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I. IESCRIPl'ION OF SURVEY i¥.!'hvrl'IES 

EMSjMcGraW-Hill administered parent, student, and teacher surveys to 
corresponding g:coups at the ten mastery learn:i.D;J danonstration sites. 
These sites are: (listed according to funding category): 

Exf!PPlary 

Deer River 
Hopkins 
Minnetonka 
Montevideo 
st. Cloud 

Differentiated Staffim 

Staples 
Stillwater 

start-Up 

Minneapolis 
Montganery 
Wheaton 

A cx,py of each survey can be found in the Appendix. Only student 
surveys were admini!ltered in the Minneapolis school district. 

The parent survey fom was used to collect data conc:erning the parents' 
daiw.:>gzapbics, involvement, and opinions ooncerniJ¥;J their child's reading 
and the school reading 1:,,rog1am. The survey collected data ooncerniJ¥;J the 
level of foDlal education oatq;>leted by the parents, and the number of 
children they currently had in school. several possible modes of parental 
involvement in the mastery learn:i.D;J progzam were listed, fran which the 
parent oould check off the activities he/she was involved with. This was· 
followed by 24 statements relating to their child and reading to which 
parents were to rate their agreement or disagreement on a scale of 1 to 4, 
where 11111 indicated tbat the parent 11strongly disagreed'• and 11411 meant that 
the parent 11sb:ongly agreed'' with the statanent. A "does not applyt' option 
was also pi-ovided for these statanents; however, the data ooncerniJ¥;J these 
statements is reported based on the parents who used one of the codes 1 to 
4. The statements are worded so tbat responses of agreement or strong 
agreement are the desired or favorable outcane. The midpoint of this 
rating scale is 2.5; thus the overall rating of an itan by a group of 
respondents is found to be favorable or lmfavorable according to whether 
the average rating is greater than or less than 2. 5. Another method of 
analysis with perhaps more intuitive meaning is to detezmine the percentage 
of respondents in agreement ( codes 3 and 4) or disagreement ( codes 1 and 2) 
with a statement. 

student surveys were given to students in the mastery learn:i.D;J reading 
pwgzams at the ten demonstration sites. Most of these students are in 
grades K-3, al't:h:u;Jh sane fourth graders were also involved. The survey 
was designed to assess the student's attitudes toward reading and reading 
class by means of 17 brief statements for which the student was to check 
''Yes'' or _•'D0. 11 In sane cases, students put their check midway between the 
''Yes'' and ''no'' blanks; this accounts for the 11in-between11 category included 
in the presentation of student survey results which follows. 
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The parent survey itans were written so that an "agree'' or "strongly 
agree'' :response was the desired response to each i tan. A similar pattem 
does not hold in tams of the student survey tom. For the-majority of the 
itans, a high percentage of •tyest• responses W0Uld be desired (for example, 
Itan l: 111: like to read''). But for other itans, one W0Uld bcpe to find 
mostly ''Do'' responses (e.g., Itan 9: ''My reading class is boring"). Itans 
of this nature (Itans 5, a, 9, 12, 13) are marked with an asterisk in the 
tables where the survey results are presented. In two other itans (Itans 
10 and 11), it is unclear whether a •tyest• or ''Do'' response is the more 
favorable outcane. Itan 10, 11I" know haw well other students can read," is 
not an objective of the mastery learning progxw, nor does the pwgxam try 
to keep this a secret. we W0Uld like to see Itan 11, ''My friends all read 
well," answered ''YeS'' if this meant that all of the student1 s classmates 
and acquaintances did read well; haNever, if students answer ''Yes" because 
they don1 t befriend poor readers (Itan 12), this response W0Uld be less 
desirable. 

The teachers CXlll)leted the lon;est survey. It collected data on 
their grade level of instruction, teaching experience (11dtm.)gzapllic 
data") , assistants, and workshops attended relating to the mastery 
learning. In addition, the survey bad 37 statanents to which the teachers 
were to respond on a scale of 1 to 4, and two itans eliciting their views 
of strengths and weaknesses of mastery learning by their written ocmnents. 
This survey was CXlll)leted by teachers at all danonstration sites except 
for Minneapolis. In the sections to follow devoted to survey results 
f:ran each danonstration site, the teacher survey section will present 
the findings~ the grade level of instruction of the respondents 
in.that.district, dtm.)gxaphic and i.nservice data, and their responses 
to the mul.tiple-c:boice survey itans. section 2.11, which sumna.rizes the 
teacher survey find.iD;JS for all schools, includes a discussion of overall 
and individual school results of the teacher assistants and strengths/ 
weaknesses sections. 

The teacher opinion itans followed the same rating scale as was used 
on the parent survey; teacben responded to the statanents usilq a 
scale where 11111 indicated strong disagreement and 11411 indicated strong 
agreanant. A ''does not applyt' option was also provided. The ''lnean 
response, 11 the st111 of the ratings (on the sc::ale f:ran 1 to 4) divided by 
the m:,nher of respondents, is used to assess the overa11 opinion of a group 
of teachers on an itan. A rating of 2. 5 is the midpoint of this rating 
scale; thus a rating above 2.5 indicates the teachers tended to agree 
with the itan, and a rating above 2.7 indicates that a high percentage 
of respon&mts agreed (chose 11311 or 11411) with that itan. In most cases, 
a rating above 2.5 on an itan would .indicate a favorable assessment ot 
that aspect of the mastery learning i:,rogxw as i.q,lanented in their 
sc:hool. llolMY'er, five itans (10, 11, 15, 19, 28) were constructed so 
that disagreement (as indicated by a mean response of less than 2.5) 
indicates a favorable assessment of that aspect of the pn>gxa. These 
itans are asterisked in the tables which present the results of the 
teacher survey. 

section ll of this report sumna.rizes the survey data obt:ai.ned fran 
each of the mastery learning &m:mstration sites and gives overall 
results for each survey group. section III presents conclusions and 
reo -·••endations based on the survey and other evaluation activities. 



-3-

Findings rela~ to surveys cxq,leted by each dem:mstration site are 
presented in this chapter. 

2.1 STILlllATER 

2.1.1 Parent SU1yey 

The parent survey was administered to 144 Stillwater parents of 
elementary students. Daoogzaphic: data obtained fran the respondents is 
presented in Table 2.1. Stillwater parents are above average in fomal 
education oanpleted. OVer 65% of the Stillwater pm:ents rep:mding to 
the survey have bad oollege education, as CXllpU'8d to less than 45% for 
the all-schools parent population. Along with Minnetonka and H0pkins, 
Stillwater families had the lowest average rnJDMr of c:bildren in school 
based on the survey results. Table 2.2 smmarizes the involvanent of 
Stillwater parents in various aspects of the scbool reading pn:,gza. 
over balf of the parents help their child cxq,lete banework 
assigments, attend c:xmferenc:es with the reading teacher, and have 
omerved children during reading instruction. Sixty-two parents had 
attended meetings or workshops related to the mastery learning reading 
im,,g1am. In oarparison with the other schools in the pio;;1a, 
Stillwater parents rated highest in observing c:bildren during reading 
instruction and lowest in helping their children with their banework. 
The latter finding may be justified if a lai-ge share of the respondents 
were parents of Jd.ndeJ:garten and first-grade students who W0ul.d rarely 
if ever have banaN0rk assigments1 the distril:ution of student survey 
respondents by grade level (Table 2.4) W0Ul.d ~ this explanation. 

Responses to the opinion itans are oontained in Table 2.3. 
overal.l, Stillwater parents responded positively to the survey itms, 
with D:>St means exceeding 2.s, the midpoint of the ra~ scale. • 
HaNevar, more than SO% of responding parents disagreed with Itans 6, 
10, 11, and 15. These dissen~ parents do not feel more involved in 
their child's reading nor have they had more contact with their child's 
teachers since the mastery lea.ming prvg1a was started. These parents 
responded that they have not received an explanation as to why their 
child is at their current level in reading- They also do not think the 
cx:q;,uter managanent reports have made than more aware of their child's 
reading skills. 

aver 90% of respondiJ'lg parents agreed to Itans 7, a, 11, 20, 
and 23. These parents read to their children, eel talk with than 
about the stories they read. They :believe their child likes to 
read, and they limit the amount of time their c:bild spends watc:hin; 
television. They agree that the reading pi:og1a in their child's 
school aims to stimulate a desire to read on the part of fNerJ child. 



8th Grade 
or Less 

N % 

Mother 1 0.7% 

Father 1 0.7 

Nl.llber of Children in School N 

58 

2 59 

3 20 

4 3 

5 1 

6+ 

Table 2.1 

STILLWATER: PARENT SURVEY 

DEMOGRAPHIC DATA 
N = 144 

Level of Formal Education 

High School 
Diploma College 

N % N % 

46 33.6% 75 54.7% 

43 31.2 63 45.7 

% 

41.1% 

41.8 

14.2 

2.1 

0.7 

Masters Ph.D. 
N % N % 

13 9.5% 2 1.5% 

20 14.5 11 8.0 I 
...,:::. 
I 



Table 2.2 

STILLWATER: PARENT SURVEY 

INVOLVEMENT WITH SCHOOL READING PROGRAM* 
N = 144 

Involvement 

Work with my child to cooplete homework assignments. 

Attend conferences with my child's reading teach.er. 

Attend meetings or workshops .related to the mastery learning reading program. 

Observe children during reading instruction. 

Supervise students at school while they work on assignments. 

Help to develop or organize curriculllll/resource materials. 

Work as a volunteer aide. 

Work as a paid instructional aide. 

Provide classroom instruction. 

Provide input in decision making and policy. 

Participate through a Parent Advisory Committee. 

*Percentages do not add to 100% due to multiple responses. 

N 

92 

113 

62 

79 

18 

2 

26 

5 

2 

3 

11 

%* 

63.9% 

78.5 

43.1 

54.9 

12.5 

1.4 

18.1 

3.5 

1.4 

2.1 

7.6 

I 
Ul 
I 



Item 

Table 2.3 

STILLUATER: PARENT OPINIONS 
N = 144 

Mean 
Rese2,nse 

Strongly 
Disagree 

( 1) 

N % 

1. It is easy for me to follow my child's progress in reading. 3.0 3 2.1% 

2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regularly informed of the nunber and percentage of objectives 
my child attains in reading. 

4. I am in regular contact with my child's teacher/teachers about 
his/her reading. 

5. Materials are made available that I can use at home to help my 
child read. 

6. Since the mastery learning program was started, I feel more 
involved in my child's reading. 

7. 

8. 

9. 

10. 

read stories to my child at home. 

talk with my child about the stories we read. 

encourage my children to make up their own stories. 

have more contact with my child's teacher/teachers since the 
mastery learning program was implemented. 

11. Someone at the school has explained why my child was placed at 
their current level in reading. 

12. I understand how reading is taught in the mastery learning reading 
program. 

2.9 8 6.1 

2.9 7 5.0 

2.9 4 2.8 

2.8 9 7.0 

2.4 12 10.0 

3.6 0.7 

3.5 0.7 

3.3 0.7 

2.2 12 10.9 

2.4 17 13.1 

2.6 15 10.8 

Scale 

Disagree 
(2) 

N % 

25 17 .6% 

27 20.6 

33 23.6 

35 24.8 

33 25.6 

59 49.2 

2 1.4 

4 2.8 

18 12.9 

69 62.7 

51 39.2 

41 29.5 

N 

Agree 
(3) 

% 

79 55.6% 

71 54.2 

73 52.1 

80 56.7 

59 45.7 

41 34.2 

55 38.5 

62 44.0 

62 44.3 

28 25.5 

51 39.2 

72 51.8 

Strongly 
Agree 

(4) 
N % 

35 24.6% 

25 19. 1 

27 19.3 

22 15.6 

28 21. 7 

8 6.7 

85 59.4 

74 52.5 

59 42.1 

0.9 

11 8.5 

11 7.9 

I 
0) 
I 



13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

Table 2.3 - (cont'd) 

STILLYATER: PARENT OPINIONS 
N = 144 

Strongly 
Disagree 

Mean (1) 
Item Re!>e2,nse N % 

Reports produced through the COfll)Uter management system make it 2.5 13 9.9% 
easier to monitor my child's progress in reading. 

I carefully follow my child's progress in reading. 3.1 2 1.4 

Through the COIJl)Uter management reports, I have become more aware 2.5 11 8.3 
of my child's reading skills. 

If my child masters all the objectives identified in the computer 2.7 9 7.6 
management report, then the instructional program is appropriate. 

An objective of the reading program at our school i's to stimulate 3.3 2 1.5 
a desire to read on the part of every child. 

I talk with my child about his/her reading assigrvnents. 3 .. 1 2 1.5 

If my child is not reading at a Level I find acceptable, I increase 2.8 4 3.6 
the amount of time my child works on reading at home. 

I limit the amount of time my child spends watching TV. 3.4 2 1.4 

Teachers know what interests my child. 3.0 3 2.3 

Reading instruction in our school has been significantly improved 2.7 6 7 .1 
through adoption of the mastery learning approach. 

Hy child enjoys reading. 3.4 1 0.7 

My child reads library books on a regular basis. 3.3 1 0.7 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

49 37.4% 55 42.0% 14 10.7% 

17 12.0 86 60.6 37 26.1 

59 44.4 49 36.8 14 10.5 

I 

23 19.5 78 66.1 8 6.8 -.....J 
I 

4 2.9 81 59.6 49 36.0 

13 9.5 86 62.8 36 26.3 

28 25.0 65 58.0 15 13.4 

8 5.6 70 48.6 64 44.4 

14 10.9 93 72.7 18 14. 1 

20 23.5 54 63.5 5 5.9 

6 4.2 66 45.8 71 49.3 

14 9.9 67 47.5 59 41.8 
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2.1.2 student SUryey 

Table 2.4 shows the distribution of the 321 Stillwater respondents 
by grade lwel. Cbildran in kindeJ:garten account for one-third of the 
Stillwater 9a111>le. • Stillwater was the only scbool to give this survey 
to -· on the other hand, only 4% of the 9a111>le are third 
graders, a DILJCb lower percentage than for the other schools·. 

students responded positively to most of the survey itans as 
shewn in Table 2.s. It.ans 1, 2, 6, 14, and 17 all received 90% or 
better agreement f:mn students, indicating that they like to read, 
read well, think reading class is tun, knew what they are supposed 
to do in :reeding class, and think reading is Ull)Ortant. Stillwater 
students bad the most positive response of any scbool district to 
Itan 2, 11I read well" (96.0% answered ''Yest') and Itan 6, ''My reading 
class is flm.11 (90.2% yes). They were least apt of any of the scbools 
to report that they read lilmu.y :books more often than last year 
(66.1% yes). This may be explained by the kinde1.'garten children in 
the Stillwater 9a111>le, who may not have read lilmu.y books during the 
survey year or the year before. 

'1'W0 survey i tans received a split response. Just under half of 
the students (48.4%) responded ''Do'' to Itan 10, 111 know how well other 
students can read.•• Just over half of the students (51.3%) responded 
that their :reeding class is too easy (Itan 13), the only finding in 
the Stillwater student data which might be construed as undesirable. 

2.1.3 Teacher survey 

The teacher survey was adudni$tered to 9 teachers f:mn the 
Stillwater mastery learning danonstration site. Table 2.6 shows 
their distribution by grade level(s) of instruction. 

Table 2.7 pi:ovides demographic data. This group of teache.rs 
bas considerable teaching experience; eight of the nine teachers 
resp<mdi ng have 11 or more years of teacbi ng experience. While most 
of the teachers have bad sane experience with differentiated staffing, 
they reported just one year of experience with mastery learning. 

The Stillwater teachers tended to rate the survey it.ans lower 
than did teachers cweral.l, yet they responded quite positively to 
most it.ans; Table 2.8 presents the findings. Itan 7 received the 
lCMtSt rating: just three of the nine Stillwater teachers responded 
to Itan 7, yet all three disagreed with the statement 1".l'he mastery 
learning p%'09Za bas resulted in smaller reeding gzoups. 11 Four of 
six respondents felt that the cxq,utar managanent systan in this 
scbool did not give than more time for classrocm instruction. Five 
of nine respoDMllts felt that the mastery learning inservic,es had 
not~ their skills in teaching reading. 

It.ans 11, 15, and 26 also have very low means but indicate 
positive findings, with most teacben strongly disagreeing that 
'"l'bere is a shortage of appxq,riate resources for students who fail 



Table 2.4 
STILL~ATER: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 321 

Grade N % 

K 101 33.8% 
1 68 22.7 
2 118 39.5 
3 12 4.0 

Table 2.5 
STILLWATER: STUDENT SURVEY 

N = 321 

1. 

2. 
3. 

like to read. 
read well. 
read at home. 

Item 

4. In reading class, someone is always there to help me. 
* 5. My reading class is too hard. 

6. My reading class is fun. 
7. I know how well I am doing in reading. 

* 8. There are too many tests in my reading class. 
* 9. My reading class is boring. 

10. I know how well other students can read. 
11. My friends all read well. 

*12. 
*13. 

14. 
15. 
16. 

I avoid students who don't read well. 
My reading class is too easy. 
I know what I am supposed to do in my reading class. 
I read library books more often than last year. 

know what I need to work on in reading. 
17. Reading well is important. 

Yes 
N % 

298 92.8% 
308 96.0 
284 89.3 
244 76.5 

55 17.6 
286 90.2 
225 71.2 

64 20.4 
51 16.2 

160 51.3 
237 75.2 
104 
161 
287 

209 

33.4 
51.3 
91.1 
66.1 

272 87.5 
293 96.4 

*High percentage of 11yes 11 responses indicates an unfavorable finding. 

In Between 
N % 

2 0.6% 
0.3 
0.3 

3 0.9 
2 0.6 
2 0.6 

2 0.6 
1 0.3 
4 1.3 
2 

3 
1 

0.6 
0.3 
1.0 
0.3 
0.3 

No 
N % 

21 6.5% 
12 3.7 

33 10.4 
72 22.6 

256 81.8 

29 9.1 
91 28.8 

249 79.6 
262 83.2 
151 48.4 
-74 23.5 

205 
152 

25 
106 

65.9 
48.4 
7.9 

33.5 
38 12.2 
11 3.6 

I 
~ 
I 



Years 
Experience 

Nunber As 
Of Teacher 
Years N % 

- 5 1 11.1% 
6 - 10 

11 - 15 3 33.3 
16 - 20 2 22.2 
21+ 3 33.3 
0 or Blank 

Highest Degree Earned 
Bachelors 
Masters 
Blank 

Major 
Elementary Education 
Blank 

Table 2.6 
STILLYATER: TEACHER SURVEY - GRADE LEVEL PRESENTLY TEACHING 

N = 9 

N 

5 
3 
1 

N 

8 
1 

Grade N % 

K 1 11.1% 
K-1 1 11.1 
K-2 3 33.3 
2-3 1 11.1 
1-3 3 33.3 

Table 2.7 
STILLWATER: TEACHER SURVEY - DEMOGRAPHIC DATA 

N = 9 

Years 
Experience 

Years With 
Years In Years Teaching Differentiated 
District In Grade Reading Staffing 
N % N X N X N % 

1 11.1% 3 33.3% 1 11.1% 4 44.4% 
2 22.2 2 33.3 1 11.1 
2 22.2 3 33.3 2 22.2 
2 22.2 2 22.2 1 11.1 11.1 

2 22.2 1 11.1 .3 33.3 
1 11.1 2 22.2 

% 
55.6% 
33.3 
11. 1 

% 

88.9% 

11. 1 

Years I 

Experience ....... 
0 

With I 

Mastery 
Learning 
N % 

8 88.9% 

1 11. 1 



Table 2.8 

STILLWATER: TEACHER OPINIONS 
N = 9 

Item 

1. At our school, inportant reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact 
with the curriculun. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller 
reading groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

*High mean response indicates an unfavorable finding. 

Hean 
Rese2,nse 

4.0 

3.9 

2.9 

3.4 

3.3 

3.0 

1.7 

2.9 

3.4 

2.1 

Strongly 
Disagree 

(1) 

N % 

-% 

11.1 

2 25.0 

Scale 

Disagree 
(2) 

N % 

-% 

2 22.2 

11.1 

11.1 

2 66.7 

4 44.4 

3 37.5 

N 

Agree 
(3) 

% 

-% 

12.5 

6 66.7 

3 33.3 

4 50.0 

4 100.0 

2 22.2 

5 55.6 

3 37.5 

Strongly 
Agree 

(4) 

N % 

9 100.0% 

7 87.5 

11.1 

5 55.6 

3 37.5 

3 33.3 

4 44.4 

I 
I-' 
....... 



Item 

Table 2.8 - (cont'd) 

STILLUATER: TEACHER OPINIONS 
N = 9 

Mean 
Reseonse 

Strongly 
Disagree 

(1) 
N % 

*11. There is a shortage of _appropriate resources for students who 
fail to r~ach the criterion after an initial presentation of 
the lesson. 

1.6 5 55.6% 

12. Reports produced through the computer management system make it 
easy to monitor student progress in reading. 

13. Since parents can readily follow their child's progress in reading, 
I can focus on other important issues during parent-teacher 
conferences. 

14. Since our school adopted the Coq>Uter management system, teachers 
can devote more time in classroom instruction. 

*15. The computer management system detracts from the teaching of reading. 

16. Clear guidelines have been established for matching assessment 
information wjth alternative teaching strategies. 

17. The computer management system reports provide excellent feedback 
for parents. 

18. A conman corrmitment by the Board, administration, and teachers to 
the mastery learning program has helped to ensure its success. 

