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The Minonesola Yeuth Pell provides an vageing
methed by wnwi: vouth in Minnesota can siate their opin-
fony, eqperient ry. and values regarding such issues ay
youth rights, health, caveer aspirations, drug and alcohol
abuse, educpiion. crime and delinguency, and govern.
ment. This Poll, in conirast to more stasdird’ opinion
polls, feenses on the meanings and frames of reference
hut voung peuple use to understand thely world, Our gout
in conducting the Poll is to learn about the range of ideas
and opinions held by the wide variety of vouth in Minne-
sota, To preserve the sichness of what the young people
subd, we have not attempted fo quantify their responses.
Readers will not find tables of numbers or percentages of
ves and no responses, os they would find in other opinion
solls which use standurd suvevey research techaiques.
ather, the data is trested as theroes or piciures in an
‘the music and tyries’ of what the

§
i

P
8

slempt o retain both
yvouny, prople seid.

tn thiv fssue of the Poll, young people’s idoas and
concerns about drhmmcx‘my and m’wmnm 5 are ex

plored. Beenuse this toph: is 5o broad, we have divided the
§"n|! into two parts. Part One focuses on how high school
studonts pereeive “repumﬁmw’ L-how reputations are av-
guired and their role and impaet on the lives nf adoles:
conts. Second. the relationship between reputations aad
Jelinoueney is explored with the emphasis on how tecang-
ors view the causes and treatment of delinquency. Part
Twowill ex gmm..pufm issues nbout delinguency-—status
offenses ., juvenile prostitution, feenage runaways, violeat
juvenile offenders, and you i's rights.

A new featuse of this Poll is the inclusion of an intetna
fional perspective, Several schools in Ireland participated
in this Poll on reputations and delinquency. and these
findiugs are veported on poages 33-36,

The opinions and ideas of students were obiaimed o
he following way. Based on our simummm with youlh,
GUY OWR CRPR erionc -5, o revigw of the terature and resuls
wwn previons Polls, we developed a serics mqum&mm on
ideas about delinguency and n'pm,mcm The quumm‘
were, largely, unstracinred. That is, we chose questions
that did ool sugeest answers by the Wiy they were
phrased. Alsp, we did not nse questions in which people
wore asked to “H‘:\;lnﬂd o' predetermined opintons such
“aikert” type flems that Hmit answers to degrees of
z\)ﬂ.’f ment and dispgreement. Instead we vsed open
cnded guestions that could be answered qmiv with some
explapation and elabu.ation, This sumuinzc_d discussion
and brought out the range of ideas that students hold.

<A mute detailed dawniption of fe i ke gl methedology s conatained m
pMinne Yaouth Polis, Center Luarterly Fovws, Center fon hmth Develop
meal Hesenrch, Univerdty of Minnesota, Spning 1909

uerntions were pretested extensively i focnd Ve
Cuties high «hools to ensure that they served this mn
pose. Then, in the fll of 1977, packets of mstructions ang
auestionnaires ware mailed o sixteen high schooly, tw
4-H elubs, and fow yavenile covrectional dmiﬂm Hroune
the state, LA set of instructions is in appendiz Zund adist o
questions is i appendix 3

Fwenty-two groups of youay h:c;ag'zh Were U‘h‘h
participnte--siz from urban areas (South High Sl
West ngh jehool, Southwest High School. Centeal H
Sehool in Minneapolis: Harding Hw h School in St Puy
Dtuthy Cathedrad High School in Duluth); six from rune
arens {Worthingion Hsg%- School, Morth Branch High
School, Lincoln High School in Thief River Falls, Hutch.
inson High School, Westview High Schoolin Braham, ain:

i-H clubs in St Cloud); five from uburban arew
H insthergh High School and Eiserhower High School &

Hopking, Coon Rapids High School, Gsseo High Schos!
Jefferson High School in Bloomington), five groups frox
fuvenile corrections institutions (Totem Town in 51, Pal
the Staie Training School in Red Wing; Upward Bound
Zion Group Home, and The City, Inc. in Minneapolis). &
oll, approximately 900 students partivipated in the 17
group discissionsy,

10 each lovation the questivnnaire win adimin ;szfdw
a groun setting. The teacher, an adull group leader, o
student read an introductory statement and instrsction
to pasticipanty. Then they broke down intw sell-selected
groups of from five to seven people. Bach smaller grovs:
selected one of its members to be the recorder and th
person was given the questionnaire. The secorder repd ©

more specific st of insteuctions 10 the group and then the

discussion of the first qumnma began, The recorder then
wrote down as much of the discussion as posaible on (h

blank pan of the page. When five minntes were leftin the

period, recorders were instructed to check their nofes fo.
legibility and completeness,

The group questionaaires were then analyred wany

gualitative technigues. This involved separating the ques
@mnﬁmmf by area of rwzdcms» (urban, rurpd, suburban
corrections) and by question. The answers to each ques
tion were scrutinized {or recuriing themes and ideas
From the way the questions were apswered, a sense ¢
frame of reference (that is. how youth see the workd
etmerged,

After the datn was analyesd and o vough drail of
findings was prepared, we wvm back to one suburban any
one St. Paul high schood (14 groups) to verity our informs
tion. This involved having students vead parts of the roug;
draft, asking them guestions about findings that we were
skeptical of ar for which we wanted further clanification
‘The students generally agreed with our findings and thei
comments (enclosed in brackets) bave been incorporates
into this report,
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“You gor to make something of
vourself somehow, otherwise
you're nobodyl”

[EETE T n—

INTRODUCTION

To discover what menning reputations have in wenug
evs' Jives, Youth Poll purticipants were asked how bad
reputations are acquired. how youth with such reputa
tions are treated. how reputations are changed, and the
consequences of bad reputotions. Reputations were found
10 be an important part of vouths’ lives, While what consti
wies a bud reputation is somewhat different for male:
than females, all youihs acquire bad reputations in s
same way-—by violating norms, The respondents heliev.
that repulatioses have strong impact on how they o
treated and how they treat othess—10s a social role and .
interpersonal stratepy, i.e. » purposcful coherent sysien
of velating to other people.

HOW TO ACOUIRE A BAD REPUTATION

Youth have o elenr pictire of how Lo aeguire @ b
veputation, We asked them, “What do girds have tado o
get a bad reputation?”” and, " What do guys have to do i
get a bad repuintion?”” The theme thar emerged was al ad
reputation was nchieved merely by vislating social norme,
though the students themselves did not use that socic
logical term, (Morms are rules for behavior that are gener-
ally understood and aceepted by people.) Violating th
norms of the peer group, the family, the farger society o
the law, were pereeived as pathways for acquiring a bad
Heputation;

(You can get a bad repuintion by) Mot going along,

with the cligue!’

“Eyerything you do that doesn’t agree with someont

else, you get a reputation. Someone can see part of

whit you do and think the worst,”

“Do things that aren't accepiable.”

“Don’t act the way society wants them to act.”

“Po something different: something not expecied.

something nol normal: something against society’s

standards,”

“Break the law. Get busted.”

What types of norms can teens break to get a bad
jeputation? For all youth, the imporiant determinants of 5
bad reputation are improper sexual behavior, lack of loy-
alty to friends, delinguent behavior, chemical abuse, and
a slovenly appearance. But there were important differ




ences for males and fomales. tn general, norms that can
be violated to produce a bad reputation are more clearly
and parrovly defined for females than for males,
How Gheds Get Bad Repotations
When asked how.gitls geta bad yep station, the stiong-
¢-1 norm violation concerned sexunl behavios:
“Being o whore”
CProstitution. Promiscuous, Deviant sexsality,”
“The givts arouna here get a bad reputation by going
aut with o lov of different boys and having sexual
relations with many, thus earning zhe name of a
tram; !
CACting and talkiog shit they can’t back up. ™
“Telling what they did sexually with guys.”
“Heing o bed hopper.™
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CHasy ploce.”

CGirds thet come on strong, sleezy.”

“When someone finds out she's on the pifl””

Ceing from one guy o the next without really liking

them.”’

They're two-timers,”

CFlHrting with marvicd men.”

“Heing sexually liberated,”

The uttitude which emerges is that having sexual rela
tions is acceptable within the context of « steady, caring
refationship, but promiscuity. tack of affection. and
ovently Tsexy™ behavior are aot condoned.

The strong negative sapction about promiscuity s
(,icza‘mmmnui by the comments about “going oul with o
Jot of puys.”" We were at first confused by Hm response,
assuming that Upoing out with o lot of guys™ indicated
poptitarity and, thus, high status, However, when we
questioned students further about this, they explained
that formal dating s nol common amoeng feenagers today.
Instewd, there |. a lor of group social activity, which
results in some Upid g off” which then develops into
steady relationships. Therefore, if a girl is dating a lot of
different guys, it is assumed she s having sexual relationy
with them, Why else would so many guys be interested in
dating hee? There is also the supgestion that “going out
with a ot of guy.,”" is disapproved becuuse it implics
fickleness, lack of affection or exploitation.

Two interesting xcg:mm! differences were evident'in
this dati. Young people in all regions spoke of "loose”
sextal behavior most often when discussing sexual be
haviors which give girls bad reputations, Howeve:, the
sevond most frequent response by rural students was
pregaancy. This was rarely mentioned by urban students
and verr oy people in correctional facilities and only
slightty me e often by suburban students. 1t suggests that
pregnancy carries o much greater stigma for vural stu-
dents than for others.

1t Yine wit the more conservative attitude expressed
., vural students was their belief that girls could get o bad
n‘;‘ummn by having sexual relations under afmost any
cirenmstances, This was mentioned Tairly often by rural
students but almost never by other stedenis,

Another way of vm!utmy norgs concerns how lhcy
avt toward thetr friends.” The yoeung people scemed

pasticabarly upset by such taits of behavions us gusaping,
tying. and disloyalty:

“Being big mouthed wnd talking alout everviody '«

business,”

i they know they ve wo good for anybody eise.”

“Spread rumors—bad mouthing peopledistart

truths,”

“Hustle someone else’s buyiviend. ™

“Being dishonest, mean and two-faced.”

“yirks that go to parties and do things thaf aihorwine

they don't do, such as smoking, drinking 'm sholic

Eacvcmg,cs..m be accepted by the regular paity pi ’

A it who does aot care how she fooks or woie

“Person who has o ather feelings for othior poople.

“Informing the suthorities of irre sponsible behwgor,”

“Someone with a fake personality.”

“{Cannot control themselves physically and e

tally.”

“Hang oa people.

MNorms about appearance und grooming could wiso be
vinlated to produce a bad reputation:

“They put tons of make-up on and wear short aresses

and tight pants.”

TNt keeping clean.”

“Don’t know how 1o maintain themselve- .

around with insufficient clothing.”

“They have u repulsive odor about them. ™

“They dress seductively.”

Rural students have o more styingent sel of norms
veparding chemical use. Any amwount of drinkisy and
smoking can violate the norms and give o bad repuiation,
Students from other regions :awly mcnimncd mere tse of
chemicals as a aegative behavior; rather it was chemica)
abuse-"drinking too much —which was not condoned,
Smoking was almost never mentioned by non-rurd ste-
dents:

“Girls that smoke, deink. " (Ruraly

“Prunk or loaded every day.”

“Constantly deranged by chemicals,

“Doing a lot of drugs.”

AU

How Guys Get Bad Reputations

Both males and females had similar ideas about how
females achieve bad reputations. Ho vever, there was
some disagreement between the sexes about male repote-
tions. Females saw males getting @ bad reputation much
the same way that females do—thr ough violations of norms
CONCErning sex:

“For having o tot of one aight stands. ™

“Being either too masculine or not enough.

“Uses wirls for a physical attraction.”

“They are loose with sex--they have o conn

between emaotional and physical needs.”

“Roozing it up. Sleeping around. Flashing, Ger good

partivs going. fovolved in pornograpby. If be's a

pimp. "’

TR




Mates, on the other hand, thought that violativns of
fegut norms were the most important way to get a bad
repuintion. “ame of these include violenve:

“Getting i trouble with the Inw, fe,, getting busted,

Unpntifiable, intentional fight (fisy).”

CStealing or vipping off people,”

“Hot rodding around town, drugs, vandabism.™

“They are constanily /fwﬁimz

coiting in trouble with e {aow,
s;wm’m finie in immmzmm HS©
drugs and drink a lot.”

<
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“They are constantly fighting, getting in trouble with
the law, speading time in institutions, use drogs and
drink alot,”

“Iive like moniaes,”

“They just cause a ot of touble. They do criming
avty. Yeab. we got this group around vur house, they 'l
Bun i vour garage for $10, That's why I stay inmy car.”
“Rape, thefl, bad habity with the law.™
smaoke pot, rowdy, swear, spit, fights, booze, mug-
ping, raping.”

Besides these differences, the perception of males and
females about male norm viokations were much the same
and inchuded:

Violating norms abowt friendship:

“RBeing a snake——back stabbing,”

*Boss people around. ™
“Snitching on dudes.”

“Act like they are tough, say they do things they
don't.”

“They think they know everything, butl they
don't.”

2. Drugs:

"‘%mnkirg habits, drug habits.”

lhf:y -«;muhc not, to some who don't, their reputa;,
tiont is bad.’

3. Appearance:
“Be a pig (sloppy).”
“Cruddy jeans, they kinda smell.”

To sunmarize, youth have a clear picture of ko they
acquice bad reputations, They understand that violation
of norms will pive them a bad reputation, and they under-
stand the content of the norms. They undetstamd which
norms apply to males and which to females. However, it
must be stressed that while, as o group they may be able to
artwealate these ideas, as individuals they very well may
no: he aware of the picture that emerged from their collec.
tive understanding,

o the validution process, we asked students how good
repuations are acquired, The range of opinion was enor-
movs Srom students ininner city schools who said that
using drugs, fighting, “"minding your own business™ were
the methods by which a good™ reputation was acquired;

o thuse @ o suburban schos! who cataloged o conven-
tionud list of attributes such us good personality-—has
friendly, always laughing " —~nice appeurance, {ushic
clothes, good athlete, active in extra-curricuky acti- ities
and “'nice car,

(This list closely parallels the aitributes that sunes
Coleman found in the tate 1950°s nceded for o voung
pernot to get into the most prestigious peer grovp. The
only difference was that in 1979-nearly 20 vears later- it no
longer was important for teennge girls to refrain from
smoking, drinking, and sex to have a “good reputation,””
Alsoin 1979, earning ene’s own money, rmherthaﬂ being
dependent on parents, was soen as o way Lo acquire o
“rood” veputation.)

