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Introduction

Equal educational opportunity has always been an important part of
the American dream, and access to vocational training has meant increased
economic opportunity for millions of citizens. However, educational
systems, including vocational education, have often been burdened by out-
dated assumptions about women's lives.

Historically, schools have reflected and reinforced societal stereo-
types about appropriate roles for women, through a dual educational
system which provides differing expectations for boys and girls. Instruc-
tional materials and methods, counseling, and staff assignments have
been based on the assumption that women will not seek employment for a
significant portion of their lives, that women will not need to support
themselves and their families, and that women's employment will be
lTimited to certain kinds of jobs.

As a result, many young women are unprepared for the necessity of
employment, and unable to make choices appropriate to their individual
abilities and needs. The economic and human costs of neglecting career
education and training for women are very high.

In the past decade, vocational educators have become aware of the
need for sex equity. And just as the vocational system adapted to the
new demand for skilled workers during the Industrial Revolution, so has
the system begun to adapt to the demands of a labor force comprised almost
equally of men and women.

These concerns about sex equity were strenthened by public policy
decisions in the early 1970s, in Minnesota as well as at the national
level. However, it was not until passage of Title Il of the federal
Vocational Amendments of 1976 that sex equity was explicitly identified
as a priority for the vocational education system.

Title 1l provided a focus and a set of objectives for sex equity
efforts. The overall goal of sex equity embodied in the law is to expand
career options for women and men, and to eliminate sex bias and sex-role
stereotyping which limit these options. The law emphasizes positive
action to overcome historical patterns of sex discrimination, bias, and
stereotyping -- a step far beyond any previous commitment to equal oppor-
tunity in education.

Sex equity efforts in Minnesota received a new impetus when the
position of state sex equity specialist was created in 1978, and when

funding was provided for this specific purpose, both requirements of the



federal law. This statewide coordination and funding has led to a wide
variety of activities: state and local planning, data gathering, project
development, and the sharing of information about sex equity throughout
the state.

Vocational education can take the lead in assuring full utilization
of the resource that women represent and that society cannot afford to
waste. Four years have passed since the Minnesota began coordinated
sex equity efforts -- an appropriate length of time for preliminary
evaluation. This report reviews sex equity efforts from 1978 to the
present, and examines how the state vocational education system has

changed as a result.



Changing Life Patterns for Women

The commitment to sex equity in vocational education can be traced
to dramatic changes in women's employment patterns, beginning about 20
years ago. Since 1360, the labor force participation rate of Minnesota
women age 16 to 64 almost doubled, and today almost two-thirds of adult
women are employed or actively seeking employment. Women now account for
43 percent of the workforce.

While expanding their employment roles, women have maintained their
traditional commitments to marriage and child-rearing. In Minnesota, the
highest labor forces rates for women are among those age 25 to 34, with
70 percent of these women now in the labor force. The majority of women
in this age group are married and have children at home, factors which in
the past have tended to prevent women from seeking empioyment. Today, more
than two-thirds of mothers with school-age children, and more than half of

mothers with pre-school children, are employed away from home.

Labor Force Participation Rates of Minnesota Women,

Age 16 to 64, by Family Status: 1977
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Women are entering the labor force for a variety of reasons, but
primarily out of economic necessity. The number of two-earner couples has
grown substantially as inflation has eroded income for one-earner families.
Rising divorce rates have led to larger numbers of single-parent families,

almost always headed by women who must support themselves and their children.



In 1979, nearly three-quarters of all employed women in the United States
were single, separated, divorced, widowed, or had husbands earning less than
$15,000 a vyear.

Despite these realities, stereotyped assumptions about women's work
persist. Among these myths are: the notion that women's income is only
secondary, providing '"'pin money'' for personal luxuries; the idea that most
women will stay home and care for children during most of their adult years;
and the belief that women are only interested in or only capable of per-
forming certain kinds of work.

Although women are more likely than ever before to be employed, they
continue to be economically disadvantaged. The average woman employed full-
time and year-round continues to earn only 60 cents for each dollar earned
by her male counterpart. The average female college graduate, also employed
full-time year-round, continues to earn less than the average male high
school dropout. And despite recent attention to women entering previously
all-male occupations, 80 percent of women are still concentrated in

virtually all-female occupations.
Occupation of Employed Women in Minnesota, 1977
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"Women's work'' still consists of a small number of occupations, jobs

which tend to parallel women's traditional labor in the household. Women



take care of children, the sick, and the elderly, in the workplace as well

as in the home. Women provide for basic human needs as homemakers and in

jobs such as waitress or child care worker. Women manage schedules and
budgets in secretarial positions, just as homemakers perform managerial
functions for the family. Even in education and health, the ''women's pro-
fessions,'' female teachers and nurses are supervised by male administrators.

"Women's work'' is accompanied not only by lack of recognition and
authority, but also by low pay. Although women's occupations require con-
siderable skill, training, and responsibility, these occupations rarely
have wages equal to those for ''men's work' with comparable qualifications.

Low earnings and limited employment opportunities combine with other
factors contributing to the increasing poverty of women. The National
Advisory Council on Economic Opportunity recently made a startling pro-
jection: that if current trends continue, women and children will represent
100 percent of the poverty population by the year 2000.

The number of female-headed households has increased dramatically in
the past 10 years, and in 1980 one-third of such households had poverty-
level incomes. The realities are that only one in three women who are
single parents receive any child support from the absent father, and less

than 4 percent of divorced women receive alimony payments.

Median Household Income, U.S. 1980

Husband-wife family,
wife in labor force

Husband-wife family,
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Female unrelated individuals

The consequences of limited opportunity and inadequate protection are
also apparent among older women. Nineteen percent of all women age 65 and

over are living in poverty, and the poverty rate for older women living in



non-family households is 30 percent. Only one-fifth of women in this age
group receive any pension benefits, whether based on their own or their
husbands' earnings, and average benefit amounts are low. Although a large
proportion of older women receive Social Security benefits, women account
for fully three-fourths of those receiving the minimum Social Security

benefit.

Based on current trends, it is highly unlikely that women's partici-
pation in the labor force will decrease in future years. Both economic
and social changes show that women's employment will continue to be
important in the American economy, and that women's work roles will con-
tinue to expand.

What has been the response of government, employers and educational
systems to these new realities for women? How is the vocational education

system, in particular, addressing these changing patterns?