*19. The usefulness of the mastery learning program varies depending on 
the child's ability. 

*High mean response indicates an unfavorable finding. 

2.8 

2.7 11.1 

2.3 16.7 

1.7 4 44.4 

3.1 

3.2 

3.2 

2. 1 2 22.2 

Scale 

Disagree 
(2) 

N % 

3 33.3% 

5 55.6 

11. 1 

3 50.0 

4 44.4 

2 22.2 

11.1 

5 55.6 

N 

Agree 
(3) 

% 

11.1% 

11. 1 

7 77.8 

16.7 

11.1 

8 88.9 

3 33.3 

5 55.6 

11.1 

Strongly 
Agree 

(4) 

N % 

-% 

3 33.3 

16.7 

11. 1 

4 44.4 

3 33.3 

11. 1 

I ..... 
N 
I 



Table 2.8 - (cont'd) 

STILLWATER: TEACHER OPINIONS 
N = 9 

Item 

20. Reading instruction in our school has been significantly inproved 
through adoption of the mastery learning approach. 

21. I can document positive change in the reading ability of students 
since the mastery learning program was adopted. 

22. The computer management system has helped to individualize instruction. 

23. I experience more satisfaction in my job as a teacher since the 
mastery learning program was adopted. 

24. l feel more confident in my ability to teach reading since the mastery 
learning program was adopted. 

25. Most teachers like the conputer management system. 

26. The mastery learning approach has broadened my definition of what it 
means to teach reading. 

27. Clearly defined objectives ensure that the same curricull.lD is adopted 
by all elementary grade reading teachers. 

*28. Work and time requirements involved in curriculum development, make 
mastery learning unfeasible in the long run. 

29. The instructional practices utilized in mastery learning can be used 
to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Mean 
ReseQ,nse 

2.7 

2.4 

3.0 

2.5 

2.8 

2.7 

2.7 

2.6· 

1.7 

3.6 

Strongly 
Disagree 

(1) 

N % 

-% 

11.1 

12.5 

11.1 

4 44.4 

Scale 

Disagree 
(2) 

N % 

3 33.3% 

5 55.6 

11.1 

2 25.0 

3 33.3 

4 44.4 

4 44.4 

3 33.3 

4 44.4 

N 

Agree 
(3) 

% 

6 66.7"1. 

4 44.4 

4 44.4 

5 62.5 

5 55.6 

4 44.4 

4 44.4 

4 44.4 

11.1 

4 44.4 

Strongly 
Agree 

(4) 

N % 

-% 

3 33.3 

11.1 

11. 1 

11. 1 

11. 1 

5 55.6 

I ...... 
w 
I 



Table 2.8 - (cont'd) 

STILLUATER: TEACHER OPINIONS 
N = 9 

Item 

30. Ins~rvice related to the mastery learning program has irrproved my 
skills in teaching reading. 

31. High quality materials for enrichment and extension activities are 
provided for students who have demonstrated a mastery of a specific 
skill. 

32. The computer management system reports provide excellent feedback 
for students. 

33. There are high quality materials available for re-teaching 
activities for students not mastering a specific skill after 
initial presentation. 

34. Teachers spend less time in the recordkeeping process in mastery 
learning than in a conventional classroom. 

35. The aaninistration in the district is supportive of the mastery 
learning program. 

36. The mastery learning program in this school district has been 
effectively and efficiently implemented. 

37. Regular meetings are conducted to plan and keep people informed 
in regard to the project. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.e2,nse 

2.4 

3.2 

3.0 

3.3 

2.8 

3.3 

2.6 

2.9 

Strongly 
Disagree 

(1) 

N % 

-% 

Scale 

Disagree 
(2) 

N % 

5 55.6% 

2 25.0 

3 37.5 

2 40.0 

2 22.2 

N 

Agree 
(3) 

% 

4 44.4% 

7 77.8 

4 50.0 

6 66.7 

4 50.0 

6 66.7 

3 60.0 

6 66.7 

Strongly 
Agree 

(4) 

N % 

-% 

2 22.2 

2 25.0 

3 33.3 

12.5 

3 33.3 

11.1 

I 
I-' 
+::> 
I 



-rs-

to reach the criterion after an initial presentation of the lesson," 
•'The oanputer management systan detracts fran the teaching of reading," 
and ''Work and time requirements involved in curricultm deY'elqnent 
make mastery learning unfeasil>le in the long run. 11 

Itans rated VerJ high were 1, 2, and 29. Teac:bers were in 
cxq,lete strong agreement that 1'At our school, iq;)ortant read] ng skills 
have been stated as measurable objectives." They also overwhelmingly 
agreed with Item 2 which stated that •'Objectives proposed for inclusion 
in our reading prog:cam were critically evaluated." Stillwater teachers 
were also in agreement with Item 29 regarding the usefu1ness of mastery 
learning instructional practices in other areas of learning. 

The survey included a section askin; teachers to indicate what 
classes, workshops, and inservice training they have been involved 
in related to mastery learning. Table 2.9 presents this data. It 
appears that most Stillwater teachers have participated in a variety of 
training experiences. Nearly all the teachers responding bad received 
training in developing objectives; writing test itans; mastery learning 
p1.09:cam goals, objectives, and definition; and ex>r:relating resources to 
objectives. 
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Table 2.9 

S'l'ILIJIJATER: 'l'mlER SURVE~ - INSERvICE ~ 

N=9 

Inserrl.ce Training N 

Developing objectives 8 

writing test it.ans 8 

cai;,uter managanent systan 3 

Mastery learn.iD; p:rogza 7 
goals, objectives! definition 

Instructional techniques/strategies 4 
related to .t'Mdi ng 

correctives developnent and/Or use 4 

Extensions developnent and/or use 3 

Mastery learn.iD; progzw in other 2 
districts 

correlating resources to objectives 8 

88.9% 

88.9 

33.3 

77.7 

44.4 

44.4 

33.3 

22.2 

88.8 

•Percentages do not add to 100% due to multiple responses. 
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2.2 MI:NNE'1'0ND 

2.2.1 Parent survey 

The parent survey was aaninistered to 104 Minnetonka parents 
of elementary students. Danogzaphic data obtained fran the respondents 
is presented in Table 2 .10. Minnetonka parents have also oc:q,leted 
a high level of fozmal education. over 70% of Minnetonka mot.bars and 
fathers have bad college training. By 0a1p 11:ison, less than 45% of 
parents in the tull saq;,le reported this level of education. 

Involvement of Minnetonka parents in various aspects of the 
school reading p:rugzam is shown in Table 2.11. Eighty-nine percent 
of the parents respondllq work with their child to OCl'l)lete hanework 
assignments. over two-thirds attend conferences with their child's 
reading teacher. Parental involvement, as reflected by tbese survey 
items, is generally below average or average as 0Cl'l)ar8d to the tull 
sample results, including sane categories for which Minnetonka parents 
bad the lowest percentages. Thus although Minnetonka was very active 
in dis.aeoi nating their mastery learning p:wgzam to other districts, 
they have roan for iq;,%:OY'ement in keeping parents of their students 
infozmed and involved in the pn,gzam. 

Table 2.12 contains the results of the parent opinion itans. 
OYera.11, Minnetonka parents responded positively to all but three 
survey i tans. More than 50% of responding parents disagreed with 
Items 10, 13, and 15. These dissenting parents have not bad more 
contact with their child's teachers since the mastery learning pwgzam 
was implemented, nor do they believe in the helpro.lness of the oanputer 
management system reports. 

over 90% of responding parents agreed to Itans 7, a, 17, 18, 
and 20. These parents read to their children and talk with than 
about what they have read. They also talk with their child about 
their reading assignments. '!'hey agree that ••an objective of the 
:reading p~zam at our school is to stimulate a desire to read on the 
part of every child. 11 They also limit the anxnmt of time their child 
spends watching television. 

2.2.2 Student survey 

Table 2 .13 shows the distril:ution of Minnetonka students by 
grade level. Responses to the seventeen survey itans are presented in 
Table 2.14. Responses to the survey items were strongly positive fran 
this group of Minnetonka students. Itans 1, 3, s, 14, and 17 received 
90% or l:)etter ~t fran students. Items 3, s, and 17 received the 
most positive ra~ of any school district fran this group. These 
items are: "I like to read" (91.3% yes), "I read at bane" (90.7% yes), 
"My reading class is too bard'• (90.9% no), "I know what I am supposed 
to do in reading class'' (92.5% yes), and •'Rea.diD;J well is iq;>ortant11 

(98.4% yes). 

No survey items had a majority of unfavorable responses, but 
45.4% responded that their :reading class is too easy (Itan. 13), while 



Mother 

Father 
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Table 2.10 

HINNE'ltJND: PARENr SORVBx - DDIJGRJU'Bl:C DATA 

N = 104 

8th Grade or IAtss 
N % 

IsY'el of Fomal Education 

BB Diplana 
N % 

27 26.7% 

27 26.2 

COllega 
N % 

66 65.3% 

56 54.4 

Masters 
N % 

8 7.9% 

15 14.6 

Number of adldren in School N % 

1 39 38.6% 

2 49 48.5 

3 9 8.9 

.. 2 2.0 

5 1 1.0 

6+ 1 1.0 

Ph.D. 
N % 

-% 

5 4.9 



-19-

Table 2.11 

~: PARENr SORvEY 

INVOLVD!ENI' WITH SCSX>L RJW)I!G PROGRAM 

N = 104 

Involvanent 

WOrk with 'tr/ child to cauplete hanew0rk assignments. 

Attend conferences with 'tr/ child's reading teacher. 

Attend meetings or workshops related to the mastery 
learning reading pn,g1a. 

Observe children during reading instruction. 

supervise students at school while they work on assignments. 

Help to develop or oi:ganize curriculum/resource materials. 

work as a vollm.teer aide. 

work as a paid instructional aide. 

ProVide classrcxm instruction. 

ProVide input in decision making and policy. 

Participate tln'ough a Parent Mvisory Ccmnittee. 

*Percentages do not add to 100% due to multiple responses. 

N 

93 89.4% 

71 68.3 

7 6.7 

14 13.5 

9 8.7 

3 2.9 

13 12.s 

4 3.8 

3 2.9 

2 1.9 

1 1.0 



Item 

Table 2.12 

MINNETONKA: PARENT OPINIONS 
N = 104 

Mean 
Rese2,nse 

Strongly 
Disagree 

(1) 

N % 

1. It is easy for me to follow my child's progress in reading. 3.1 1.1% 

2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regularly informed of the nunber and percentage of objectives 
my child attained in reading. 

4. I am in regular contact with my child's teacher/teachers about his/her 
reading. 

5. Materials are made available that I can use at home to help my child 
read. 

6. Since the mastery learning program was started, I feel more involved 
in my child's reading. 

7. 

8. 

9. 

10. 

read stories to my child at home. 

talk with my child about the stories we read. 

encourage my children to make up their own stories. 

have more contact with my child's teacher/teachers since the mastery 
learning program was implemented. 

11. Someone at the school has explained why my child was placed at their 
current level in reading. 

12. I understand how reading is taught in the mastery learning reading 
F~ogram. 

2.5 4 9.1 

2.7 7 8.8 

2.9 2 2.2 

3.1 1.1 

2.9 3 3.8 

3.4 

3.3 

3. 1 1.1 

2.5 3 4.3 

2.8 7 8.0 

2.6 5 5.8 

Scale 

Disagree 
(2) 

N % 

14 14.9% 

16 36.4 

25 31.3 

25 27.5 

17 19.1 

24 30.8 

5 5.2 

5 5.3 

17 19.5 

36 52.2 

23 26. 1 

33 38.4 

N 

Agree 
(3) 

% 

49 52. 1% 

20 45.5 

37 46.2 

45 49.5 

45 50.6 

32 41.0 

46 47.4 

53 55.8 

45 51. 7 

21 30.4 

41 46.6 

37 43.0 

Strongly 
Agree 

(4) 
N % 

30 31.9% 

4 9.1 

11 13.7 

19 20.9 

26 29.2 

19 24.4 

46 47.4 

37 38.9 

24 27 .6 

9 13.0 

17 19.3 

11 12.8 

I 
N 
0 
I 



Table 2.12 - (cont'd) 

MINNETONKA: PARENT OPINIONS 
N = 104 

Item 

13. Reports produced through the computer management system make it 
easier to monitor my child's progress in reading. 

14. I carefully follow my child's progress in reading. 

15. Through the COOPJter management reports, I have become more aware 
of my child's reading skills. 

16. If my child masters all the objectives identified in the computer 
management report, then the instructional program is appropriate. 

17. An objective of the reading program at our school is to stimulate 
a desire to read on the part of every child. 

18. I talk with my child about his/her reading assignments. 

19. If my child is not reading at a level I find acceptable, 
the amount of time my child works on reading at home. 

20. I limit the amount of time my child spends watching TV. 

21. Teachers know what interests my child. 

increase 

22. Reading instruction in our school has been significantly improved 
through adoption of the mastery learning approach. 

23. Hy child enjoys reading. 

24. My child reads library books on a regular basis. 

Mean 
Rese,onse · 

2.4 

3.0 

2.4 

2.8 

3.5 

3.2 

2.9 

3.3 

3.2 

3.3 

3.4 

3.4 

Strongly 
Disagree 

(1) 

N % 

4 7.1% 

1.1 

3 5.9 

1.3 

1.1 

Scale 

Disagree 
(2) 

N % 

27 48.2% 

19 21.8 

29 56.9 

12 28.6 

2 2.3 

6 6.7 

19 24.4 

2 2.2 

9 10.6 

6 10.5 

13 13.4 

11 12.0 

N 

Agree 
(3) 

% 

22 39.3% 

43 49.4 

17 33.3 

25 59.5 

39 44.3 

56 62.2 

46 59.0 

57 61.3 

51 60.0 

29 50.9 

34 35.1 

32 34.8 

Strongly 
Agree 

(4) 
N % 

3 5.4% 

24 27.6 

2 3.9 

5 11. 9 

47 53.4 

28 31.1 

12 15.4 

33 35.5 

25 29.4 

22 38.6 

50 51.5 

49 53.3 

I 
N 
I-' 
I 



1. 
2. 
3. 
4. 

* 5. 
6. 
7. 

* 8. 
* 9. 

10. 
11. 

*12. 
*13. 

14. 
15. 
16. 
17. 

Table 2.13 
MINNETONKA: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 330 

Grade 

1 

2 

3 

N 

117 
85 

115 

Table 2 .14 

% 

36.9% 
26.8 
36.3 

MINNETONKA: STUDENT SURVEY 
N = 330 

Item N 

I like t,o read. 294 
I read w,e l l. 288 
I read at home. 292 
In reading class, someone is always there to help me. 256 
My reading class is too hard. 28 
My reading class is fun. 261 
I know how well I am doing in reading. 233 
There are too many tests in my reading class. 69 
My reading class is boring. 81 
I know how well other students can read. 206 
My friends all read well. 224 
I avoid students who don't read well. 65 
My reading class is too easy. 144 
I know what I am supposed to do in my reading class. 294 
I read library books more often than last year. 255 
I know what I need to work on in reading. 262 
Reading ~,ell is important. 312 

Yes 
% 

91.3% 
89.4 
90.7 
79.8 
8.8 

81.1 
73.3 
21.6 
25.6 
64.8 
70.4 
20.4 
45.4 
92.5 
80.4 
83.4 
98.4 

*High percentage of 11yes 11 responses indicates an unfavorable finding. 

In Between No 
N % N % 

I 
N 
N 

2 0.6% 26 8.1% I 

4 1.2 30 9.3 
2 0.6 28 8.7 
5 1.6 60 18.7 
1 0.3 291 90.9 
4 1.2 57 17.7 
3 0.9 82 25.8 
3 0.9 248 77.5 
3 0.9 232 73.4 
1 0.3 111 34.9 
6 1.9 88 27.7 
3 0.9 250 78.6 
6 1.9 167 52.7 
2 0.6 22 6.9 
2 0.6 60 18.9 
4 1.3 48 15.3 

5 1.6 
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only 8.8% said ''My read:m; class is too hard'' (Item 5). 

2. 2. 3 Teacher survey 

Forty Minnetonka teachers participated. in the survey. Table 
2.15 shows that all who indicated their grade level were primary 
teachers, fairly eY'enly distril:uted among first, second, and tbird 
grades. 

This group of teachers overall bas iq;>ressive teaching 
experience and longevity with the Minnetonka district as is 
sumnarized in Table 2.16. Forty percent of these teacllen have 
had over five years of experience with mastery learning. 

TW0 notable patterns can be discerned in Table 2 .17, which 
sumnarizes teacher responses to the 37 opinion itans. A majority 
(25 or more) of the teachers marked "does not applyt' to f1fNerJ item 
which mentioned the 110Cllplter management system'' (Itans 8, 12, 14, 
15, 17, 22, 25, 32). As was indicated in the Janwu:y 1987 Evaluation 
of the Mastery Learning PJ.Qg1a, grades 1 and 2 did not have a 
cxmptter management systan in place, which accounts for the low 
mJDbAr of responses to these itans. 

Remarkably, for each of the 37 survey itans, the Minnetonka 
teachers either responded less positively (often much .less so) or 
else had an equal mean response, cxq,ared to the overall saq;,le of 
teachers fzan all demonstration sites. TWel.ve itans received an 
overall unfavorable response in cxmp,rison to the midpoint of 2.s 
(Items 7, 11, 13, 14, 16, 17, 22, 25, 32, 33, 34, and 37), while six 
other i tans had means of 2. 5. Teachers in the other scbools . tend to 
rate nearly all of the itans quite favorably. Factors contribiting 
to Minnetonka1 s relative dissatisfaction may include their lack of 
an effective cxmptter management systan for all grades involved, and 
their dissatisfaction with the Harcourt Brace Jovanovich materials as 
indicated by their written cxmnents on the survey foJ.mS. Itans with 
the lowest mean responses include 1'tl'se of the mastery learning pu:,g1a 
has resulted in smaller reading groups" (Item 7, mean= 1.9); "Most 
teachers like the CXllp1ter management system'' (Item 25, 1. 7); 1'The 
cxmptter management systan reports p:rovide excellent feedback for 
students•• (Item 32, 1.9); ''There are high quality materials available 
for reteachiiq activities for students not mastering a skill after 
initial presentation" (Item 33, 2.0). 

Items rated VerJ high were 1 ~h 5, which stated the 
inl)ortance of measurable objectives and skill assessroen:t, with means 
of 3.0 or higher in all instances. 1'dditionally, Item 9 regardiiq 
the use of correctives and extensions was rated very positively, with 
a mean of 3.o. 

The other survey item that drew an overall positive response 
was Item 35 regarding the support of district adminiirtration for the 
mastery learning p1091a. Ninety-five percent of teachers agreed or 
strongly agreed with that assessment.. 



Years 
Experience 

Nllllber As 
Of Teacher 
Years N % 

1 - 5 3 7.5% 
6 - 10 2 5.0 

11 - 15 4 10.0 
16 - 20 10 25.0 
21+ 19 47.5 
0 or Blank 2 5.0 

Highest Degree Earned 
Bachelors 
Masters 
Blank 

Major 
Elementary Education 
Reading 
Blank 

Table 2.15 
MINNETONKA: TEACHER SURVEY - GRADE LEVEL PRESENTLY TEACHING 

N 
28 
9 

3 

N 

29 
1 

10 

N = 40 

Grade N % 

1 14 37.8% 
2 14 37.8 
3 9 24.3 

Table 2. 16 
MINNETONKA: TEACHER SURVEY - DEMOGRAPHIC DATA 

N = 40 

Years 
Experience 

Years With 
Years In Years Teaching Differentiated 
District In Grade Reading Staffing 
N % N % N % N % 

4 10.0% 18 45.0% 3 7.5% 2 5.0% 
2 5.0 11 27.5 4 10.0 
4 10.0 2 5.0 4 10.0 1 2.5 

11 27.5 2 5.0 9 22.5 3 7.5 
18 45.0 6 15.0 17 42.5 2 5.0 
1 2.5 2.5 3 7.5 32 80.0 

% 
70.0% 
22.5 
7.5 

% 
72.5% 
2.5 

25.0 

Years 
Experience 
With 

Mastery 
Learning 
N % 

13 32.5% 

5 12.5 
9 22.5 

2 5.0 
11 27.5 

I 
N 
..i::,. 
I 



Table 2.17 

MINNETONKA: TEACHER OPINIONS 
N = 40 

Item 

1. At our school, important reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact 
with the curriculum. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller reading_ 
groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than other 
ways of teaching. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese2nse 

3.7 

3.0 

3.6 

3.0 

3.4 

2.7 

1.9 

2.5 

3.0 

2.5 

Strongly 
Disagree 

(1) 

N % 

2.5% 

2 5 .1 

2 5.3 

4 12.9 

12 33.3 

4 28.6 

2 5.7 

3 7.9 

Scale 

Disagree 
(2) 

N % 

2.5% 

5 12.8 

6 15.8 

4. 10.5 

7 22.6 

18 50.0 

2 14.3 

8 22.9 

17 44.7 

N 

Agree 
(3) 

% 

9 22~5% 

24 61.5 

16 40.0 

21 55.3 

14 36.8 

14 45.2 

4 11.1 

5 35.7 

13 37 .1 

15 39.5 

Strongly 
Agree 

(4) 
N % 

29 72.5% 

8 20.5 

24 60.0 

9 23.7 

20 52.6 

6 19.4 

2 5.6 

3 21.4 

12 34.3 

3 7.9 

I 
N 
U1 
I 



Table 2.17 - (cont'd) 

MINNETONKA: TEACHER OPINIONS 
N = 40 

Item 

*11. There is a shortage of appropriate resources for students who fail 
to reach the criterion after an initial presentation of the lesson. 