Students were also asked whether there were teonug
ers who have o reputation at all, and two the mes
emerged: 1) such a status was fmpossible:

“You get a reputation just for being a k"

“Everyone has o reputation, but youdon tknow every-

one in a big school.”
and 2) quiet, shy, non-participants or those few o the
<chool community might not have a reputation.

HIW YOUTH WITH BAD BEPUTATIONS
) ARE TREATED

Teenagers with bad reputations are shunned, taunted,
and gossipzd abou! by both young people and adults,
according to Youth Pell respondents. Suburban vouth
were the least likely to accept a young person with ¢ bad
reputation. Those in correctional institutions wese the
most tolerant, but even they were evenly divided betoeen
aveiding and befriending the teen in trouble. While rural
and urban respondents were slightly more aceepting of
the young person with o bad reputation than were suhyre
ban youth, they were also more likely to express their
disapproval in more openly negative ways, For example,
they said that victims might be beaten vo caned deroga
tory names such as Urednecks,”” Cauots,” Uwhores, T oF
have their property vandalized.

The most typical response to the gquestion,” How do
teenapers act toward other teenagers with had repnta-
flons? " was:

“They ignore them, call them narmes, look down on

them, stay away from them, talk behind their bocks,

spread rumors about them. ™

Sometimes the students expressed misgivings uioul
the manner in which these teenagers are treated. They
seemed (o unconscfously realize that %tcrmtvpii o oand
pre-judging people based on gossip was unjust:

A good person will just go by what they hear thoagh

they don't know for sure.”

“They act like they're not good encugh for ther

“You pass quick judgments and always pre-udge.

I you hear that someone is that way, you will Luve

him stereotyped right away and won't give him o

chance to change or prove himself.”

“*You feel uncomfortable around them-—make ne teel

tower than them—-makes me question my own values, ™

“don't judge a person by what others have said .:bou:

them or their reputation. 1 first try to get to know them

{




so § can judge them for myself., | think many teenagers

would ignure someone with a bad reputation, but |

don't think that wortd be fair.”

Though some youth are uncasy about treating others
hadly, they seldom reported that they or their acquaint-
ances befriend or accept teenagers with bad reputations.
Youths who did usually befriended the others (50 the pur-
pose of influencing them:

““Fhe way you treat thein depends on how honest you

are AT you're honest, you will tell them you don't like

the wiy they act, but maybe people will think you're
cold, That's the sume as being open 1 guess,

Trestament by Adults

Adults, according to the students polled, treat teenag-
ers with bud rep . ctions substantially the <ome way that
students do-—they look down on them, thresen them, do
not respect or trust them and spread rumoess about them,
Youth aimost unanimously agreed that parents tell their
children not to associate with teens who have bad reputa-
tions, The following statements sum up what respondents
sadd about the attitude nd behavior of adults toward such
teeipers:

“Most adults seem o give the teenagers wah the bad

reputation the evil eye or tatk behind their back and say

what kind of parents raised something like that or elue

they try (o protect their own innocent babies from this

evil child,”

CAduits dowaprade them, Most adults don't even

fnow the teenagers but have heard some gossip about

them and amtomatically distrust and dislike them, ™

Another theme wirs that adults are noive about some
teenagens reputations and behaviors and are not very
aware of which teens have bad reputations:

1 don’t think adults know,™

“Some parents and tedachers
Judge a person’s character just
by their looks alone. Teachers
iend to like Lids better who are
clean in dress than others with
not so nice an appearance.”’

“Some purents and teachers judge o person’s charae-

ter just by their looks atone. Teachery tend to like kids

tietter who are Jeun in dress than others with not wo

nice wn appearance.’’

“hast adults don't reabize whist kind of reputation

teenagers have.”

“Some parents don vy to find out whaat s going o™

Some students charped that adults tend to exaggerate
the weriousness of the teenagers Behavior: athers said that
sotme adults tend to stercotype all teenagers when they
Decome aware that @ 2w have bad reputations:

“They steveotype all teens Treat them all like they

have bad ceputations and say all teenagers are the

same. The older the person is the mose likely they are
to believe this.”

CHANGING YOUR REPUTATION

Yorag people with bad reputations can change (hew
reputations with effort, according to Youth Poll respon-
dents, There was clear agreement that teens could correct
« bad reputation by changing their behavior, their friends,
and their attitudes, with professional help if necessary. A
number of students also mentioned muving, changing
appearance, and getting involved in socially approved
activities as ways to improve their imape:

“Become de-fried.”

“Be twice as good ay anyone eise.”

“Move out of town, ™

“Proving yourself over and over again.”

“Be yourself.. be more confident.”

“Quit sleeping around.”’

“Clean up their oct,”

“Don't look like o divt-bag. Dress decent and imiprove

manners,”’

“Hecome more involved in school activities.”

“Change people they hang around with.”

Some regional differences appeared in the stiviegies
1 alter a bad reputation. Urban youth thought moving
would he hereficia) and both vrban and suburban vouth
emphusized a change in appearance. These youti also
stressed internal changes in personality and attitudes, in
contrast with rural students, who focused on oxiermal

- changes such as change of habits and friends:

“Start respecting themselives,”

“Change persanality.”

CStart geiting responsibility,”

“Change attitudes, ideas.”

“Get nto o different group that s betiey,”

" Change their agtions.”

Thiv optimism ahout the possibility of improving then
re putitions by finding more acceptable fricods seems to
contradict the discussion above on the ostracismy of vouth
with bad reputations, The rejection described Lardly
boades well for eastly gaining acceptance.

A few students were more pessimistic about the sossi-
bifity of changing o bad reputation, citing both the charae
tertstics of stigmatized persons and the prejudices of oth.
ers as obstaclo:

“The reputation often eflects u pt of the pa

personality which can’t be gotten vid of.”

“They don’t really wuat to change.”

“People cun chimge from good to bud--btt sesi toaim

had 10 gomd,

“Omee you have been o troable, some peaple v oon't

forget, and keep on talking about you, not giving them

a4 chanee to prove they can change.”

“People won't et you st hunging wround w

them ™

CPeoaple huve o fxed ades about what a person o7

COnce o whore always o whore”

RIS

{




lave a

“You alimosi have 1o
friend who really trusts you and
who tells other people that you
have changed. Otherwise, yvou
don't have u chance.’

110 the validation process, students were asked toreact
to the seeming coptradiction between statements suggest:
ing that the major strategy for changing a bad reputation
was 1o ucquire new friends and the overwhelming opinion
that youth with bad reputations were shunned. Students
agreed that it was indeed, very difficult for teenagers to
convince other teenagers thae they sincerely wanted to
change. The most successful method teens had for caping
with this problem was to find one close friend who could
interpret their new image to others:

“You almost hive to have o friend who really trusts

vou and who tells other people that you have changed.

Otherwise, you don’t have a chance,™|

ADVANTAGES OF A BAD REFUTATION: AN
INTERPERSONAL STRATEGY AND A SO01AL ROLE

Stost people think thut o buad reputation i someiiing
1t happens to them

What the Minnesota Youth Poll reveads i quite ot
ferent pieture. Some teenagers scem (o actively scek bsad
reputations. Like the blind man selling pencils on a stieet
curner who knows that the more Bandicapped e appoars
the more monrey he can make, teenagers consciotinly oot
in ways that help them maintain o negative image. i
eiables vouth to keep others (sl adulis) ata distane
helps them to aequire superficial popularity, and fube
of soctal control,

Teens' wse of o bad repulation s an ssterpers, o
strategy, Lo, a system of relating o others, was ex
pressed in the responses o the question: What are the
advantages of a bad reputation?” We were surpriscd
find that the students could generate along list of bene i,

The major advantage of @ bad reputation seemed (o he
that it alows vouths to control their relationships with
others. A bad reputation appeared to be a social licease
o act in certain ways and be treated in certain ways,
This license defines relutionships along two imparant
dimensions:

1) how close or distant you are t people. or infimaoy.

2y who wiil be in control.

The general picture that emerged was that o bad veopue-
tation allows the teenagers to be populir without being
intimate and 1o be free of social control while using v
reputation 1o exert some power.

Fopularity whthow® intimacy

Tt is clear that vouth see that the major advantage o u
bad reputation is in gatning popularity and being knowa:

“You're popular. your name gets around and niseh

else. Tt could build yvour image.”

A lot of attention. People pav more adtention (o

them.”

“Being popalur, attention, people pointing at you.

“You are notortous,”

“Evervone knows your wame.

This also extended to being U popular” with the oppo-
stie sex:

“To have o dase every night.”

LLGo with foxy puys..”

S vou are a girh, a lot of gays would want W Like

you out,”

“Aore girls would go vut with you (dirt girls). 5 ou

conld have more sex.”

There iy also an element of status in this populiv iy,
Some were impressed amd secretly or openly admired
those with bad reputations, but this almost always applicd
to males:

“Girds look down on cach other. but guys luok ug i

sach other for bad reputations— like who can drink

the most.”

“Guys will accept guys with bad veputations.”




“Ouys with bad reps are put on a pedestal.”

“Girls cut each other down more than guys cut girly
down for how they act. Guys are more bold about it;
they don’t care who hears it

But it is also clear thut this is a superficial popularity.
Girls with bad reputaticns are taken out for the sake of
sexual satisfaction, not to establish an emotionally inti-
mate relationship. Friendships also luck depth, Overall,
there is a tone of exploitation,

JSome guys try to see if the rumors are really true. A

iy might make a bet with another guy to take a girl

out who's bad.”

“Some guys like hanging arcund the girls with bad

reputations because they are easy.”

The following pairs of quotes ilfustrate the dilemma of
faving o bad reputation—that some goals are achieved,
but there are social and emotional costs, Each pair is from
adiscussion group with the first quote being the answer to
what are the advantages of a bad reputation and the
second quate being the answer to what are the disadvan-
tages:

“Might be looked atas a feader. Tabe
noticed. Attention.”’
Disadvantage: **Looked upon as a negative person,
Difficult to be in a group desired. Hor-
rible to make friends. Buys friends by
threats. "’

EERE SRS 4
“You are accepted by other students
with bad reputations.”
Disadvantage: The whole of society looks down on
vou, and you are not accepted by the
more popular student, If you have a
bad reputation, you probably will feel
uneasy around normal students.™

Advant,

Advantage:

g R ROR A

Advantage:  “Meet a Int of people.”

Disadvantage: " No close friends.”

LES TR E LS

Advantage:  'Being talked about.™

Disadvantage: “*Being talked about.™

EST EX S ¥

“*Some people admire you. Gives you

status,”

Disadvantage: “Most people can’t stand you.™

R

“Can always make friends of others

who are “burnt’ even in other

schools.”

Disadvantage: "'Don’t have any close friends. Not
liked by others...No one to confide
in.”

Advantage: *Gaining popularity with the boys.”

Disudvantage: " Losing friends...Running into prob.
lems with abortion in a carly age. Hav-
ing children and not being uble to care
for them.”

Advantage:

Advantage:

Betng alone,

Another advantage of a bad reputation is that vou can
be alone:

“Some people enjoy it because they don't have v be

with other people.”

“Keep people away from you. Have o hird cover ™

“If vou like to be aloner, then it’s good. Otherwise we

don’t have many advantages.”

“You're kind of not expected to associate tou much

with other people.™

“You don't have to worry about too many friends,”

“Sofitude. ™

“Mote time to yourself,™

“No fooling around with a lot of people. Get more

things done. Have more time with yourself, Be with

certain friends more.”

Being alone is an advantage for several reasons, vou
don't have to deal with or be subject to the discomfost or
“hassles' inherent in all relationships. For those whe
want to protect themselves from relationships, a bad repu-
tation can be used as a “defense mechanism,” Being
alone frees you from social influence and control as welk:

(An advantage of a bad reputation is that) "*You are

always alone so you can do what you want.”

“People think you're independent because you've by

yourself.”’

“You couldn’t have friends because they try to make

you change.” '

While being alone was viewed as desirable, there were
also disadvantages cited. which are presented below to

round out the picture. Again we present paired answers:

Advantage: ' People leave you alone.”
Disadvantage: ~*Whenever you come around, peaple
run,
EEE S E LY
Advantage: ' People teave you alone. ™
Disadvantage: “‘Lonely.”
EERE R
Advantage:  *No friends.”
Disadvantage: "No friends.”
LR A
“Some people enjoy it because they
don’t have to be with other people.™”
Disadvantage: *People reject you: lose a ot of
friends; feel left out.™

LA A 24

Advantage:

Freedom from socinl control

Freedom from social influence and control is o vory
important, positive consequence of a bad veputation,
With a bad reputation:

“You can do anything vou want.”

“You can be as rotten as you want,”’

“You can get what you want.”’
This freedom from social control is based on four facicrs,
First, the expectations of others are minimal:

“People don't expect much from you,"”




UG mage fo uphold. Evervone expects somaething

wierd from them, Can’t think of too marv.

“Doanything you want. Is expected.

“People wouldn't be so shocked when sonething hap-

pens. Don't have ta live up to anything.”

“You can get away with things. It's a cover up, Pro-

teet yourself you play your role. It's expucted of you.

You don't have to change because it's expected

of you.™”

Second, rules are more teniently enforced:

“Peaple don't miss you if you take off from school.”

Yo can get away with a lot more. People are lenient

with you; they cxpect that kind of crap from you,”

Third, the influence of peers and adults is reduced:

“You are vour own person and enjoy what you're

doing. You don't have to conform.”

“(You) don't have to be forced by peer pressure, as

fong as you're not popular anyway, to do things you

don't want to do.”’

Fourth, a bad reputation is a license (o be irvespon-
sible:

“Not having to account for your actions.”

cGives an excuse for bad behavior. Gets away with

any:hing without hurting your reputation, freedom...

No social pressure or societal pressure.”

“To pet out of doing things,”

“You can get a diploma for doing nothing in high

school.”

“1s o scapegoat to get out of things. [Us an excuse for

doing things wrong.”

“Pon't have to use o ot of pood judgment. You get

away with a lot. Irresponsible.”

“People make excuses {or you; can get by easier.”

“Get away with murder. Nothing is expected of you,

so you can do anything. No responsibility to anyone or

anything.”

Why is social pressure and influence Jdiminished? As
stated before, by being alone, one automatically is separ-
ated from those who may try to exert influence or control.
Also. il no one cares about the person, then too, one is free
of sacial control. “Caring™ is that part of a relationship
that allows one to be controlled by the other person in that
refationship.

“You cun do what you want; oo pressures, Whogivesa

damn.”’

“You can do almost whatever you waut because no

one cares anyway,”

“You can do anything you wanted. 1t wonldn't make

any difference. You just have to please yourself,”

“No one cares about you, you can do whatever you

want, "’

Freedom from worey and amdety
Anather major advaptage of a bad reputation is 1o
provide immunization from a whole set of concerns:
“You don't have 1o worry about what you're doing is
right ¢ wrong.”
“Youdon't live to worry about iow you look oract.”