State Laws & Policies

The State of Minnesota has maintained a commitment to sex equity in
vocational education for more than a decade. Two general laws address sex
equity in education, including vocational education. The Minnesota Human
Rights Act (Minnesota Statutes Chapter 363) prohibits discrimination against
students or employees on the basis of sex at all levels of public and pri-
vate educational institutions in the state. Another law (Minnesota Statutes
124.15) provides for a reduction in the amount of special state financial

aids when a school district violates state anti-discrimination laws.

The Minnesota State Board of Education adopted a policy statement on
eliminating sex bias in education in 1972. A task force was appointed to
make recommendations on implementing the policy and the state board has
maintained the Sex Bais Advisory Committee to advise it on sex equity issues.

In 1979 the state board adopted a policy for evaluating sex equity in
post-secondary vocational institutions. This policy requires each area
vocational-technical institute (AVTI) to develop a plan of action for
achieving sex equity at that institution. Under the policy the evaluation
of sex equity is a consideration for state board renewal of the accreditation
of AVTls,

Within the Department of Education, the division of vocational-technical
education has been directly involved in sex equity efforts. In 1975, an
advisory committee on women in nontraditional vocational education identified
problems and suggested the development of three pilot projects. These pro-
jects were funded by the Division and implemented at local vocational schools.

At Red Wing AVTI, a project was conducted to identify the difficulties
encountered by women in nontraditional programs, and to prescribe ways to
overcome such difficulties. |In the Anoka-Hennepin school district, a
secondary-level project was developed to increase awareness of expanding
career opportunities in nontraditional fields. A third special project,
located at the Minnesota Valley Cooperative Center in Granite Falls, developed
a model for reducing sex bias and sex stereotyping which could be used in
other rural areas.

These early projects demonstrated that planning and coordinating efforts
to eliminate sex bias in vocational training programs could make a difference.
The state received additional impetus for sex equity efforts with the passage

of three significant federal laws in the 1970s.
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Federal Laws

Federal funds have helped to support vocational education since 1917.
Initially, most of this funding was provided for agriculture and home economics.
As the system expanded to meet the demands of industrialism, subsequent federal
laws increased both the allocation of federal dollars and the number of
recipient categories.

A number of these laws have recognized the special role of vocational
education in serving the needs of economically disadvantaged groups. However,
it was not until 1972 that federal legislation required specific attention
to sex equity.

In that year, Title IX of the Education Amendments of 1972 was passed.
Title IX contains a broad prohibition of sex discrimination at all levels
of all federally funded education programs and institutions including elemen-
tary, secondary, and post-secondary schools as well as all vocational education
programs.

This law was closely followed in 1974 by the Women's Educational Equity
Act, which authorized federal grants for research, development, and other
educational activities to increase awareness of bias and stereotyping in
education.

Finally, Title Il of the Vocational Amendments of 1976 established the
elimination of sex hias, sex stereotyping, and sex discrimination as a major
priority for vocational education. The law provides definitions for these

terms as follows:

® Sex bias means behaviors resulting from the assumption that one

sex is superior to the other.

@ Sex-role stereotyping means attributing behaviors, abilities,
interests, values, and roles to a person or group of persons on

the basis of their sex.

® Sex discrimination means any action which limits or denies a person
or a group of persons opportunities, privileges, roles, or rewards

on the basis of their sex.

By using definitions which refer to attitudes and assumptions as well
as behaviors and actions, the law clearly aims tec eliminate the underlying

causes of discrimination. The law also goes beyond requiring passive

assurance that equal opportunities are made available, to requiring



positive action leading to equity.

Title |l requires each state to undertake the following specific

activities:

® Designate full-time personnel to undertake specific activities
to eliminate sex discrimination and sex stereotyping.

® Spend $50,000 for full-time sex equity personnel and additional
funds for displaced homemakers.

® Include representatives who are knowledgeable about sex dis-
crimination on state and local advisory councils.

® Include policies to eradicate sex discrimination in annual
and five-year plans.

® Include information about the results of services to women

in each state board evaluation.

The functions and activities of the Minnesota sex equity specialist
are outlined in the following section of this report. More detailed in-
formation about Title |l and functions of the sex equity specialist is

contained in the appendix.
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Activities of the Equity Specialist

In 1978, the Minnesota Department of Education established the full-time
position of sex equity specialist, as required by Title II.

Minnesota's approach has been one of "infusion'' of sex equity principles
into all vocational program areas. Funds have also been made available through
the vocational-technical division to develop and support a wide variety of
innovative programs. However, the intention is not merely to create new
programs but to raise awareness about sex equity throughout the system, and
to provide practical methods which can be used in existing programs.

Specific functions of the sex equity specialist have included:

Development of a state plan to eliminate sex bias. The first five-year

plan for Minnesota vocational education was completed in 1977. This plan
included a statement of actions which would be taken to overcome sex dis-
crimination and stereotyping in all state and local vocational education
programs, and a description of incentives to encourage enrollment by
students in courses which are nontraditional for.their sex. The plan also
addressed the needs of displaced homemakers -- homemakers who must seek
employment after separation, divorce or widowhood -- and single heads of
households who lack adequate job skills. As this plan was reviewed
annually, the sex equity specialist provided information regarding imple-
mentation of the sex equity provisions. She also provided technical assist-
ance to other state specialists and supervisors in taking action on the
goals and objectives of the five-year plan.

Evaluation of vocational programs. A series of six statistical reports

on students and staff in vocational programs has been published over the

past four years, under contract with the Council on the Economic Status of
Women. Additional data on enrollment and termination patterns is gathered
through the Minnesota Vocational Follow-Up System. The sex equity specialist
has developed a review method for all proposed state grant awards, which
includes an evaluation checklist for use in preparing sex-fair grant pro-
posals at the local level. In addition to these efforts, an extensive
process for evaluating all programs with respect to sex equity was developed
and incorporated into the state five-year on-site evaluation process. Sex
equity team members are included in both secondary and post-secondary on-

site visits.

Assistance in developing local sex equity action plans. As a result of

the state board policy adopted in 1979, each of the 33 AVTIs in Minnesota



has designed a five-year plan of action to achieve sex equity in their
vocational programs. In 1980, the specialist prepared a handbook to assist
in developing such plans, and provided technical assistance to local insti-
tutions is preparing plans. All plans must address eight sex equity factors
described by the state board. |In addition, each AVTI| has developed its

own objectives and activities to match its unique situation.

Creation of a state sex equity advisory committee. The state Equity

in Vocational Education (EVE) Advisory Committee, established in 1979, is
the successor to the former Women in Nontraditional Vocational Education
Advisory Committee. The EVE committee, composed of business/industry rep-
resentatives as well as vocational educators, provides guidance to the sex
equity specialist. A subcommittee on minority women has recently been
designated to keep the committee and the specialist informed about the

needs of this group.

