging, con-
sidering services society
offers.

Show and discuss "Step
Aside Step Down" (color)
(grades six and above).

Have students draw a pic-

ture of their neighborhood
block and put an X on

each house where an older

person lives.

List services available
from the local community
(Meals on Wheels, con-
gregational dining, séenior
citizen centers, AARP,
Gray Panthers, etc.).

Refer to prior list of
services. Discuss whether

or not money, transportation

and health are needed in
order for older people to .
make use of these services.

Local nursing homes
will usually have a
speaker who will dis-
cuss feelings of
residents and services
the nursing home of-
fers. Available from
MDPW.
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT III:
THEME :

Sociocultural Aging

To develop an understanding that there are many factors in our

society that influence our attitudes towards the age of a person.
Societal attitudes and policies can seriously interfere with or
help maximize people's potential at all stages of development.

CONCEPT C:

cultural and ethnic groups.

The role and treatment of older people differs within various

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

1) To gain awareness of how
different cultural groups
view older people.

2) Recognize the need for
people of all ages to feel
wanted and useful.

E)

Have speakers talk to the
class about how older
people are treated in their
country or read books about
different cultures.

View and discuss the film

"Peege" (grades 3-6 and up).

Discuss views of various
family members toward
"Peege."

Discuss and show the movie
"Mailbox.,"

Read at Teast three of the
following: Annie and the
01d One, Freddy My Grand-
father, The Two of Them,
Grandpa: A Young Man Grown
01d.

Discuss different ways in
which older people are re-
garded in various cultures.

Assign groups of students
to research cultural dif-
ferences in treating older
people.

Perhaps results could be
presented to class in a
panel format describing
their particular region of
the world.

Books - see bibliography
Grandparents Around The

World, Annie and the

01d One, The River That

Gave Gifts

MDPW, RPL, HCL, SPPL,
DPL, MPLIC, LSS, WOCC,
MLFC, UOM, (Order
#7512631)

MPLIC, MDPW, MLFC, RPL,
LSS, UOM (Order #7S15447)

See bibliography for
authors, publishers and
copyright dates.
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT III: Sociocultural Aging

THEME : To develop an understanding that there are many factors in our
society that influence our attitudes towards the age of a person.
Societal attitudes and policies can seriously interfere with or
help maximize people's potential at all stages of development.

CONCEPT C: The role and treatment of older people differs within various
cultural and ethnic groups.

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

2)

Recognize the need for
people of all ages to feel
wanted and useful.

F)

After hearing panel members,
have students choose the
culture they would like to
grow old in.

Have students interview
older people about their
choice of a region or
culture in which they would
like to be aging.

Have students interview
older people from various
regions/cultures to es-
tablish/corroborate ideas
on aging in other cultures.
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT IV: Psychological Aging

THEME : To develop an understanding that psychological aging is variable
and that there is no single set of personality traits for people
of any age. Healthy people tend to show no dramatic psychological
or personality changes with increasing age.

CONCEPT A: People can learn and change throughout their Tives.

LEARNER OBJECTIVES

ACTIVITIES RESOURCES

1)

3)

To understand that changes
may occur as one ages be-
cause of income.

Recognize that people of
all ages benefit from
further education.

Recognize emotional changes
and the effect of the
changes on behavior and to
understand how people of
various ages have been in-
fluenced by being shown
care and understanding.

Role play older adults
living on fixed incomes
attempting to cope in
today's times.

Compare pictures of older
people and discuss what
they may be Tike.

Have students watch what
different age levels of
people in a grocery store
may buy. What does this
tell about the people?

Construct a budget showing
what the elderly could

spend on food, housing, etc.,
given their income status.

Talk about people of all
ages who are going to
school. Cite reasons why
people of all ages do go
to school.

Show and discuss the movie Available from HCL, SPPL,
"Art of Age" (grades 5 and = MPLIC, MLFC, UOM (Order

up) . #751662)

Have older people tell class
about changes in their lives
(or have taped interviews in
class) and how care and
understanding have influenced
these changes. .
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT IV: Psychological Aging

THEME : . To develop an ‘understanding that psychological aging is variable
and that there is no single set of personality traits for people
of any age. Healthy people tend to show no dramatic psychological
or personality changes with increasing age.