“You don't wosry as much.”

“You don't have to feel guilty for anything. ™

“Conscienceness (sic) aren't a problem.™

“Ron't have to worry what people think of you. ™

“They vcan do anything,  hers scorp at and not have o

worry about ruining shets reputation.”

This theme—nol worrying abowt or holdingoneselfros
punsible—iy the counterpart to the theme above, thatothoy
people do not expect or cave about those with bad reputa
ti()f'\s. A bad reputation functions as a license to be frec of
puit,

Conirol over others

The last advantage of a bud rerutation s that it pio
vides a measure of power over other people. A bad repue
tation is a social license to intimidate. stigmatize, and
seduce,

Intimidation. Some teenagers suggested that beiig

able to intimidate, threaten, and scorn others was a bene-
fit of a bad reputation:

B A A AL S

It sometimes builds up an im-
age and gives a feeling of a sense
of power which makes certain
people look up to you, and you
;:jm scare off people you don't
ike.

It sometimes builds up an image and gives a teeiny

of a sense of power which (makes) certain people

look up to you, and you can scare off peopie you

don’t like.”

“*People (are) afraid of you.”

“Be a tough person—others are afinid of you.”

“Feared and can get control.”’

““You can threaten people into doing what you want.

“You can dominate people. People fear you.”

Stigmatizing Power. Some youth said that they avoided
those vith bad reputations to protect themselves from
being labeled **bad.” Bad reputations seer to be very
powerful—almost contagious. Thus, they could be very
useful to keep people at a distance both physically and
emationally, Some explained this theory about being cone
taminated by bad reputations very clearly; if a good si:i-
dent is scen with people of ill repute, they will “"cateh’' the
bad reputation:

“Teenagers without the reputations don’t want 1o etk

10 the ones with the reputations because they get call-

ed sluts, alcoholics, ete.”

“Stay clear. If you hang around with someone wiil

bad reputation, you sutomatically get a bad rep

other people's eyes.”

“The person with a bad reputation is believed to caune

# bad reputation in the normal student,™




“Yaouare associated with who you hang o' ound with.
CAvoid them so voudon't get associated with them. ™
fhe ddea that Ugood™ teenugers could be contnmi-

nated by the “bad™ ones seems to be one that teemigers
receive from aaults. Some recounted how their parenis
warned them against these Vbad "people:

Parents say, Ldon't want vou to play with her, she

doesn't wear a bra,”

“Or they say. "What o tramp, Stay away from that
tramp.

My dad says. T teld you that kid is going nowhere.
He's a tramp. He sits around and drinks beer.’™

S Adults think that their bad reputation rubs off on
other kids. Some parents would move away when they
feel their Kids are getting too involved.'

Control through seduction. Being seductive isa way for
girls 1o controb their relationships with guys and a bad
reputation s a license to act this way:

A gith who has no selfsrespect and has no feelings

towurds one boy, but uses her body instead of her

persomality to get a relationship with a male compan-
ion.”

“They put on tons of make-up and wear short dresses

and tight pants.”

When one feels socially incompetent and awkward
with other neople and retationships, the natural inclina-
tion is to withdraw from social situations. As someone
once noted,

U When you are continually stepping on people’s tocs

vou really don't feel much tike dancing. ™

One impression is that youth keep people atadistuie
keep people from caring, so that they can maintain and
promote their independence. If one values independence
then a strategy for obtaining it is to be the kind of person
that would be hard for people to care about: Disruptive:,
intimidating. withdrawn, slovenly, arrogsant, disloyal, dis
honest,

A Piciure of Teenagers with Bad Reputationy

A picture of the type of person who adopts this socid
role emerged from the students” discussion, We draw this
picture very tentatively because we have not actually iden-
tified these individuals and spoken with them. In fact, v
can speculate that most of our respondents do not have
bad reputations, and thus, their discussion of the advan-
tages and disadvantages of a bad reputation may often be
based on gossip and their observations of their peers andd
not on their personal cxperiences.

The data presented so far point to a social role which
has certain features. I is characterized by being populin
and well-known but with superficial and distant relation-
ships:

“There is a certain mystigue about being i “hard guy

For example, people don’t always know what you ure

really about.”

There is a desire to “be alone™ and “be left alone. ™
Again this suggests that these youth are not comfortable
in relationships and withdraw from them,




They also have difficeliy acting ussertively.t which
gy eaplain their characteristic withdrawal from relation-
<hips where they will be Ucontrolled.”™ A bad reputation
can insulate young people from social control, particular-
Iy when they do pot have the social skills to resist. At the
sume time they are granted @ measure of power through
the ability 1o intimidate, stigmatize, and sedoce others
with their reputation,

One interesting feature of o bad reputation is that the
disadvantages exist primarily in the future while the ad-
vantages He primarily in the present. These disadvantages
are: difficulties in getting a “good™ job, being a “nor-
mul”” member of society, or finding a “*good"” husband or
wife.

For some sdolescents, the future is viewed as cphe-
meral and distant, and difficult to both visualize and to
plan for. Therefore, some youths choose to be concerned
primarily with the present (also some adults). This may be
due primarily to the adolescents” tevel of cognitive devel-
apment. A concern for the future in terms of probability
and hypothesis, rather than in pre-determined ways is
only possible for those who have reached higher levels of
cognitive development called " formal operations'” in Pia-
getian terns. Thus, only the more mature youth can
anticipate te disadvantages of a bad reputation and act
accordingly. Tt is ulso the more mature youth who has
gained sovial skills and can act assertively, It may be
these two factors—the inability to predict the negative
future consequences of i bad reputation and the lack of
wocial skills to deal with social control— which lead adoles-
cents to reject a Umature’’ strategy.

Intentionality

Ay we have indicated, a bad reputation is not just an
attribute. it is a social role. The data demonstrate that
youth in general have an understanding of how they must
act to achieve a had reputation; they understand how
others will treat them once they are in that role, and they
understand the negative and positive consequences of
enacting that role. Because the data are collected in
groups, by understanding’” we cannot say that this com-
plete understanding resides in any particular individuat,
hut that a complete understanding does exist at agroup or
vultural level.

By “intentionality”” we mean that un individual con-
seiously decides to act in specific ways to achieve specific
outcomes. An example of intentionality which relates to
the reputation of a famous actor, Anthony Perkins,
follows:

“When 1 first became alittle well-known and had aday

when 1 was feeling dowe, I'd actually say to myself,

“Well, T think I'll go out for a walk and be recog-

nized.” ™t

Anscrtive hehavlor tsdefied i behavion whch enables a persan to act hivown
Peat intetests, 1o stand up for umaelf without undie apiety, taespress his honest
fechings comfortably, or te esercise his owo rights without denying the rights to
othwrs This definitson appeans m Rohert 1 Aberts and Michael 1. Emnons, Yo
Forteor Rivhe San bun Obigpar, Cab 19700 p 2
Sprithall N A Primer on Development, 10 N Sponthalband R Mosher, Py
Vrtue Developarent. Sy the e of Fducatnon Schenectady, NY- Character
R osearch Proas 1978
Oueted i Goffmuan Mg Notden et 0 Aemngentont of Spoded fdenntiy
§ nglewood Clafs, NI Preatice Halll fund

Other evidence of intention lity comes from direcy
statements made in the groups, First of afl there were
statements where intentionality was imputed by one per-
son to the acts of another: Girls try to have o bad reputas
tion to attract boys.

“Girls without bad reputations like to hang wound

with girls who do have bad reputations so boys will

think they have bad reputations also.”

“Use the reputation to advantage.”

*“People would probably take a look at this persoi aind

then begin to realize that this person is probably Hdoing

this to get attention because he has more than iikely
had a rough life before all these problems occurred.™

Some of the strongest comments about intentionality
came from youths who are in the corrections system. Such
youths, we can presume, have direct experience witi bad
reputations. These are some of the comments they made
about the advantages of a bad reputation:

“Use reputation against other people.”

1t sometimes builds up an image and gives @ fuching

of a sense of power which certain people look up to

you, and you can scare off people youo don't like,”

“Use reputation against other people. Hard ass Get

ling into the inner circle. Make more money.”

“Getting people to feel sorry for them.”™

During the validation process, a group of 18 yeu c-ulds
who had delinquent pasts discussed the issue of intention-
ally acquiring a bad reputation. One student re alled how
he consciously sought such a reputation because be felt
lonely and lost in a new school:

“When T cane from Florida in 7th grade, 1 dide’t know

anyone at the new school. 1 had been popular in ele-

mentaiy school so not having friends was really o

shock., Tstarted smoking pot and drinking so some Kids

would notice me. They were the only group I thought §
could get in with.”

Another person told how she intimidated her teachers
with her violent behavior:

ot N

“We acted real wild on pi

pose-we'd break windows, gt
high and the teachers would be
O

K

too scared to say anvthing
us."’

“We acted real wild on purpose—we'd break windows,
get high snd the teachers would be too scared (o say
anything to us.”

Thes. remarks indicate that some teenagers——at feast
in retrospect—intentionally engaged in delinquent tehav-
jor so that “attention would be paid.”

Again, it should be reiterated that, while we found
evidence of intentionality, we cannot say how often youths
intentionally acquire bad 1cputations, Nor can we say
how often youth are forced to choose this stratcsy by
circumstances: i.¢.. that this is their only way to satisfy
their needs or deal with their social situations,




SN s i Do Rl voutis Gray fiod Be asvare

vt hey are goetting o bad reputation. Theee are several
tneories of human behavior that stress gBconscious muoti-
vatiois ar cornpletely fgnore the foae of lnteationality,
But i o viewintentionality, ay well as unintentionality,
o ondst and 40 s o part of hwman motivation, Any
imdividuat sy al times act inteationally and other times
vintenitoally. and the mix between these two modes
varics from one individoal to another and from one cie-
CHMsee o unothor, .
The <trangest evidence that youth way deliberately ay
v aegaire bad seputations comes from contrasting the
Bohavior of youth with bad reputadons (o the bohavior of
adulty who have other stingmas. Goffman has analyzed
sticma and defines  as Uthe situation of the ndividual
whe iy divgualified from foll socrd sceeptance.”™ It o
cludes peaple with physicul disabilities—amputees, mid-
pets, the blind, the disfigured. and socinl disabilitics—-
prostitutes, the insanc, and criminals, Because of the way
people act toward those who have disubilities—with hor-
ror, shock, rejection, or by hetng over solicitous—these
stgmatized adults devote much encrgy to “passing” for
normal, Goffman notes the skill and cleverness of tech-
aigues which they use to pass ™ and cites this example of
i blind porson:
1ousuaged to keep Mary from knowing iny eyes were
bad throvgh two dozen sodus und three movies. Tused
every trick Thad every learned. | paid special nttention
to the color of her dress cach morning, and then |
wanld keep my cyes and cars and my sixth sense alert
for anvone that might be Mary. { didn't take any
chasnices. HTwasn tsire, Twould greet whoever it was
with fumiliurity, They probably thought T was nuts, but
Fdidn't care. Falwiays held her hand on the way to and
fromy movies at night, and she led me, without knowing
it, so didn't have to feel for curbs and steps,”'*
Golfman argues that adoits who deviate from the
“pormal’ o to great lenpgihy o hide their deviations. This
in true whether the designation results from phyvawc e
ularities or socially disapproved actions.
Hut by comparison, youth with bud reputations wem
o aet in quite o different manner. Youth Poll respondents
did not peeceive that youth with bad reputations attempt
1o hiide their reputations, In fact, one of the most impor-
tant advantages of o bad reputation is the notorfety it
brings. Morcover, there seomed to be some cvidence that
reputations were promoted through bragging, boasting,
and public displays,
Returning to Goffman’s definition-—that @ stigma is
“he situation of the ndividual who iy disqualified from
full sectal ncceptance—-we might note that a stigma is not
necessarily something which is passively received. Rather
it appears that some youth use o bad reputation to reject
the terme of full socind acceptance.”” including responsi-
bitity and social skills.

Sofenitimnan Sharn Nose s e Wowegoiond of speadcd Nioniiin Fongtoaaed
CliiTs, N3 Preatnoe Halb 1oat Preface

TOofluin op o o RBE

“Girls wivhowr bad repuiations
like 1o frang cronnd with givls who
do have bad repuiutions so boyvs
will think they have bad repuice
tions also.”
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“If you didwn't know they were o
delinguent, you would think ikey
were nice, but if someone told vou
he was a delinquent, you wouddn't
look at his personality— you'd
look at his record.”

S A TS

INTRODUCTION

Juvenile delinguency is the focus of this section. First,
the picture of “the delinquent’" is presented. Then. the
respondent's theories about the causes of delinquency are
discussed. The last two parts of this section deal with how
delinquents are treated by “normal”’ youth and the ditter-
ences between juvenile and adult offenders.

A PICTURE OF A JUVENILE DELINQUENT:
YOUTH IN TROUBLE, TROUBLED YOUTH
One of the questions in this poll was, **When you
the word *juvenile delinquent.” what kind of person comes
to mind?"* Our respondents saw juvenile delinquents both
as “'vouth in trouble’” and as “troubled youth.” **Youths
in trouble’" were preceived as active creators of their Label
or status while **troubled youths'* were viewed as passive,
victims of the family or large society. The students talied
both about the ways in which youths “'get in trouble™ and
about the kinds of problems which these “trouvbied
youths'* had. Finally, juvenile delinquents were thought
1o have a distinctive appenrance. though this was dis-
cussed less frequently than the above two imeges.

Youth in Trouble
Juvenile delinguents are pictured as youths who et
into trouble,” with the primary focus on observoble
nﬂgatiw'be?’:aviors and actions in school, family, aad
community:
.. Someovne in trouble, rowdy...”
“Hood, someone in trouble withthe faw, in trouble vitn
school: cither way they're in trouble with parents.”
“Someone who has been in and out of trouble, von
stant use of drugs or alcohol.”™
“High school drop out. [diots in school.”
“Someone. who starts trouble for the hell of . A
rowdy.™




f ke it have been inrouble with patice, with drink -
g, drugs, getting in gangs, trouble with school and at
hamse., and running away, Having nowhere to go.”

Troubled Youth

Juvenile delinquents were also seen us young peopie
who are “troubled” because of their soeial environment
ey their particular personality, The comments about
Creonbled youths” conld be divided into two catepories
according to the major source of theor difficoltics—the
social enviionment or their personal or psychological
mske-up,

The first conments described how “troubled” ado-
fescents are oreated by the home and community
environmen!.