Development of a statewide sex equity network. The sex equity specialist

has developed a network of contact persons within each AVT| who are sensitive
to and informed about equity issues. The AVTls have established local sex
equity committees to work with the contact person and with the sex equity
specialist in carrying out the activities identified in local plans.

Presentation of statewide workshops and local inservice training. The

sex equity specialist has conducted and assisted with workshops which have
reached all levels of the Minnesota vocational system. Inservice training
and the dissemination of sex equity materials have been significant in
creating awareness of the needs of women in vocational education. Some of
the topics covered in workshops and seminars have been sexual harassment,
recruiting nontraditional students, serving the needs of displaced home-
makers, and eliminating sexist language from classroom materials. Informa-
tion has also been made available to legislative committees and commissions,
to women's membership organizations, and to national organizations concerned
with sex equity and vocational education.

Assistance in developing local projects. As a result of the provisions

of Title Il, more than 30 local projects were initiated over the past four
years. Many projects have focused on expanding career choices and career

education for male and female secondary-level students. Others have con-

centrated on the special needs of minority women, displaced homemakers,

and women enrolled in nontraditional training programs. Other kinds of

activities in the last four years have included: an assessment of vocational

13
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students' need for child care services; a project to examine counseling
practices and to promote sex-fair counseling techniques; and the development
of many instructional packets, posters, films, and other materials. Many
programs have been successful in identifying and eliminating sources of

sex bias and stereotyping which had been inadvertently incorporated into

the system.

State-level coordination provides the needed support for a variety of
local activities. Local activities generally serve individual students,
and such projects often lead to measurable improvements in such areas as
increased enrollment and retention of nontraditional students. There may
also be longer-term effects. For example, a program called GATE, Growth
in Agriculture Through Equality, at Canby AVTI led to the development of
resource materials which will be used for years to come.

Statewide coordination also enables the sharing of knowledge gained
through local projects. GATE project workers, for example, learned that
there was a need for general resources on nontraditional courses in other
areas, as well as resources specific to agriculture. A project for older
female students at Granite Falls AVTI showed that pre-career counseling,
sﬁch as assertiveness training and improving self-image, was the most

urgent need for this group seeking to become employable.



Do Efforts Make A Difference?

Two national studies and a series of Minnesota studies show that there
is a direct relationship between sex equity efforts and positive change in
the vocational education system. The studies also indicate which efforts
are most critical in achieving success and which remaining needs are most

significant.

National Studies

Title Il required that a study be conducted by the U.S. Commissioner of
Education to determine the effectiveness of mandated sex equity efforts.
That study was performed under contract with the American Institutes for
Research (AIR) and published in April 1979. The AIR study included visits
to 49 states and detailed analysis of a random sampling of 100 schools
across the country.

The most significant finding was that time and money spent on sex equity
do, in fact, have an impact. Factors found to be especially critical to

Success were:

® The extent of interaction between state agencies, local education
agencies, and individual schools. Local efforts were more visible
and more effective when state efforts were more active.

® The presence of competent, dedicated sex equity staff. In particular,
the state-level sex equity coordinator position was essential to
progress. The study noted that staffing and funding of such positions
is minimal and often inadequate, but that even limited resources have
made a significant difference.

® The existence of concrete goals, timetables, and careful planning.
The greatest increases in nontraditional enrollments occurred in
states where detailed plans were formulated and where efforts

extended beyond mere rehashing of legal and regulatory language.

® Continued pressure through state monitoring of local sex equity efforts.

This was the most significant indicator of sex equity activity at the
local level. The more closely the state agency reviewed and collected
data about local efforts, the more likely those efforts were to exist

and to be successful.

15



16

The study distinguished between more passive and more active sex equity
efforts. In 'passive' schools which merely posted notices or stated in other
ways that all classes were open to both female and male students, virtually
no change occurred. Successful schools were more active, finding ways to
provide exposure to various programs, to provide support to students entering
or considering nontraditional careers, and to develop creative strategies
for change.

According to the AIR study, even the best-designed and implemented
efforts are just beginning to make inroads on historical patterns of discrimi-
nation and negative attitudes .toward women. In order to overcome decades of
discrimination and stereotyping, active and on-going support are crucial.

In December 1980, a second national study was published by the National
Advisory Council on Vocational Education (NACVE) and the National Advisory
Council on Women's Educational Programs (NACWEP). This two-year study in-
cluded an analysis of state enrollment data, a review of research studies,
and testimony presented at two public hearings.

The NACVE-NACWEP study documented improvements in a number of areas:

@ In the period from 1972 through 1978, the overall enrollment of
women increased by 60 percent. In 1978, women accounted for 46
percent of all vocational students.

@ The proportion of women in integrated classes had risen by 5 percent,
and the proportion of women in nontraditional classes had risen by
4 percent.

@ The most dramatic gains were in agriculture, where women's enroll-
ment increased from 4 percent to 13 percent, and in technical fields,

where women's enrollment increased from 9 percent to 17 percent.

The NACVE-NACWEP study also identified areas where future sex equity

efforts should be focused:

® Greater attention to high school and junior high programs.

® More emphasis on careers in the trade and industrial area.

@ Additional staff training to eliminate negative attitudes, to in-
crease the numbers of female administrators, and to increase the
number of male and female instructors in nontraditional courses.

® Attention to special needs in the areas of adequate and affordable
child care, transportation for low-income women in rural areas,
and the elimination of sexual harassment of women in nontraditional

classes.



® Greater attention to the special needs of minority women, older
women, and displaced homemakers.

@ Distribution of more sex-fair textbooks and other instructional
materials.

® '"Broad legislative coordination' with other youth, education, and

employment programs.

Both national studies emphasize the need for specific activities to
overcome sex bias as well as the need for monitoring progress. The sex
equity specialist position is critical, but additional support is needed.
States, local agencies, and schools need examples of successful approaches
in addition to continued incentives for change. Adequate staffing and
accountability procedures, and a system-wide commitment, are needed to
ensure the full implementation of the law.

National hearings have generated statements of support for continued

sex equity efforts from vocational educators and community organizations:

"Progress has been made, but the goal is far from being achieved,
and the Council (NACWEP) is not convinced that progress will con-
tinue at the same pace i1f the federal focus on sex equity is
dropped or severely curtailed."”

"All these initial energies have been spent cracking the wall. The
same amount of energy applied now will produce even greater results.
If we stop now, the effect will be to seal up that initial crack and
thus waste all that initial effort."”