CONCEPT A: People can Tearn and change throughout their Tives.

LEARNER OBJECTIVES ACTIVITIES RESOURCES

Recognize emotional changes B) Visit older people in various

and the effect of the settings--community agencies,
changes on behavior and to -senior centers, congregate
understand how people of dining sites, hi-rises,
various ages have been in- nursing homes, cooperative
fluenced by being shown housing, and observe how they
care and understanding. - cope with 1ife changes. (In-

dicate that a small percentage
Tive in these institutions).

C) Show and discuss the movie Available from MDPW,
"Peege" (grades 3-6 and up). RPL, HCL, DPL, SPPL,
MPLIC, LSS, WOCC, UOM,

(Order #7S1263)

Realize that family and A) Discuss concept of family
friends satisfy one's need responsibility for one's
for Tove and understanding. older relatives (e.g., Who

should care for? Where
should they Tive? What do
parents/children owe each
other?).

B) Tell or write about pleasant
experiences with older family
members and friends.

C) Discuss and describe one's
feelings when one is left out
of family group activities.

D) Show and discuss the movies
"Johnny Lingo," and "Cipher
In The Snow."

E) Parents, grandparents and

children can share special
holiday times and traditions.



33

AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT IV: Psychological Aging
THEME : To develop an understanding that psychological aging is variable
and that there is no single set of personality traits for people
of any age. Healthy people tend to show no dramatic psychological
or personality changes with increasing age.
CONCEPT A: People can Tlearn and change throughout their Tlives.
LEARNER OBJECTIVES ACTIVITIES RESOURCES

Help students become aware A)

of changes in self, and a. Have students pick cards to Sample role play sheets.
changes in attitudes to- role play a positive inter-
ward aging. action between younger people

and older people. On the
card the students will de-
cide how many people they
will need for the role play.

b. Have each group perform
their role plays.

c. After each presentation,
discuss with the students
the attitudes expressed by
the characters.

a. Have students list on a Student worksheet "I
chart changes that have used to...But now I..."
occurred since he/she started
school. Categories could
include: friends, physical
appearance, hobbies, favorite
things to do, fears, dislikes,
attitudes (feelings).

b. Discuss with students how
they have changed in the
above categories and how
people change continually as
they age.

¢c. Have students write a poem
about the changes they
listed.
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT IV:
THEME:

CONCEPT A:

Psychological Aging

To develop an understanding that psychological aging is variable
and that there is no single set of personality traits for people
of any age. Healthy people tend to show no dramatic psychological
or personality changes with increasing age. *

People can learn and change throughout their Tives.

LEARNER OBJECTIVES

ACTIVITIES “RESOURCES

S)

Help students become aware B)
of changes in self, and =~ d.
changes in attitudes to-

ward aging.

Have students, if possible,’
interview an older person
to see how he/she would

fill out the poem.

e. Have students mount their
poems and poems of the
older people on construction
paper to put up on a bul-
letin board.

___;.__\}(1 THE GENERATION GAP_

— & —____ -

"1 BET YOUR GLAD QOU GO
ME TS OUTFIT TOR CHRISTMAS
GRANDPA /"
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SAMPLE ROLE PLAY SHEET

Mary and John want to build a birdhouse. Mr. Jones, an older man in the
neighborhood, builds birdhouses as a hobby.

Mr. and Mrs. Smith have just retired and are now spending more time on
their hobby of cooking. Steve and Pete would like to learn how to cook
but their parents are too busy to teach them.

No longer able to drive the older person needs: to go to the Tibrary, to
the store for food, to the doctor, to the shopping center, to Church. How
could a family or friends cooperate with the older person?

Ann needs to do a report on railroads for her Social Studies class. Mr.
Smith, who lives next door, was a conductor on a railroad. He comes to
her class and teaches them an old railroad song.