A roubled kid, Kids that have problems at home,”

“Breken home child.”

“Nut much love (now) or when younger. Comes

from bad family. Family that over-protects them,

Family gives them everything but tove. Do things for

altention.”

“Poorly raised-—not loved, Mot understood, poorly

educated.”™

“Somebody that po one cares about.”

“Sonteone that bas parents that don't care.”

“Rotten kids from slums. ™

A victim of Society.”

A person who's alone, lonely.”

The following statements indicate that the psycholopi-
cal make-up of young people—their structure of thinking
and feeling-——accounts for their being “troubled™:

“Someone who's a little mixed-up upstairs,”™”

o morals or low morals. Confused. Has little regard

for personal feelings or belongings due to low self-

image.”

»Usually someone who uses drugs or alcobol for men-

tal stimulation rather than social use.””

“Poesn’t respect authority who care aboutl otier

people.”

A Title kid who thinks he's really tough and has te

prove it

“Very self-destructive.”

“Mad at society. Everyone owes them.”

“Someone who can't handle their responsibilities.”

.

Appearance,

Besides being in trouble” and iroubled,” juvenile
delinquents were thought to have a characteristic ap-
pearance: \

.. Leather coat, messy hair, some people think they

hey in gutters and suck wine bottles. (But) not all peo-

ple who wear leather coats are jd's. People who wear

(the) nicest coats rip off houses, jewelry stores. The
oncs who rip off Target or small stores don’t.”
“Someone inoa feather jacket smoking on a street
COMCT,

“Burn-out. dirt bag, long hair, thief, a little rip- fT,
western boots,”

A dirt, A tong haired hippie.”

“Hoodium, long hair, leattier jacket and boots with o
cigarette hanging out of his mouth. *Dark haired peo.
ple” Rowdy. Someone with a big teather jacket with
chains in their pockets and spiked heels and scurs on
their face.””

CAUSES OF DELINGUENSY

it was difficult to formulate a question to Tear what
vouth perceive as the causes of juvenile delinquency.
Initially, during the pretesting of the questionnaire, we
asked simply, " What are the cauges of delinquency?' The
guestion genernted long lists of just about everything that
could go wrong with a person’s life, but there was a strong
emphasis on family problems, such as “broken homes™
and poor family relationships:

' Broken-up familics, children who have parents who

don't care, people from problem families such as alco-

holics, abuse, ete. Kid who hangs around other kids
who are delinguents,”

“Bad family, life, low income, poor Hving conditions.

Not adapting to society.”

¥ think a ot of kids get in trouble just for the hell of it

Just for insane fun. Or maybe they don’t have anything

to do so they get in trouble.”

“Family problems, physical or mental problems. So-

cial problems. Location, society influence, need to

prove something special to draw atiention. Inability to
look at other’s points of view, Think mostly of their
selves. Peer pressure.”

A broken home. The person often wants attention.

Doesn't feel liked. They're bored. Want a change.

Peer group pressure, They didn't want to be left out.

Also, they considered it a joke but it turned out to be a

hassle. They like 10 see what they can get away with. {t

starts small and grows—trying to get away with more

and more,””

Though respondents emphasized the family as the
“eause’ of delinquent behavior in the pretest, in the main
Poll. we asked three different questions to try to gel a
more balanced picture of the causes of delinquency. They
were:

“What kinds of familics do delinguents come from?”’

“Can friends get a person in trouble?”

“In what ways are delinquents the same or different

from other people your age?”

The Families of Delinquents
When questioned further about the type of {umily

juvenile delinguents come from, the students’ initial re-

sponse was “all types of famitics.” However, after mwie
consideration, they specified certain family conditions
which were likely to produce delinquent children—broken
homes, alcoholic parents, poor families, rich families,
and neglectful parents:
“Broken homes, alcoholics thoth or one). Where they
don't get enovgh attention. A home where the parenty
are just as immature as the kid.™
*Poor people, drunk parents, divorced parents, large
families where they don't get enough attention at
home."”




CElspaly uncaniis and poor. or vich and wsver proe
tevtive.
ARy kind, Where parents don’t huve common sensc
Poor fumilies, rebeflious, rich kids.”
S FEemilies that don't have a positive home eaviron-
ment, with Jove, respeet and understanding, It could
he any income family.”
Al different kinds, Mostly vich famifies, Butit's poor
people too---they re the ones that get in trouble. The
vich unes drive off into another neighborhood, But
the peor kid hes to stand bummin® on the comer until
the police come wround. Parents who don’t believe
their kids are in trouble—they don't fisten, they're
too busy.”’

Although juvenile definquents were thought to come
from both rich and poor families, the students identified
soine differences in the reasons youth from these different
hackgrounds became involved in delinquent behavior.
Poor youth were thought to beeome delinguent because of
boredom, survival needs, or beeause their parents were
criminals, On the other hand, children of rich parents
became juvenile delinguents because they were spoiled.
rebellious, or seeking attention,

Peer Influence Toward Dellnguency

When questioned specifically about the extent of peer
influenee. the consensus was that it was significant. There
are several wiys in which teenager influence une another
—~through “dares”” and through=the wish to fit in and be
accepted, The teenagers also fels that fear of ostracism,
blackmaii, gossip. and heing resorted o authoritics was
alwo veluted to peer pressure:!

“8fost people folt the persan will go along with his

friends and get into trouble so they will not took down

on him and he feels he will be impressing them,™

“Dare thera to do something, bringing your friends

with you when you do something wrong, having a party

at their house.™

“fhey have a big influence on him and he wants to

confori to their woys to be accepted.”

“They can either make them took fike a hero for doing

womething that was wrong or put them down for pot

going along with the group.™

“Spread rumors.”

“Squealing on them.”

““Fhey may force you into doimg something because if

you don't, maybe they will tell somebody something

you've done.”
Bifferences and Shalleritles Betsween Delinguents and Non-
Deltnguents

This question praduced a different perspective on the
causes of delinquency. There were four distinet types of
respoty to this question:

1) Delinquent youth are very different from normal

youth,

1t antere sting (hal subinban stndunite ay gond fhedy tobeheve delimguont souths
wre stpafcantly wfaenead by poer pressue anwd thid these staadents are abso mose
hibkely to stereatype suvenite delinguents,

23 Delinguent yowth are essentndly the same o aor-
il youth except that they have exaggerated needs
ddue 10 sone emettonal deprivation.

31 Delinguent youth are essentially the same b they
fust act differently.

4y Delinguent youh and non-deiinguent youti e the
same-—it's just that some peopte get caught

Delinguent Youth Ave Very Different. Some of the Vouth

Poll respondents thought that delinguents weve gualita

“tively different from non-delinquents and Iacked cortain

essential qualities such as empatny or concern for vithers,
seltcontrol, and o capacity to cope with problern

“Delinguents don’i care. Tivy
have no goals or values. Ofler
teenagers who are interested in
their futures have goals «nd
values.”’

e S

“Some nnght have mental problems.”

“Rough childhood, lots of problems they can’t

handle.™

“They don’t care fos authority or school, Tk s total

freertom. Likes to defy society, morals, Looks out for

himself.”

“They are very different. They have noreal values and

don't work. They are usually lazy.™

“Delinguents don't care. They have no goals or val-

uc., Other teenagers who are interested in thwir fu

tures have goals and values.”

" Lack of responsibitity, only core about theneives,

No gouls. More attention from school officiais. ™

“Mot much in looks. Different values, Different sease

of morals,”

Delinguents have exsggerated needs, Some of the high
school students thought the delinguent youth were essen-
tially the same in that they had the same type of feelings
tsuch av frustrations), sare needs (such as love. atien-
tion) and the same knds of problems. The difference was
that their feelings and needs were more extreme- —tial they
become more frustrated and had greater needs for love
and affection and had more problems, There s the sug-
gestion that these exaggerated needs, feelings, ard prob-
temy are the result of family problems:

“They trv to get more attention and often it o, out te

pe something bad enough to get into trouble {fui. They

are the same but they may be raised different or raybe
had personal problems.”™

“They ure veally the same, but they just have souie

problems.”

“They still have feelings. They do it for wltenuon.—

everyone wants attention. They are too insecrre.,.”

“Same wants and needs, like love and offection, Only

nore.”’

“They are someone who i sturving for attentoon.”




Detingeonin Act Uilerent!  The thivd peteention of the
cunes of delioguency is that, as o the last answer  delin-
quents are viewed as essentinlly the same, but acting
ditfevently. They are thought to huve poor impulse control
wnd behave i agg essive, disorderly, and inappropriate
Wiy

“The same problems, but thon-definguent teens) can

deal with them, have different ways of dealing with

them. .One follows through and other doesn’t. One
serson thinks, "1'd like o kill that teacher.” and the
other does it ha! ba! ha!”

“Hotiare trying to be independent only they 're going

about it differently.”

“They tteenagers) are all fooking for fove of some

kind, but they go about it in different ways.™

1 feel they've the same as most people in that the

wint attention and to be ‘popular’, but try to gain

these things by different means.”

“Probubly all have the same fears and the same feel-

ings. They act out their feelings differently. They act

towards others a ot differentiy,”

“They have o habit of doing cviminai things: mostly

sre the same,”

“They have the same feclings...except they express

themselves differently. One of the differences are they

pet in the wrong crowd or they don't know how to
express themselves,”’

Pelinguents Get Caught. Some respondents thought
that delinquents and non-delinguents are essentially the
same, and claimed that all teens engage in delinquent
wcts. The difference is that some youth get caught und
therefore are labeled “delinguent:™

CThey re different because they get into more {rouble
than the average teenagers. They're the same because
they re just like anybody else inside. There is probably
more delinguent people our age than what we think—
they just don't get caught.”

L They are no different from us, they just get cought
with the goods. At least everybody's a juvenile delin-
quent.’’ ‘

L Almoest every kid is a delinguent in their own way.
Anything from beating their dog or some old lady.”

“Evervbody sometime in their
life does something wrong-it's
just  thar delinguents  get
caught.”

s

“They're the same but one gets in trouble.”

Al start out the sume: They get caught at it.”
‘Fverybody sometime in their life does something
wrong-—it’s just that delinquents get caught.”

SUMMARY

¥ the nbove section, we have outlined six “theories™
that Minnesota youth have about the causes of delin-
quency:

Delguency o caused by famidy mudfunciaoning.

3. Drehnguency s vuused by scer influences,

1. Delinguents are psychologically very different from
ordinary teenagers.

Delinguents are essentinfly the same oy normal
youth but have cxaggerated needs.

Delinquents are essentially the same us normal
youth but act differently.

v, There are no differences between delinquents and
non-delinquents——except some get caught and are
fabeled delinguent and subsequently are forced
into delinquent carcers.

In looking at these ideas. three categuries of causuiion
emerged. The first two ideas deal with the social or exter
nal causes of delinquency: family functioning and peer
influence. The next three relate to the psychological ef-
fects that negative family or peer influence have on the
young person’s whole personality, need structure, im-
puise control or the learning of maladaptive behuviors,
‘The last one on the list might be thought of as a quasi-
cause because there are no “'real” differences in the per-
son that canse delinquency. It is only an urfortuitous
application of o Inbel that appears to cause it

These ideas seem to correspond 1o the theories of
causation and delinquency held by adulis in general, and
by experts in the field of juvenile delinquency.

“F. Phillip Rice in The Adolescent? summarizes the
major theories of delinquency which closely paraflel those
of the Minnesota Youth Poll respondents.

“Soelologicnl Factors in Dellnguency. The most impor-

tant sociological factors that have been investigated in

relation to juvenile delinquency are the following:

1. Sociveconomic status and class

2. Affluence, hedonism, and values in ouy culture
Peer group involvement and influences

. Neighborhood and community influences

7. Social and cultural change, disorganization,
and unrest

#. School performance

7. Family background

“Sociocconomic status and cluss have been found
to be less importaat in relation to juvenile delinquency
than once thought. Traditionally, delinquency was
thought to be a by-product of poverty and low socio-
econnmic status... Delinguency was an act of despair,
a defiant reaction against their inability to succeed ina
class system thut is middle class oriented.. Recent
studies show, however, that juvenile delinquency is
becoming more evenly distributed through all socio-
economic status fevels.. Affluence and hedonistic
values and life styles among modera youths are con-
ducive to delinguent patterns of behavior,.. Thus,
delinquency among contemporary adolescents is a
by-product of participation in the legitimate youth
culture, As aresull, peer-growp involvement becomes

F Bialip Rice, The Adobocear. Bostan Aihvn & Baoon, 1978




a segifivan? mflgesce m delinguency . Vardous neigh- sty faweabading behavior, Al poopie dvift on thes con
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horheod and community 'x'f.xﬂucnccr. e also impor- tinttom subject to o munber of factors, Drift §s o dynami
tant. Most favger communities can identify high crime state meaning that involverment in delinquency is not irrc

arec-in which delinuency rates are higher thas in versible, )

pt?m’ seiphborhocos, Not alt adoleseents growing up The teenagers appear to be remarkably kanowledge-
in these areas beconse delinguent but o larger than able and sophisticated about the multip!cicuufaznioﬁxf‘w
avenyye percentage Ju beestse of the influence and delinquency. Simply by reflecting on their day-to-day ex-
pressuies of the culturalmien in which they live, . To- periences, they were able to identify most of the mujo
day s adolescents are also living in a period of rapid theories of delinguency. While individual teenngers migh:
cultury) change, disorgunization, and unvest, which not be uble to construct such a theory, their idens and
tends to merense delinquency rates. Values that once perceptions taken together (which we, in fact, organize
were commonly accepted are now questioned. Soctal and constructed) do Mlustrate considerable depth and -
institetiogs such as tie frmdly that once offered secu sight about delinguency.

pity and protection may exert an upsetting influence
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unrest stimulaies anxieties and rehellion,.. School per-
formance also is an important factor in delinquency A in their discussion of the causes of delingquent bohas
tack of school suceess, poor grades in school, class: jor, respondents fucused on how young people initially go
room misconduct, and an inability to adjust to the involved in crime. However, when the students were asked
wehool program and to get along with administrators why some youth get in trouble repeatedly even after being
and tenchers are all associnted with delinqueney... caught, a somewhat different picture emerged. Whil:
Fenity bachground has an important influence on ad- euch factors as a bad home life and boredom were still
olescent development and adjustment and hence on mentioned, the most prominent motives of “'repeaters”
wocial conduct, Broken homes and strained family ve- were seen as 4 desire for attention, the thiill of the activie,
Letionships hoth have been associated with delinquent peer pressure, revenge, and force of habit. According v
hehavior, the respondents, various factors encourage 2 young pei
“Prychologiend Factors in Deflaguency. Certainly no son to become involved in dtjlinq}mm behavior initially b
ane personality type can be associated with delin once involved, the activity itself traps the young persor:

quency. but it is known that those who become delin- “Like the excitement of doing it.”

quent are more likely to be socially assertive, defiant, “They feel that what they did Tast time wasa't veally
ambivalent to uathority, resentful, hostile, suspicious. nothing, “cause they figure that they can always be
destructive, impulsive, and lacking in self-control. maore sly or slick about it next time. The laws are ligh
They consistently exhibita fow self-esteemor negative enough on juveniles that they can vsually ~ontinu:

self-image. They view themselves as “lazy,"" “bad.” with a fife of erime until they are around the age of 17,

or “dumh, " Their delinquency gppears as a defense
cpainst their feelings of inferiority, rejection, and frus-
tration. In some cases, delinquency is but 4 symptom
of deeper nenroses, an outgrowth of fears, anxieties.
or hostilitics. In other instances it aecurs in basically
emotionally healthy adolescents who have been
handled wmcorrectly, misdirected, msled, or suffered
temporary lrammatic experieeces. In some cases, de-
linquency is the result of poor socialization that results
in the adulescents not developing proper impulse con-
trols. Thus, the psychodynamics of delinquents’ be
tuwvior are different, even though the results of that
hehavior lead to trouble,”

While the Youth Poll respondents mentioned most of
fice's seven sociologicnl Tactors, they particularly fo-
cused on peer influence and strained family relationships.
They also emphasized some psychological problems
mentioned by Rice such as low self-esteem and deeper
ACUTONS.