12. Reports produced through the coop.1ter management system make it 
easy to monitor student progress in reading. 

13. Since parents can readily follow their child's progress in 
reading, I can focus on other important issues during parent-teacher 
conferences. 

14. Since our school adopted the cooµJter management system, teachers 
can devote more time in classroom instruction. 

*15. The CooµJter management system detracts from the teaching of reading. 

16. Clear guidelines have been established for matching assessment 
information with alternative teaching strategies. 

17. The cooµJter management system reports provide excellent feedback 
for parents. 

18. A conmon coomitment by the Board, acininistration, and teachers to 
the mastery learning program has helped to ensure its success. 

*19. The usefulness of the mastery learning program varies depending on 
the child's ability. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese,onse 

2.6 

2.6 

2. 1 

2. 1 

2. 1 

2.3 

2.2 

2.9 

2.5 

Strongly 
Disagree 

(1) 
N X 

-% 

2 13.3 

11 28.2 

4 28.6 

4 26.7 

4 10.8 

3 23.1 

2.7 

Scale 

Disagree 
(2) 

N % 

22 55.0% 

4 26.7 

17 43.6 

4 28.6 

7 46.7 

24 64.9 

5 38.5 

7 18.9 

21 56.8 

N 

Agree 
(3) 

% 

14 35.0% 

7 46.7 

9 23.1 

6 42.9 

3 20.0 

4 10.8 

4 30.8 

28 75.7 

10 27.0 

Strongly 
Agree 

(4) 

N X 

4 10.0% 

2 13.3 

2 5. 1 

6.7 

5 13.5 

7.7 

2 5.4 

5 13.5 

I 
N 
O'I 
I 



Table 2.17 - (cont'd) 

MINNETONKA: TEACHER OPINIONS 
N = 40 

Item 

20. Reading instruction in our school has been significantly iq,roved 
through adoption of the ·mastery learning approach. 

21. I can docllllent positive change in the reading ability of students 
since the mastery learning program was adopted. 

22. The coq,uter management system has helped to individualize instruction. 

23. I experience more satisfaction in my job as a teacher since the 
mastery learning program was adopted. 

24. I feel more confident in my ability to teach reading since the mastery 
learning program was adopted. 

25. Most teachers like the COq>Uter management system. 

26. The mastery learning approach has broadened my definition of what 
it means to teach reading. 

27. Clearly defined objectives ensure that the same curriculum is adopted 
by all elementary grade reading teachers. 

*28. Work and time requirements involved in curriculum development, make 
mastery learning unfeasible in the long run. 

29. The instructional practices utilized in mastery learning can be used 
to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Mean 
Res,eonse 

2.7 

2.8 

2.2 

2.5 

2.7 

1. 7 

2.5 

2.9 

2.0 

3.0 

Strongly 
Disagree 

(1) 

N % 

6 16.2% 

4 12.1 

2 16.7 

3 9.4 

2 5.7 

6 46.2 

5 13.9 

3 7.9 

6 17.1 

Scale 

Disagree 
(2) 

N % 

6 16.2% 

8 24.2 

7 58.3 

14 43.8 

12 34.3 

5 38.5 

11 30.6 

7 18.4 

22 62.9 

3 7.9 

N 

Agree 
(3) 

% 

18 48.6% 

13 39.4 

2 16.7 

10 31.3 

15 42.9 

2 15.4 

17 47 .2 

18 47.4 

7 20.0 

30 78.9 

Strongly 
Agree 

(4) 

N % 

7 18.9% 

8 24.2 

8.3 

5 15.6 

6 17.1 

3 8.3 

10 26.3 

5 13.2 

I 
N 
---..J 
I 



30. 

31. 

32. 

33. 

34. 

35. 

36. 

37. 

Table 2.17 - (cont'd} 

MINNETONKA: TEACHER OPINIONS 
N = 40 

Strongly 
Disagree 

Mean (1) 

I tern -----·--·-~-
Response N % 

lnservice related to the mastery learning program has improved my 2.5 7 20.0% 
skills in teaching reading. 

High quality materials for enrichment and extension activities 2.7 5 13.9 
are provided for students who have demonstrated a mastery of a 
specific skill. 

The computer management system reports provide excellent feedback 1.9 7 50.0 
for students. 

There are high quality materials available for re-teaching 2.0 10 27.8 
activities for students not mastering a specific skill after 
initial presentation. 

Teachers spend less time in the recordkeeping process in mastery 2.2 7 19.4 
learning than in a conventional classroom. 

The administration in the district is supportive of the mastery 3.3 
learning program. 

The mastery learning program in this school district has been 2.9 4 11.1 
effectively and efficiently implemented. 

Regular meetings are conducted to plan and keep people informed 2.2 13 34.2 
in regard to the project. 

*High mean response indicates an unfavorable finding. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

10 28.6% 10 28.6% 8 22.9% 

8 22.2 16 44.4 7 19.4 

3 21.4 2 14.3 2 14.3 I 
N 
CX) 
I 

17 47.2 9 25.0 

17 47.2 10 27.8 2 5.6 

2 5.4 21 56.8 14 37.8 

7 19.4 14 38.9 11 30.6 

8 21.1 15 39.5 2 5.3 
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Table 2.18 presents the data pertaining to classes, workshops, 
and inservice training taken by Minnetonka teachers related to mastery 
learning. Many of the teachers have been involved with a variety 
of training experiences. Almost half of the teachers responding had 
received training in i.nst.ructional. teclmiques/strategies for reading .. 
About one-fourth have had training with extensions1 mastery learning 
J:'J.OgZam goals, objectives, and definition1 and mastery learning 
p?.'UgZdlbS in Other districts. 



-30-

Table 2.18 

MINNE'lUNlQ\: 

N = 40 

Inservioe Training N 

DeVeloping objectives 6 15.0% 

writing test itans 2 5.0 

ceq,uter management system 3 7.5 

Mastery learning piogza 9 22.5 
goals, objectives, definition 

Instructional techniques/strategies 18 45.0 
related to reading 

correctives developnent and/or use 7 17.5 

Extensions developnent and/or use 10 25.0 

Mastery learning 11zog1ams in otbar 12 30.0 
districts 

correlating resources to objectives 4 10.0 

•Percentages do not add to 100% due to multiple responses. 
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2. 3 Jl)Pla'NB 

2.3.1 Parent survey 

Dem.:>giaphic data obtained f:mn the 134 Hopkins pa.rent 
respondents is presented in Table 2 .19. This data again shows the 
pa.ttem of the sutu:rb=-n schools, of a higher level of education on 
the part of the parents and fewer children per family in school. 

Table 2. 20 shows Hopkins pa.rents' involvanent in various 
aspects of the school reading piugiam. A high percentage of respomi ng 
pa.rents work with their child to CClll)lete banework assignnents and 
attend cx,nferences with their child's reading teacher. over one­
quarter of this group of pa.rents work as volunteer aides. 

Responses to the opinion itans are contained in Table 2.21. 
With one exception, 65% or :better of this group of Hopkins pa.rents 
agreed with all the survey statements, with means ranging f:mn 2. 9 
to 3.6. On several itans the Hopkins pa.rents bad the highest mean 
response of arJ¥ school district, which also reflects this pattern of 
hearty agreement on the survey itans. Just aver half of the pa.rents 
resp:mding (54.6%) disagreed with Item 10, in which it was stated that 
they have bad more ocmtact with their child's teacher since the mastery 
learning pzogiam was iq;,lanented. 

Items 1, 7, a, 14, 17, 23, and 24 received means of 3.5 or 3.6 
indicating very strong agreement by respondents. These itans, plus 
Items 3, 13, 18, 20, 21, and 22, were all agreed wi~ by aver 90% of 
the respondents. These statements reflect the parent'~ high overall 
interest and involvement in their child's reading pmgress as well as 
the perception that their child enjoys reading and reads regularly. 
They agree that the school's reading pxogiam seeks to stimulate a 
desire to read among all students and feel that the school keeps than 
infoi:med as to their child's reading p:rogress. Ninety-one percent 
believe that the mastery learning program bas significantly i.Jll,:roved 
reading instruction in their school. 

2.3.2 Student survey 

The student survey was actninistered. to 516 Hopkins elanentary 
school students. Table 2.22 shows their distril:,ution by grade lwel, 
while Table 2.23 presents their responses to the survey itans. 

students responded positively to most of the survey itans. 
Itans 1, 2, 3, 5, 14, and 17 all received 90% or :better agreement 
f:mn students, indicating that these students like to read, read well, 
read at bane, know what to do in reading class, think reeding well 
is inp)rtant, and think that their readiD;J class is not too bard. 
Hopkins students bad the highest percentage of ''DO'' responses, of all 
the schools, to four items for which ''nO'' was the favorable response: 
''There are too many tests in Uf'f readiD;J class," ''My reading class is 
boring," "I avoid students who don't read well," and ''My reading class 
is too easy." They also bad the highest percentage of ''DOs'' (41.6%) 
to the item ''My friends all read well." 



Mother 

Father 
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Table 2.19 

K>PlCl.NS: PARENr SORvEx - DEHJGRM'IIIC DJ..TA 

H = 134 

8th Grade or r.ss 
H % 

1 o.a 

IAwel of Fo:t:mal. Education 

BB Diplana 
N % 

34 26.0% 

32 25.0 

COllega 
N % 

86 65.6% 

64 so.o 

Masters 
N % 

11 8.4% 

26 20.3 

Nllnber of Children in SChool N % 

1 45 34.1% 

2 69 52.3 

3 14 10.6 

4 1 o.a 

5 2 1.s 

6+ 1 o.a 

Ph.D. 
N % 

-% 

5 3.9 
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Table 2.20 

ll)PICINB: PARENr SURVEY 

DNOLVEMENl' W1'm SCIIX>L RDI>Im PROGRAM 

H = 134 

Involvement 

Work with Drf child to oanplete banework assignments. 

Attend conferences with Drf child's reading teacher. 

Attend meetings or worksbct)s related to the mastery 
learning reading ~wg:ca. 

Observe children during reading instruction. 

SUpervise students at schcol while they work on assignments. 

Help to develop or organize curricultlD/resource materials. 

work as a volunteer aide. 

work as a paid instructional aide. 

Provide clasm:oan instruction. 

Provide input in decision making and policy. 

Participate th:ro1¥Jh a Parent Mvisory ccmni.ttee. 

*Percentages do not add to 100% due to multiple responses. 

N 

124 92.5% 

110 82.1 

11 8.2 

20 14.9 

9 6.7 

10 7.5 

38 28.4 

2 1.5 

4 3.0 

6 4.5 

12 9.0 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

Item 

It is easy for me to follow my child's progress in reading. 

Reports produced through the Coq>Uter management system were 
discussed during parent-teacher conferences. 

Table 2.21 

HOPKINS: PARENT OPINIONS 
N = 134 

Mean 

Bese2.!J§e 

3.5 

3.3 

I am regularly informed of the number and percentage of objectives 3.4 
my child attains in reading. 

I am in regular contact with my child's teacher/teachers about 3.2 
his/her reading. 

Materials are made available that I can use at home to help my 3.0 
child read. 

Since the mastery learning program was started, I feel more 2.9 
involved in my child's reading. 

I read stories to my child at home. 3.6 

I talk with my child about the stories we read. 3.5 

I encourage my children to make up their own stories. 3.2 

I have more contact with my child's teacher/teachers since the 2.5 
mastery learning program was implemented. 

Someone at the school has explained why my child was placed at 3.2 
their current level in reading. 

I understand how reading is taught in the mastery learning reading 3. 1 
program. 

Strongly 
Disagree 

(1) 

N % 

-% 

3 2.4 

1 0.8 

2 1.8 

2 2.1 

2 2.3 

2 2.3 

3 2.4 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

2 1.5% 68 51.5% 62 47.0% 

12 9.7 56 45.2 53 42.7 

5 3.8 64 48.9 62 47.3 

I 

15 12.0 72 57.6 37 29.6 w 
.J::::. 
I 

24 21.4 58 51.8 28 25.0 

28 29.5 47 49.5 18 18.9 

3 2.3 43 32.8 85 64.9 

3 2.3 54 41.5 73 54.5 

15 11.5 70 53.8 45 34.6 

45 52.3 31 36.0 8 9.3 

20 15.4 59 45.4 48 36.9 

22 17.6 65 52.0 35 28.0 



13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

Table 2.21 - (cont'd) 

HOPKINS: PARENT OPINIONS 
N = 134 

Mean 
Item Rese2nse 

Reports produced through the computer management system make it 3.3 
easy to monitor my child's progress in reading. 

I carefully follow my child's progress in reading. 3.5 

Through the computer management reports, I have been more aware 3.2 
of my child's reading skills. 

If my child masters all the objectives identified in the computer 3.0 
management report, then the instructional program is appropriate. 

An objective of the reading program at our school is to stimulate 3.5 
a desire to read on the part of every child. 

I talk with my child about his/her reading assignments. 3.3 

If my child is not reading at a level I find acceptable, I increase 2.9 
the amount of time my child works on reading at home. 

I limit the amount of time my child spends watching TV. 3.3 

Teachers know what interests my child. 3.2 

Reading instruction in our school has been significantly improved 3.1 
through adoption of the mastery learning approach. 

My child enjoys reading. 3.6 

My child reads library books on a regular basis. 3.6 

Strongly 
Disagree 

(1) 

N % 

-% 

1 0.8 

1 0.8 

2 2.0 

1 0.8 

1 0.8 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

9 7.3% 69 55.6% 46 37.1% 

3 2.3 64 49.6 62 48.1 

14 10.9 66 51.2 48 37.2 

I 

18 15.0 83 69.2 18 15.0 w 
u, 
I 

2 1.6 53 42.1 71 56.3 

5 3.9 76 59.8 46 36.2 

28 27.5 53 52.0 19 18.6 

8 6.3 74 58.7 43 34.1 

6 5 .1 80 68.4 31 26.5 

7 9.1 55 71.4 15 19.5 

44 34.1 84 65.1 

'5 3.8 47 35.9 79 60.3 



1. 

2. 
3. 
4. 

* 5. 
6. 
7. 

* 8. 
* 9. 

10. 
11. 

*12. 
*13. 

14. 
15. 
16. 
17. 

Table 2.22 
HOPKINS: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 516 

Grade N X 

99 19.7% 
2 196 39.0 
3 163 32.5 
4 35 7.0 
5 3 0.6 
6 6 1.2 

Table 2.23 
HOPKINS: STUDENT SURVEY 

N = 516 

Yes 
Item N X 

I like to read. 476 93.9X 
I read well. 463 91.1 
I read at home. 456 90.1 
In reading class, someone is always there to help me. 440 87.5 
My reading class is too hard. 42 8.4 
My reading class is fun. 447 88.9 
I know how well I am doing in reading. 393 78.0 
There are too many tests in my reading class. 53 10.5 
Hy reading class is boring. 72 14.4 
I know how well other students can read. 305 61.4 
Hy friends all read well. 294 58.4 
I avoid students who don't read well. 63 12.6 
My reading class is too easy. 170 33.9 
I know what I am supposed to do in my reading class. 470 93.8 
I read library books more often than last year. 413 82.3 
I know what I need to work on in reading. 446 88.8 
Reading well is important. 463 95.9 

*High percentage of "yes" responses i ndi cat es an unfavor,1 : inding. 

I 
w 
0) 

In Between No I 

N X N X 

2 0.4X 29 5.7% 
2 0.4 43 8.5 

50 9.9 
63 12.5 

4 0.8 455 90.8 
1 0.2 55 10.9 

111 22.0 
450 89.5 
427 85.6 
192 38.6 
209 41.6 
437 87.4 

2 0.4 329 65.7 
31 6.2 

1 0.2 88 17.5 
56 11.2 
20 4. 1 
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2. 3. 3 Teacher survey 

Table 2.24 presents the distribution of H0plrins teacben in 
the survey by grade 18Y'8l (s) of instruction. With 111 teachers 
ccq,leting the survey, Hopkins teachers constitute 40% of the anti.re 
921111>le of teacher survey respoMeDts. Included among the respcmdents 
are at least 29 fifth and sixth grade teachers, reflecting' B0p1tins1 

use of mastery learnin; tecb!rl'}USS in the inteJ:rnero.ate grades, as 
well as in the primary grades. 

The Hopkins tea.chers are exceptionally.experienced, as Table 
2.2s shows. over 90% have more than ten years of experience; over 
three-fourths of the respondents have taught for more than fifteen 
years. Yet all those responding have fewer than five years' experience 
with mastery learnin;. 

The Hopkins teac:hers gave highly positive responses to all cut 
one of the 37 opinion itans (see Table 2.26), reflecting' their 
enthusiasm. for the mastery learnin; 1:1rug1am. Itan 7 was the one 
exception; opinion was divided as to whether using the mastery 
learnin; pzog:cam has resulted in smaller reading g:coups. 

Hopkins teachers unaniJD01.1Sly agreed with Itans 1, 2, 4, 35, and 
36, while all l:Jut one respondent agreed to Itans 3, a, 9, and 18, 
findin]s which are especially ranarkable considering the saDl)le size. 
They reflect the teachers' satisfaction with the way in which the 
mastery learnin; pn,g:cam has been inl>lemented in their district. 
These itans are: 

1. At our school, iq;,ortant reading skills have been sta~ as 
measurable objectives. 

2. Objectives pl.'0pOS8d for inclusion in our reading pn>g:ca were 
critically eYaluated. 

3. Objectives shauld be identified before the students interact 
with the cur:riculun. 

4. SUfficient time was devoted to the identification of measurable 
objectives. 

a. The canputer management system reports provide excellct 
feedback for teachers. 

9. correctives and extensions are in place l:>efore students begin 
specific units. 

18. A OCA•i•-Jll camnitment by the Board, administration, and teachers 
to the mastery learnin; p:cog:cam has helped to ensure its success. 

35. The adrnini~tion in the district is supportive of the mastery 
lea.rmD'J prog:cam. 

36. The mastery learnin; pwg:ca in this school district bas been 
effectively and efficiently inl>lemented. 

Table 2.27 shows the training of the teachers in aspects of 
mastery learnin;. OV'er half of those respondiiq have trained in the 
canputer management system, mastery learnin; p?.03:tam goals, objectives, 
and definition, and instructional techniques/strategies related to • 
reading. A substantial JJ1l1lber have also studied the deY'elopnent and/or 
use of correctives and extensions, and the correlating. of resources to 
objectives. 
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Table 2.24 

lllPICINB: 'J"PafEP SURVEY 

GRADELEVELPRF.SENl'LY~ 

N = 111 

Grade Level N % 

1 12 13.3% 

2 7 7.8 

3 5 5.6 

4 7 7.8 

5 5 5.6 

6 6 6.7 

K-6 6 6.7 

1 - 2 4 4.4 

2 - 3 4 4.4 

3 - 4 15 16.7 

5 - 6 18 20.0 

3 - 6 l 1.1 



Years 
Experience 

Nlllber As 
Of Teacher 
Years N % 

1 - 5 -% 

6 - 10 3 2.7 
11 - 15 17 15.3 
16 - 20 45 40.5 
21+ 40 36.0 
0 or Blank 6 5.4 

Highest Degree Earned 
Bachelors 
Masters 
Blank 

Major 
Elementary Education 
Reading 
Educational Administration 
Educational Psychology 
Curriculum & Instruction 
Psychology/Counseling 
Special Education 
Blank 

Table 2.25 
HOPKINS: TEACHER SURVEY - DEMOGRAPHIC DATA 

N = 111 

Years 
Years In Years Teaching 
District In Grade Reading 
N % N % N % 

2 1.8% 26 23.4% 2 1.8% 
12 10.8 23 20.7 8 7.2 
14 12.6 13 11.7 16 14.4 
51 45.9 19 17.1 42 37.8 
25 22.5 11 9.9 33 29.7 
7 6.3 19 17.1 10 9.0 

N % 
71 64.0% 
26 23.4 
14 12.6 

N % 

76 68.5% 
2 1.8 
1 0.9 
1 0.9 
1 0.9 
1 0.9 
4 3.6 

25 22.5 

Years Years 
Experience Experience 
With With 
Differentiated Mastery 
Staffing Learning 

N % N % 

-% 106 95.5% 

0.9 
3 2.7 
1 0.9 

106 95.5 5 4.5 

I 
w 
l.O 
I 



Table 2.26 

HOPKINS: TEACHER OPINIONS 
N = 111 

Item 

1. At our school, iq>ortant reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact 
with the curriculLID. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller reading 
groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

Mean 
Rese2.nse 

3.9 

3.7 

3.6 

3.8, 

3.8 

3.4 

2.5 

3.8 

3.6 

Strongly 
Disagree 

(1) 

N % 

-% 

2 1.9 

10 9.8 

0.9 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

1. 7 45 40.9 

*High mean response indicates an unfavorable finding. 