"Sex equity coordinators are able to provide the additional small

push that 1is often needed to establish a nontraditional occupations
program in a school. They are an invaluable, important and extremely
cost-effective group.”

"Failure to reaffirm a strong commitment to sex equity in vocational
education would represent an unthinkable betrayal of our achievements
to date and of all the women and girls who are in or will enter the
labor market to earn their livings."

"Success will not be measured by a statistical numbers game, but by
real Increases in the earning power of working women, and ultimately
the impact that will have on our economy."

"When the needs become acute, American business and industry will hire
the persons trained to do the job with little regard for gender,
color, or other non-relevant factors. Vocational education must act
affirmatively now to provide the training for such a workforce."

"Elimination of sex stereotyping 1is not a 'luxury item.' It should be
viewed as part of an on-golng strategy to prevent shortages of vital
skilled workers in the future."

17
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Minnesota Studies

State and federal commitments to sex equity in vocational education
are results-oriented, realistic and flexible. Although federal legislation
has acted as a catalyst, vocational education is primarily a state and
local system. What difference have sex equity efforts made in the Minnesota
vocational system?

There are a number of ways to examine whether change has occurred.
This report examines statistical information about the vocational education
system at the secondary and post-secondary levels, and summarizes addi-
tional information made available through activities of the sex equity

specialist.

Secondary Data

Data for secondary vocational programs were first available for the
1980-81 school year, and additional data are now available for the 1981-82
school year. The 1981-82 information was made available through an improved
data collection system which will provide an excellent baseline for future
years. However, some changes in data collection make it difficult to assess
changes with_a high degree of confidence. Despite the lack of strict com-
parability of the data, and the time span of only one year, it appears that

positive change is occurring in secondary vocational programs.

® The percentage of eleventh and twelfth grade agriculture students
who are female increased from 16.6 percent to 18.0 percent.

@ At the same grade levels, the number of female technical students
more than doubled, with a percentage increase from 4.2 percent to
8.2 percent.

® The percentage of trade-industrial students at these grade levels
who are female increased from 8.7 percent to 13.2 percent.

® The percentage of teachers in technical courses who are women

increased from 4.8 percent to 6.9 percent.

Post-Secondary Data

At the post-secondary level, comprehensive and reliable data have been
available for four years. Baseline data was collected for the 1377-78 school
year and published in July 1979, in the first report prepared by the Council

on the Economic Status of Women. Since that time, individual AVTIls have



assessed their status and set goals for the future, and the results can now
be summarized in statistical terms.

Between 1977-78 and 1980-81, steady progress has occurred in many areas.
Although these changes have not always been dramatic, they represent an on-
going process moving in an encouraging direction.

Overall enrollments of women in AVTIls have increased by 17 percent, com-

pared with a 10 percent increase in male enrollments. Other data show that:

® Women's representation in technical courses increased from 9
percent of all students to 13 percent of all students.
® Women's representation in trade-industrial courses increased
from 13 percent to 16 percent.
® Men's representation in health courses increased from 7 percent
to 10 percent.
® Enrollments in integrated courses have increased by 37 percent,
and nontraditional enrollments have increased by 18 percent, compared

to an increase of only 5 percent in traditional enrollments.

Similar steady gains have occurred in the numbers of female AVTI staff.
The proportion of all teachers who are women increased from 25 percent to 27

percent, while female administrators increased from 11 percent to 14 percent.

Other Indicators

Some results of the intensive efforts related to sex equity remain in-
tangible. Activities to heighten awareness of the changing roles of women,
for example, may improve the learning environment for female students in
ways which are not directly measurable. In order to provide some sense of
a changing environment in the state vocational system, this report sum-
marizes trends in on-site evaluations, a survey of nontraditional students,

and a brief summary of local projects. More information is in the appendix.

Over the past four years, 26 of the 33 AVTls have participated in on-
site sex equity evaluations. In 1980-81, a similar process was developed
for conducting on-site sex equity evaluations at secondary vocational co-
operative centers, and 15 of the 59 centers were evaluated in 1981-82.

Although evaluations do not contain statistical information, narrative
comments from the AVTI visits show a pattern of improvement over the five-

vear period in which evaluations have been conducted.
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Evaluator comments for 1977-78 showed that sex equity efforts had
hardly begun. Almost no attention was given to recruitment or retention
of nontraditional students. Catalogs and curriculum materials were almost
universally stereotyped, community advisory committees were all-male or
mostly-male, and almost all staff were employed in traditional areas.

In contrast, almost every evaluation conducted since 1978 shows that
successful efforts have been undertaken to address these concerns. O0f the
three schools evaluated to date in fiscal year 1982, all have received some
favorable comments in each of eight areas of effort. The majority of the
six schools evaluated in fiscal year 1981 received mostly-favorable ratings
on their efforts in community relations. In general, the most successful
efforts appear to be in community relations, awareness of the law, curriculum,
orientation and counseling procedures, instructional programs, and support

services.

In the spring of 1979, the Council on the Economic Status of Women
conducted a survey of female students enrolled in nontraditional AVTI courses,
with 176 students responding. The survey provided helpful information about
obstacles to the enrollment and retention of nontraditional students, and
generated recommendations for improvement. Perhaps most dramatically, the
survey showed that female nontraditional students are overwhelmingly satis-

fied with their training choices:

"I was pleasantly surprised by the fact that my fear was silly
and unnecessary."

"One little bit of encouragement makes me able to keep going
for weeks."

"The male students seem to respect me a lot for having the
nerve to join them."

"My kids think I'm the greatest, and I am more confident than
ever. I wasn't sure I'd be able to keep up with the guys,
but I found I could even do better with a little extra work."”

Clearly these women were able to find some sources of support and en-
couragement, though they are very much aware of their status as pioneers in
previously all-male fields. Similar comments were made by students served

by various local projects.



Local projects have included: courses to expand career choices and pro-

vide career education; an assessment of the child care needs of vocational

students; development of special projects to address the needs of displaced
homemakers; development of instructional materials, posters, films, and
other instructional aids; target programs for minority women; and an
examination of counseling practices.

Although it is rarely possible to measure the impact of such projects,
local staff frequently comment that ''the direct effectiveness of this
project will continue for a number of years.' Local staff also believe
that continuing such projects in the future is essential. After funding
cuts eliminated staff support for one program, a local coordinator reported
that '""We have heard very little about sex equity at our school this year
The loss of these people from our staff accounts for much of our drop in
enrollment of displaced homemakers."