The theory of causation developed by David Mutza in
Prelinguency and Drift, is similar to the last two ideas of
the Minnesota youth—that delinquenty are basically like
other youth but they may act differently or they are simply
untucky enough to pet caught. He confends that delin
gquent and non-delinquent youth are fundamentally the
wame. holding socidly acceptable and antisocial values
simultancously, To this view delinguent behavior is placed
o one end of 4 continuum, at the oppusite end of which is

Then they figure that it is tme to start straightening
out ‘cuttse they might go to prison. Some do i1 "causs
they ke to take chances, iUs more-or-less a game. «
chaflenge.”

s easier fo steal something
and sell it than work for $2.65 an
howur,”

U w easder 1o stead something and sell it than work fo
$2.65 an hour.”

People they hang around with convince them.”
“Feel they can't tarn back.”

“Becuuse ity their way of fife, it's the ondy way thes
know of to gei things.”

“Same kids start to like all the attention they get by the
cops and institutions.”

“HUs woway to get revenge on their parents and othe
people who hurt themn,”

1 think jail makes people crazy. They lose contue
with other people. They get used to stealing and they
want to do it again-~like a hobby. To prove that even il




Ut gl you're Wil your own person. You
1 youtsedl Some do it to show they e sontes
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e they have 5o reason W gel o sociely and
to wiy 1o get there”
When factors discussed uoder canses were ewed, for
caample, Bunily problems, boredom, ete., they were par
cetved s more severe. For instance, these young prople

didd ot merely huve o troubled relationship with theiy
puvents, their parents had Ugiven up on them. ' Likewise,
they weren ust bored with a normal routine, they were so

far vemoved from a straigii Bife, tha trey diditeve

kaow how 1o cxplore its oplions.

“The only Kind of fin that they know of

CUhronie iness.

CCsnse thetr parents don e i care or ey gise

up trying to help them.”

“eep problems.”

fural ~students were more likely to belic e dhal juvends
oifenders repeat thetr offenses becatse they aie oot pun
ished severely enouph. USpine the ved and spoil the




child' surns up ther attitude. Suburban respoadents of-
ten spw juvenile repeaters av motivated primarily by the
fmmediate benefits of the delinguent activity itself (thrills,
revenge, ete.) rathes than other inftusnces such as home
tife, prer pressure o foree of habit,

Both sexes seemed to hold quite similar views on this
issue, with the only distinction being that females were
more likely than males to cite u troubled bome life as &
maotive for these young prople’s behavio,.

HOW ARE JUVENILE DELINQUENTS TREATED?

Teenagers treat juvenile delinguents much the same as
they treat young people with bad reputations, according
to Yonth Polf respondents. The most common reaction to
delinguent youth was complete avoidance. While in some
cases, they held a relatively benign attitude (stemming
from a lack of interaction), more often delinguent youth
were viewed as Cuntouchables,” Thisis exemplified inthe
comments below:

“Juvenile delinquents talk to delinguents and non-

delinguients talk only to non-delinquents,”

(When peeple find out you are a juvenile delinquent,

they,..) " Look at youlike youare crazy. u dope freak—

aloser, (They) actlike they are better, Refuse to talk to
you. Call you names. Leave you alone and talk behind
vour back. Gang up on you, chase you, ete.”

The power of the delinguent’s reputition was cited as
one reason for this behavior:

“1fyou didn't know they were adelinguent, you would

think they were nice, butif someone told you he was a

delinguent, you wouldn't look at his personali-

ty—vou'd look at his record.”
Other reasons for avoiding juvenile delingquents were fear
for one's safety, damage to one's reputation, and a feeling
of contempt:

“Pepends on if you're alone or not-—scared of them.”
A lot of people feel sorry for them but don’t do any-
thing for fear of getting a bad reputation.”

“Fear.. locking dooers when driving by home, school.”

“They look down on them. They get bassled by every-

one.”

1 ook down on them, Dontassociate with them. Feel

wuperior to them, ™

“They uren’t as good as we are.”

Striking regional differences appeared in this data,
The typical reaction to delinquent youth by rural and
suburban students was gossip’ about or tulking behind
theit backs.” Fear wies @ common feaction of vural stu-
dents, while suburban vouth were inclined to show con-
tempt for delinguents, In addition to comments shch as
“we look down on them,” several statements indicated
that juvenile delinquents were objects of ridicule and pity.
There may also be viewed as manifestations of contempt,

Perhaps fear of delinquent youth is fear of the un-
known. The odds of everyday contact between juvenite
delinguents and other youth in vural and suburban areas
are much less than in urban aveas where there is o higher
incidence of reported delinquency. Our urban respon-

dents-—while they often mentioned thuar juvenife Goline
quents were avoided by other youth—were much foss kely
to mention gossip, fear or contempt as reactions to dehin-
quent youth,

The ambivalence of some youth whe are both sosters
ested in and fearful of delinguent youth is evident in this
comment;

“Be kinda scared to get involved, but curious. Coudd

get vou o trouble, You raay want to help b bt he

may rebel so you're scared tol”

Not only were urban vouth and youth fn correcouaal
institutions less inclined to gossip about, fear, or denpise
delinquent youth, they were also more fikely to actually
befriend them, ad=ure them, or to perceive them as ' aor-
mal.” Agai., this more tolerant attitude may be due to
more intoraction,

“They re our friends.”

“Some will be friends with thew because they tink

they're cool and get away with some things thut are

tlegud.””

“Same s anyhody else, don't cause any more {roubie.,

live with lots of them. When I came here evervone

seemed to have a probation officer—but everyone acted
the same as kids from my home town, I freaked out.”™

Although ounly urban youth perceive delinquents us
“normal,” admiration for delingquents was no* limitéd to
those in large citics. While rural and suburban students
generally held a more negative view of delinquents, some
also acknowledge a sncaking admiration,

JUVENILES VS. ADULTS: CRIMES AND CRIMIR ALE

Further illumination about teenagers’ image of “‘the
delinquent”™ was garnered from asking the studenis to
contrast the adult to the juvenile offender. The question:
“Tn what ways are adults who break the law like or differ-
ent from youth who break the law?" brought out iheir
ideas about the punishments meted out and the crimes
committed, as well s the descriptions of the kind of per-
sons involved in juvenile and adult crimes.

The students perceive that the correctional sysicm
treats the adult offender quite diffevently from the juvenile
delinguent. They suggest that adults are dealt with rmore
harshly for the breaking of the law than are the juvenile
delinquent;

I

“The law will come down muc i
harder on an adult than it will
come down on a juvenile.”

r— - SERR——

“The fuw will come down much harder on an dult
than it will come down on a juvenile.”

“Feenagers are given the benetit of the doubt tha: you
may change and are given many opportunitics to Jdo so
through clinics, treatment centers, institutions, ete.”
*“The court system is different in the way they huadle
adults and delinquents, Adults go to prison. Both com-




mi the same crtme but are pumished in dhiferent

WRYS.

“The asthonties are harder on adults than they we on

the kids”

In gonerad, the students seemed to think that barsher
penaltios for adolts were justified, First of all, they suid
that adulits vommitted more serfous offenses, and, there-
fore, deserved more severe punishment. Second, they
argied that adults ought o sct more responsibly and
cthically than teenagers and ought to be held nccountable
for their actions.

The Kinds of crimes committed by adults were charac-
terized ax more serious, more vicious, better planned, and
more premeditated than crimes committed by youth:

“Stealing from their job and killing peeple.””

“They do crime more maturely. They plan things bet-

ter, and have more experience.”

© Adults are better organized, more experienced, and

smarter. They don't get caught as often. and are pub-

Hely known, Their names get in the paper.”

“The adults are after a quick buck. casy ride, cutting

corners.

“Older person shoots and robs banks, try something

more daring.”

“Usually think it out better, more alibies, usuaily

make TV on the news, and kids influenced by them. ™

" An adult criminal has better weapons. He candeck a

cop who's trying to grab him. He's more experienced

and more likely to get away.”

“ Adults are ata more violent level or at a more corrupt

level. Like adults commit armed robbery compared to

kids just shoplifting.”
“Adult crime has a big risk involved and is planned
out, Kid's crimes doesn’t have much risk involved and
is on the spur of the moment.”

Teenagers expressed little sympathy for adults who
break the law. Over and over again, they said that the
adults “*ought to know better”” and that adults should set a
good example for young people instead of acting irrespon-
sibly and violently:

“They get punished more because they 're supposed to

be more responsible.”’

** Adults who break the law are older and more respon-

sible, they should know better.™

< An adult knows more completery what they are and

what they are doing, where a kid is still forming his

morals.”

“Aduolts are old enough to realize good values, for

example when you rob someone it hurts them and

that's not right, There is no excusc for violent crimes
by adults or JI¥s.”

“When you're an adult you don’t have the excuse of

being too young to understand.””

“They should know better, they are setfing bad exam-

ples.”

“Adults should know the difference between right and

wroeg.”'

Some resmondents suggested that adults and youth
have different reasons for breaking the law. Adults were

23

thaught to commit onmes primarily for profn aad fo
survivad, while vouth committed crimes for kick " or fon
attention:
“Kids do it for kicks and adults wight Jooan for o
living."”
“Adulis do it ot so much for thalls o bocaase of
boredom, but for money or necessities.”
“inosome ways they do it for the same rewons—Foy
kicks, spite, ignorance. Bul adults could be desperate
for money. while kids just do it {or the hell of .7
Other differences were thut adults were thoughii to be
more psychologically disturbed, more anti-secial, more
hardened, and therefore more difficult to rehabilitate:

“Adults usualty can’t male w
new life; it's usually roo laie for
them. If vou are a delingeont,
vou can still be helped, (" an
adult, doubtful.”

Adults usually given up on.”
“Adults won't have as much chance to coange as
youth do. Mare hard-core.”
“Adults usnally can’t make o new life; s vooatly too
iate for them. If vou are a delinquent, you cun still be
helped, if un adult, doubtful.”™
“The adult eriminal might not be able to change. The
problem just grows and grows.™
“The longer the adult is put away. the longer ¢ takes w
readjust to a community, also to change, they become
hardened. You (i.e. juvenile delinquents) are given the
benefit of the doubt that you may change. nnd given
many opportunities to do so through clinics, ireatment
centers, institutions,”

One group of rural students suggested that 1he reason
ithe police “hassle’ young people more than they do
adults is that there is the potential for the young people to
be helped to turn away from taw bivaking:

*The police don’t hassle or watch the adults as much

as they do the kids because they want to set kids

straight.”

Finally, several other differences were noced—that
adults were less influenced by others to commit crimes
while youth were often pushed into delinquency behavior
by peer pressure. Adulis sometimes turned to crime be-
sause of a feeling of inawequacy.

While more of the responses focused on the differences
between adults and youthful law breakers. similarities
were noted. When similaritics were discussed, they usu.
ally focused on the psychological motivation for breaking
the law that both groups shared. Both groups were scenas
seeking attention through their action, lacking » sense of
responsibility and self-control, rebelling against cuthority
and society; and from similar social and family back-
grounds.
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piiviit become counselors and help

other kids that are In the sany
boar as they were.”

INTRODUCTION

i thiy section we have geoup ad the questions that ded
with the topics of delinquency preveation and rehabilit
tion. The role of parents is emphasized in the discussion ¢
prevention. We also examined teenagors' views pbon
how delinguents can be rehabilitated—their idens aboo
the role of the professtonals and the role of friends andd
Tamily. Finally the teenagers predict what Rinds of aduit
delinguents will become. '

PARENTS AND PREVENTION

We asked, "To what exient can parents keep thew
children from gelting into trouble?” Students generally
agreed that parents could prevent their children from
engaging in delinquent activities, particularly through
having a “‘good relationship™ with them.

Tt depends on the relationship between the Kids and

parents. The larger the relationship, the less trouble:

the smaller, the more.”

Mot always sereaming at their kids or telling b

what they're expected to be: try and make family il

happy-—develop n close relutionship with their ¢hil

dren: truse (especially )™

A good relationship with theiy parents helps the ks

from getting into trouble.”

“Famlly Topetherness”'

Students mentioned many attributes of a good ro
tationship,”” with the strongest theme being intensive
infetaction between parents and children.

“Spend more time with them, fumily activities.”

“Parents could become more tnvolved in your Wie-

school, teachers and friends, and if they don’t lik-

something about one of them, talk o vou about it
instead of af you.”

“Interested in every aspect of your Hife”

{*"Parents can keep their kids from getting into troubt,

to)...a laree extent if they pay attention.”’

“The parents could be more aware of what's gomng on

Most parents never know about or don’t wani to real

ize that their kids are trouble makers.”

I the parents give them enough attention so the

don’t have to get it somewhere else.”

*Stay home and spend time with them instead of sovid

events, ™




v more alfention tovwand them. The parents could
give the kids encouragement and maybe compliment
them whers they do something right.”
Ty ro umderstand them get involved wdb kids, fimd
el wmx they go meet their fricods ard get to know
the
e 15 U wad

Another nnpariant theme sas that pareits woukd
provent touble by conreodling their childeen through
disciphine amd setting lmits:

{4l Seftng

THave e steer

“Thev can e them what their ity are. Tell them
who not to hasg around with: 1o be home al a certain
the.