Scale 

Disagree 
(2) 

N % 

-% 

0.9 

2 1.8 

3 2.8 

40 39.2 

0.9 

51 46.4 

N 

Agree 
(3) 

% 

12 10.9% 

32 28.8 

45 41.3 

19 17. 1 

23 20.9 

55 50.9 

41 40.2 

17 15 .3 

42 39.3 

11 10.0 

Strongly 
Agree 

(4) 

N % 

98 89.1% 

79 71.2 

63 57.8 

92 82.9 

85 77.3 

48 44.4 

11 10.8 

93 83.8 

64 59.8 

3 2.7 

I 
+::> 
0 
I 



Table 2.26 - (cont'd) 

HOPKINS: TEACHER OPINIONS 
N = 111 

Item 

*11. There is a shortage of appropriate resources for students who 
fail to reach the criterion after an initial presentation of the 
lesson. 

12. Reports produced through the computer management system make it 
easy to monitor student progress in reading. 

13. Since parents can readily follow their child's progress in 
reading, I can focus on other important jssues during parent-teacher 
conferences. 

14. Since our school adopted the computer management system, teachers can 
devote more time in classroom instruction. 

*15. The computer management system detracts from the teaching of reading. 

16. Clear guidelines have been established for matching assessment 
information with alternative teaching strategies. 

17. The computer management system reports provide excellent feedback 
for parents. 

18. A common commitment by the Board, administration, and teachers to the 
mastery learning program has helped to ensure its success. 

*19. The usefu~ness of the mastery learning program varies depending on 
the child's ability. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.122.nse 

2.0 

3.7 

3.0 

3.2 

1.4 

3.0 

3.6 

3.7 

2.1 

Strongly 
Disagree 

(1) 

N % 

33 29.7% 

0.9 

0.9 

66 60.6 

0.9 

0.9 

26 23.6 

Scale 

Disagree 
(2) 

N % 

54 48.6% 

2 0.9 

28 25.5 

12 11.0 

40 36.7 

22 20.6 

0.9 

0.9 

51 46.4 

N 

Agree 
(3) 

% 

20 18.0% 

26 23.4 

52 47.3 

62 56.9 

0.9 

64 59.8 

35 31.5 

28 25.2 

31 28.2 

Strongly 
Agree 

(4) 

N % 

4 3.6% 

84 75.7 

29 26.4 

34 31.2 

2 1.8 

20 18. 7 

74 66.7 

82 73.9 

2 1.8 

I 
+:> 
~ 

I 



20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

Table 2.26 - (cont'd) 

HOPKINS: TEACHER OPINIONS 
N = 111 

Mean 
Item Response 

Reading instruction in our school has been significantly in.,roved 3.2 
through adoption of the mastery learning approach. 

I can docunent positive change in the reading ability of students 3.0 
since the mastery learning program was adopted. 

The computer management system has helped to individualize instruction. 3.4 

I experience more satisfaction in my job as a teacher since the 3.1 
mastery learning program was adopted. 

I feel more confident in my ability to teach reading since the 2.9 
mastery learning program was adopted. 

Most teachers like the computer management system. 3.4 

The mastery learning approach has broadened my definition of what 2.9 
it means to teach reading. 

Clearly defined objectives ensure that the same curriculun is adopted 3.5 
by all elementary grade reading teachers. 

Strongly 
Disagree 

( 1) 
N X 

-% 

2 2.0 

2 2.0 

4 4.0 

1 0.9 

*28. York and time requirements involved in curriculum develoµnent, make 1.5 62 56.9 
mastery learning unfeasible in the long run. 

29. The instructional practices utilized in mastery learning can be used 3.2 1 0.9 
to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N X N % N % 

12 11.1% 61 56.5% 35 32.4% 

17 17.2 55 55.6 25 25.3 

5 4.7 58 54.2 44 41.1 

I 

13 13.3 60 61.2 25 25.5 ..,::. 
N 
I 

25 25.0 55 55.0 18 18.0 

4 3.8 52 49.1 50 47.2 

25 24.8 53 52.5 19 18.8 

2 1.9 44 41.1 60 56.1 

44 40.4 2 1.8 1 0.9 

8 7.5 65 60.7 33 30.8 



30. 

31. 

32. 

·33_ 

34. 

35. 

36. 

37. 

Table 2.26 - (cont'd) 

HOPKINS: TEACHER OPINIONS 
N = 111 

Mean 
Item Response 

Inservice related to the mastery learning program has improved 3.1 
my skills in teaching reading. 

High quality materials for enrichment and extension activities 3.3 
are provided for students who have demonstrated a mastery of a 
specific skill. 

The computer management system reports provide excellent feedback 3.5 
for students. 

There are high quality materials available for re-teaching 3.0 
activities for students not mastering a specific skill after 
initial presentation. 

Teachers spend less time in the recordkeeping proc.ess in mastery 3.5 
learning than in a conventional classroom. 

The administration in the district is supportive of the mastery 3.8 
learning program. 

The mastery learning program in this school district has been 3.8 
effectively and efficiently implemented. 

Regular meetings are conducted to plan and keep people informed in 3.4 
regard to the project. 

*High mean response indicates an unfavorable finding. 

Strongly 
Disagree 

(1) 
N % 

2 1.9% 

2 1.9 

2 1.9 

1 0.9 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N '% 

13 12.5% 59 56.7% 30 28.8% 

9 8.5 55 51.9 40 37.7 

2 1.9 45 41.7 59 54.6 I 
.J::-
w 
I 

22 20.2 60 55.0 26 23.9 

7 6.4 41 37.6 61 56.0 

20 18.3 89 81.7 ' 

25 23.1 83 76.9 

6 5.6 54 50.5 47 43.9 
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Table 2.21 

Jl)PICINS: TDCBER SURvE~ - INSERVICE DATA 

II= 111 

IDSerVice Training N 

DeV'eloping objectives 5 

writiD;J test itans 6 

~ mmmgement systan 57 

Mastm:y learning prog1a 59 
goals, objectives, definition 

lnStructional teclmiques/strategies 59 
related to reading 

correctives &Nel.cpnent and/or use 36 

Extensions &Nelopnant and/or use 48 

Mastm:y leam:i.D;J pzcgrams in other 13 
districts 

correJ.atiD;J resources to objectives 39 

4.5% 

5.4 

51.3 

53.2 

53~2 

32.4 

43.2 

11.7 

35.1 

*Percantages do not add to 100% due to multiple responses. 
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2.41ClNl'(Di!ERY 

2.4.1 Parent SUrvey 

Dem..>gzaphic data obtained f:mn. the 189 Montganery respcmden:t-.s 
is presented in Table 2.2s. Less than 25% of these parents have had 
college education, as 0C:lll)&r8d to nearly 75% in Hopkins and Minnetonka. 

Table 2.29 details the involvanent of Montganery parents in 
various aspects of the school reading p:wgzam. Nearly all of the 
parents responding work with their c:bild to OClll)lete bcmaw0rk 
assigments, and most attend conferences with their child's reading 
teacher. Almost half of those respondi:rq attend meetings or workshops 
related to the mastery lea.rning reading progzam. Montganery parents 
rated lowest in supervisiD;J students at school and wo~ as voltmteer 
aides. 

Responses to the opinion itans are listed in Table 2.30. OYerall, 
Montganery parents responded positively to the survey itans, with most 
means exceediiq 2.s. HoweV'er, 54% of parents responding disagreed with 
Itan 10, regarding inc:reased contact with their child's teachers since 
iJll,lementation of the mastery lea.rning p:rogzam. 

over 90% of parents responding agreed with Itans 1, 7, s, 14, 17, 
18, 22, 23, and 24, with means of 3.2 or better. These parents follow 
their child's pmgress in reading and participate with than in reading 
activities. They agree that the reading progzam at their school.seeks 
to stimulate a desire to read on the part of f!NerJ c:bild, and that the 
reading piogzam has llll)l."OV8cl significantly thl:0ugh adoption of the 
mastery learning pi.ogzam. They perceive that their child enjoys 
reading and reads limary books regularly. 

2. 4. 2 student SUrvey 

Tables 2.31 and 2.32 give the grade level distril:ution and survey 
responses of the 205 Montganery elementary school respondents. 

students reponded positively to most of the survey itans. over 
85% of students agreed to Itans 1, 2, 3 1 4 1 6, 14, and 17. These 
students like to read, read well, and read at bane. They agree that 
there is always help available in reading class and that reading class 
is tun. They know their responsil:>ilities in.reading class and believe 
reading well is inp)rtant. In addition, over 85% answered ''DO'' to the 
itans ''My reading class is too bard'• and "There are too many tests in 
my reading class." 

one survey itan received a split response. JUst over half of 
the students (55.9%) believe that their reading class is too easy, 
while the renaining students (44.1%) do not agree with this. 

The only item which received an \Dlfavorable response f:mn. the 
majority of Montganery students was Item 13, "My reading class is too 
easy," to which 55.9% answered nyes.n 



Mother 
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Tabla 2.2a 

~: PAREN1' SUkvEx - DDllGRJ\PBIC mTA 

N = 189 

8th Grade or Less 
N % 

7 3.8% 

14 a.o 

Lffel of Fomal :Education 

BS Diplana 
N % 

140 75.7% 

120 68.2 

COllege 
N % 

37 20.0% 

41 23.3 

Masters 
N % 

1 0.5% 

Number of Children in SChool N % 

1 60 32.1% 

2 72 38.S 

3 39 20.9 

4 11 5.9 

5 2 1.1 

6+ 3 1.6 

Ph.D. 
N % 

-% 

1 0.6 
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Table 2.29 

~: PARENr SORvEY 

INVOLV!HENI' WITH SCIIX)L RDDDG PR:>GRAM 

H = 189 

Involvement 

work with 11.¥ child to canplete banew0rk assigments. 

Attend ~erences with 11.¥ c:hild1 S reading teacher. 

Attend meetings or 'W0rksbcps related to the mastery 
learning reading pit>gi:a. 

amerve children during reading instruction. 

SUpervise students at school while they 'W0rk on assigmnents. 

Help to develop or oi:ganize curriculm/resource materials. 

work as a vol,mteer aide. 

work as a paid instructional ~de. 

Provide classrcan instruction. 

Provide input in decision making and policy. 

Participate thr0u;h a Parent .Mvisory CCIIIDittee. 

•Percentages d0 not add to 100% due to multiple responses. 

N 

184 97.4% 

152 80.4 

93 49.2 

73 38.6 

g 4.8 

8 4.2 

7 3.7 

4 2.1 

2 1.1 

4 2.1 

8 4.2 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

Table 2.30 

MONTGOMERY: PARENT OPINIONS 
N = 189 

Strongly 
Disagree 

Mean (1) 

Item -- -- ----- --
Response N % 

It is easy for me to follow my child's progress in reading. 3.3 -% 

Reports produced through the COIT{XJter management system were 2.8 7 4.9 
discussed during parent-teacher conferences. 

I am regularly informed of the number and percentage of objectives 3.0 3 1.9 
my child attains in reading. 

I am in regular contact with my child's teacher/teachers about 3.0 2 1.2 
his/her reading. 

Materials are made available that I can use at home to help my child 3.0 2 1.2 
read. 

Since the mastery learning program was started, I feel more involved 3.0 3 1.9 
in my child's reading. 

I read stories to my child at home. 3.3 1 0.5 

I talk with my child about the stories we read. 3.2 1 0.5 

I encourage my children to make up their own stories. 2.9 3 1.7 

I have more contact with my child's teacher/teachers since the 2.5 5 3.6 
mastery learning program was implemented. 

Someone at the school has explained why my child was placed at their 2.9 7 4.4 
current level in reading. 

I understand how reading is taught in the mastery learning reading 3.0 3 1. 7 
program. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

8 4.7% 105 61.4% 58 33.9% 

36 25.0 75 53.5 24 16.7 

25 15.7 101 63.5 30 18.9 

I 

26 15.9 107 65.2 29 17.7 
..p. 
(X) 
I 

26 15.8 104 63.0 33 20.0 

33 21.0 88 56.1 33 21.0 

8 4.4 110 60.4 63 34.6 

12 6.6 120 65.9 49 26.9 

30 17.2 118 67.8 23 13.2 

70 50.4 54 38.8 10 7.2 

25 15.6 106 66.2 22 13.7 

29 16.8 112 64.7 29 16.8 



Table 2.30 - (cont'd) 

MONTGOMERY: PARENT OPINIONS 
N = 189 

Item 

13. Reports produced through the computer management system make it 
easier to monitor my child's progress in reading. 

14. I carefully follow my child's progress in reading. 

15. Through the computer management reports, I have become more aware 
of my child's reading skills. 

16. If my child masters all the objectives identified in the computer 
management report, then the instructional program is appropriate. 

17. An objective of the reading program at our school is to stimulate a 
desire to read on the part of every child. 

18. I talk with my child about his/her reading assignments. 

19. If my child is not reading at a level I find acceptable, 
the amount of time my child works on reading at home. 

20. I limit the amount of time my child spends watching TV. 

21. Teachers know what interests my child. 

increase 

22. Reading instruction in our school has been significantly improved 
through adoption of the mastery learning approach. 

23. My child enjoys reading. 

24. Hy child reads library books on a regular basis. 

Mean 
ResEQ_nse 

3.0 

3.2 

2.9 

3.0 

3.3 

3.2 

2.9 

3.0 

2.9 

3.3 

3.4 

3.4 

Strongly 
Disagree 

(1) 

N % 

4 2.5% 

5 3.3 

3 1.9 

3 1.9 

0.6 

0.6 

0.7 

0.6 

Scale 

Disagree 
(2) 

N % 

29 18.4% 

13 7.6 

28 18.3 

23 14.8 

3 1.7 

12 6.9 

38 23.8 

22 12.2 

30 18. 1 

6 4.0 

9 5.0 

14 8.0 

N 

Agree 
(3) 

% 

94 59.5% 
..,.. 

115 66.9 

98 64.1 

105 67.7 

119 68.4 

120 68.6 

93 58.1 

131 72.8 

117 70.5 

93 62.4 

87 48.6 

85 48.9 

Strongly 
Agree 

(4) 

N % 

31 19.6% 

44 25.6 

22 14.4 

24 15.5 

52 29.9 

43 24.6 

26 16.2 

26 14.4 

18 10.8 

49 32.9 

82 45.8 

75 43. 1 

I 
+'> 
\D 
I 



1. 

2. 
3. 
4. 

* 5. 
6. 
7. 

* 8. 
* 9. 
10. 
11. 

*12. 
*13. 

14. 
15. 
16. 
17. 

Table 2.31 
MONTGOMERY: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 205 

Grade 

1 

2 

3 

N 

80 
67 
58 

Table 2.32 

X 

39.0X 
32.7 
28.3 

MONTGOMERY: STUDENT SURVEY 
N = 205 

Item N 

I like to read. 182 
I read well. 175 
I read at home. 174 
In reading class, someone is always there to help me. 180 
My reading class is too hard. 29 
My reading class is fun. 174 
I know how well I am doing in reading. 163 
There are too many tests in my reading class. 30 
My reading class is boring. 50 
I know how well other students can read. 164 
My friends all read well. 161 
I avoid students who don't read well. 57 
My reading class is too easy. 113 
I know what I am supposed to do in my reading class. 182 
I read library books more often than last year. 163 
I know what I need to work on in reading. 169 
Reading well is important. 192 

Yes 
X 

89.?X 
85.8 
85.7 
89.6 
14.S 
86.1 
79.9 
14.8 
24.6 
80.4 
79.7 
28.2 
55.9 
90.1 
80.7 
84.1 
96.5 

*High percentage of "yes" responses indicates an unfavorable finding. 

In Between No 
N X N X I 

U1 
0 

-x 21 10.3X I 

29 14.2 
29 14.3 
21 10.4 

171 85.5 
28 13.9 
41 20.1 

173 85.2 
153 75.4 
40 19.6 
41 20.3 

145 71.8 
89 44.1 
20 9.9 
39 19.3 
32 15.9 

7 3.5 
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2.4.3 Teacher SUrvey 

The teacher survey was administered to 12 Mont:ganery teachers, 
including three teachers each of Jd.ndmgarten, first, second, and 
third grades, as sbown in Table 2. 33. 

Table 2.34 sbaws the experience of the Mont:ganery teacherq. 
While most have sevaral years of teaching experience, all report that 
they have had only one year of experience with the mastery learniiq 
approach. 

Responses to the opinion itans in Table 2.35 indicates that 
the Mont:ganery teachers were very pleased with the mastery learniiq 
pr<JY.ta. Itans 1, 2, 3, 4, 5, 6, a, 11, 20, 23, 25, 29, 35, 36, and 
37 met with unaniDPJS agreement, while several other itans were only 
one person short of unanirni ty. These itans relate to: inl>lementing 
carefully planned, measurable objectives; initial assessments of 
student skills; the oooperation of all district personnel. in 
effectively inl>lementing the p:wg:cam, and the effectiveness of the 
0Cllp1ter managanent systan for various tasks, including pi:oviding 
excel 1 ent feedback to teachers, parents, and students. All the 
respondents "agree'' or 11st.tongly agree'' that they experience more 
satisfaction in teacbi ng since the mastery learniiq p%09.tam was 
adopted, and all but one feel.more confident in teaching reading 
since using the mastery learniiq approach. 

Itans which received lower ratin;s include Itans 7, 10, and 13. 
Several teachers do not agree that the mastery learniiq pn:,g1.am has 
resulted in smaller reading gi:oups; more than balf of the respondents 
feel that mastery learniiq requires more teacher preparation time tban 
other teaching JD0dels; opinion is divided as to parents' ability to 
follow their children's pJ:Oqress in reading. 

All twelve of the Montganei:y teachers have had training in the 
mastery learniiq progi:a goals, objectives, and definition. Nine have 
received sane fo:m of training in instructional tecbnic,:,.es/strategies 
related to reading, and ten had received training in correlating 
resources to objectives. None had received training in deV'eloping 
objectives or writing test itans. (see Table 2. 36.) 



Years 
Experience 

Nl.llber As 
Of Teacher 
Years N % 

- 5 3 25.0% 
6 - 10 2 16.6 

11 - 15 3 25.0 
16 - 20 2 16.7 
21+ 2 16.6 
0 or Blank 

Highest Degree Earned 
Bachelors 
Masters 
Blank 

Major 
Elementary Education 
Blank 

Table 2.33 
MONTGOMERY: TEACHER SURVEY - GRADE LEVEL PRESENTLY TEACHING 

N = 12 

Grade N % 

K 3 25% 
1 3 25 
2 3 25 
3 3 25 

Table 2.34 
MONTGOMERY: TEACHER SURVEY - DEMOGRAPHIC DATA 

N = 12 

Years 
Experience 

Years With 

Years In Years Teaching Differentiated 
District In Grade Reading Staffing 
N % N % N % N % 

4 33.3% 5 41.6% 3 25.0% 1 8.3% 
4 33.3 4 33.3 3 25.0 
2 16.7 2 16.6 3 25.0 
1 8.3 1 8.3 
1 8.3 1 8.3 2 16.7 

11 91.7 

N % 

10 83.3% 
1 8.3 
1 8.3 

N % 

11 91.7% 

1 8.3 

Years 
Experience 
With I 

01 

Mastery N 
I 

Learning 
N % 

12 100.0% 



Table 2.35 

MONTGOMERY: TEACHER OPINIONS 
N = 12 

Item 

1. At our school, illl)Ortant reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact with 
the curriculum. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller reading 
groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin specific 
units. 

*10. Mastery learning requires more time in teacher preparation than other 
ways of teaching. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.e2,nse 

3.8 

3.7 

3.8 

3.5 

3.8 

3.3 

2.5 

3.9 

3.1 

2.8 

Strongly 
Disagree 

( 1) 

N % 

-% 

2 16.7 

8.3 

Scale 

Disagree 
(2) 

N % 

-% 

3 25.0 

11. 1 

4 33.3 

N 

Agree 
(3) 

% 

2 16. 7% 

4 33.3 

3 25.0 

6 50.0 

3 25.0 

7 70.0 

6 50.0 

11.1 

6 66.7 

3 25.0 

Strongly 
Agree 

(4) 

N % 

10 83.3% 

8 66.7 

9 75.0 

6 50.0 

9 75.0 

3 30.0 

8.3 

8 88.9 

2 22.2 

4 33.3 

I 
U1 
w 
I 



Item 

Table 2.35 - (cont'd) 

MONTGOMERY: TEACHER OPINIONS 
N = 12 

Mean 
Res122nse 

Strongly 
Disagree 

(1) 

N % 

*11. There is a shortage of appropriate'resources for students who 
fail to reach the criterion after an initial presentation of 
t~e lesson. 

2.3 8.3% 

12. Reports produced through the COOl)Uter management system make it 
easy to monitor student progress in reading. 

13. Since parents can readily follow their child's progress in reading, 
I can focus on other iffl)Ortant issues during parent-teacher 
conferences. 

14. Since our school adopted the COOl)Uter management system, teachers 
can devote more time in classroom instruction. 

*15. The Coq>Uter management system detracts from the teaching of reading: 

16. Clear guidelines have been established for matching assessment 
information with alternative teaching strategies. 

17. The COOl)Uter management system reports provide excellent feedback 
for parents. 

18. A common conmitment by the Board, administration, and teachers to the 
mastery learning program has helped to ensure its success. 

*19. The usefulness of the mastery learning program varies depending on 
the child's ability. 

*High mean response indicates an unfavorable finding. 

3.3 

2.6 

3.3 

1.7 4 44.4 

2.6 

3.7 

3.8 8.3 

2.3 2 16. 7 

Scale 

Disagree 
(2) 

N % 

7 58.3% 

11.1 

6 50.0 

11.1 

4 44.4 

4 36.4 

5 41.7 

N 

Agree 
(3) 

% 

4 33.3% 

4 44.4 

5 41. 7 

4 44.4 

11.1 

7 63.6 

3 33.3 

4 33.3 

Strongly 
Agree 

(4) 

N % 

-% 

4 44.<. 