BUT MOTHER, NOw THAT €00 AND DAD
HAVE RETIRED, I'M SURE ¥0U WouLD
ENJOY HRVING THE KIDS- WHILE WE
ARE ON VACATION.




I used to be

But now I'm

I used to be

But now I'm

I used to be

But now I'm

I used to be

But now I'm

I used to be

'But now I'm

I used to be

But now I'm

36

I USED TO....BUT NOW I....
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT V: Attitudes and Aging

THEME : on
experience, skill and ability.

CONCEPT A:

People have different roles throughout their lives.

To develop an appreciation of older people as resources of knowledge,

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

1)

Understand that people
assume various roles
during life.

To become aware that one

role of older people can

be as a resource of know-
ledge, experience, skill

and ability.

C)

Show and discuss the movie
"Springtime in Autumn,"
1971, (grades 3 and up).

Have the students write a
paper about the future
(i.e., What will it be
1ike? How will I look,
feel and think? What will
I be doing?).

Have older people come in
as speakers to talk about
various roles they have
held during T1ife.

Have a bulletin board with
articles on active older
people.

Discuss how older people can
With
the class make a Tlist on the
blackboard of the things that

do a variety of things.

older people can do. Bring
out that the activities for
this 1list could be endless.

Stress that the older people

are as diverse in abilities
and interests as any age

group in our society.
out that there 1is not any

specific age at which you no

longer learn new things.

Learning is a 1ife-long pro-

cess.

Point

Available from MDPW
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT V: Attitudes and Aging

THEME : To develop an appreciation of older people as resources of knowledge,
experience, skill and abiTity.

CONCEPT A: People have different roles throughout their lives.

LEARNER OBJECTIVES ACTIVITIES RESOURCES
To become aware that one B) Focus on skills older people
role of older people can might teach students (e.q.,
be as a resource of know- weaving, carpentry) and
ledge, experience, skill skills students might teach
and ability. older people (e.g., use of

computers). Have older
people come in and share
their skills with the class.

C) Have older people bring
significant antiques/older
- items to class to discuss
with students.

D) Set up a "“Grandparents Day"
at school. (A letter could
be sent to see if they have
any talents or hobbies they
would be willing to share.)
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT V: Attitudes and Aging

THEME : To develop an appreciation of older people as resources of knowledge,
experience, skill and ability.

CONCEPT B: Planning for anticipated changes in roles 1is helpful.

LEARNER OBJECTIVES ACTIVITIES RESOURCES
1) Understand that one must A) Discuss what the term
plan ahead for a role "retirement" means or should
change. not mean.

B) Discuss the necessity of
planning for 1ifetime

activities.

2) Know that, in general, A) Discuss the implication of "Profile of Minnesota's
women live longer than women living Tonger than men. Elderly 1970-1980."
men and more older women Available from Minne-
than men are single. sota Board on Aging.

=THE GENERATION GAP 5 2.
By ARCHIE BAUMANN RN
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT V:
THEME

CONCEPT C:

Attitudes and Aging

To develop an appreciation of older people as resources of knowledge,
experience, skill and ability.

People's extended 1ife experiences are valuable to others because
they learn from each other.

LEARNER OBJECTIVES

ACTIVITIES

RESOURCES

1)

To acquire a sense of | A)
being connected to the

past.

B)

C)

D)

F)

Have students design and
make a "time capsule."

Time Machine Worksheet
(attached)

Pass out Activity Sheet #1
to each student and have
the story "Connections"
read aloud.

Have students recall stories
that grandparents or older
people have told them about
people and life in the past.
How was life different be-
fore (without cars, elec-
tricity, and TV, with smaller
schools, etc.)?

Have the students interview
parents or grandparents to
determine their special
"Connections" and complete
the chart Connections/
Heritage.

Have the class compare chart.
Can they make a composite
list of their "connections"
(i.e., farmer, teacher,

pioneer, factory worker, etc.)?

Have each student list who
were famous people or who

was president during the life-
time of their grandparents or
great-grandparents.