Come i carly. Regulute who their friends are.”

Toll them to get home eurly, Know where they are
going and with who and what they are Joing.”™
“eep close bearings an them. Ground them if they do
anvthing bad.
“Raoow where they ure at night by preventing them
from going to wild parties. Making a curfew.”

“Pon’t give them so much free-
dom that vou don’t know where
thev are.”

Dot give them <o much freedom that you <don't
kanow where they are.”
Same youth thought that controlling through mere
discipline and limit setting was not enough and that
stronger measures would be required:
“They could lock them up in the house.”
Lock them in their room.”
‘Chain them in the basement. Whip them, Electrocute
them.”
“Strap them to their beds, Straight jacket.”
CAD tashes
While 1t is hard to ake these comments at face value,
they do reflect the ambivalence and contrudictory de-
mands feenugers plave on their parents.

tadepondence and Trust
While youth saw control through discipline and settang
fmits as important, they also said that too much centrol
vould hackfire and th:n some {reedom was necessary:
“Some parents don't let their kids do anything but
they H du it just to get back at their parents.”
“Rebellion if people sre o concerned about yvou. ™
© Mauke some restricttons, but not too many so they fert
g ~a for”
"1 vey try too much they H make it worse. They can’t
fore. them too much. Allow them some freedom.”
“ Bt try to keep vou out of trouble. Some try too
hurd or forceful. {They should) not be too strict.”
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Gufda’t put oo many estactons so he'll feel ve-

»zwm:h for making his own decisions.

et them have their ?”nuium but guide them. Don't

be unreasonably strigt.”

Other elements of a positive parent-child relationship
which were discussed include trust, coring, vespect, hon-
esty and aflowing children to assume responsibilities:

“Give them responsibifities os they can handle them,

Let them know you love them and that you care.”

“Be honest with the children and teach them to be

trthful back, help them with their problems, get them

interested in useful activities, instead of them running

around and wasting time, make the children Teel im-

portant.”’

“Care for them; respect

understanding: love.”

“Don't try o choose their friends. Don't be overly

strict. Don't continually blame them. Don’t treat them

tike a child. Talk to them. Find what they want. Let
tnem make their own decisions. Trust them. Give them
responsibility. Don’t u&pect too much troam them.

Don't alvays M ﬂmm do what they want, it shows the

parents don't care what happens to the kids.”

{ their opinion, give them rust

Parental Influence ln Childhood

While there was general agreement that parents can
have a role in prevention, there was disagreement abowt
the timing. In the preceding section, we grouped together
the quotes that seemed to suggest that parents could have
an effect any time. But some youth argued that parents
could only have a preventive effect 1ftht,y started early—
that by the time a child reached adolescence it was too
late.

“There's not much they can do at the time, The par-

ents ~.hmsld hfwe started {discipline) when the child

was young.'

“Discipline from the time they are infunts.’
“Keep a loose tab on them. Give them punishment but
also attention they need, Give them that when they are
young, You can’t start discipline at 16. Must start
young. Parents have to show them they care—~reward
them."

“They can't do too much at this time.”

“Almost none when they reach the ages where they
feel frecdom. Helping them develop when they are
vioung.

“1f the parents really care about them foom the start.”
“Condition them when they are young.”
“Can'textept in the way they are raised o early child-
hoodd, making them feel secure.”™

“They can begin to shape und mold the child’s lifestyle
while still in his pre-adolescent age bracket.™

Beyond the Influence of Purenis
Finally, the idea that parents cannot keep their chil-
tren out of trouble was expressed. Sometimes thiy was
wted as an expression of free will—if teenagers wunf todo
sumething that will get them into trouble, they can casily
do it
“They (parents) can’t watch them 24 hou s,




Pavents v L keep kids out of trosbio o keds v o
get into i Parent can only girn thew i or sunish
thesm
SR Taey vy o keep kids Tram trounte buf no matler
fow hard the parents ey to tedl then right from wrong,
they just don’t Bisten.™
o That s ogood one, Theve isn'tmuch they cando,
They can punish (hem but that doesn 't wsanlly work,”

S They ean just tondy) really tell thea vight from wrong

Bevauuse when the human being gets to a certain age he

will do whatever he wants 1o da””

Shey really con't 1 kids want to do something, they

will find aoway to do it

“hdust kids do whai they wani. They don't care what

thelr parents say,

Parents don'Ureally bave any control, Kids are gone
teo mnch.”

“They can teach them all the cosequences, but in the

end ity all up 1o vhe kid &

Houring the validation process, we asked students o
comment on the apparent contradiction between saying
that close family life (pavent, and childven spending
preat deal of time together, parents knowing a fot about
their wetivities) would prevent delinquency and their wish
fur independence from their parent’s influence and cou
trol. Students expressed much ambivalence about this
situation. Our general impression was that students
Beticved that the idead state of affairs would be very close,
apen relationships and more frequent involvement be
tween parents and children, but that reality was that
teenagers did not want to be too close. Beveral students
disupreed with this, and said they were extremely ¢lose to
their parents. Por example, two girls said that their moth-
vy were their best friends, and the person with whom they
Jhared every problem, success, and concern, In general,
thotsgh. the students said that there were y whole series of
concerns and activities abowt which they did not want
parents to be informed. One person commented that some
frecdom v important when one becomes o senior high
cudents T Your parents have to give you some slack. They
can't keep treating you tike a littde kid, Like my mother
savs, o eaged bind always escapes.” Your pasents got (o
trust you end pive you sorae slack.”|

TREATRENT AND REHABILITATION
Youth Poll respondents strongly favor rehabilitation,
cather than panishment, for juvenile definguents. When
anked what they thought were the best ways of dealing
with definguents, the siudents emphasized helping and
pnderstanding. fn discussing this issue, the youth demon-
sirated an awareness of current treatment methods and
vocabulury, They tatked specifically abow family coun
seling, commumnity-based programs. group therapy, and
positive reinforcement, as well ax the general need for
supportive and rehabilitative treatment:
“Listening o them, talking to them, uaderstanding.
Helping instead of always punishing them,"’
SYamily counseling—~that’s wherve most problems
Lt

5,

CReep i om the cammuity and worh owidh B Lo

programs gt are operiating on the styeets”

“CGive thom opportunitien to do things wal good

hids .

S onwt el how e do the vipght thing, Give thom

positive reinforcemenis. Try toopen commupication o

youean talk, Let them decide if they have aprobles,

Rehabilitation: group therapy. ™

SLet thery make thelrown decision Trant thew, Gee

them responsibility.”

“Help got involved o viher activities gat jobv

“Show them thai you care

jronically. there seemed o be adiscrepuney betv. ou
ihie students helief that delinguents need and dese
curing treatment and theis own admitted vejection ¢
linguents (see p, 27), Youths appeas. intheory, 1o be
sympathetic to young, prople in trouble, while, in reat
they want nothing to do with them. This sontradiction na
stern partially from an assumption that treatment” B
something which tukes plave outside their normal eovy
ronmitent, which can be done only by professiosals. v
frequent mention of “putting”” or “sending” juvenite «
linguents somewhere else Tor treatment SUpports HIBES
planation. Another possibility iy that students may wish o
behave differently toward delinguent youth, but feel iie
personal risk of acquiring a bad reputation or being e

jected themselves is oo great, since bad reputations ure

qeen as heing confagious,
Some youth advocated punishment, sithough this e

r

fude was not widely expressed. Several students sup
gested that punishment and threal of punishment can

serve as deterrents to delinguent behavior, Only a few
seemed more vindictive:

Cgve a tine it set and after that o it i,

you are astomatically relensed and if the same type af

hehavior coptinnes, send Bim back for o tungey ters.

“fock them up, shoot them, make then pry Tor wi

they wreek.”

“ ot to be punished. Mot kind to them, 1 ihey kiow

something bad is going to happen to then, maybe they

won't do it

There were some differences aceurding (o region ond
sex. Malas, especinlly those in rural arcas, had a soie
what punitive attitude. Femuales, on the other hand,
more compassionate in their orfentation to treatment of
delinquents. This sex difference was reversed for S
bun youth, where ales were more cumpassionate wnd
fernales more punitive,

HOW DO JUVEMILE DELINOUENTS CHANGEY

Althongls students were not generally very optimini
about the possibility of delinguents improving theirbebav-
jor in adult life. we were interested in their perceptions of
how such change might occur, We asked the folfowing
question to learn aboui their views on reludilitatim:
“How come not gl juvenile delinguents become adult
crimine’s?”

There were two migor wavs Hal i personmoves oy oy
from delinguent behavior 1 the process of growing up
and maturiag” and ) receiving help or treatment.




wrawing Gut of Del

S gust o phase that some kids go through,™

10 stage i a teenager's Hife”
CWihen you mature, you just get more responsible,

Some kids are rowdy when
they are voung and grow out of
i

“They realize that i was childish, ™

sSome Kids are rowdy when they are young and prow

out of i

“They just mattre and adjust o adult life.
This process of growing ot of delinquent behavior was
viewed as o natural, normal process, which did not require
vutside intervention. These students apparently bebizve
that people are programmed to leave behind delingoent
acts when they grow intu adulthood.
Reevlving Help ;v Vrentment

The other myjor theme was that outside intervention iy
reguired i a person is to change, Students described this
provess as Upetting help,” getting corrected,” Mpetting
trestment,”” Suburban and roral youth seemed to think
that any kind of professional help would be vsefal. The
students in correctionad facilities and in the urban schools
were more tikely 1o state that only bigh guality profes-
stomal care designed to meet the individual's specinl needs
would tue helplul, e, “eood ~ounseling,”” the ripht kind
of belp,” “the vight progru.  at the right time.” Only
instittionalized yonng people noted that a person had to
be willing to accept the help that was offered:

“They have to be willing to chunge and want the help

anduceeptit, You have to pat forth effort, not just sit in

the ceunseling program and not do anything.”

Students indicated that an important clement in out-
side fntervention is the love and concern of another per-
son, Uwas not clear in there quotes whether the youth
vere veferring to professional helpers or to friends and
relatives of the delingquent, The iden of “earing,”” that
appears frequently when teenagers discuss relationships,
wis present in this discussion:

“They meet somebody who cares enough to show

them a different way to live.”

“People have shown they care for them.”

“Maybe they met someone who influenced them und

really cared about them, ™

“They find o reason to change--like love.”

CFind a girffriend or i o girl, w boy, and fill aeeds

through other things.™

The juvenile corrections system was not mentioned as
a source of help. And. in answer 10 ope question about
yvouths who are repeatedly in trouble with the Taw, yvouths
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stated that the fuvenile corrections systens fus fiitle e
cess inrehabilitating delinguent youths, However, they do
not seem to make the connection that many of the profes
siorals they so bighly regard are actoally o part of the
juvenile corrections system.

[During the validation process, we asked studenis to
turther discuss their views ot professional help, e.g,, wha
professionals do that make them effective, whether nar
ents and friends can be as cffective as professionad. In
peneral, the initial impiession that professionals vere
viewed as necessary in the change process was rooon
firmed. Not only was their superior knowledpe
human hehavior admired, bt that they remained volm,
respectful, and rotional was particalarly appreciated

I you're bad, yvour friends are probably bad, toc, s

that can’t help you. Professionals don't vell at your™”

“You need time alone to figure things out, They cun

talk to you and find out why you do it, and not put vou

down,”

Some students rejected the potion {thai professionals w ore
needed to help teenngers who were invelved in delingrtent
activities, Some said that peers were fur more cffeciive
and argued for more peer counseling pragrams. Othors
saw professionals as essentially drvelevant, Le.. “Vihey
don’t know nothing about what it"s like to be a kid," vras
inappropriate, “they 't just try to midke vou he someone
you're not, "'}

Goon

Self-BHelp: A Rave Alerastive

Meither of the two methods of moviag away o o
linquent behavior—growing out of it and getting outide
help—-require much inttintive or self-help. The fir t wev—
prowing ol of it—reguires that people simply mature o
change through no effort of their own, The second wiv-—
getting help—stresses that outside intervention by a pro-
fessional or by someone who cares a great deal for the
delinguent youth also requires little initintive. The dea

O

that people, through their own efforts and will, could

change their behavior appeared less tmportamt thuay the
first two ideas. It seemed that people developed the witt o
change under the following circimstances: They realized
that the future would be bleak if they continued their
delinguent behavior, or they learned from their mistakex
“They change, you have to hit bottem before yous sturt
all over,™
“Finally decided that they care about thetr Hives. ke
sesponsihility for themselves, Realize the good things
in heir lives, Don't like being lower class so they
decias to change.™
CSome readize Hife is okay and worth Bving so they iy
hard 1o deal with it
USome learn what they're doing is bad. ™
“They work out theiy problems, they dectde (o
chonge,
“They get themselves together; they learn right from
wrong, offered an alternative, self-awareness,”
S Because they begin to like themselves more,
Straighten themselves out.”
“They learn something from thelr oxperiences, e
set adult goals, Realize how they hurt themeselhv
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SThey usually aren’t very sensible <o they have nlog of
fads, "
ey mitght abuse thetr kids or might be overly pro-

e,

otive parents or aof care about thelr kids, "

Phey bevome ateohelios, buns, drug addicts and just
st arvund bad parents,”

T demand authority for themselves as parents
ame can’t show kids how they love them.”
“Uhe bad one could also teach their kids to do bad.

C ey, s g N3 T Y iy e kN [P Bor oy e el i} Fo
by il bevame parenis who ubuse their children,

fhev tead e have children who end up like they were,

eri. Another adult role discussed was worker,
bt fur less frequently than that of nare.t. The students
thaught that the delinquent would probably have no pro-
fessional goals, would be unable to “hold a steady job,"
wonld be destined for low-paying, “crumnay jobs,” and
would probably ead up “on welfare™ and in the “lower
whin™

As woy

“Hloaters, toners, they don't know who they are or
wind they want to be.”’

If they don't get help when they were young, they
probably grew up and become low-class people that
are worthless and will never amount to anything in
their whole life,”

“They 'l just be skid-row bums und live off welfare.'
“They can'thold a job and are Inemployed most of the
tme,

“Low income most of the time; unskilled labor: on
welfare,”

rhey have jow-paying, crummy jobs or ne jobs at
afl

Some of the students cynically supggested that o de-
dnguent past was an excellent background for certain
legitimate curcers in which deviousness, dishonesty, and

)

cunning were important qualifications. According to the
young people, such careers included business, medicine,
politics, and President of the United States.