8.3 

4 44.4 

6 66.7 

11 91. 7 

8.3 

I 
Ul 
+:::, 
I 



Table 2.35 - (cont'd) 

MONTGOMERY: TEACHER OPINIONS 
N = 12 

Item 

20. Reading instruction in our school has been significantly improved 
through adoption of the mastery learning approach. 

21. I can docl.Jllent positive change in the reading ability of students 
since the mastery learning program was adopted. 

22. The computer management system has helped to individualize instruction. 

23. I experience more satisfaction in my job as a teacher since the mastery 
learning program was adopted. 

24. I feel more confident in my ability to teach reading since the 
mastery learning program was adopted. 

25. Most teachers like the computer management system. 

26. The mastery learning approach has broadened my definition of what it 
means to teach reading. 

27. Clearly defined objectives ensure that the same curriculum is adopted 
by all elementary grade reading teachers. 

*28. Work and time requirements involved in curriculllll development, make 
mastery learning unfeasible in the long run. 

29. The instructional practices utilized in mastery learning can be used 
to improve instruction in areas of Learning other than reading. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.e2,nse 

3.8 

3.4 

3.5 

3.6 

3.6 

3.7 

3.3 

3.3 

1. 7 

3.3 

Strongly 
Disagree 

(1) 

N % 

-% 

8.3 

6 50.0 

Scale 

Disagree 
(2) 

N % 

-% 

9.1 

12.5 

11.1 

9.1 

5 41. 7 

N 

Agree 
(3) 

% 

2 16.7% 

5 45.5 

2 25.0 

5 41.7 

2 22.2 

3 33.3 

6 54.5 

6 50.0 

8 66.7 

Strongly 
Agree 

(4) 

N % 

10 83.3% 

5 45.5 

5 62.5 

7 58.3 

6 66.7 

6 66.7 

4 36.4 

5 41.7 

8.3 

4 33.3 

I 
U1 
U1 
I 



Table 2.35 - (cont'd) 

MONTGOMERY: TEACHER OPINIONS 
N = 12 

Item 

30. lnservice related to the mastery learning program has improved 
my skills in teaching reading. 

31. High quality materials for enrichment and extension activities 
are provided for students who have demonstrated a mastery of a 
specific skill. 

32. The coq>Uter management system reports provide excellent feedback 
for students. 

33. There are high quality materials available for re-teaching activities 
for students not mastering a specific skill after initial presentation. 

34. Teachers spend less time in the recordkeeping process in mastery 
learning than in a conventional classroom. 

35. The acininistration in the district is supportive of the mastery 
learning program. 

36. The mastery learning program in this school district has been 
effectively and efficiently implemented. 

37. Regular meetings are conducted to plan and keep people informed in 
regard to the project. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese2nse 

2.9 

2.8 

3.4 

2.8 

3.3 

3.8 

3.6 

3.4 

Strongly 
Disagree 

(1) 

N X 

-x 

Scale 

Disagree 
(2) 

N X 

2 16. 7X 

5 41.7 

11. 1 

5 41. 7 

3 27.3 

N 

Agree 
(3) 

% 

9 75.0X 

5 41.7 

3 33.3 

5 41.7 

2 18.2 

3 25.0 

5 41.7 

7 63.6 

Strongly 
Agree 

(4) 

N X 

8.3% 

2 16.7 

5 55.6 

2 16.7 

6 54.5 

9 75.0 

7 58.3 

4 36.4 

I 
U1 
0) 
I 
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Table 2.36 

~= 
H = 12 

Inser'lice Training N 

Deval.oping objectives -% 

writing test itans 

caaputer managanent sys1:aD. 9 75.0 

Mastery learnmJ p:&.cgzu 12 100.0 
goals, objectives, definition 

Instructional tacJmiC1JS9/strategies 9 75.0 
related to reading 

correctives davelopnent and/or use 7 58.3 

Extensions developnent and/or use 7 58.3 

Mastery J MTDi ng progzams in Other 3 25.0 
districts 

correlating resources to objectives 10 83.3 

*Percentages do not add to 100% due to mltiple responses. 
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2.5 WHEMtJN 

2.s.1 Parent survey 

DEID0graphic data obtained f:mn the Wheaton respondents is 
presented in Table 2. 37. 'l'beir level of fo:cnal. education is the 
highest of the rural demonstration sites. 

The involvanent of Wheaton parents in many aspects of the 
reading progz• was exceptional, as is shown in Table 2.38. Tbay 
bad the highest percentage of parents involved in six categories, 
and were above average in three more, as cc:q,ared to the other 
schools and the overall parent results. In helping their child with 
banework (98.2%), attending conferences with their reeding t•cher 
(89.1%), attendiD:J mastery learning meetings (71.8%), belpm;J prepare 
curricul\D/resource materials (10.0%), participating in the Parent 
Wsory o:mnittee (13.6%), and pi,:,viding input in decision malring 
and poliC'f (7.3%), Wheaton bad the highest percentage of parents 
reporting their involvement. In addition, over half of the parents 
have observed reading instruction and over one-third have wol:ked as 
a vol\Dlteer aide, results which are also much better than average. 

As is shown in Table 2. 39, Wheaton parents responded very 
positively to the survey itans, with all the means ranging f:ran 2.9 
to 3. 6. over 90% of respondents agreed with 18 of the 24 survey 
i tans. Their positive responses indicate that these Wheaton parents 
are involved in their child's reading progress, are happy with 
the mastery learning p:wgza as instituted by the teachers at Wheaton, 
and appreciate the CXllp11:er managanent reports on their child's 
readm;J progress. 

2.5.2 Student survey 

The student survey was actninistered to 119 Wheaton elanantary 
school students. Table 2. 40 shews a very bal.anc,ed distril:Jution of 
first, seoond, and third grade respondents. 

Eight itans (1, 2, 3, 12, 14, 15, 16, 17) were answered favoral:>ly 
by over 85% of the students, as shown in Table 2.41; these students 
reported that they like to read, read well, read at bane, know what to 
do in reading class, read more library books than last year, know what 
they need to work on in readm;J, beliwe reading well is inp)rtant, 
and do not avoid poor :ceaders. llc:MM!r, a majority (59.5%) respond 
that their reading class is too easy (Item 13). 

Wheaton students were most apt to report that they "read library 
books more often than last year, 11 at 88. 6%. HoWaVar, they bad the 
lowest rate of favoral:>le responses.of all the schools to five itans: 
"In reading class, sanenne is always there to help me'' (59.3% yes), 
''My reading class is too bard'• ( 18, 9% yes, 80. 3% no) , 111: know bow 
well l: • doing in reading'' (66. 7% yes), ''My reeding class is boring'• 
(32.8% yes, 67 .2% no), and ''My reading class is too easy'' (59.5% yes, 
40.5% no). 
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Table 2.37 

WBDTON: PAREN.l' SURVBx - Dl!MJGRJU'HIC DATA 

N = 110 

8th Grade or Less 
N % 

2 1.9 

L8V'el of Fol'DIBl Education 

BS Diplana 
N % 

60 56.6% 

53 51.S 

college 
N % 

46 43.4% 

43 41.7 

Masters 
N % 

3 2.9 

Number of Children in SCbool N % 

1 29 26.9% 

2 47 43.S 

3 23 21.3 

4 9 8.3 

5 

6+ 

Ph.D. 
N % 

-% 

2 1.9 
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Table 2.38 

WBEM'ON: PAREN1' SURvEx 

INVOLVDmll' W1'1'H saDlL RDDDG PROGRAM 

N = 110 

Involvanent 

work with my child to 0e111pleta baneN0rk assigments. 

Attend conferences with my child's read:ing teacher. 

Attend meetings or workshops related to the mastery 
learning reading prugLam. 

Observe cbil~ during reading instruction. 

SUpervise students at scbcol while they work on assignments. 

Help to develop or oxganize curricul.1.ID/resource materials. 

WOrk • as a volunteer aide .. 

work as a paid instructional aide. 

Provide classroan instruction. 

Provide input in decision malting and policy. 

Participate 1:llrol¥3'h a Parent .ldvisory CClllllittee. 

*Percentages do not ad4 to 100% due to multiple responses. 

N 

108 98.2% 

98 89.1 

79 71.8 

60 54.5 

24 21.8 

11 10.0 

38 34.5 

1 0.9 

3 2.7 

8 7.3 

15 13.6 



Table 2.39 

WHEATON: PARENT OPINIONS 
N = 110 

Item 

1. It is easy for me to follow my child's progress in reading. 

2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regularly informed of the number and percentage of objectives 
my child attains in reading. 

4. I am in regular contact with my child's teacher/teachers about 
his/her reading. 

5. Materials are made available that I can use at home to help my child. 

6. Since the ~stery learning program was started, I feel more involved 
in my child's reading. 

7. 

8. 

9. 

10. 

read stories to my child at home. 

talk with my child about the stories we read. 

encourage my children to make up their own stories. 

have more contact with my child's teacher/teachers since the mastery 
learning program was implemented. 

11. Someone at the school has explained why my child was placed at their 
current level in reading. 

12. I understand how reading is taught in the mastery learning reading 
program. 

Mean 
ResEQ_nse 

3.6 

3.6 

3.5 

3.1 

3.1 

3.4 

3.5 

3.3 

2.9 

2.9 

2.9 

3.2 

Strongly 
Disagree 

(1) 
N % 

0.9% 

1.0 

1.0 

1.0 

3 3.1 

1.0 

1.0 

3 3.1 

1.0 

Scale 

Disagree 
(2) 

N % 

3 2.8% 

3 2.9 

2 1.9 

12 11.9 

14 14.3 

6 6.0 

4 3.9 

9 8.7 

21 21.6 

25 26.0 

3 3. 1 

5 4.9 

N 

Agree 
(3) 

% 

38 35.8% 

35 33'.7 

47 45.2 

61 60.4 

56 57. 1 

49 49.0 

44 42.7 

50 48.1 

59 60.8 

49 51.0 

23 23.7 

64 62.7 

Strongly 
Agree 

(4) 

N % 

64 60.4% 

65 62.5 

54 51.9 

27 26.7 

25 25.5 

44 44.0 

55 53.4 

45 43.3 

16 16.5 

19 19.8 

47 48.5 

32 31.4 

I 
0) 
....... 
I 



Table 2.39 - (cont'd) 

YHEATON: PARENT OPINIONS 
N = 110 

Item 

13. Reports produced through the computer management system make it 
easier to monitor my child's progress in reading. 

14. I carefully follow my child's progress in reading. 

15. Through the COfll)Uter management reports, I have become more aware 
of my child's reading skills. 

16. If my child masters all the objectives identified in the computer 
management report, then the instructional program is appropriate. 

17. An objective of the reading program at our school is to stimulate 
a desire to read on the part of every child. 

18. I talk with my child about his/her reading assignments. 

19. If my child is not reading at a level I find acceptable, 
the amount of time my child works on reading at home. 

20. I limit the amount of time my child spends watching TV. 

21. Teachers know what interests my child. 

increase 

22. Reading instruction in our school has been significantly improved 
through adoption of the mastery learning approach. 

23. Hy child enjoys reading. 

24. Hy child reads library books on a regular basis. 

Hean 
ResEQ,nSe 

3.4 

3.4 

3.4 

3.3 

3.5 

3.3 

2.9 

3.0 

3.0 

3.4 

3.6 

3.5 

Strongly 
Disagree 

(1) 

N % 

2 2.0% 

2 2.0 

1.0 

2 2.4 

2 2.1 

1.1 

1.1 

1.0 

Scale 

Disagree 
(2) 

N % 

6 5.9% 

6 5.9 

7 6.9 

6 6.1 

1.0 

5 4.9 

11 13. 1 

17 18.1 

8 8.7 

2 2.2 

1.0 

6 6. 1 

N 

Agree 
(3) 

% 

44 43.1% 

46 45.5 

42 41.2 

58 59.2 

42 40.8 

65 63.7 

62 73.8 

57 60.6 

71 77.2 

48 51.6 

36 35.3 

35 35.7 

Strongly 
Agree 

(4) 

N % 

50 49.0% 

49 48.5 

51 50.0 

34 34.7 

59 57.3 

32 31.4 

9 10.7 

18 19.1 

12 13.0 

42 45.2 

64 62.7 

57 51.8 

I 
0) 
N 
I 



1. 
2. 
3. 
4. 

* 5. 
6. 
7. 

* 8. 
* 9. 
10. 
11. 

*12. 
*13. 
14. 
15. 
16. 
17. 

Table 2.40 
YHEATON: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 119 

Grade N % 

1 40' 32.3% 
2 44 35.5 
3 39 31.5 
4 1 0.8 

Table 2.41 
WHEATON: STUDENT SURVEY 

N == 119 

Yes 
Item N X_ 

I like to read. 109 89.3X 
I read well. 112 - 91.8 
I read at home. 107 87.7 
In reading class, someone is always there to help me. 73 59.3 
My reading class is too hard. 23 18.9 
My reading class is fun. 101 84.2 
I know how well I am doing in reading. 80 66.7 
There are too many tests in my reading class. 46 37.7 
My reading class is boring. 40 32.8 
I know how well other students can read. 79 65.3 
My friends all read well. 82 68.3 
I avoid students who don't read well. 17 14.4 
My reading class is too easy. 72 59.5 
I know what I am supposed to do in my reading class. 112 91.8 
I read library books more often than last year. 109 88.6 
I know what I need to work on in reading. 109 89.3 
Reading well is important. 107 96.4 

*High percentage of "yes" responses indicates an unfavorable finding. 

In Between No I 

_JL_ L -~N~ ___ X_ 
0) 
w 
I 

1 0.8X 12 9.8X 
1 0.8 9 7.4 
1 0.8 14 11.5 
2 1.6 48 39.0 
1 0.8 98 80.3 

19 15.8 
40 33.3. 
76 62.3 
82 67.2 
42 34.7 
38 31.7 

101 85.6 
49 40.5 
10 8.2 
14 11.4 
13 10.7 

4 3.6 
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2.5.3 Teacher survey 

'l'Wel.ve Wh~":1.ton teachers CXlll)leted the survey. Bawaver (perhaps 
in the interes of anonym:i.ty) , nearly all of than left the suney 
entirely blank to the first multiple-choice itan. Thus no data 
is available to the grade levels taught by these teachers, their 
teachi:rv; experience, educational background, and so on. 

Responses to the 37 multiple-choice q,inion itans in Table 2.42 
shaw that the mastery learning p!.oyza bas been a very rewardi:rv; 
experience for the Wheaton teachers. Teachers gave a unanimous 
positive response to three-fifths of the survey itans, and sev-eral 
other itans sboWed near unanimity. 

Sane major thanes in these many itans with broad agreement 
included: inl>lementing carefully planned, measurable objectives for 
their readi:rv; p~za; c,ocperation of all sc:bool district personnel 
to inl>lanent the pu:,gzam effectively; the effectiveness of the cxq,uter 
management systan in belpi:rv; individualize instruction and provide 
feedback to students, teacher, and parents. Itan 8, 1".l'he cxq,uter 
management systan reports provide excellent feedback for teachers," bad 
a perfect mean response of 4. o as all teachers strongly agreed with 
this statanent. All teachers responding felt that the mastery learning 
pX<aj.tam in their sc:bool significantly inl>roved reading instruction 
(Item 20) and made these teachers feel more confidant in their ability 
to teach readi:rv; (Itan 24); all but one respondent said they experience 
more jol:) satisfaction as a teacher since the mastery learning p:ccgza 
was adopted (Itan 23) .. The only itan with an unfavorable response was 
Item 10, 1'Maste:ry learning requires more time in teacher preparation 
than other ways of teaching;•• nine of the twelve teachen agreed with 
this statanent. Yet all :but one teacher disagreed with Itan 28, ''Work 
and time requ:iranents involved in curriculun devel.opnant make mastery 
learning unfeasible in the long run.•• 

Table 2.43 sbows that several Wheaton teachers have received 
inservice training in many different aspects of the mastery learning 
progzam. Nine of the twelve teachers bad training in the cxq,uter 
management systan and eight have received training in mastery learning 
pxogza goals, objectives, and definition. 



Table 2.42 

WHEATON: TEACHER OPINIONS 
N = 12 

Item 

1. At our school, important reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact with 
the curriculum. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller 
reading groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

*High mean respo~se indicates an unfavorable finding. 

Mean 
Res.e2,nse 

3.7 

3.4 

3.8 

3.3 

3.5 

3.0 

3.2 

4.0 

3.1 

3.0 

Strongly 
Disagree 

(1) 

N % 

-% 

Scale 

Disagree 
(2) 

N % 

-% 

2 16.7 

2 20.0 

2 

3 25.0 

N 

Agree 
(3) 

% 

4 33.3% 

6 60.0 

3 25.0 

9 75.0 

5 45.5 

8 66.7 

4 40.0 

10 90.9 

6 50.0 

Strongly 
Agree 

(4) 

N % 

8 66.7% 

4 40.0 

9 75.0 

3 25.0 

6 54.5 

2 16.7 

4 40.0 

12 100.0 

9.1 

3 25.0 

I 
0) 
u, 
I 



Table 2.42 - (cont'd) 

YHEATON: TEACHER OPINIONS 
N = 12 

Item 

*11. There is a sh~rtage of appropriate resources for students who fail 
to reach the criterion after an initial presentation of the lesson. 

12. Reports produced through the computer ~nagement system make it easy 
to monitor student progress in reading. 

13. Since parents can readily follow their child's progress in reading, 
I can focus on other important issues during parent-teacher 
conferences. 

14. Since our school adopted the computer management system, teachers can 
devote more time in classroom instruction. 

*15. The computer management system detracts from the teaching of reading. 

16. Clear guidelines have been established for matching assessment 
information with alternative teaching strategies. 

17. The computer management system reports provide excellent feedback 
for parents. 

18. A COIJlllon COIJlllitment by the Board, acininistration, and teachers to 
the mastery learning program has helped to ensure its success. 

*19. The usefulness of the mastery learning program varies depending on 
the child's ability. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese2,nse 

2.0 

3.8 

2.8 

2.9 

1.7 

3.0 

3.8 

3.5 

1.8 

Strongly 
Disagree 

(1) 
N % 

8.3% 

3 27.3 

3 25.0 

Scale 

Disagree 
(2) 

N % 

10 83.3% 

4 33.3 

3 25.0 

8 72.7 

8.3 

8 66.7 

N 

Agree 
(3) 

% 

8.3% 

2 16.7 

7 58.3 

7 58.3 

3 83.3 

3 25.0 

6 50.0 

8.3 

Strongly 
Agree 

(4) 

N % 

-% 

10 83.3 

8.3 

2 16. 7 

8.3 

9 75.0 

6 50.0 

I 
CJ) 
CJ) 

I 



Table 2.42 - (cont'd) 

YHEATON: TEACHER OPINIONS 
N = 12 

Item 

20. Reading instruction in our school has been significantly iRl)roved 
through adoption of the.mastery learning approach. 

21. I can docunent positive change in the reading ability of students 
since the mastery learning program was adopted. 

22. The computer management system has helped to individualize instruction. 

23. I experience more satisfaction in my job as a teacher since the mastery 
learning program was adopted. 

24. I feel more confident in my ability to teach reading since the mastery 
learning program was adopted. 

25. Most teachers like the COl11)Uter management system. 

26. The mastery learning approach has broadened my definition of what 
it means to teach reading. 

27. Clearly defined objectives ensure that the same curricull.lll is adopted 
by all elementary grade reading teachers. 

*28. York and time requirements involved in curriculum development, make 
mastery learning unfeasible in the long run. 

29. The instructional practices utilized in mastery learning can be used· 
to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Mean 
Res122nse 

3.1 

2.8 

3.5 

3.1 

3.3 

3.4 

3.1 

3.1 

2.0 

3.0 

Strongly 
Disagree 

(1) 

N % 

Scale 

Disagree 
(2) 

N % 

-% -% 

3 30.0 

10.0 

9.1 9 81.8 

9.1 

N 

Agree 
(3) 

% 

8 66.7% 

6 60.0 

6 54.5 

7 70.0 

8 72.7 

5 55.6 

10 90.9 

10 90.9 

9.1 

9 81.8 

Strongly 
Agree 

(4) 

N % 

11. 1% 

10.0 

5 45.5 

2 20.0 

3 27.3 

4 44.4 

9.1 

9.1 

9.1 

I 
O') 
--...J 



Table 2.42 - (cont'd} 

YHEATON: TEACHER OPINIONS 
N = 12 

Item 

30. Inservice related to the mastery learning program has improved my 
skills in teaching reading. 

31. High quality materials for enrichment and extension activities are 
provided for students who have demonstrated a mastery of a specific 
skill. 

32. The coop.,ter management system reports provide excellent feedback 
for students. 

33. There are high quality materials available for re-teaching activities 
for students not mastering a specific skill after initial presentation. 