CLASP Activity Sheet

Connections/Heritage
Chart
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AGING CURRICULUM FOR ELEMENTARY SCHOOLS

UNIT V: Attitudes and Aging

THEME : To develop an appreciation of older people as resources of knowledge,
experience, skill and ability.

CONCEPT C: People's extended life experiences are valuable to others because
they learn from each other.

LEARNER OBJECTIVES ACTIVITIES RESOURCES
1) To acquire a sense of H) Have an older person talk
being connected to the about memorable events or
past. people during his/her 1ife-
time.

I) Have the children make a
time line of important events
in their own lives. Have
them list activities done by
self, parents and grandparents.

“Now EMELAWUST RELAX,

RS WE AGREED THAT WHEN

. WE RETIRED WE WOULD

ENJOY LIFE AND HAVE FUN,

: IN THE GREAT
OUTDOORS."
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THE TIME MACHINE

Time is frozen and you have just discovered the age you will remain for fifteen

years.

1. What age are you frozen at?

2. How do you feel about being the age you are frozen at?

3. Why?

4. What do you think are the important things you must learn and do at the age
you are at? List.

5. What are some of the special challenges and difficulties you face at your
age? Rewards?

6. Now you can buy a ticket out of your frozen time stage. You can choose to

be any one of the following ages.

Infant - birth to 16 months

Early childhood - toddler - 16 months to 3 years old
Play Age - pre-school - 4-5 years

School Age - elementary - early junior high - age 6-11
Youth - adolescent - about 12-18

Young Adulthood - about 18-30

Adulthood - middle age - about 30-65

Older Age - mature age - about 65 until death

What age would you choose to be part of?

Exactly how old (in years) would you choose to be?
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STUDENT ACTIVITY/WORKSHEET
ACTIVITY IV-5-88

Activity Sheet #1

Connectionsk

Sally walked into Mr. Miller's living room, as
she did every Thursday. She always looked at a few
of the many pictures on the walls, showing Mr. Miller
seated at various pianos, sometimes smiling, sometimes
looking very serious. He had been a well-known pianist
for many years. Now, he was teachlng Sally to play and
enjoy the piano as he d1d

"Today I want to tell you about your musical
heritage,”" Mr. Miller said.

Sally looked confused.

"I'm sure," he went on, '"you know something about
your family heritage - grandparents, great grandparents.
Well, you have a musical heritage,too. My teacher was
a woman named Mrs. Heller. Her music teacher was Mr.
LeBeau. Mr. LeBeau grew up in France and studied piano
with Monsieur Bonnichon. And if you continue back
through four more generations of students and their
teachers, you will find that a very famous German com-
poser is in your musical heritage. His name begins’
with a 'B'. Can you guess who it is?"

"Could it be Beethoven?" 'Sally asked, looking
quite amazed.

"It is Ludwig Von Beethoven. You have a musical
connection with a very talented mind."

Sally was thinking about that as her fingers touch-
ed the first chord that afternoon.

PROJECT CLASP ROCKLAND PUBLIC SCHOOLS

(CHILDREN LEARNING ABOUT AGING

.

IN A STRUCTURED PROGRAM) Historical

Perspectives
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For Younger Readers *

The following children's books are appropriate for use with primary and inter-
mediate aged children. They deal with relationships between children and older
people.

Aliki, The Two of Them. New York: Greenwillow Books, 1979.

Bales, Carol Ann. Tales of the Elders. Chicago: Follet, 1977.

Bartoli, Jennifer. Nanna. New York: Harvey House, 1975. (death of a grandmother)
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Coutant, Helen. Firsf Snow. New York: Knopf, 1974.
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Sons, 1973. (death of a grandmother)

De Paola, Tomie. Now One Foot, Now the Other. New York: G.P. Putnam's Sons,
1981,

De Paola, Tomie. Watch Qut for the Chicken Feet in Your Soup. New York:
Prentice-Hall, 1974.

Farber, Norma. How Does It Feel to Be 01d. Santa Barbara: Unicorn Press, 1975.

Fassler, Joan. My Grandpa Died Today. New York: Human Science Press, 1971.