As eltlzens, 1t was generally believed that juvenile de-
linguents would not become law-abiding citizens and
wld continue in delinquent and criminal careers:
“They will be law breakers; u.ey're not very responsi-
ble. When they get older it goes to their heads and they
think they're realiy bad, They come after you with
weapons, think they can get away with it their whole
flife. they think they re smart cause they got away with
it when they were young."

“They grow up and become ouilaws, criminals, worth-
lens people”

“They're ust problem citizens, convicts, winos, push-
ers, killers,™ '
“The kind that ead up in prison,™

“Most of the younger ones that have been sent up for
steading, drugs, robbery, burglary, ete. stay the same
most of their lives unless they have geod counseling.™
“Probably become adult delinquents, drifters, lonely
toners, crooks, robbers, suicidal maniacs, Higher de-
gree of theft. More felonies, larger crimes.””

"B delinguents ke bigrer Sult, move fikely 1o 1l

somehody

A few students mude the interesting ohservition U
soine delinguents do not really become adulis. These re-
spondents apparently equate adulthood with being ma-
ture, responsible, and productive and. thus, if people were
not fulfilling the role that adults in our seciety should
fulfill, they were not really adulis:

“They really do not become grown-ups because of the

bad things they do."

“They neves grow up.”’
Maodel Adults

While the prevailing outlook was pessimistic, some

respondents thought that a delinguent youth could not
only improve as an adult but actually become a mode!
adult,

As parents, It was thought that being responsible for u

child was a powerful motive for a positive change:

“They could turn the opposite and bring the kids up

strictly. "

“ifthey straighten themselves owt, they could be super

parents.”

“They may reform and help young kids niot to be JIVs

and may grow up and become parents and be very

carcful.”

“Good parents because they learn {rom their mis-

takes.”

*Some turn out better cause they don't want their kids

to be like them.”

“Some of them would straighten out because they

want their kids to have betier than they had.”

It is interesting that the tecnagers focused so strongly
on the role of parents. Some seem to equate being an adult
with being a parent as the following quote illustrates:
“They may reform and be like other normal parents.
{Remember that this was in response to the question:
**What kind of adults do delinguents become?™’)

As workers. It was sometimes suggested that & delin-
quent background might motivate a person to go into
sacial work, counseling, or one of the heiping professions.
They thought that some delinquents would “learn from
theirraistakes ' and want to help other people from follow-
g the same destructive path:

“if they get corrected, th=y might become counselors

and help other kids that are in the same boat as they

<

were,

"*Some become counselors and they try to help peopic;

they want to improve people.”

“We think a lot of people like that might i into

social work because of theiy experience.”

As cltleens, Tt was thought that people with delinguent
pasts might become model citizens. When youth ex-
pressed this point of view, they usvally added that a per-
son with a difficult childhood and adolescence would
probably be more concerned for the fuiure generation,
and would attempt to influence young people to not repeat
their mistakes. Such a person was thought to have a highly
developed sense of concern for feltow human beings, and
a commitment to helping others,




FINDINGS

Acgulring o Bad Reputation

All teenagers sampled befieved thar vouth aogunre basd
reputations by violating laws and norms—norms abhout
sexual behavior, friendship, appearance, and chemical
use,

Males and females agreed that vmproper sexunl be
finvior wis the most important way that females acguire
bad reputations. Males, however, saw violating the faw
through delinguent and violent acts as the major way in
which males obtained bad repuiations. Females. on the
other hand., thought that males, too, acquired bad reputa
tions through inappropriate sesual conduct.

Treatment of Tecnngers With Bod Reputotions

Teenagers with bad reputations are shumed., taunted,
and gossiped about by young people. Sometimes youths
expressed misgivings about ireating other youth nega-
tively, but they seldom reported that the Vgood ™ teenngers
aceepted the “had™ ones.,

Adults were thought to treat teenapers with bad repu-
tedions in substantially the same ways, and were viewed as
sither being naive zbout the reputations of teenagers ov
stereotyping and exaggerating their acilons,

1 hunglng o Bed Reputaiion

While students initially were optimistie about the
nossibility of altering & bad reputation, upon further ox-
amination they agreed that @ was very difffcutt to con
vince other teenagers thut one sincerely wished to chanpe
Strategies for acquiring a new reputation include exiernal
changes sueh as moving to 2 new neighborhood, find.
ing new friends, and changing one’s appearance; and
internal changes such as “getting a new attitude and
personality,”

Advaniages of 8 Bad Repuintien

Some youth seem to actively seel sud promote their
bad reputations. For these youth, a bad reputation has the
advantages of enabling them to achieve populaity with.
out having to develop close relationships, to be free of
social control, 10 maintain their solitude, and to obiain &
measure of power and control over others.

Youth may act with a degree of intentionality in adopt-
ing bud reputations. This is suggested by the fact that they
do not attempt to hide thelr negative repuiations as do
stigmatived adults, but rather that they actively promete
their fabel,

Pleture of the Juventle Bellnguent:

The respondents had two somewhit difforent piotures

of delinquents:




fr ooy veuny peopie Tm trouble,”
therr delinquent label:

S oras a ronbled youth, ' passive victims of their
own personality family, ar larger society.

Cnrunes of Dellnguency

Three major cutegories of causaiion emerged:

oy externad or sociad eauses, such as family malfunc-
tiening or peer influence:

20 mternal or psychological causes. such us poor
unpulse control, Inck of empathy or concern for
others, incapacity to cope with problems, and ¢x-
agperated needs for antention:

1y Ucpettng canght's e, being fabeied as o deline
quent causes delinguency.

Fectdivism
Recidivism was thought 1o be caused by a desive for
attention, the theill of the activity, peer pressure, revenge
and force of habit, ratber that the motivation cited for
indtin} delinquent activity such as boredom or a pour home
life.
Attitade Toward the Dellnguent
The typical pattern of interaction with delingiients was
pone af all--avoidance was the major theme. Delinguents
were avoided for the following reasons: fear of being
contaminated by o had reputation, fear fur one’s safety,
and contempt, Though generally teenagers held ihe detin
quent both in contempt and at arm’s length, they held
more pesitive attitudes toward the juvenile than toward
the adult offender. The respondents thought that harsher
penaltics were justitied for the adult offender because
they:
Loy commitied mure serious and pre-meditated
crimes.
2.5 had a respuonsibility as adults o set a good exam-
rle for young people.
3 committed crime primarily for profit, rather than
for “kicks™ or for attention.
Preventing Delincucney
Parents were thought to have a powerfol influence in
preventing their children from being involved in delin-
quency activity. primsrily through haviog o “pood rela-
tionship” with them. A pood relationship is characterized
by intensive interaction between parents and children,
controfling children through discipline and setting limits,
and giving appropriute amounts of freedom and indepen-
dence to older teenagers,
Changling Dellngnent Behavior
There were two major ways that a person was thought
to move away from delinquent behavior:
1.} the process of growing up and maturing,
2 veceiving help or treatment, wsually from a profes.
sional or sometimes from friends or family,
These means, reguirving litde initistive on the part of the
young person. were emphasized more than the self-help
methods,
Youth Poll respondents sirongly Favor rehabilitation
snd treatment, rather than punishment, for juvenile de-
Hnguents,

aelive creatols of

Generatly. the vespondents were pessimnsge abont the
capacity of delinguents to fulfill their adult roles of prarent,
worker, and citizen, Bul in some cases. a4 Urebound of
feet,” in which the delinguent would become o model
adult was noted.

CONCLUSIONS

‘The Power of Repututions: Thelr Positive and Neguilve
frmpact

Reputations appear to be enormously powerful i the
Jives of teenagers, Adolescents seem to feel pressure to
conform strictly 1o the rules and norms about appearanee,
friendship, sexual behavior. chemical use, and vickstion
of laws, These rules also seem to be understecd and
known by most teenagers. One conclusion that an be
drawn is that Minnesota teenugers, far from being rebel
fious challengers of the conventional order. have, {or the
miost part, accepted and incorporated its vules and values,
While therve are perhaps differences between the viows of
teenagers and adults as to what constitutes appropriate
behavior with respect to sexuality, chemical use, appear-
ance, ete., these differences seem to be more a maiter of
degree than of substance, Further research on what con.
stitutes o good reputation would iluminate this issoe fur-
ther. Tt does appear, however, thal teenagers’ beltefy
about good und bad reputations reflect those of the lavger
society.

Another implication of these findings s that enforce
ment of these rather rigid soctal rules and norms by {een-
agers serves to segrepate and separate teenager. from
one another, decreasing the possibility of the delinguent
or deviant youth moving away from delinguent patierns,
fronically. teenagers assert that huving new friends and
new involvements with “normad™ teenagers is ewsontial
for change in delinquent youth, but make livtde efiort to
reach out (o the Vdevinnt™ youth. 'This may sugget that
specific programs in which teenagers support, beliiend,
and help delinguents are needed to help reintegrite them
imto the “normal’™ teenage culture.

There are several examples of such efforts, indiuding
Project Surround in a delinquency institution i Red
Wing, Minncsota. In this program. teenagers from delin:
quents’ hometowns or neighborhoods visit and bosome
friends with them while they are institutionalized. This
provides support and encouragement for delinguents
when they return to the community. Similar efforts could
be started even within a single school or neighborhood,

Treatment of Juvenile Offenders

Respondents clearly favored treatment upprous ios-
famity ¢ eling, group therapy, community-based serv.
ices, grodp homes, etc.~in contrast to punishment foy
juvenite oifenders. Tnva period when there is o movement
toward more punitive methods in juvenile correctinns, it
is imporiant to note that young people themselve- have
fittde Faith that punishment will either deter or rehab ditate
leenagers,
Teenugers oy Theorlsts on Adsiescont Uil

The teenage respondents demonstrated that the s had
complex and sophisticated knowledge ubout the viuses
and treatment of delinquency and how reputntions are
acguired. When students discuss issues and topics that




afe i part of e every-day Hves, un enormsits reservol
of knowledge and sophistication ix in evidence. On the
vthey hand, fssues which are not a part of the day-to-day
readity, such as the world of work or their future heaith
status, tend to provide Hde discussion and mintmal in-
sight. This topic, delinguency and reputations, is abviously
ene thut s great significance to these young people. It is
rerarkehie that, o a discussion of approximately five to
ten minutes about the causes of delinquency. they were
able to recapitilate most of the major theories experts in
the field have offered, Indeed on topics of high saliency to
them teenapers are thoughtful theorists and philosophers,
whose idens can provide valuable fnsight to those who seek
to better understand and work with this age group.
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Over the past three yeurs, o methed for feardng abo
upinions and fdeas of adolescents eafled the Minnesoi:
Youth Poil has been used tn Minnesota. Recently, the
scope of the Poll hos been extended 1o include youth i
severnd othier countries outside the United States, The five:
expertment with an internationad youth poll involved fous
secondary schools in freland and Morthern frelond. The
Poll on delinquency was conducted with alinos: one hur
dred students comparable in age (15 (o 17) to the Minn
sota respondents, In consuliation with Ann Moroney,
frish social worker who has alse worked with Amerion:
youth, the questions were reworded where necessary
make them understandable to the Irish students, As with
the Minnesota Youth Poll, no claim s made that this is ¢
representative sampling of Irish youth. Rather the Poll
presents a picture of the range and variety of opinions hel
hy frish youth, In analyzing these data, we have consic
gred the themes presented by the drish youth alone and i
comparison with the Minnesata Youth Poll findings,
The maost striking feature of the two pictures of repuic
tions and delinguency held by irish and American youth
how very similar they are. The Irish respondents offere
the same basic defiritions of delinquency. theories o
causation, and cecommendations for {rentroent ns thei.
Minnesotn counterparts. Likewise, theiy reported osten-
cism of youth in trouble parallels the Minnesota picturs
Rather than repeat in detail these very similar views th
focus here is on the differences. However, we wish to e
emphasize that the view of these young people from diffes
ent cultures with different juvenile systems are more alits
than they are different.

REPUTATIONS

Regarding the questions vn how a bad reputation
avquired, the Irish respondents agreed w dh the Minneso
tans that sexual and delinguent behavior were the mos:
important determinants,

RESFONSES ABOUT GIRLE RIEPUTATIONS

Sennal Behavior and Attlindes:
A girh who iy seen to be indiscrim-
inate with her sexual favours, who
sleeps avound’, probably with
airvied wen. A gird who has had (Female
several illegitimate children.” Giroup)

“Phe Amerivig asthors wish v thank &8s Bronsy G the fnaoy hoaes of work
“translating” the Yol and coosdinuting the work in frefand. Thinks go alvo to the
teavhets and stisdents of the fowr sohoods who took the time o share ther ndess and
optiony with us




fang around the soldicrs bay
ravhos, wait to be picked up.”
oo willing (o give toa much
fee seon. Get off with anvone
sivht, Unfaithiul, Virgins.”
Pretinguent Rehavior:
“Become vielent, gses very bad
Fanauge. A pid who has become

deeply invalved in violent politics.”

“Pefy authority.,.girls who are
afvaid to fight themselves and
cneourage others. freitate and
fead on fellow students,™

“They disturb the peace in the
neighborhond.”
“Steading. . gotting into trouble
in school.”

s mixed up n illegal organe
zations (LR.ALY

BRI

(Rirxed)

L ARade)

C{Female)

(Femaled
(Muale)
(Female)

(Female}

RESPONSES ABOUT BOVS' REPUTATIONS

Sexual Behavior and Adltudes:
A boy who is known to have ao
respect for women-—who does not

consider feclings tn his relation-
Ships with girls, who blackmails
someone into having sexual rela-
ttonships with him,”
“They act like homosexuals
Cthey two-time givls,”
“Hoys who get girls pregnant.”
“Young marricd men and their
bebavior with single girls.”
“ (et off with unother bloke's
pirl.”
“They act as male whores, ™
Delinquent Behavior:
Ry fighting; often by fighting
aver girls, By ripping seats in the
cinema and other places such as
pubs, telephone booths.”
“Looking for scraps, Acting in
pangs. Attacking the younger
people. Vandalizing and writing
on walls,”
A bhoy who will fight over
trerally anything-—football, ete.”
“They vandalize the area and get
the whole district o bad name,”
“Rullies who terrorize younger
kids. Continunlly getting into
trouble with authority.”
“By going around starting
fights, causing trouble to the
community. By being a general
auisance 1o society.””