Comments from students who had been involved in various special sex
equity programs included:

"ITt's gratifying to know that there are intelligent people concerned

about women, their education and advancement in the job market and
careers."”

"Happy to learn more jobs are open to women, that they may try
to learn nontraditional skills in better paying jobs."

"Today helped me realize how much help and advisement there is
in all areas =-- financial aid, training, sSupport groups, etc.
for women today."

"Gave me good ideas of careers to pick from. I am Iinterested in
two, so I will be deciding which I feel I will enjoy working at.”

21
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Summary

The goal of achieving sex equity is a challenge to the vocational system
to demonstrate commitment, leadership, and responsiveness. When educational
institutions are actively addressing the needs of female students, the insti-
tutions will be providing a better learning environment for all students and
a vital resource for the larger community.

The federal law requiring sex equity efforts has been a breakthrough
for women in education. The law has provided a mechanism for attacking sex
stereotyping and sex discrimination in the schools, and it has led to signi-
ficant change. Yet much remains to be done to eliminate all forms of sex
bias at all levels of vocational education.

Schools need continued assistance to overcome years of inequity in
education and in the labor market. More research is needed about sex-role
development, understanding stereotypes and finding ways to combat them.
Innovative programs must be developed and reviewed, and the results shared
throughout the education community. Vocational staff must be representative
of the labor force. Each teacher, counselor, and administrator must be
knowledgeable about sex equity and prepared to work with other school and
community leaders to provide equal opportunity for all students.

The intellectual and creative potential of this country's women is
our most neglected resource. |t will be tragic if another generation of
women is excluded from the full range of job opportunities at the same time
that new opportunities are being created in an increasingly technological
society.

With adequate training, thousands of women now considered unskilled and
unemployable can be removed from welfare caseloads, and their children can
be given a fresh start as well. For low income two-earner families, voca-
tional preparation for women can make ail the difference in moving into
more stable middle income levels.

Clearly, the task of achieving sex equity is immense. Efforts to date

show that change is possible, but that the elimination of sex bias, sex stereo-

typing, and sex discrimination cannot be achieved overnight. Further efforts
will require a significant commitment of time and money, and the full force

of leadership on the part of the educational community.
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SEX EQUITY PROVISIONS
of
PUBLIC LAW 94-4832, AS AMENDED BY TITLE I!, 1976 EDUCATION AMENDMENTS

The basic components of this law are outlined below. The following
pages outline the functions of the sex equity coordinator, and outline the
required and allowed services as specified by the law.

1. Requirements for administration of state and local vocational
education programs.

(a) States must designate full-time personnel to eliminate sex
- discrimination and sex stereotyping, and expend at least $50,000
to support the personnel in carrying out specified functions
(see page 25).

(b) State and local advisory councils for vocational education must
have representation reflecting women's concerns.

(c) Each state must include policies to eradicate sex discrimination,
and a program to meet the needs of four special groups, in its
five-year plan for vocational education. (see page 26)

(d) Each state must review annual program plans for compliance with
policies stated in the five-year program plan.

(e) Each state must evaluate programs and projects with respect to
the services provided to women.

2. Provisions related to state use of federal vocational funds (see pages 26, 27).

(a) States are required to expend basic grants for certain services,
and to use funds allotted to them in separate authorization for
other services.

(b) States may expend funds for other specified services under basic
grants, and for other specified services under the program improve-
ment and supportive services section of their block grant.

3. Requirements for national vocational education programs.

(a) The U.,S. Commissioner of Education was required to complete a
national study of sex bias in vocational education by October 13978.

(b) A national system for reporting information on students was to be
in operation by October 1978, and states are required to submit
data for this system on a yearly basis.

(c) The National Advisory Council on Vocational Education must include
in its membership minority and non-minority men and women with
knowledge of women's issues and concerns.

(d) Five percent of federal vocational education funds are reserved

for programs of national significance, some of which may be
programs to overcome sex bias in vocational education.
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FUNCTIONS OF THE SEX EQUITY SPECIALIST

as required by
TITLE |1, 1976 EDUCATION AMENDMENTS

Title Il requires each state to provide ''full-time personnel and
functions to eliminate sex discrimination and sex stereotyping.' The
law also says that ''"Each state shall expend not less than $50,000 in each
fiscal year from funds available under basic grants to support the personnel
working full time to carry out the functions set forth ..."

The following functions are specified:

(1) "Take action necessary to create awareness of programs and activities
in vocational education designed to reduce sex bias and sex stereo-
typing in all vocational education programs, including assisting the
State board in publicizing the public hearings on the State plan ..."

(2) "Gather, analyze, and disseminate data on the status of men and women
students and employees in vocational education programs of the State." N

(3) '"Develop and support actions to correct problems brought to the
attention of this personnel through activities carried out ... including
creating awareness of the Title IX complaint process."

(4) "Review the distribution of grants and contracts by the State board to
assure that the interests and needs of women are addressed in all pro-
jects assisted under this Act."

(5) "Review all vocational education programs (including work-study programs,
cooperative vocational education programs, apprenticeship programs, and
the placement of students who have successfully completed vocational
education programs) in the State for sex bias.'

(6) '"Monitor the implementation of laws prohibiting sex discrimination in
all hiring, firing, and promotion procedures within the State relating
to vocational education.'

(7). "Assist local education agencies and other interested parties in the
State in improving vocational education opportunities for women.'

(8) ''Make available to the State board, the State advisory council, the
National Advisory Council on Vocational Education, the State Commission
on the Status of Women, the Commissioner, and the general public, inclu-
ding individuals and organizations in the State concerned about sex
bias in vocational education, information developed under this section."

(9) "Review the self-evaluations required by Title IX."
(10) "Review and submit recommendations with respect to overcoming sex bias
and sex stereotyping in vocational education programs for the five-year

State plan and its annual program plan prior to their submission to the
Commissioner for approval.'!
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REQUIRED USE OF FUNDS FOR SEX EQUITY

as specified in

TITLE 11, 1976 EDUCATION AMENDMENTS

In addition to the minimum of $50,000 which states must expend for the
support of full-time sex equity personnel, states must spend basic grant
funds for certain services, and must spend additional funds for other services.

BASIC GRANT FUNDS

In accordance with the state's approved five-year and annual program
plans, basic grant services must be used to provide vocational education
services for four special groups:

(1) "Persons who had been homemakers but who now, because of dissolution
of marriage, must seek employment."

(2) "Persons who are single heads of households and who lack adequate
job skills."

(3) '"Persons who are currently homemakers and part-time workers but
who wish to secure a full-time job."