34. Teachers spend less time in the recordkeeping process in mastery 
learning than in a conventional classroom. 

35. The administration in the district is supportive of the mastery 
learning program. 

36. The mastery learning program in this school district has been 
effectively and efficiently implemented. 

37. Regular meetings are conducted to plan and keep people informed in 
regard to the project. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.122.nse 

3. 1 

3.2 

3.3 

3.1 

2.7 

3.5 

3.7 

3.3 

Strongly 
Disagree 

(1) 

N % 

-% 

10.0 

Scale 

Disagree 
(2) 

N % 

11.1% 

9.1 

2 20.0 

N 

Agree 
(3) 

% 

6 66.7% 

9 81.8 

8 72.7 

8 72.7 

6 60.0 

6 54.5 

3 27.3 

8 72.7 

Strongly 
Agree 

(4) 

N % 

2 22.2% 

2 18.2 

3 27.3 

2 18.2 

10.0 

5 45.5 

8 72.7 

3 27.3 

I 
0) 
0) 
I 
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-Table 2.43 

H = 12 

Inseni.ce TrainiJlg N 

DevelopiD,;J objectives 4 33.3% 

writiDJ test itans 3 25.0 

ceq,uter managanent systaa 9 75.0 

Mastery lea.rniDg p.&.ogram 8 66.7 
goals, objectives, definition 

Instructional tecbniqp.e9/strateg:ies 5 41.7 
related to reading. 

ccrrecti.ves davalcpnant and/or use 7 58.3 

Extensions davalcpnant and/or use 6 50.0 

Mastery , ee:mi ng pxograms in other 6 50.0 
districts 

cor.reJ.atiDJ resources to objectives 4 33.3 

•Percentages d0 not add to 100% due to multiple responses. 
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2.6 STAPLES 

2.6.1 Parent sw:vey 

Danographic data obtained fran the 203 Staples respondents is 
presented in Table 2. 44. TWo-th:i.l:ds of the parents listed their 
educational level as 1'higb school diplana. 11 

The involvanent of Staples parents in various aspects of the 
school readjng p:wgia is reported in Table 2.45. Tbeir participation 
is generally below average as ocq,ared to the full-saDl)le percentages. 
Tbe highest levels of parental involvanent were in working with their 
child to CIClll)lete baDSNOrk assigments and attendjng conferences 
with their child's reading teacher; over 75% of respondjng parents 
participated in each of their activities. 

Almost 40% of parents do not agree that they are more involved 
with their child's reading progimn since iq,lanentation of the masteLy 
learning pl.'CajLmn (Itan 6). Sixty percent disagree tbat they bave more 
contact with their child's teachers as a result of the pxogza (Itan 
10) . overall, Staples parents responded positively to all but one 
of the opinion itans, as sb0wn in Table 2.46. 

Highest mean respc,nses of 3.4 were for Itans 23 and 24. Besides 
these itans, seven more itans met with more than 90% agreanent by 
the Staples respondents. This indicates that these parents belieY'e 
their children enjoy mading and read regularly. They read to their 
children and talk with than about their readinq at bane and at school, 
and carefully follow their children's readinq progress. 

2.6.2 student sw:vey 

Tables 2.47 and 2.48 give the grade distribution and survey 
results for the 295 Staples primary school children. over 8.5% of 
students responded favorably to Itans 1, a, 14, 16, and 17, indicating 
that a bigb percentage of Staples students like to read, lmclr what 
to do and what to work on in reading class, beli8Y'e reading well is 
iq)ortant, and think there are not an excessive mn'Mr of tests in 
reading class. 

No survey itan received a majority of unfavorable responses. 
!JcMWer, the Staples saq;,le bad the lowest percentage of favorable 
responses to these items: 11I like to read'' (79. 7% yes), "I read at 
bclna=1 (77 .6% yes), and •'Reading well is iq)ortant11 (93.1% yes), 
fj ndi ngs which may su;Nest sane oorrecti ve action. 

2.6.3 Teacher sw:vey 

seventeen Staples teachers CXlll)leted the survey; Table 2.49 
shows their distribution by grade leY'el(s) of instruction. 

Table 2.so provides .Jawgiaphic data. Just over half of these 
teac.bers had ten or fewer years teacMng experience. All of the 
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Table 2.44 

STAPU:S: P.AREN1' SORvB~· - DEX>GRM'KIC mTA 

B = 203 

8th Grade or Less 
N % 

11 5.6% 

5 2.7 

Isv'el of Foi:mal Education 

BS Diplana 
N % 

134 68.7% 

118 63.8 

college 
N % 

46 23.6% 

51 27.6 

Masters 
N % 

4 2.1% 

9 4.9 

NUmber of Children in School N % 

1 45 22.8% 

2 80 40.6 

3 47 23.9 

4 18 9.1 

5 4 2.0 

6+ 3 1.5 

Ph.D. 
N % 

-% 

2 1.1 



-72-

Table 2.45 

S'mPLES: PAREN1' SORVEx' 

DM)Lv.mmll' w.rm SCIIX>L RDDim PROGRAM 

N = 203 

Involvanent 

Work with my child to ocq,lete banew0rk assigments. 

Attend conferences with my cbild1 s reading teacher. 

Attend meetings or workshops related to the mastery 
learning reading pmgi:a. 

Observe children during reading instruction. 

SUpervisa students at scbool while they work on assignments. 

Help to develop or organize curricul.lD/resource materials. 

Work as a volunteer·aide. 

Work as a paid instructional aide. 

Provide clasm:oan instruction. 

Provide input in decision making and policy. 

Participate thro\¥]h a Pa.rent Mvisory ccmnittee. 

*Percentages d0 not add to 100% due to multiple responses. 

N 

162 79.8% 

171 84.2 

13 6.4 

35 17.2 

24 11.8 

6 3.0 

29 14.3 

5 2.5 

8 3.9 

7 3.4 

5 2.5 



Item 

* 1. It is easy for me to follow my child's progress in reading. 

* 2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regularly informed of the number and percentage of 
objectives my child attains in reading. 

4. I am in regular contact with my child's teacher/teachers about 
his/her reading. 

5. Materials are made available that I can use at home to help my 
child read. 

6. Since the mastery learning program was started, l feel more 
involved in my child's reading. 

* 7. I read stories to my child at home. 

* 8. I talk with my child about the stories we read. 

9. I encourage my children to make up their own stories. 

10. I have more contact with my child's teacher/teachers since the 
mastery learning program was implemented. 

*High mean response indicates an unfavorable finding. 

Table 2.46 

STAPLES: PARENT OPINIONS 
N = 203 

Hean 
Reseonse 

3.1 

3.2 

3.1 

3.0 

2.9 

2.7 

3.3 

3.2 

· 3.0 

2.4 

Strongly 
Disagree 

(1) 
N % 

1 0.5% 

4 2.3 

4 2. 1 

2 1. 1 

4 2.4 

6 3.6 

1 0.5 

1 0.5 

2 1. 1 

6 3.7 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

15 7. 9"/4 131 69.3% 42 22.2% 

12 6.8 105 59.3 56 31.6 

16 8.5 126 67.0 42 22.3 

I 

27 15.4 113 64.6 33 18.9 
......... 
w 
I 

38 22.4 106 62.4 22 12.9 

60 35.7 80 47.6 22 13.1 

7 3.7 114 60.6 66 35.1 

10 5.3 123 64.7 56 29.5 

34 18.8 115 63.5 30 16.6 

90 56.6 57 35.2 9 5.6 



Table 2.46 - (cont'd) 

STAPL~S: PARENT OPINIONS 
N = 203 

Item 

11. Someone at the school has explained why my child was placed at 
their current level in reading. 

12. I understand how reading is taught in the mastery learning reading 
program. 

13. Reports produced through the computer management system make it 
easier to monitor my child's progress in reading. 

*14. I carefully follow my child's progress in reading. 

15. Through the coop.,ter management reports, I have become more aware 
of my child's reading skills. 

16. If my child masters all the objectives identified in the COllf)Uter 
management report, then the instructional program is appropriate. 

*17. An objective of the reading program at our school is to stinulate 
a desire to read on the part of every child. 

*18. I talk with my child about his/her reading assignments. 

19. If my child is not reading at a level I find acceptable, 
the amount of.time my child works on reading at home. 

20. I limit the amount of time my child spends watching TV. 

*High mean response indicates an unfavorable finding. 

increase 

Mean 
ResEQ_nse 

3.1 

2.8 

2.9 

3.2 

2.9 

2.9 

3.3 

3. 1 

2.8 

3.1 

Strongly 
Disagree 

(1} 

N % 

-% 

9 5.0 

6 3.4 

7 3.8 

5 3.1 

4 2.5 

2 1. 1 

Scale 

Disagree 
(2) 

N % 

21 11.5% 

43 23.9 

36 20.2 

11 5.9 

44 24.2 

28 17.5 

5 2.8 

13 7.0 

40 25.3 

19 10.3 

N 

Agree 
(3) 

% 

120 65.6% 

104 57.8 

101 56. 7 

134 71.3 

93 51.1 

99 61.9 

112 62.9 

141 76.2 

93 58.9 

121 65.4 

Strongly 
Agree 

(4) 

N % 

42 23.0% 

24 11.8 

35 19. 7 

43 22.9 

38 20.9 

28 17.5 

61 34.3 

31 16.8 

21 13.3 

43 23.2 

I 
-.....J 
..J:::,, 
I 



Item 

21. Teachers know what interests my child. 

Table 2.46 - (cont'd) 

STAPLES: PARENT OPINIONS 
N = 203 

Mean 
Res,eonse 

3.0 

22. Reading instruction in our school has been significantly improved 3.1 
through adoption of the mastery learning approach. 

*23. My child enjoys reading .. 3.4 

*24. My child reads library books on a regular basis. 3.4 

*High mean response indicates an unfavorable finding. 

Strongly 
Disagree 

(1) 
N % 

-% 

1 0.5 

1 0.5 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

19 10.7% 132 74.6% 26 14.7% 

19 13.8 93 67.4 26 18.8 

7 3.6 99 51.0 87 44.8 

12 6.3 92 47.9 87 45.3 I ......., 
U1 
I 



Table 2.47 
STAPLES: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 295 

Grade 

1 

2 

3 

N 

93 
95 

106 

Table 2.48 

X 

31.6X 
32.3 
36.1 

STAPLES: STUDENT SURVEY 
N = 295 

Yes In Between 
Item ____ tL X __ N ___ X __ N 

1. I like to read. 266 90.2X 4 1.4X 25 
2. I read well. 236 79.7 3 1.0 57 
3. I read at home. 229 n.6 1 0.3 65 
4. In reading class, someone is always there to help me. 244 82.2 5 1.7 48 

* s. My reading class is too hard. 43 14.6 6 2.0 245 
6. My reading class is fl.11. 242 82.3 2 0.7 so 
7. I know how well I am doing in reading. 207 70.4 2 0.7 85 

* 8. There are too many tests in my reading class. 43 14.6 1 0.3 251 
* 9. My reading class is boring. 74 25.3 2 0.7 216 

10. I know how well other students can read. 209 70.8 1 0.3 85 
11. My friends all read well. 182 61.5 3 1.0 111 

*12. I avoid students who don't read well. 61 20.7 3 1.0 230 
*13. My reading class is too easy. 127 43.1 3 1.0 165 
14. I know what I am supposed to do in my reading cla?s. 268 90.2 1 0.3 28 
15. I read library books more often than last year. 215 72.6 1 0.3 80 
16. I know what I need to work on in reading. 264 88.9 1 0.3 32 
17. Reading well is important. 269 93.1 2 0.7 18 

*High percentage of 11 yes 11 responses indicates an unfavorable finding. 

No 
_X_ I 

-.....J 
CJ) 

8.SX I 

19.3 
22.0 
16.2 
83.3 
17.0 
28.9 
85.1 
74.0 
28.8 
37.5 
78.2 
55.9 
9.4 

27.0 
10.8 
6.2 



Years 
Experience 

Nllli>er As 
Of Teacher 
Years N % 

1 - 5 4 23.5% 
6 - 10 5 29.4 

11 - 15 1 5.9 
16 - 20 3 17.6 
21+ 4 23.6 
0 or Blank 

Highest Degree Earned 
Bachelors 
Masters 

Major 
Elementary Education 
Special Education 
Blank 

Table 2.49 
STAPLES: TEACHER SURVEY - GRADE LEVEL PRESENTLY TEACHING 

N = 17 

N 

14 
3 

N 

13 

2 

2 

Grade N % 

3 21.4% 
2 3 21.4 
3 4 28.6 

K-6 2 14.3 
1-3 2 14.3 

Table 2.50 
STAPLES: TEACHER SURVEY - DEMOGRAPHIC DATA 

N = 17 

Years 
Years In Years Teaching 
District In Grade Reading 
N % N % N % 

7 41.2% 9 52.9% 5 29.4% 
5 29.4 3 17.6 6 35.3 

5.9 
5 29.5 2 11.8 3 17.6 

5.9 3 17.6 
5.9 

% 

82.4% 
17.6 

% 

76.5% 

11.8 

11.8 

Years 
Experience 
With 
Differentiated 
Staffing 

N % 

3 17.6% 
1 5.9 

13 76.5 

Years I 

Experience 
--..J 
--..J 

With 
Mastery 
Learning 
N % 

16 94.1% 

1 5.9 
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teachers responding indicated that they had just one year ot 
experience with masteey learning. Despite Staples' designation 
as a differentiated staffing site, most of these teachers did not 
report prior experience with differentiated staffing. 

This group ot teachers gave favorable responses to nearly all 
itans (see Table 2.51). Pespondents were in c::,cq,lete agreanant with 
ten of the itans (1, 3, 5, 8, 12, 14, 25, 27, 29, and 35). Thay also 
disagreed in consensus with Itans 15 and 28. These responses reflect 
an overall positive attitude of teachers toward the masteey learning 
1:1wgzam in Staples. These teachers agree with establishing measurable 
objectives for teaching reading skills based upon each individual 
child's skill level. Thay are pleased with the CXllp11:er managanent 
system's D:>nitorin;J of student :t"Mding p1'0gr8SS, and report that it 
frees them to give D:>re time to c::lassroan instruction. Thay agree 
that masteey learning instructional practices can be applied to other 
areas of learning. Thay view the staples administration as supportive 
of the masteey learning pxogi:am. Itans 10 and 28 show that the Staples 
teachers feel the masteey learning prugzam takes no D:>re time and work 
in teacher preparation than other methods of teaching. 

The only itans receiving tmfavorable overall responses based 
on mean responses or a majority of tmfavorable responses are Items 7, 
31, and 33. The majority of teachers felt that the masteey learning 
p.rogi:am did not result in smaller reading groups. Teachers also 
reported a lack of high-quality enrichment/extension and corrective 
materials. 

The majority of Staples teachers have received training in four 
aspects of masteey learning listed in Table 2. 52. All_ but one teacher 
had training in the masteey learning pr03zam goals, objectives, and 
definition. TWelve have learned at,out mastery learning ~zaos in 
other districts, ten received training in the CXllp11:er managanent 
system, and nine teachers were trained in instructional tecbni~/ 
strategies related to reading. 



Table 2.51 

STAPLES: TEACHER OPINIONS 
N = 17 

Item 

1. At our school, important reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact 
with the curriculum. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller 
reading groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese,onse 

3.6 

3.2 

3.4 

2.9 

3.6 

3.0 

2.3 

3.8 

3.2 

2.0 

Strongly 
Disagree 

(1) 

N % 

-% 

2 14.3 

7. 1 

Scale 

Disagree 
(2) 

N % 

-% 

2 11.8 

2 11.8 

2 12.5 

6 42.9 

7.7 

12 85.7 

N 

Agree 
(3) 

% 

8 47.1% 

10 58.8 

11 64.7 

14 82.4 

7 41.2 

12 75.0 

6 42.9 

4 23.5 

9 69.2 

7. 1 

Strongly 
Agree 

(4) 

N % 

9 52.9% 

5 29.4 

6 35.3 

5.9 

10 58.8 

2 12.5 

13 76.5 

3 23.1 

I 
-.....J 
lO 
I 



Table 2.51 - (cont'd) 

STAPLES: TEACHER OPINIONS 
N = 17 

Item 

*11. There is a shortage of appropriate resources for students who 
fail to reach the criterion after an initial presentation of the 
lesson. 

12. Reports produced through the computer management system make it 
easy to monitor student progress in reading. 

13. Since parents can readily follow their child's progress in reading, 
I can focus on other important issues during parent-teacher 
conferences. 

14. Since our school adopted the computer management system, teachers 
can devote more time in classroom instruction. 

*15. The computer management system detracts from the teaching of reading. 

16. Clear guidelines have been established for matching assessment 
information with alternative teaching strategies. 

17. The computer management system reports provide excellent feedback 
for parents. 

18. A conmon conmitment by the Board, administration, and teachers to the 
mastery learning program has helped to ensure its success. 

*19. The usefulness of the mastery learning program varies depending on the 
child's ability. 

*High mean response indicates an unfavorable finding. 

Mean 
ResEQ_nse 

2.4 

3.6 

2.9 

3.2 

1.5 

2.8 

3.2 

3. 1 

2.5 

Strongly 
Disagree 

(1) 

N % 

5.9% 

7 46.7 

6.3 

5.9 

Scale 

Disagree 
(2) 

N % 

9 52.9% 

4 26.7 

8 53.3 

3 18.8 

5.9 

6.3 

11 64.7 

N 

Agree 
(3) 

% 

6 35.3% 

7 41.2 

9 60.0 

12 80.0 

10 62.5 

8 47.1 

12 75 .0 

4 23.5 

Strongly 
Agree 

(4) 

N % 

5.9% 

10 58.8 

2 13.3 

3 20.0 

2 12.5 

7 41.2 

3 18.8 

2 11.8 

I 
00 
0 
I 



Table 2.51 - (cont'd) 

STAPLES: TEACHER OPINIONS 
N = 17 

Item 

20. Reading instruction in our school has been significantly 
improved through adoption of the mastery learning approach. 

21. I can docunent positive change in the reading ability of 
students since the mastery learning program was adopted. 

22. The computer management system has helped to individualize 
instruction. 

23. I experience more satisfaction in my job as a teacher since the 
mastery learning program was adopted. 

24. I feel more confident in my ability to teach reading since the 
mastery learning program was adopted. 

25. Most teachers like the computer management system. 

26. The mastery learning approach has broadened my definition of what 
it means to teach reading. 

·21. Clearly defined objectives ensure that the same curricull.Jll is 
adopted by all elementary grade reading teachers. 

*28. York and time requirements involved in curriculum development, make 
mastery learning unfeasible in the long run. 

29. The instructional practices utilized in mastery learning can be used 
to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Mean 
Reseonse 

3.0 

3.9 

3.0 

3.0 

3 .. 1 

3.3 

2.6 

3.1 

1.7 

3. 1 

Strongly 
Disagree 

( 1) 

N % 

-% 

4 28.6 

Scale 

Disagree 
(2) 

N % 

2 14.3% 

8.3 

3 17.6 

2 15.4 

8.3 

6 42.9 

10 71.4 

N 

Agree 
(3) 

% 

10 71.4% 

11 91. 7 

11 64.7 

9 69.2 

9 75.0 

11 68.8 

7 50.0 

16 94.1 

14 87.5 

Strongly 
Agree 

(4) 

N % 

2 14.3% 

3 17.6 

2 15.4 

2 16.7 

5 31.3 

7 .1 

5.9 

2 12.5 

I 
ro 
1---' 
I 



Table 2.51 - (cont'd) 

STAPLES: TEACHER OPINIONS 
N = 17 

Item 

30. Inservice related to the_ mastery learning pr~gram has improved 
my skills in teaching reading. 

31. High quality materials for enrichment and extension activiti-es 
are provided for students who have demonstrated a mastery of a 
specific skill. 

32. The computer management system reports provide excellent feedback 
for students. 

33. There are high quality materials available for re-teaching 
activities for students not mastering a specific skill after 
initial presentation. 

34. Teachers spend less time in the recordkeeping process in mastery 
learning than in a conventional classroom. 

35. The administration in the district is supportive of the mastery 
learning program. 

36. The.mastery learning program in this school district has been 
effectively and efficiently implemented. 

37. Regular meetings are conducted to plan and keep people informed 
in regard to the project. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese2,nse 

2.9 

2.4 

3.2 

2.5 

3.3 

3.3 

3.0 

2.9 

Strongly 
Disagree 

( 1) 

N % 

-% 

5.9 

Scale 

Disagree 
(2) 

N % 

3 21.4% 

10 66.7 

2 11.8 

8 47, 1 

6.3 

2 11.8 

2 14.3 

N 

Agree 
(3) 

% 

10 71.4% 

4 26.7 

9 52.9 

7 41.2 

10 62.5 

12 75.0 

13 76.5 

11 78.6 

Strongly 
Agree 

(4) 

N % 

7.1% 

6.7 

6 35.3 

5.9 

5 31.3 

4 25.0 

2 11.8 

7. 1 

I 
00 
N 
I 
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Table 2.52 

STAPIES: 

H = 17 

Inservice Train:iiq N 

DeVeloping objectives 6 35.3% 

writing test itans 

canputar managanant systaD 10 58.8 

Mastery learn:i.DJ p.&.t>gLam 16 94.1 
goals, objectives, definition 

Instructional tecbniqp,es/strategies 9 52.9 
related to reading 

~ves developnent and,lor use 4 23.5 

Extensions develqment and,lor use 2 11.8 

Mastery , ea:mi ng programs in other 12 70.6 
districts 

correlating resources to objectives 3 17.6 

•Percentages do not add to 100% due to multiple responses. 



-84-

2. 7 E1r. CIDOD 

2.7.1 Parent survey 

Daa.Jgiapbic data obtained fran 159 st. Cloud respondents is 
presented in Table 2. 53. .Nx,ut 45% of the parents have bad post­
secondary education.· 

Table 2.54 shows the involvanent of st. Cloud parents in 
various aspects of the scbool reading p:ctajL&. Most of the parents 
respmdi ng indicated that tbey work with their child to CXlll)lete 
banework assignments (92.5%) and that they attend cxmferences with 
their child's reading teacher (85.5%). one-third of these parents 
also attend meetiD;1s or workshcps related to the mastery.learn:in; 
reading p~uw. 