{Females

(Male)
{Female)

(Mixed)

{Male)
{Male)

(Mixed)

(Male)
{Female)

(Male)

(Female)

(Maley

After sesual and defingueny beliavior, & reguenit
snentioned determimant for both givls and Doys was exees-
sive drinking:

U They get violently drank

“Dirinking excessvely

“Going to work drunk,

“Continuous drinking aud bebavier whe under too

miluence of alcohol”

The Irish stadents appeared te phioe move emplias
an this behavior than the Minnesota vespondents. Qe
frish colleague confirmed that there is much excessivi
drinking among Irish youth. However, she pointed out
that because heavy drinking is widely tolerated, listle ut
tention has been paid to the problem of teenage aleohon
inm,

While there i greater emphasis on the use of afehn,
there is a jack of emphasis on other chemical vse. Iu
contrast 1o Minnesota respondents’ frequent mention of
the use of marijuana and other drugs, the Irish student
never mentioned drug use in response fo this questiorn.
When asked their impressions of juvenile delinquent:,
however, drug use was mentioned a few times. Accordiny
10 our Irish collengue, this general lack of emphasts on the
use of chemicals other than alcohol s a fairly accurais
reflection of the extent of usage. She reports that Irish
youth use aleehol much more frequently than other chens
cals.

An interesting difference between the Americin aod
{rish students is their perception of how males and -
males acquire bad reputations. In freland o bad reputc-
tion is defined in almost identical terms for both sexes,
This is in contrast to the Minnesota students who emphi-
sized improper sexual behavior for girls and delinquess
antivities for males. Both issues, however, were cited o
important for both sexes by the frish respondents,

Furthermore, there was little variation between the
Trish male and female groups’ perceptions of each other’™
reputations. The only differences that emerge are that
males tend to emphasize ferales’ sexual behavior moce
than other factors, while females give almost equal en
phasis to all factors. And females were more likely tha
males to mention excessive drinking as a determinant «f
males' reputations. However, discrepancies between the
Minnesota males and females was quite extreme regart
ing males’ reputations. American males thought thid
delinquent behavior was the leading cause of a bad repu
tation for themselves, while American females rarel
mentioned it. Rather, females vited sexual exploitation of
females as. most important, a factor ravely mentioned by
males.

Like their Minnesota counterparts, the rish respor
dents thought that teenugers shun those with bad reputi
tions and that parents try to keeptheir children away fron:
such youth, Unlike the Minnesota respondents, they did
not often seem uneasy about this ostracism., The following
quotes lustrate the tone of the responses:

“fgnore them, make a quick get-away, talk behind
their backs, sametimes try to meet them halfway o
help them or to discover what has formed them into
what they are. Usually sever themscelves from the:
person.”




A
athers stay topether. Bot if they arve all mixed together.
all of thea get the bad reputations.

Clhe msolation tactics. Will avoid the person con

verned, unless vou have been friendly with the person

beforehand. Will be very carefud of being seen in the

cempny of that person o as to avoid also gaining u

bad repuintion.

eAdoles) U Extremely masty sowarnds them, go through

previous family history to try ond discover why they

are the way they are. Blame the parents, upbringing,

They put them downs before they help them, mink

they re slightly insane, Make sure their children don't

miv with them: pretead they don’t exist in order to

make sure they aren't associnted with them.”

Irivh veouths typically agreed with Minnesota vouths
that vouny people can change their reputations, although
muany acknowledged thut this would be difficult, They
were alvo somewhat more likely than Minnesota respon-
dents to focus on changing behavior rather thun changing
fricnds. A group that was divided on the issue expressed
the complexities involved:

tTo change o bad reputationy Be honest, straiht,
open, change thetr ways, To show people that they
oruly want te change and try to prove it when given the
chance. In extreme cases to leave the area and stary
afresh,”
{Why change is difficulty “They feel defeated und
himded for hife. Because people have failed to give
then a chance, they feel there is no point in trying and
so ¢on't, People's stringent codes of behavior, nar-
rorvc-mindedness on behalf of the society, fuilure of
cociety to understand them and their problems and the
mﬂucm.mgs factors leading to their reputations.”

The bish respondents agreed with the Minnesotans
that a had reputation had some beaefits. They cited the
sume advantages, with particular attention to achicving
popuhuity and freedom:

A read cool image. Admiration and {ea

power,”

“You can do what you want without having to worry

about what people think.'

“You've nostandards to keep up with and you are free

to do as you want, People are scared of vou and stay at

a distance. Don't have to keep to the stupid *codes of

society’ as dictated by middle class, indifferent

hypocrisy.’

in discossing the disadvantages of a bad iepumtmn‘
the Irish youth were somewhat more pragmatic in their
outlook than the Minnesota youth., While Minnesota re-
spondents emphasized loss of respect and probleros in
personal relationships, the Irish youth focused on being
banned from public places, being continually suspected of
crimes, and having difficulty finding a job:

“No real muuymuﬂ because he is barred from mosi

Social centers.”

“If anything ever happened, you'd ;mmmmiculiy get

the blame.”

“No employiment because you can't get a good refer-

ence from anybody.™

£. Sense of

Veemrzom with bod seputattons »tay together and the

DELIRGUENTY

The Insh mywndr‘ma charavienze yuvenile debs
guents asy economycally dmad\:.me(apui. sloventy }m*m Y
trouble with the law, A< mentioned before, they are soen
as drugeusers in confrast o youth with bad reput: mu_-'
and they are sometimes believed to be neglected or mowe
tadly’emotionally disturbed. The following comments sre
representative:

“Boot boys with batile nyes hunging out of their b

wduh People that go around with insane tembvn

cies, par example: bashing somchody over the hesd

with & hammer or throwicg them off bridges. (Thiv &

from reality)”

“WVandal, pypsy. Someone {rom under-privile
place, from slums, A drinker, a drug addict. Show of
Mentally unstable.”’

SWrangler jacket., Violent-—join all violent pupuiar

waves. Carry weapons and don't use hankies. 'e-

prived children. Vandals, bullies.”

A person that is constantly causing trouble and gudiy

of causing muany offenses, A skinhead and scrufi

dressed. A person whois ofteninvolved in robheries

“The term brought forward many suggestions: (a) de

prived child (b) hard person (¢) uncm'ing person ﬂ\m

an uncaring family () a romantic view of an adoles

cent just rebelling ngainst u sick society () someonc v

be afraid of () a person who had missed all i

chances (g) an attention secker.”

*Drink, break windows. fight, smash cars, disturb the

peace. rob articles from shops and houses. Beat up oid

ladies, etc.”

Crimes frequently specified include vandalism und
crimes of violence, This is a distinct contrast to the Mione-
sotans' picture of delinquency, which features theft as the
most common crime and destructive and violent crimes s
infrequent, This may be a reflection of social conditivus.
Minnesota has a low rate of violent crime overall ani s
not been the scene of large scale violence of any Kkind in
this century. Ireland and Northern Ireland. on the other
hand, have been the scene of violent conflicts for centuricy
due to the Protestant-Catholic ¢onflict and Irish-English
tensions. Perhaps teenage violence in Ireland has been
stimulated by this violent atmosphere. The young people
are, of course, affected by the tensions in their country, s
is indicated by these comments descriptive of the activi-
ties of both delinguent yo rth and youth with bad repuia-
tions:

“Bully»

lics™

“Stone the British army”

“Violent politics™

“Beat up those of unother rveligion™

o o utggration of Protestants and Catlis

Our Irish colleague confirms that teenage violence i
Irelund has increased ever the past several years. il
suggests that several factors in addition 1o a “'violent
tradition™ are responsible. The most important of these,
she believes, is the high rate of unemployment that has
affected large percentages of youth, particularly school
leavers.,
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Whete the Trish <tudenty were fess Bikely 1o snulyse
(e mofives of delinquent vouths than the Minnesotany,
sore comments do suggest that the neture of delinguency
is somewhat different in Treland than in Minoesota. In
Minnesots, the students’ theories about the causes of
delinguercy emphasized child relationships and psycho-
togical problems, while the frish youth emphasized de
piived cconomic clrcumstances. Perhaps this suggests
that delinquency i seen as class-based more often in
frefan than Mingesota, Our Irish colleague concurs with
this anufysis, and adds that, in her observation, Irish
vouth are generally less likely than American youth to
analyze Sehavior from a psychological viewpoint.

The frish students did not suggest a troubled refation-
<hip with parents to be a major motive for delinquent
hehavior, as did the Minnesotans, The two groups likewise
Kl different resctions to the question: To what extent can
parents keep their children from getting into trouble? The
Trish respondents were almost unanimous in their belief
that parents could positively influcace their children, while
the Minnesota students were less optimistic.

In our initial analysis of the Minnesota data, we were
purzled that, while the parent-chitd relationship was scen
as important in causing delinquent behavior, parental in-
fluence was not always seen as effective in preventing

delinguest behavior, Looking at e bsh Jdaia alone, u
which the opposile views are prevalent, was similarly
confusing. However, comparing both sets of data sug
gests @ possible explunation. Perhaps parents cun be in
flucntial only as fong as they are not she source of the
problem. Let us oversimplify for purposes of explana-
tion-—if, for example, teenagers commit delinguent acts to
get attention from their parents and are successiul, they
may be encouraged to continue the behavier, I unsue
cessful, they may feel challenged to continue, perhiaps
inereasing the severity of the acts, In either case, outside
intervention may be zeessary to effect change, On the
other hand. if parent-child relationships are positive and
youths commit delinquent acts because of cconomic o
social pressures the parents may successfully intervene,

Canclusion

This initfal attempt o implement an International
Youth Poll has necessarily been on a small scale, and
these data were too limited to permit more in-depth analy-
sis. However, the results of this intital experiment are
encouraging. Learning about the views of Irish youth hay
provided insight into the thinking and opinions of Minnc:
sota teenagers. We hope that persons working with and
making decisions about youth in Ireland will also find
these data useful in practice and policy.
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INSTRUCTHING READ TO YOUTH POLL PARTICIPANTS

I'he Center for Youth Development and Research at the University o Minnesota is asking you to
participate in 4 pre ject called ~The Minnesota Youth Poll.”

The Poll is betrg conducted with Lzymnwlm:uc!y twenty high schools and youth organizations
throughout Minne sota, The Poll will be an ongoing project and your group is one that has been
selected to participate, The purpose of the Poll is to develop a way for you—the youth of Mianeso-
tiz—1t0 state youar opintons on issucs important to youth.

To obtain « our ideas and opinions, the Center is asking you to participate in a group discussion
today. The Center would like each of you to discuss your ideas and opinions openly; bat if you want
o be quiet during the discussion, you can. In order to insure that no one will misuse what you say
please do not refer 1o yourself directly or use names which may ideniifv other people. I you say
something that yvou don't want recorded, ask the recorder not to write it down, or to erase it if it hay
been recorded already,

After these instructions are read, your teacher will ask you to divide up into groups of five to
seven people and will designate places for the groups to meet {(usvally enc in each corner of the
room). Students may be in any group they choose as long as it has seven or Yewer people. After you
are settled, cach group should decide whe their recorder will be, Choose a recorder who can write
quickly and accurately and who is a good listener.

Y our teacher will give each recorder a questionnaire for the group {o {fill out. At the top of each
page there are several gquestions, which the recorder will read to the group to get the discussion
started.

The recorder should use the rest of the page and the back of the page to write down what is being
suid, Record as much of the conversation as possible. When we read the report of the group
discussion it should be complete enough so that we have a good idea of what the discussion was tike,

The recorder should take the last five minutes of the discussion 1o go over his or her notes (o
ke sure that they are readable and to fill in parts that were left out,

After the discussion, please mail your forms to us, We will collect all the forms from your groups
and other groups and will report the results back to you, and anyone else interested in the
information,

We hope you have a good time, have fun, und learn something.

Thank you,

Diane Hedin, Howie Wolfe, Janis Arneson

wnary of Instrections
quc a student or yourself read these instiuctions 1o the class,
2) Have the class divide up into groups of $-7 people.
3y Ask the group to cheose a recorder who can write quickly and accurately.
4} Pass owt Questionnaires (o recorders.
$) When 5 mintues remain in the period, ask the recorders to read their notes to the group to check
an accuracy and legibility.
o) Colleet all guestionnaires and mait them back o the Center.




Appendin (1
uestionnaire Used In
“Youth's Views
Reputation
Delingu

Cover Sheet

We would tike some information about the members of your discussion group.
Nurber of students in each grade? 9th 10th . Jlth_ 12th

Number of females

Number of males

Name of your school R S
{Please read this 1o your group)

It is important to remember that in order for your ideas and opinions to b useful, we must be
able to read about and understand what was said during the discussion,




The Job of ihe Recordzr. The recorder’s job is most important. Without ¢lear, accurate, and
complete notes of the group discussion it is hard to use what you have done, What your group thinks
is very imporiant to us. Unless your writing is clear and the record is as complete as possible, we will
not have a good understanding of your opinions.

The recorder’s job is to wy m, down as much as possible of what is being said during the group
discussion, Don’t decide what would be mwormm for us to know about—tell us as much as you can
about what people said—even jokes are important to write down. :

The Job of the Group Members. The job of the group members will be to talk to us through the
comments that the recorder writes down, Try to make it easy for the recorder to write down your
comments by talking slowly and clearly, But that does not mean that your ideas need to be well
thaught out or carefully worded, although that would help. Also you don't have to agree with each
other; in fact we are just as interested in disagreements,

You can start the discussion by veading the questions on the first page.

Page One

1 What do girls do to get a bad reputation where you live?

2y What do guys do 1o get a bad reputation where you live?

3 How do reenagers act toward another teenager with a bad reputation”

4y How do adulrs act toward a teenager with a bad reputation?

Page Two

1) Some people think that if you get a bad reputation you are stuck with it, Gthers think that you can
change your reputation. What do you think?

1y If you think a per<on can get rid of a bad reputation, what things would they have to do”? if you
think a person can’t get rid of a bad reputation what keeps them from getting rid of if?

3) What are the advantages of having a bud reputation?

4) What are the disadvantages of having a bad reputation?

Page Three

1) How do people show that they care about someone?

) What happens to people if no one cares about them?

3 What happens to people if somcone cares about them too much?

Page Four

1) When you hear the words “juvenile delinguent.”” what kind of person comes o mind?

23 How do teenagers act toward someone who is a juvenile delinquent?

3 In what ways are delinquents the same or different from other people your age?

Page Flve

1) There are many ways of dealing with delinquents. In your opinion, what are the best ways?

21 Even though young people get caught for breaking the law, some of them get into trouble over
and over again. Why do you think this happens?

) To what extent can parents keep their children from gelling into trouble?

Page Six

1) What kinds of things do people your age do that get them in trouble?

2} Do you think {riends can get a young person in trouble? If so, how!

1 What kind of families do juvenile delinquents come from:

Puge Seven

1 What kind of adulis do delinquents become”?

1) How come 1ot all juvenile delinquents become adult criminals?

3} In what ways are aduits who break the law like or different from youth who break the law?

39