Gauch, P.L. Grandpa and Me. New York: Coward-McCann, 1972.

Goffstein, M.B. Fish for Supper. New York: Dial, 1976.

Goldman, Susan. Grandma is Somebody Special. Racine, Wisconsin: Whitman, 1976.

Humphrey, Margo. The River that Gave Gifts. San Francisco: Children's Book
Press, 1978. (an Afro-American story)

Irwin, Hadley. The Lilith Summer. Westbury, New York: Feminist Press, 1979.

Kantrowitz, M. Maxie. New York: Parents Magazine Press, 1970.
Kesselman, Wendy. Emma. New York: Doubleday, 1980.

Kirk, Barbara. Grandpa, Me, and Our House in the Tree. New York: Macmillan,
1978,

Knotts, Howard. Great-Grandfather, The Baby and Me. New York: Atheneum, 1978.
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Knox-Wagner, Elaine. My Grandpa Retired Today. Racine, Wisconsin: Whitman,
1982.

Langner, Nola. Freddy My Grandfather. New York: Four Winds Press, 1979.

Lasky, Katherine. The Weaver's Gift. Néw York: Frederick Warne, 1981.

Lundgren, M. Matt's Grandfather. New York: G.P. Putnam's Sons, 1972.

Maclachlan, Patricia. . Through Grandpa's Eyes. New York: Harper and Row, 1979.

Miles, M. Annie and the 01d One. Boston: Little, Brown, 1971. (death of a
grandmother)

Rayner, Dorka. Grandparents Around the World. Racine, Wisconsin: Whitman, 1977.

Rylant, Cynthia. When I Was Young in the Mountains. New York: E.P. Dutton,
1982.

Skorpen, Liesel Moak. Mandy's Grandmother. New York: Dial, 1975.
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Wittman, Sally. A Special Trade. New York: Harper and Row, 1978.

Zolotow, C. My Grandson Lew. New York: Harper and Row, 1974.

* Many of the books for younger readers are also appropriate for use with upper
elementary readers.
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Upper Elementary Readers
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Orgel, Doris. The Mulberry Music. New York: Harper, 1971. (death of a grandmother)

Paterson, Katherine. Bridge to Terebithia. New York: Crowell, 1977. (death
of a friend)

Perl, Lila. Pieface and Daphne. Boston: Houghton Mifflin Co., 1980.

Robinson, Jean. The Secret Life of T.K. Dearing. New York: Seabury, 1973.

Smith, Doris. A Taste of Blackberries. New York: Thomas Y. Crowell, 1973.
(death of a best friend)
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Warburg, Sandol. Growing Time. Boston: Houghton Mifflin, 1969. (death of a dog)

White, E.B. Charlotte's Web. New York: Harper and Row, 1952, (death of a spider)
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FILMS ON AGING -

Films on aging available at 807 NE Broadway, Minneapolis, MN 55413 (Film Library,
384-6042) ‘

#6977 - Peege

8667 - The Wild Goose

5363 - Shopping Bag Lady

1628 - When Parents Grow 01d

9361 - Portrait at Grandpa Doc

1639 - Weekend A .

5589 - Aging

3869 - "At 99"--A Portrait of Louise Tandy Murch
9365 - Close Harmony

7733 - Georgia 0'Keefe, Part I and Part II
2553 - Str1ng Bean
5564 - We've Come of Age

124 - History of Miss Annie Anderson
8787 - Leo Beurman

8981 - Living Treasures of Japan
- 8973 - China's Tale

8370 - Death of a Gandy Dancer

Additional films on aging are available from American Association of Retired
Persons (AARP) - Educational and Service Programs

Clarence Rasmussen

412 Portland Place :

Minneapolis, MN 55420 - (612) 881-5594

University of Minnesota '
Audio Visual Library - (612) 373-3810

Minneapolis Public Library-
Films : - (612) 372-6558

The "Growing Up, Growing Older" film program and educational support materials
with teacher's guide are available free by contacting:

Modern Talking Pictures Service
- 9129 Lyndale Avenue South
Minneapolis, MN 55420