Responses to the opinion itans are reported in Table 2.55. 
overall, st. Cloud parents agreed with all :but one opinion itan; most 
itans bad means of 3.0 or aixwe. BoNever, over half of these parents 
disagreed with Itan 10, indicating that tbey have not bad more contact 
with their child's teachers since the mastery learn:in; '1.t'09L& was • 
iq>lanented. 

Items 1, 7, a, 14, 17, 18, 22, and 23 received "agree'' or 
"strongly agree'' rati.D;s f.ran aver 90% of the st. Cloud parents. 
These parents find it easy to follow their child's progress in 
x-eading. They read stories to their children, and discuss these 
stories and their child's reading assignments with than. They 
carefully follow their child's pmgress in reading. They agree 
that one objective of the reading pn>giam in their school is to 
stimulate a desire to read on the part of every child and that 
the mastery learn:in; PJ.vYLM has significantly iq>:roved reading 
instruction. They report that their child ~joys reading., 

2.7.2 Student survey 

A total of 344 st. Cloud students canpleted the survey, 
inclUding an almost equal mnt>-.n- of first, second, and third 
graders, as shown in Table 2.56. 

Ollly one survey itan received a majority of unfavorable 
responses: 52.4% of the students said ''My reading class is too 
easy. 11 This result is similar to the response to this itan by students 
in other districts. Altbcu;;b the other items were answered favorably 
by the majority of the students, the percentages were generally lower 
than for other scbools and may in sane cases be cause for concern. For 
exalll)le, ten percent of the students report that they do not like to 
read, and twenty percent or more say tbey do not read at bane, tbey 
don1 t always have help available in reading class, and think reading 
class -is boring. The survey i tans receiving better than 85% favorable 
responses are ''I like to read,'' 11I read well,'' 11I know what I • 
supposed to do in reading class," and ''Reac:liD; well is inp)rtant, 11 as 
shown in Table 2. 57. 
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Table 2.53 

ST. CIOUD: PARENr SURVE~ - DEHXmAPHIC ~ 

N = 159 

Isvel. of Fo:cnal Education 

8th Grade or IBSs BS Diplana COllege Masters 

Mother 

Father 

N 

1 

1 

% 

0.6% 

0.1 

Number of Children in SChool 

1 

2 

3 

4 

5 

6+ 

N 

89 

74 

N 

48 

71 

27 

7 

1 

% N % N % 

57.4% 52 33.5% 13 8.4% 

50.3 47 32.0 15 10.2 

% 

31.2% 

46.2 

17.5 

4.5 

0.6 

Ph.D. 
N % 

-% 

10 6.8 
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Table 2.54 

En. cu:>tlD: PARENr SURVEY 

DNOLVEMENI' WITH SCBX)L RDDDG PROGRAM 

N = 159 

Involvanent 

Work with Dr/ child to call)lete ballework assignments. 

Attend conferences with Dr/ child's reading teacher. 

Attend meetings or workshops related to the mastery 
learning reading p1.09za. 

Observe children during reading instruction. 

SUpervise students at sc:bool while they work on assignments. 

Help to develop or oi:ganize curriculun/resource materials. 

Work as a volunteer aide. 

Work as a paid instructional aide. 

Provide classroan instruction. 

Provide input in decision making and policy. 

Participate tln'01:qh a Parent Mvisory CCIIIDittee. 

*Percentages do not add to 100% due to multiple responses. 

N 

147 92.5% 

136 85.5 

57 35.8 

32 20.1 

17 10.7 

6 3.8 

18 11.3 

3 1.9 

4 2.5 

6 3.8 

8 5.0 



Table 2.55 

ST. CLOUD: PARENT OPINIONS 
N = 159 

Item 

1. It is easy for me to follow my child's progress in reading. 

2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regularly informed of the number and percentage of 
objectives my child attains in reading. 

4. I am in regular contact with my child's teacher/teachers 
about his/her reading. 

5. Materials are made available that I can use at home to help 
my child read. 

6. Since the mastery learning program was started, I feel more 
involved in my child's reading. 

7. read stories to my child at home. 

8. talk with my child about the stories we read. 

9. encourage my children to make up their own stories. 

10. I have more contact with my child's teacher/teachers since the 
mastery learning program was implemented. 

11. Someone at the school has explained why my child was placed 
at their current level in reading. 

12. I understand how reading is taught in the mastery learning reading 
program. 

Mean 
Rese,onse 

3.3 

3.0 

3.0 

2.9 

3.0 

2.9 

3.4 

3.2 

3. 1 

2.4 

3. 1 

3.0 

Strongly 
Disagree 

(1) 

N % 

-% 

6 4.8 

3 2.0 

3 2.0 

4 2.8 

3 2.1 

0.6 

0.7 

0.7 

7 5.1 

0.7 

Scale 

Disagree 
(2) 

N % 

10 6.4% 

21 16.9 

29 19. 7 

33 21. 7 

31 21.4 

49 34.0 

8 5.2 

10 6.6 

20 13.3 

78 56.5 

22 14.6 

29 19.2 

N 

Agree 
(3) 

% 

96 61.5% 

60 48.4 

78 53.1 

86 56.6 

70 48.3 

57 39.6 

76 49.4 

93 61.2 

93 62.0 

40 29.0 

94 62.3 

95 62.9 

Strongly 
Agree 

(4) 

N % 

50 32.1% 

37 29.8 

37 25.2 

30 19. 7 

40 27.6 

35 24.3 

69 44.8 

48 31.6 

36 24.0 

13 9.4 

34 22.5 

27 17. 9 

I 
00 
-...J 



13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

Item 

Reports produced through the computer management system make 
it easier to monitor my child's progress in reading. 

I carefully follow my child's progress in reading. 

Through the computer management reports, I have become more 
aware of my child's reading skills. 

If my child masters all the objectives identified in the 
computer management report, then the instructional program 
is appropriate. 

An objective of the reading program at our school is to 
stimulate a desire to read on the part of every child. 

I talk with my child about his/her reading assigrvnents. 

If my child is not reading at a level I find acceptable, I 
increase the amount of time my child works on reading at home. 

I limit the amount of time my child spends watching TV. 

Teachers kQow what interests my child. 

Table 2.55 - (cont'd) 

ST. CLOUD: PARENT OPINIONS 
N = 159 

Strongly 
Disagree 

Mean (1) 

Re?e,onse N % 

2.9 2 1. 7°4 

3.2 

2.8 2 1. 7 

3.0 3 2.6 

3.3 

3.2 

2.8 4 3.1 

3. 1 2 1.3 

3.1 2 1.4 

Reading instruction in our school has been significantly improved 3.3 1 0.8 
through adoption of the mastery learning approach. 

My child enjoys reading. 3.4 2 1.3 

My child reads library books on a regular basis. 3.3 2 1.3 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

24 20.9% 75 65.2% 14 12.2% 

15 9.8 93 60.8 45 29.4 

32 26.9 69 58.0 16 13.4 

13 11.2 80 69.0 20 17.2 I 
CX) 
CX) 

3 2. 1 91 62.3 52 35.6 

10 6.5 97 63.4 46 30.1 

39 30.0 72 55.4 15 11.5 

19 12.3 92 59.4 42 27. 1 

14 9.7 92 63.4 37 25.5 

6 5.0 74 61.2 40 33.1 

10 6.4 61 38.9 84 53.5 

18 11.8 59 38.8 73 48.0 



1. 
2. 
3. 
4. 

* 5. 
6. 
7. 

* 8. 
* 9. 

10. 
11. 

*12. 
*13. 

14. 
15. 
16. 
17. 

Table 2.56 
ST. CLOUD: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 344 

Grade N % 

.118 34.5% 
2 

3 

Other 

111 
109 

4 

Table 2.57 

32.5 
31.9 
1.2 

ST. CLOUD: STUDENT SURVEY 
N = 344 

Item N 

I like to read. 308 
I read well. 309 
I read at home. 275 
In reading class, someone is always there to help me. 275 
My reading class is too hard. 44 
My reading class is fun. 287 
I know how well I am doing in reading. 231 
There are too many tests in my reading class. 71 
Hy reading class is boring. 82 
I know how well other students can read. 184 
Hy friends all read well. 245 
I avoid students who don't read well. 90 
Hy reading class is too easy. 177 
I know what I am supposed to do in my reading class. 311 
I read library books more often than last year. 258 
I know what I need to work on in reading. 289 
Reading well is important. 323 

Yes 

" 
89.5X 
89.8 
79.9 
79.9 
12.8 
84.4 
68.1 
20.7 
24.0 
53.6 

-72.1 
26.2 
52.4 
91.5 
75.2 
84.8 
97.0 

*High percentage of "yes" responses indicates an unfavorable finding. 

In Between No I 

N " N " 
(X) 
I.D 
I 

-x 36 10.5% 
35 10.2 
69 20.1 
69 20.1 

299 87.2 
53 15.6 

108 31.9 
272 79.3 
260 76.0 
159 46.4 
95 27.9 

253 73.8 
161 47.6 
29 8.5 
85 24.8 
52 15.2 
10 3.0 
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2.1.J Teacher survey 

The teacher survey was administered to 36 st. Cloud tMcberJ 
of grades 1-4, as shown in Table 2.58. 

Table 2.59 provides dt:uL,graphic data. These st. Cloud tMcbers 
were nearly evenly distril:Juted in their years of teaching experience, 
averaging 11.s years of teaching. Thirty-five of tbe 36 teachers 
indicated that they have just one year of experience with mastery 
1~. 

Eight of the multipl~ioe items received overall unfavorable 
responses based on the mean :response and/or a majority of unfavorable 
responses, namely Itans 7, 9, 10, 11, 13. 31, 33, and 34 (see Table 
2.60). These itans show shortcc:miD;JS in these areas: the size of 
readiD; groups; the teacher time required in preparation; reoord­
keepin;J, and parent-teacher conferences; and extension and corrective 
materials of sufficient quantity and quality. The unfavorable response 
to Itan 34, plus the lower DllDber of respondents to the survey items 
perta:i.nin; to the CCllp1ter management systan, reflect the iJ"OC'llt)lete 
l.JJl)lementation of the CCllp1ter management system in the st. Cloud 
schools. 

Nonetheless, several items received u:nanimous favorable 
responses while others are highly favorable. These itans pertain to 
illl)lementing measurable, critically evaluated objectives, methods for 
initial placaiJent of students, and support of district admini$Uation 
for the prog1am .. Most st. Cloud teachers feel that the mastery 
learnin; prog1am has enhanced readiJV;J instruction in their school 
and has enhanced their job satisfaction (Items 20, 21, 23, 24) . The 
CXllplter management system items received highly favorable ratings 
f:ran respondents, altbcupl many teachers marked these i tans •'Dot 
applicable." 

Table 2.61 indicates wbat classes, worksbops, and inservioe 
training st. Cloud teachers have been involved in :related to mastery 
1~. A majority of the respondents have received training in 
mastery 1~ 1izog1am goals, objectives, and definition; de'lel.opiD3' 
objectives; writing test items; and extensions de'lel.opnent and,tor 
use. ODly two of the 36 respondents reported involvement in CX11p1ter 
management system training. 



Years 
Experience 

Nl.lllber As 

Of Teacher 
Years N % 

- 5 9 25.0% 
6 - 10 8 22.3 

11 - 15 8 22.3 
16 - 20 6 16.8 
21+ 5 13.9 
0 or Blank 

Highest Degree Earned 
Bachelors 
Masters 
Blank 

Major 
Elementary Education 
Reading 
Blank 

Table 2.58 
ST. CLOUD: TEACHER SURVEY - GRADE LEVEL PRESENTLY TEACHING 

N = 36 

N 

27 
6 

3 

N 

32 

4 

Grade 

1 

2 

3 

4 

N 

10 
7 

7 

7 

Table 2.59 

% 

32.3% 
22.6 
22.6 
22.6 

ST. CLOUD: TEACHER SURVEY - DEMOGRAPHIC DATA 
N = 36 

Years 
Experience 

Years With 
Years In Years Teaching Differentiated 
District In Grade Reading Staffing 
N % N % N % N % 

13 36.1% 24 66.7X 9 25.0% 7 19.4% 
6 16.8 6 16.7 9 25.1 4 11.1 
7 19.5 2 5.6 8 22.3 3 8.3 
8 22.3 3 8.4 6 16.8 
2 5.6 1 2.8 4 11.1 

22 61.1 

% 
75.0% 
16.7 
8.3 

% 
88.9% 
11. 1 

Years 
Experience 
With 
Mastery 
Learning 
N % 

35 97.2% 

1 2.8 

I 
I.O ...... 
I 



Table 2.60 

ST. CLOUD: TEACHER OPINIONS 
N = 36 

Item 

1. At our school, important. reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact 
with the curriculun. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller reading 
groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.122nse 

3.8 

3.6 

3.9 

3.4 

3.5 

3.2 

1.8 

3.'5 

2.3 

2.6 

Strongly 
Disagree 

(1) 

N % 

-% 

12 36.4 

4 11.8 

2 5.9 

Scale 

Disagree 
(2) 

N % 

-% 

2.8 

2.8 

2 5.7 

7.7 

18 54.5 

4.8 

15 44. 1 

12 35.3 

N 

Agree 
(3) 

% 

7 19.4% 

14 38.9 

3 8.3 

21 58.3 

15 42.9 

9 69.2 

3.0 

9 42.9 

15 44. 1 

16 47. 1 

Strongly 
Agree 

(4) 
N % 

29 80.6% 

22 61.1 

32 88.9 

14 38.9 

18 51.4 

3 23.' 

2 6. 1 

11 52.4 

4 11.8 

I 
I..O 
N 
I 



*11. 

12. 

13. 

14. 

*15. 

16. 

17. 

18. 

*19. 

Table 2.60 - (cont'd) 

ST. CLOUD: TEACHER OPINIONS 
N = 36 

Strongly 
Disagree 

Mean (1) 
Item Rese2,nse N % 

There is a shortage of appropriate resources for students who 2.7 -% 

fail to reach the criterion after an initial presentation of 
the lesson. 

Reports produced through the computer management system make it 3.2 
easy to monitor student progress in reading. 

Since parents can readily follow their child's progress in 2.6 
reading, I can focus on other important issues during 
parent-teacher conferences. 

Since our school adopted the computer management system, 2.7 
teachers can devote more time in classroom instruction. 

The computer management system detracts from the teaching of 1.8 5 22.7 
reading. 

Clear guidelines have been established for matching 2.5 2 6.3 
assessment information with alternative teaching strategies. 

The computer management system reports provide excellent 3.4 
feedback for parents. 

A common commitment by the Board, administration, and teachers 3.3 
to the mastery learning program has helped to ensure its success. 

The usefulness of the mastery learning program varies depending 2.2 6 16.7 
on the child's ability. 

*High mean response indicates an unfavorable finding. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

12 34.3% 22 62.9% 1 2.9% 

3 14.3 11 52.4 7 33.3 

17 51.5 11 33.3 5 15.2 I 
w 
w 
I 

9 42.9 9 42.9 4 14.3 

16 72.7 1 4.5 

14 43.8 13 40.6 3 9.4 

13 61.9 4 38.1 

24 68.6 11 31.4 

19 52.8 10 27.8 1 2.8 



20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

*28. 

29. 

Table 2.60 - (cont'd) 

ST. CLOUD: TEACHER OPINIONS 
N = 36 

Strongly 
Disagree 

Mean (1) 

Item -· -· -·- -- --·-
Response N % 

Reading instruction in our school has been significantly 3.2 -% 

improved through adoption of the mastery learning approach. 

I can docl.lllent positive change in the reading ability of students 3.0 
since the mastery learning program was adopted. 

The computer management system has helped to individualize 2.9 1 5.0 
instruction. 

I experience more satisfaction in my job as a teacher since the 2.9 
mastery learning program was adopted. 

I feel more confident in my ability to teach reading since the 2.8 2 5.6 
mastery learning program was adopted. 

Most teachers like the computer management system. 3. 1 

The mastery learning approach has broadened my definition of 3. 1 
what it means to teach reading. 

Clearly defined objectives ensure that the same curriculum is 3.2 
adopted QY all elementary grade reading teachers. 

\Jork and time requirements involved in curriculum development, 1.9 7 19.4 
make mastery learning unfeasible in the long run. 

The instructional practices utilized in mastery learning can be 3.2 
used to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

4 11.8% 19 55.9% 11 32.4% 

7 20.6 19 55.9 8 23.5 

3 15.0 13 65.0 3 15.0 

I 
\.0 
..J:::, 

10 28.6 18 51.4 7 20.0 I 

11 30.6 17 47.2 6 16.7 

1 4.5 17 77.3 4 18.2 

3 8.6 26 74.3 6 17.1 

1 2.9 24 70.6 9 26.5 

26 72.2 1 2.8 2 5.6 

27 77.1 8 22.9 



Table 2.60 - (cont'd) 

ST. CLOUD: TEACHER OPINIONS 
N = 36 

Item 

30. Inservice related to the mastery learning program has i~roved 
my skills in teaching reading. 

31. High quality materials for enrichment and extension activities 
are provided for students who have demonstrated a mastery of a 
specific skill. 

32. The computer management system reports provide excellent feedback 
for students. 

33. There are high quality materials available for re-teaching 
activities for students not mastering a specific skill after 
initial presentation. 

34. Teachers spend less time in the recordkeeping process in mastery 
learning than in a conventional classroom. 

35. The administration in the district is supportive of the mastery 
learning program. 

36. The mastery learning program in this school district has been 
effectively and efficiently implemented. 

37. Regular meetings are conducted to plan and keep people informed 
in regard to the project. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese.onse 

2.8 

2.3 

3.2 

2.4 

1.9 

3.3 

3.1 

2.9 

Strongly 
Disagree 

(1) 

N % 

3.2% 

4 11.1 

2 5.6 

8 22.9 

Scale 

Disagree 
(2) 

N % 

9 29.0% 

17 47 .2 

2 13.3 

20 55.6 

23 65.7 

3 8.3 

8 22.2 

N 

Agree 
(3) 

% 

16 51.6% 

14 38.9 

8 53.3 

12 33.3 

4 11.4 

27 75.0 

25 69.4 

22 61.1 

Strongly 
Agree 

(4) 

N % 

5 16.1% 

2.8 

5 33.3 

2 5.6 

9 25.0 

8 22.2 

6 16.7 

I 
\.0 
rn 
I 
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Table 2.61 

ST. CU>tlD: TDC8ER SORVEi' - INSERVICE DM!A 

H = 36 

Insarvice Training 

Developing objectives 21 

writin;J test itans 22 

Ccmp.tter managanant systaa 2 

Mastery learniiq PJ.03:Cam 29 
goals, objectives, dafini tion 

Instructional techniques/strategies 9 
related to reading 

correctives developnent and/or use 17 

Extensions developnent and/or use 19 

Mastery J earning ~t>g:cams in other 3 
districts 

COrrelatin;J resources to objectives 7 

58.3% 

61.l 

5.6 

80.6 

25.0 

47.2 

52.8 

8.3 

19.4 

•Percentages do not add to 100% due to multiple responses. 
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2.8 HJN'1'EVIDEX) 

2.8.1 Parent survey 

Table 2.62 presents the deu.:)gzaphic data obtained fran the 
317 Montevideo respondents. Parental involvement in various 
aspects of the school reading J:IJ:OYLam is reported in Table 2.63. 
over ninety percent of parents respondi 1YJ indicated. that they work 
with their child to ocq,lete hanework assignments. ~fourths 
also attend conferences with their child's reading teacher. Of 
all the danonstration sites, Montevideo had the highest percentage 
of parents who 11supervise students at school while they work on 
assignments" (30.9%) and ''Work as a volllllteer aide'• (35.3%), based 
on survey responses. 

Responses to the opinion itans are oontained in Table 2.64. 
overall, Montevideo parents resp:,nded positively to these itans, with 
most means exceedi 1YJ 3. o. However, 57. 4% of parents disagreed with 
Item 10, indicating that they have not had more contact with their 
child's teachen since the mastery learning pxog1am was inl>lemented. 

over 90% of respondjlYJ parents agreed to Itans 1, 7, a, 14, 17, 
18, 23, and 24. These parents agreed that they can easily follow their 
child's readiJYJ progress, and do so carefully. They encourage their 
children's interest by reading to them and discussing stories and 
readiJYJ assignments with them. They agree that their child's readiJYJ 
pzog1am aims to stimulate a desire to read on the part of f1N'erJ child. 
They believe that their child enjoys reading and reads regularly. 

2. 8. 2 - Student SUrvey 

Table 2.65 shows a balanced distribution of first, second, 
third, and fourth graders aD:>ng the 509 Montevideo survey respondents. 
Montevideo had the most fourth graders oc:upleting the survey; Hopkins 
and Minneapolis were the only other schools with a significant m1DbAr 
of fourth grade respondents. 

Montevideo students responded favorably to all survey itans, 
al1:lloa;Jh they were nearly equally divided on the item ''My readiJYJ 
class is too easy. 11 The Montevideo findi.JYJs are quite representative 
of the all-school student saq;,le findiJYJs, and no survey itans have 
distinctive results. (Bee Table 2.66.) Nine of the 24 itans received 
favorable responses fran over 85% of students respoMiJYJ (Itans 1, 2, 
3, 5, 6, 14, 15, 16, 17). These items are: 

1. I like to read. 
2. I read well. 
3. I read at bane. 
5. My reading class is too hard. (87% say 1'110'1) 

6. My reading class is fun. 
14. I know what I am supposed to do in my reading class. 
15. I read library l:>ooks more often than last year. 
16. I know what I need to work on in reading. 
17. Reading well is important. 