(4) Women and men who now hold jobs traditional for their sex and who
wish to seek employment in nontraditional job areas.

These services must include three components: ''organized educational
programs necessary to prepare these special groups for employment;' ‘''special
courses preparing these individuals in how to seek employment;'' and ''provision

of placement service for the graduates of these programs.'

SEPARATE AUTHORIZATION FUNDS

State must use funds allocated for consumer and homemaking education to
support specified programs, including programs which:

(1) "Encourage participation of both males and females to prepare for
combining the roles of homemakers and wage earners.'

(2) "Encourage elimination of sex stereotyping by promoting the
development of curriculum materials which deal with: increased
numbers of women working outside the home; increased numbers of
men assuming homemaking responsibilities; changing career patterns
of men and women; and ... laws relating to equal opportunity in
education and employment."

(3) "Encourage eligible recipients to operate outreach programs
giving consideration to special needs' of groups such as single
parents and others.

(4) "Prepare males and females who have entered or are preparing to
enter into the work of the home."
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OPTIONAL USE OF FUNDS FOR SEX EQUITY specified in TITLE Il g

Basic grant funds may be used for a variety of purposes, some of which are:

(1) "Industrial arts programs which are designed to meet the purposes of this
Act (including the elimination of sex stereotyping)"

(2) "Support services for women who enter vocational education programs designed
to prepare individuals for employment in jobs which have been limited to men:'

(a) "Counseling women entering and enrolled in non-traditional programs
on ... ways of overcoming difficulties ..."

(b) "Job development'' including "information concerning the world of work,"
""bringing persons employed in nontraditional fields into the schools,
as well as opportunities for women students to visit the work place'

(c) '"Job follow-up support ... to assist women students in finding employment
relevant to their training and interest'

(3) ""Day care services for children of students (both male and female and in-
cluding single parents)"

Program improvement and supportive services funds. Twenty percent of these funds
may be used for any of six purposes, including the four listed below.

(1) "Support of research programs, exemplary and innovative programs, and
curriculum development programs'

(a) Research programs which may include 'experimental, developmental, and
pilot programs designed to test the effectiveness of ... programs to
overcome sex bias and sex stereotyping'' and ''review and revision of
curricula to insure that such curricula do not reflect stereotypes'

(b) Exemplary and innovative programs which must ''give priority to programs
y p :
and projects designed to reduce sex bias and stereotyping'

(c) Curriculum development which may include 'materials designed to overcome
sex bias and sex stereotyping' and "support services designed to enahle
teachers to meet the needs of individuals enrolled in programs tradi-
tionally limited to members of the opposite sex''

(2) '"Wocational guidance and counseling' which must be used to support one or
more of eight activities. One of these activities is '"training designed to
acquaint counselors with the changing work patterns of women, overcoming
sex stereotyping, assisting girls and women in selecting careers, and to
develop improved counseling materials,"

(3) 'Wocational education personnel training'' which may include inservice training
""to overcome sex bias and sex stereotyping'

(k) "Grants to overcome sex bias and sex stereotyping for projects such as:
(a) '""Research projects on ways to overcome sex bias and sex stereotyping'
(b) '"Development of curriculum materials free of sex stereotyping'

(c) ''Development of criteria for use in determining whether curriculum
materials are free from sex stereotyping'

(¢) "Examination of current curriculum materials to assure that they are
free of sex stereotyping'' and

(e) "Training to acquaint guidance counselors, administrators, and teachers
with ways of effectively overcoming sex bias and sex stereotyping,
especially in assisting persons in selecting careers according to their
interests and occupational needs rather than according to stereotypes.’
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ACTIVITIES & BUDGET OF THE MINNESOTA SEX EQUITY SPECIALIST, 1978-1982

The following summary provides quantitative information about activities
of the Minnesota sex equity specialist since the position was established in
April 1978. A summary of activities is provided on page 12 of this report,
and a summary of functions as required by Title Il is provided on page 25.

SERVICES & MATERIALS

Sex equity training for staff and students has been provided through 2 statewide
training conferences, 10 regional training workshops, and 3 university credit
courses developed through the teacher education service. In addition, workshops
and presentations have been provided for:

® 150 groups of post-secondary administrators, counselors, and teachers;
® 35 groups of secondary administrators, counselors, and teachers; and
® 200 groups of students.

Sex equity evaluations have been conducted as part of the on-site evaluation

process. Since fiscal year 1979, 26 area vocational-technical institutes
and 15 secondary centers have been evaluated. (See pages 33-35.)

Publications have included 4 technical assistance publications prepared by the
specialist's office, 9 statewide data analysis publications prepared by the
Council on the Economic Status of Women, and 9 publications prepared under
contract with local projects. (See pages 31 and 32.)

Funding assistance for local projects and special statewide projects has been
provided through 56 grants, with a total dollar amount of $435,006. (See pages
29 and 30.)

BUDGET

The table below shows the amount and source of funds in the Minnesota sex
equity specialist's budget. For each year, total funding for sex equity repre-
sents about one-tenth of 1 percent of all funds allocated for secondary and
post-secondary vocational education in Minnesota. (All sex equity funds are
federal funds.)

FUNDING SOURCE FY 1979 FY 1980 FY 1981 FY 1982
Basic Grant $ 50,000 $ 50,000 $ 50,000 $ 50,000
Basic Grant,

Special Groups 10,000 10,000 10,000 10,000
Program Improvement

& Support 80,000 80,000 105,000 80,000
TOTAL - All Sources $ 140,000 $ 140,000 $ 165,000 $ 140,000
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PROGRAMS & PROJECTS DEVELOPED WITH SEX EQUITY GRANTS, 1979-1982

FISCAL YEAR 1979 ($94,069)

"Expanding Career Choices for Students in Rural Schools,'" Brainerd schools and
Mid-State Cooperative Center. Secondary curriculum project. $27,6L4.

""New Alternatives at Work,' St. Paul schools. Materials on career options. $l7,090'
""Minnesota AVTI Child Care Needs Assessment,'' Duluth AVTI. Survey. $4,760.
""Expanded Career Choices Program,' Austin AVTI. Re-entry program. $14,196.
"Displaced Homemaker Pilot Project,' Anoka AVTI!. $2,780.

.“Displaced Homemaker Pilot Project,'' Minneapolis AVTI. $3,500.

"Displaced Homemaker Pilot Project,' 916 AVTI. $3,500.

"Displaced Homemaker,'" 916 AVTI. Sound-slide presentation. $1,755.

""Phase | - Planning Project to Expand Career Options for Secondary Students,''
Minnesota Valley Cooperative Center. Statewide plan. $2,094,

"Women's Reality.'" Workshop for AVTI administrators. $750.

""Monitoring and Evaluating Sex Discrimination and Sex Stereotyping in Vocational
Education in Minnesota,' Council on the Economic Status of Women. Report. $16,000.

FISCAL YEAR 1980 ($132,250)

"Monitoring and Evaluating Sex Discrimination and Sex Stereotyping in Vocational
Education in Minnesota,' Council on the Economic Status of Women. Report. $15,000.

"Expanding Career Choices,' Austin AVTI. Continuation of re-entry program. $29,000.

""Expanding Career Choices for Students in Rural Schools,' Brainerd schools. Con-
tinuation of curriculum project. $12,850.

"Expanding Career Choices for Students in Rural Schools,'" Mid-State Cooperative
Center. Continuation of curriculum project. $11,900.

"Expanding Career Choices for Women in Agricultural Occupations,'' Canby AVTI.
Recruitment, retention, and placement project. $23,000.

""Women in Non-Traditional Trade, Technical, & Industrial Jobs & Training,'" Willmar
AVTl. Sound-slide presentation. $2,200.

"'Secondary Vocational Sex Equity Coordinators Project,' Minnesota Valley Cooperative
Center. Technical assistance and resources. $13,000.

""Secondary Vocational Sex Equity Coordinators Project,' Mid-State Cooperative Center.
Technical assistance and resources. $13,000.

"Displaced Homemaker Planning Grant,' Granite Falls AVTI. $3,000.
"Expanding Career Choices,'" Austin AVTI. Child care component. $300.
""Displaced Homemaker Planning Grant,'" Moorhead AVTI. $3,000.
'"Displaced Homemaker Planning Grant,' Willmar AVTI. $3,000.
"Displaced Homemaker Planning Grant,'' Jackson AVTI. $3,000.
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FISCAL YEAR 1981 ($124,117)

""Job-Related Needs of Minnesota Women,' Council on the Economic Status of Women.
Report. $2,676.

""Secondary Vocational Sex Equity Coordinators Project,' Minnesota Valley Coopera-
tive Center. Continuation of technical assistance and resources. $15,000.

""Secondary Vocational Sex Equity Coordinators Project,'" Mid-State Cooperative
Center. Continuation of technical assistance and resources. $22,500.

"Minority Women = Equity in Vocational Education,' Minneapolis AVTI. Enrollment,
retention and employment. $16,200.

""Dissemination for Project GATE,' Canby AVTI. Workshops. $15,502.
""Sex Equity Data Analysis,' Council on the Economic Status of Women. Report. $10,000.

"'Statewide Vocational Sex Equity Training Conference. Administrators, counselors,

and instructors. §$7,572.

""Expanded Career Choices,' Austin AVTIl. Continuation of re-entry program. $5,000.
""Career Skills for Women,' Staples AVTI. Individualized instruction packets. $5,000.
""Expanded Career Choices,'" Austin AVTl. Child care component. $200.

"Technical Handbook for Displaced Homemaker Workshops,' Jackson AVTI. $600.
“Feasibility Study for Services to Displaced Homemakers,' Jackson AVTIl. Survey. $400.
"Career Planning & Information Center,' Granite Falls AVTI. $7,080.

"Adults in Career Transition,' Minneapolis AVTI. Publicity materials. $5,000.
""Minnesota Graduate Vocational Education Support Program.'' Intern. $4,987.
"'Expanded Career Choices,' Faribault AVTI. Child care. $200.

'""New Alternatives for Work,' Mankato AVT!. Publication. $6,200.

FISCAL YEAR 1982 ($84,570)

"'State Vocational Conference.'' Sex equity workshops. $5,320.

“Secondary“Vocational Equity Project,' Minnesota Valley Cooperative Center. Con-
tinuation of technical assistance and resources. $15,000.

"'Sex Equity Data Analysis,'' Council on the Economic Status of Women. Report. $12,000.

""Expanded Career Choices Program,'' Austin AVTI. Continuation of re-entry program.
$10,000.

'""Expanded Career Choices Program,'' Albert Lea AVTI. Re-entry program. $4,500.
'"Minnesota Graduate Vocational Education Support Program.'' Intern. $6,896.

"Minority Women = Equity in Vocational Education,' Hennepin Technical Center. Con-
tinuation of project. $11,335.

"Try Non-Traditional Project," Staples AVTI. Career awareness. $3,000.
""Minnesota Graduate Vocational Education Support Program.'' Intern. $2,089.
"'Expanded Career Choices Program,'' Red Wing AVTIl. Career awareness. $4,500.
""Expanded Career Choices Program,'' Faribault AVTI. Career awareness. $4,500.
"Try Non-Traditional Project,' Staples AVTI. Supplemental funding. $650.
'"Expanded Career Choices,' Albert Lea AVTI. Supplemental funding. $780.
""Expanded Career Choices,' Pine City AVTI. Career awareness. $2,000.
""Expanded Career Choices,' Faribault AVTI. Child care. $2,000.
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PUBLICATIONS

The following are publications related to sex equity in Minnesota's
vocational education system, developed between 1978 and the present.
Additional publications which were used in the preparation of this
report are listed in the bibliography on page 36.

PREPARED BY THE OFFICE OF THE SEX EQUITY SPECIALIST

Handbook to Develop a Plan of Action for Equity in Vocational Education.

Parents Handbook. Vocational Educators and Parents Can Work Together
in Preparing Students Today For Tomorrow's World.

Sex Equity in Minnesota Vocational Education Programs: State of the

Art 1977-1982.

Vocational Equity Self-Evaluation Guide.

PREPARED UNDER CONTRACT: STATEWIDE DATA ANALYSIS

The following publications were prepared by the Council on the Economic
Status of Women.

Vocational Education: Program & Staff.

Vocational Education: Program & Staff AVTI Statistical Supplement.

A Survey of Female Students in Non-Traditional AVTI| Programs.

Vocational Education Summary Report, 1978-79.

Minnesota Women: Jobs & Training.

Vocational Education Sex Equity Report: Secondary 1981.

Vocational Education Sex Equity Report: Post-Secondary 1981.

Vocational Education Sex Equity Report: Secondary 1982.

Vocational Education Sex Equity Report: Post-Secondary 1982.
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PUBLICATIONS, continued

PREPARED UNDER CONTRACT: LOCAL PROJECTS

A Training Packet for Career Awareness for Women, St. Cloud AVTI.

A Woman's Place...Vocational Education in Minnesota, Jackson AVTI.

Career Learning Packages, Staples AVTI. Titles in this series include:

""How Do | Decide?"

""Setting Goals'"

"Risk Taking"
"Assertiveness'"

""Stress and Time Management'
""Resumes""

""Cover Letters"

"“"Interviews - The Fruits of Your Labor"
""Going Back To Work!
"Non-Traditional Jobs'
"Women In The Field of Work"
""Now That You Have Your Job'"
"Women in Transition
"Values'

'"Discrimination'

ENTER: Exploring Non-Traditional Employment Roles, Granite Falls Public Schools.

Expanded Career Choices: An Exemplary Program, Austin AVTI.

GATE: Growth in Agriculture Through Equality, Canby AVTI.

Minority Women: Let Vocational-Technical Education Take You 1 Step Beyond
In Your Career, Minority Women=Equity in Vocational Education Project,
Minneapolis AVTI and Hennepin Technical Center.

Sex-Fair Counseling: Policy and Process, St. Cloud AVTI.

So You Have Decided to Go Back to School? A guide for students seeking
information about nontraditional careers, child care, community services,
support groups. St. Cloud AVTI.
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POST-SECONDARY SEX EQUITY EVALUATIONS

Over the four-year period from fiscal year 1979 (FY79) to the present,
26 of the 33 AVTIs have received on-site sex equity evaluations. In 1979,

a standardized format was developed for evaluations, which has enabled
some comparison among schools and some comparison over time.

Although no standard format was available prior to 1979, a review of
comments from earlier evaluations demonstrates dramatic improvement in
these early years of sex equity efforts. Four schools were evaluated in
FY78. At that time, only one of these schools had undertaken active sex
equity efforts, and one school showed open hostility to sex equity in
refusing to develop a grievance procedure as required by the law. All
four schools have now been re-evaluated, and the more recent evaluations
show that three of the four schools had taken action in accordance with
the recommendations made in FY78.

In FY78, virtually no career information was provided to students;
recruitment of displaced homemakers, minority women, and nontraditional
students was extremely limited or non-existent; there were no support groups
for nontraditional students, and no services such as transportation, child
care, or referral to these services; frequent negative remarks were made
to female nontraditional students by instructors and male students;
catalogs and curriculum materials were almost universally stereotyped;
almost no staff were employed in teaching areas nontraditional for their
sex, and virtually no efforts were being made to improve this situation.

In contrast, almost every evaluation conducted since 1978 shows a general
pattern of improvement. Although evaluations do not contain statistical infor-
mation, narrative comments can be summarized as ''mostly positive,'' '"both posi-
tive and negative remarks,' and ''mostly negative remarks' for each of seven
areas. These areas of effort are summarized below.

Awareness of Title IX and sex equity generally. In fiscal year 1979

only one of the six schools evaluated received mostly-positive ratings in this
area, while three of the schools showed little or no awareness of the law.

In the following year, six of the seven schools demonstrated some awareness.
In FY81, each of the six schools evaluated showed some awareness, and two
schools received almost all positive comments for their awareness of the law.
In each of the three schools evaluated to date in FY82, each received mostly-

positive comments in this area.
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Community and Public Awareness. This factor refers to outreach activities

to the community, including the representation of women on local advisory com-
mittees. In FY79, half of the schools evaluated in this area had made minimal
efforts in this area, and half apparently had done almost nothing. In FY80,

each of the seven schools evaluated had made some efforts to increase community
awareness. Four of the six schools evaluated in FY81, and two of the three schools
evaluated in FY82, received mostly positive comments in this area.

Orientation and Counseling. Questions in this area focused on efforts to

recruit non-traditional students and to provide career information and support

to potential students. Half of the schools evaluated in FY79 received mostly
positive comments in this area. Although the number of schools receiving mostly-
favorable ratings dropped in the next year, comments have improved steadily

since that time. Of the three schools evaluated to date in FY82, two received
mostly-positive comments while the third received both positive and negative
comments.

Instructional Programs and Services. This factor refers to retention efforts

for non-traditional students and supportive services to other special groups.
In FY79, four of the six schools evaluated could not be rated favorably in

this area. In both FY81 and FY82, all schools received at least some positive
comments on the efforts at each AVT!| to provide supportive services or referral
to community resources.

Staff Development. Evaluators questioned teachers and administrators to

determine whether they had received information about sex equity, and whether
they were aware of resources to ensure sex-fairness. In FY79, four of the five
schools evaluated in this area could not be rated favorably. Dramatic improve-
ment was evident the following year, with four of.the seven schools receiving
mostly positive ratings and the other three receiving some favorable comments
on their efforts. However, ratings have been less favorable in FY81 and FY82
-- possibly because evaluators expect a higher level of awareness after five
years of effort. In FY81, two of the six schools evaluated received mostly
negative comments in this area. In FY82, all three schools evaluated have
received a mix of positive and negative comments on staff development efforts.

Curriculum. Steady improvement is evident is efforts to screen curriculum
materials for sex bias. In FY79, only one of the five schools evaluated in this
area received any positive comments. Half of the schools evaluated in FY80,
and two-thirds of those evaluated in FY81, received some favorable ratings.

In FY82, all three schools evaluated received favorable ratings in this area.
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Employment. Prior to FY81, most comments in this area refer to student
employment opportunities and efforts to make employers aware of sex equity.
Considerable improvement was evident between FY79 and FY80, with all but one
school receiving favorable comments on their efforts in FY80. |In FY81 and FY82
this factor relates primarily to staff employment issues, and a significant
obstacle is the low turnover rate of AVTI staff. However, improvement is
evident. In FY81, three schools appear to have done almost nothing to balance
staff assignments by sex. All three schools evaluated to date in FY82 received

favorable ratings in this area.

In summary, on-site evaluations show improvement in every area of sex
equity efforts at AVTIs. There is also evidence that the evaluation process
is helpful in indicating specific steps schools can take for further improvement.
For example, in earlier years curriculum efforts focused on screening of new
materials prior to purchase. In more recent years, added efforts have been
made to continue screening and also to train staff in development of new
materials and in ways to use biased materials in a more appropriate way.

The most successful efforts overall appear to be in the areas of awareness
of the law, community relations, and curriculum. Evaluators feel that on-going
efforts are needed to improve orientation and counseling, services to students,
and recruitment of students for non-traditional training. Areas which appear
to be most in need of future attention are staff development, with frequent
comments to the effect of ''Sex equity awareness had not reached all instructors,'

and employment issues such as representation and earnings of male and female staff.
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