Mother 

Father 
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Table 2.62 

lOfl'EVIDED: P.ARENr SORVE~ - DEH>GRJU'BIC DATA 

N = 317 

8th Grade or Less 
N % 

3 1.0% 

8 2.7 

IBveJ. of Fomal. Education 

HS Diplana 
N % 

201 66.3% 

183 60.8 

College 
N % 

93 30.7% 

93 30.9 

Masters 
N % 

6 2.0% 

11 3.7 

Number of Children in SCbool N % 

1 72 23.7% 

2 139 45.7 

3 64 21.1 

4 28 9.2 • 

5 1 0.3 

6+ 

Ph.D. 
N % 

-% 

6 2.0 
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Table 2.63 

lCJNl'EVIDB): PAREN1' SORVEx 

INVOLVD!Etlr wrm SCBX>L REJIDDG ~ 

N: 317 

Involvanent 

work with JJf'f child to oanplete hanework assignments. 

Attend conferences with JJf'f child's reading teacher. 

Attend meetings or worksbcps related to the mastery 
learning reading pn,gia. 

Observe children during reading instruction. 

SUper,Tise students at school while they work on assignments. 

Help to develop or oi:ganize curricultlD/resource materials. 

WOrk as a volunteer aide. 

work as a paid instructional aide. 

Provide classroan instruction. 

Provide input in decision making and policy. 

Participate thro\¥;h a Parent .Mvisory CCIIIDittee. 

•Percentages d0 not add to 100% due to multiple responses. 

N 

288 90.9% 

237 74.8 

72 22.7 

130 41.0 

98 30.9 

16 s.o 

112 35.3 

16 s.o 

13 4.1 

12 3.8 

12 3.8 



Table 2.64 

MONTEVIDEO: PARENT OPINIONS 
N = 317 

Item 

1. It is easy for me to follow my child's progress in reading. 

2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regulary informed of the nunber and percentage of objectives 
my child attains in reading. 

4. I am in regular contact with my child's teacher/teachers about 
his/her reading. 

5. Materials are made available that I can use at home to help my 
child read. 

6. Since the mastery lear.ning program was started, I feel more 
involved in my child's reading. 

7. 

8. 

9. 

10. 

read stories to my child at home. 

talk with my child about the stories we read. 

encourage my children to make up their own stories. 

have more contact with my child's teacher/teachers since the 
mastery learning program was implemented. 

11. Someone at the school has explained why my child was placed at 
their current level in reading. 

12. I understand how reading is taught in the mastery learning reading 
program. 

Mean 
Rese2,nse 

3.2 

3.0 

3.0 

2.8 

2.9 

2.7 

3.3 

3.3 

3.0 

2.4 

2.9 

2.9 

Strongly 
Disagree 

(1) 

N % 

0.3% 

2 2.9 

9 3.1 

11 3.8 

12 4.3 

9 3.4 

3 1.0 

11 4.4 

9 3. 1 

8 2.8 

Scale 

Disagree 
(2) 

N % 

15 4.9% 

7 10.0 

42 14.3 

72 24.7 

40 14.2 

92 35.0 

18 6.0 

13 4.4 

44 15.3 

132 53.0 

57 19 .5 

58 20.2 

N 

Agree 
(3) 

% 

203 66.8% 

49 70.0 

189 64.5 

170 58.4 

186 66.2 

136 51.7 

161 53.7 

181 60.9 

179 62.4 

97 39.0 

187 64.0 

176 61.3 

Strongly 
Agree 

(4) 

N % 

85 28.0% 

12 17. 1 

53 18. 1 

38 13.1 

43 15.3 

26 9.9 

121 40.3 

103 34.7 

61 21.3 

9 3.6 

39 13.4 

45 15.7 

I ...... 
0 
0 
I 



13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

Table 2.64 - (cont'd) 

MONTEVIDEO: PARENT OPINIONS 
N = 317 

Strongly 
Disagree 

Mean (1) 

Item Res,eonse N % 

Reports produced through the computer management system make 3.0 1 1.2% 
it easier to monitor my child's progress in reading. 

I carefully follow my child's progress in reading. 3.2 

Through the computer management reports, I have become more 2.8 2 2.7 
aware of my child's reading skills. 

If my child masters all the objectives identified in the computer 2.9 
management report, then the instructional program is appropriate. 

An objective of the reading program at our school is to stimulate 3.3 
a desire to read on the part of every child. 

I talk with my child about his/her reading assigrvnents. 3.2 1 0.3 

If my child is not reading at a level I find acceptable, I increase 2.9 2 0.8 
the amount of time my child works on reading at home. 

I limit the amount of time my child spends watching TV. 3.1 

Teachers know what interests my child. 3.0 4 1.4 

Reading instruction in our school has been significantly improved 3.1 4 1. 7 

through adoption of the mastery learning approach. 

My child enjoys reading. 3.5 1 0.3 

My child reads library books on a regular basis. 3.4 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

14 16.3% 59 68.6% 12 14.0% 

18 6.1 187 63.8 88 30.0 

22 29.3 42 56.0 9 12.0 

I 

15 20.5 51 69.9 7 9.6 ....... 
0 ....... 
I 

5 1.7 194 64.9 100 33.4 

13 4.3 199 66.6 86 28.8 

60 23.0 164 62.8 35 13.4 

37 12.5 190 64.0 70 23.6 

31 10.8 216 75.5 35 12.2 

23 9.9 159 68.2 47 20.2 

16 5.3 129 42.6 157 51.8 

20 6.8 132 44.7 143 48.5 



Table 2.65 
MONTEVIDEO: STUDENT SURVEY - GRADE LEVEL Of RESPONDENTS 

N = 509 

Grade N X 

1 138 27.0X 
2 138 27.0 
3 110 21.5 
4 124 24.3 

Other 1 0.2 

Table 2.66 
MONTEVIDEO: STUDENT SURVEY 

N = 509 

I 
I-' 

Yes In Between No 0 

Item N X N X N X 
N 
I 

1. I like to read. 478 92.8X 7 1.4X 30 5.8X 
2. I read well. 460 89.1 9 1.7 47 9.1 
3. I read at home. 451 87.7 8 1.6 55 10.7 
4. In reading class, someone is always there to help me. 368 71.5 14 2.7 133 25.8 

* 5. My reading class is too hard. 57 11.1 10 1.9 447 87.0 
6. My reading class is fun. 439 85.2 9 1.7 67 13.0 
7. I know how well I am doing in reading. 383 74.5 3 0.6 128 24.9 

* 8. There are too many tests in my reading class. 86 16.7 5 1.0 423 82.3 
* 9. My reading class is boring. 105 20.3 4 0.8 407 78.9 

10. I know how well other students can read. 331 64.3 4 0.8 180 35.0 
11. My friends all read well. 353 69.1 11 2.2 147 28.8 

*12. I avoid students who don't read well. 83 16.3 8 1.6 419 82.2 
*13. My reading class is too easy. 243 47.6 12 2.3 256 50.1 

14. I know what I am supposed to do in my reading class. 470 91.8 4 0.8 38 7.4 
15. I read library books more often than last year. 443 86.9 2 0.4 65 12.7 
16. I know what I need to work on in reading. 458 89.5 6 1.2 48 9.4 
17. Reading well is important. 482 96.6 3 0.6 14 2.8 

*High percentage of "yes" responses indicates an unfavorable finding. 
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2. a. 3 Teacher survey 

The teacher survey was actninistered to 21 Montevideo -teachers 
of grades 1-4. Table 2. 67 shows their dist.r:il:)ution by grade 18'1el. (s) 
of instruction, while Table 2.68 provides demographic data. over 60% 
of the Montevideo teachers have ~t for more than fifteen years. 
These teachers are quite experienced in both the mastery learning 
app:r:oach and differentiated staff~; a majority of respondents report 
aver 10 years experience with _both tecbni'}UeS. 

Montevideo teachers responded favorably to all but one survey 
itan, as shown in Table 2.69. In fact, 21 of the 37 itans received 
ummiJDOIJS favorable responses, while six more itans were only one 
person short of unanimity. Itans 1-s, relating to measurable 
objectives and the initial assessmen~ of students received very high 
mean responses of 3. 7-3. 9 as most teachers expressed ''stl.:oD;1 agreement•• 
with these items. Teachers believe that the mastery learning P"-'Oc;JLam 
has significantly i.nl>roved reading instruction in their school and has 
given them more confidence and job satisfaction. They feel that a 
oooperative effort of all district personnel has enabled effective 
i.q,lementation of the pr0:11am in their school. 

The ocq,uter management system items received high ratitqs, but 
many teachers marked 1'not applicable'' to these items. Itans 20, 21, 
23, and 24 also received many •tnot applicable'' responses. The only 
itan to receive an overall unfavorable response was Itan 19. The 
majority of the Montevideo respondents agree that •'The usefulness of 
the mastery learning prog1cD11 varies dependin;J on the child's ability.'' 

All Montevi4eo teachers were trained ·in writing test itans. 
Half have received training in instructional techniques/strategies 
related to reading and extensions developnent and/or use. Table 2.10 
stmnarizes the inservice training findings. 



Years 
Experience 

Nt.nber As 
Of Teacher 
Years N % 

- 5 3 14.3% 
6 - 10 1 4.8 

11 - 15 4 19.0 
16 - 20 7 33.4 
21+ 6 28.8 
0 or Blank 

Highest Degree Earned 
Bachelors 
Masters 

Major 
Elementary Education 

Table 2.67 
MONTEVIDEO: TEACHER SURVEY - GRADE LEVEL PRESENTLY TEACHING 

N = 21 

N 

16 
5 

N 

21 

Grade N % 

6 30.0% 
2 5 25.0 
3 4 20.0 
4 4 20.0 

Other 1 5.0 

Table 2.68 
MONTEVIDEO: TEACHER SURVEY - DEMOGRAPHIC DATA 

N = 21 

Years 
Years In Years Teaching 
District In Grade Reading 
N % N % N % 

3 14.3% 11 52.4% 5 23.8% 
4 19.0 4 19.0 1 4.8 
5 23.8 2 9.5 3 14.3 
5 23.8 3 14.3 5 23.8 
4 19.0 5 23.8 

1 4.8 2 9.5 

% 

76.2% 
23.8 

% 

100.0% 

Years 
Experience 
\lith 
Differentiated 
Staffing 

N % 

5 23.8% 
3 14.3 
9 42.9 
2 9.5 

2 9.5 

Years 
Experience 
\lith 
Mastery 
Learning 

N % 

4 19.0% 
4 19.0 
9 42.9 
3 14.3 

1 4.8 

I ...... 
0 
~ 
I 



Table 2.69 

MONTEVIDEO: TEACHER OPINIONS 
N = 21 

Item 

1. At our school, i~rtant reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact 
with the curriculun. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students were 
effective. 

7. Use of the mastery learning program has resulted in smaller reading 
groups. 

8. The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.12,onse 

3.9 

3.8 

3.7 

3.7 

3.7 

3.3 

3.3 

3.8 

3.6 

2.3 

Strongly 
Disagree 

(1) 

N % 

-% 

Scale 

Disagree 
(2) 

N % 

-% 

2 11.1 

16 76.2 

N 

Agree 
(3) 

% 

2 9.5% 

4 19.0 

7 33.3 

6 30.0 

6 28.6 

10 66.7 

9 50.0 

16.7 

9 42.9 

4 19.0 

Strongly 
Agree 

(4) 

N % 

19 90.5% 

17 81.0 

14 66.7 

14 70.0 

15 71.4 

5 33.3 

7 38.9 

5 83.3 

12 57.1 

4.8 

I 
I-' 
0 
(.Tl 

I 



Table 2.69 - (cont'd) 

MONTEVIDEO: TEACHER OPINIONS 
N = 21 

Item 

*11. There is a shortage of appropriate resources for students who 
fail to reach the criterion after an initial presentation of 
the lesson. 

12. Reports produced through the computer management system make it 
easy to monitor student progress in reading. 

13. Since parents can readily follow their child's progress in 
reading, I can focus on other important issues during 
parent-teacher conferences. 

14. Since our school adopted the computer management system, teachers 
can devote more time in classroom instruction. 

*15. The computer management system detracts from the teaching of reading. 

16. Clear guidelines have been established for matching assessment 
information with alternative teaching strategies. 

17. The computer management system reports provide excellent feedback 
for parents. 

18. A comnon conmitment by the Board, administration, and teachers to 
the mastery learning program has helped to ensure its success. 

Mean 
Res,eonse 

2. 1 

3.8 

2.6 

3.3 

2.2 

3.1 

3.2 

3.2 

Strongly 
Disagree 

( 1) 
N % 

3 14.3% 

16.7 

*19. The usefulness of the mastery learning program varies depending 
on the child's ability. 

2.6 2 10.5 

*High mean response indicates an unfavorable finding. 

Scale 

Disagree 
(2) 

N % 

15 71.4% 

9 42.9 

4 66.7 

4.8 

5 26.3 

N 

Agree 
(3) 

% 

-% 

16.7 

11 52.4 

4 66.7 

18 85.7 

5 83.3 

15 71. 4 

11 57.9 

Strongly 
Agree 

(4) 

N % 

3 14.3% 

5 83.3 

4.8 

2 33.3 

16.7 

3 14.3 

16.7 

5 23.8 

5.3 

I ...... 
0 
0) 
I 



20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

*28. 

29. 

Table 2.69 - (cont'd) 

MONTEVIDEO: TEA~HER OPINIONS 
N = 21 

Strongly 
Disagree 

Mean (1) 
Item Rese2,nse N % 

Reading instruction in our school has been significantly 3.6 -% 

i""roved through adoption of the mastery learning approach. 

I can docL111ent positive change in the reading ability of students 3.2 
since the mastery learning program was adopted. 

The Coq>Uter management system has helped to individualize 3.2 
instruction. 

I experience more satisfaction in my job as a teacher since the 3.3 
mastery learning program was adopted. 

I feel more confident in my ability to teach reading since the . 3.3 
mastery learning program was adopted. 

Most teachers like the computer management system. 3.2 

The mastery learning approach has broadened my definition of 3.1 
what it means to teach reading. 

Clearly defined objectives ensure that the same curriculum is 3.5 
adopted by all elementary grade reading teachers. 

Work and time requirements involved in curriculum development, 2.0 2 10.5 
make mastery learning unfeasible in the long run. 

The instructional practices utilized in mastery learning can be 3.3 
used to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

-% 4 36.4% 7 63.6% 

1 11. 1 5 55.6 3 33.3 

5 83.3 1 16.7 

I ....... 
0 

1 10.0 5 50.0 4 40.0 .......... 
I 

1 11. 1 4 44.4 4 44.4 

5 83.3 1 16.7 

1 6.3 12 75.0 3 18.8 

11 52.4 10 47.6 

15 78.9 2 10.5 

14 66.7 7 33.3 



30. 

31. 

32. 

33. 

34. 

35. 

36. 

37. 

Table 2.69 - (cont'd) 

MONTEVIDEO: TEACHER OPINIONS 
N = 21 

Mean 

Item Respons~ 

Inservice related to the mastery learning program has improved 3.2 
my skills in teaching reading. 

High quality materials for enrichment and extension activities 3.2 
are provided for students who have demonstrated a mastery of a 
specific skill. 

The computer management system reports provide excellent feedback 3.2 
for students. 

There are high quality materials available for re-teaching 3.1 
activities for students not mastering a specific skill after 
initial presentation. 

Teachers spend less time in the recordkeeping process in mastery 3.0 
learning than in a conventional classroom. 

The administration in the district is supportive of the mastery 3.3 
learning program. 

The mastery learning program in this school district has been 3.4 
effectively and efficiently implemented. 

Regular meetings are conducted to plan and keep people informed 3.1 
in regard to the project. 

*High mean response indicates an unfavorable finding. 

Strongly 
Disagree 

(1) 
ij % 

-% 

1 4.8 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

-% 15 78.9% 4 21.1% 

16 76.2 5 23.8 

2 16.7 3 50.0 2 33.3 I 
I-' 
0 
(X) 
I 

1 4.8 16 76.2 4 19.0 

2 9.5 13 61.9 5 23.8 

14 66.7 7 33.3 

12 60.0 8 40.0 

1 4.8 16 76.2 4 19.0 
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Table 2.70 

1'Dll.'EVIDEX): ':"PCBEP SURVE~ - Itl:IERVl(.!B DATA 

N = 21 

lllserVice TrainilJg N 

DeVel.opiDJ objectives 7 

Writing test itans 21 

canputer managanent systaa 5 

Mastery learniJ¥J ~o;axa 6 
goals, abj~ves, definition 

Instructional techniques/strategies 11 
~tad to reading 

Correctives develcpnent and/Or use 7 

Extensions developnent a.nd/or·usa 11 

Mastery J ea:rni ng pJ:OgramS in other 4 
districts 

Correlating resources to objectives 6 

33.3% 

100.0 

23.8 

28.6 

52.4 

33.3 

52.4 

19.0 

28.6 

•Percentages d0 net add to 100% due to multiple responses. 
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2.9 DEER RIVER 

2.9.1 Parent survey 

Deu.Jgiapbic data obtained fran the Deer River respotKlents 
is presented in Table 2.11. These parents had a relatively low level 
of fo:cnal. education and the highest average mnMr of children in 
school per family. 

Table 2. 72 shows the Deer River parents' involvement in various 
aspects of the school reading pxogzam. A total of 88.7% ot these 
parents W0rk with their child to cxq,lete banework assigments and 
84.9% attend conferences with their child's reading teac:her,. R0Q;lhly 
one-third of them also W0rk as volunteer aides, a oc1111endab'le result. 

Responses to the opinion itans are contained in Table 2.73. 
The majority of Deer River parents expressed agreement with all but 
two survey i tans. over half of these parents disagree that the mastery 
1~ progzam has made them feel more involved with their child's 
rea.ding (Item 6) or has resulted in more contact with their child's 
teachers (Item 10). Interestingly, 45.3% of these parents also do 
not understand bow reading is tau;ht in the mastery 1~ reading 
i,:rogi:am (Item 12) • 

0Y'er 90% ot Deer River parents "agreed'' or "strongly agreed'' with 
Itans 1, 7, 17, 20, 23, and 24. These parents read stories to their 
children and limit their child's TV viewin;. They believe their 
children enjoy rea.ding, and read library books on a regular basis. 
They claim they can easily follow their child's progress in rea.ding, 
and believ-e that the school's reading p:co;J.tam aims to stimulate.a 
desire to read in each child. 

2.9.2 Student survey 

Table 2.74 gives the grade level distril:Jution of the 207 first, 
second, and third graders fran Deer River who cxq,leted the survey. 
Their responses to the survey itans are presented in Table 2.75. 

aver es% of respondents rated Itans 1, 3, 4, 14, 16, and 17 
positively, indicating that they like to read, read at bane, and know 
the inp)rtance of readi :ng well. They know what to do and what to W0rk 
on in reading class, and report that saneone is always available to 
help them. 

Half of the Deer River students report that their reading class 
is too easy. Of all the schools, they were the least apt to say 
11I like to read'' (88.3%) and "I know bow well other students can 
read (33. 8%) • Their response to the item ''There are too many tests 
in my reading class'' was much different fran the response of any other 
school, and may suggest that this 0:101:»onent of the mastery 1~ 
:.:,i:ogzam was iq;>lemented differently in Deer River. A total of 83.9% 
of Deer River students agreed with this statement, as~ to an 
18.3% ''Yes'' response rate by students in the other schools. 



Mother 

Father 
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Table 2.11 

DEER RIVER: PARENl' SURvEx - DEHlGRAPHIC DM!A 

N = 106 

8th Grade or Less 
N % 

3 3.0% 

6 6.2 

Isv'el of Fo:r:mal Edu.cation 

BS Diplana 
N % 

74 73.3% 

64 66.0 

college 
N % 

21 20.8% 

24 24.7 

Masters 
N % 

3 3.0% 

3 3.1 

Nlmlber of Children in SChool N % 

1 19 18.4% 

2 36 35.0 

3 31 30.1 

4 8 1.a 

5 7 6.8 

6+ 2 1.9 

Ph.D. 
N % 

-% 
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Table 2.72 

DEER RIVER: PARENl' SORvEY 

IN\10LVD!ENI' WI'DI SCIIXlL REJU>IH3 PmGRAM 

N = 106 

Involvanent 

'Work with my child to cxmplete baDew0rk assignnents. 

Attend conferences with my cbild1 s reading teacher. 

Attend meetings or workshops related to the masteJ:y 
learn:iD;J reading pi.og1am. 

I"'\,_____ children ""~..,..;"""" ,. • .: _ _..._._....: ~va ~~ reaL,ng ~l,,J.l,11 .. HoJ.OD. 

supervise students at school while they work on assignments. 

Help to deY'elop or organize curricultlD/resource materials. 

work as a voltmteer aide. 

work as a paid instructional. aide. 

Provide classroan instruction. 

Provide input in decision makmJ and policy. 

Participate tllrough a Parent Advisory ccmnittee. 

*Percentages do not add to 100% due to multiple responses. 

N 

94 88.7% 

90 84.9 

30 28.3 

22 20.8 

19 17.9 

3 2.8 

34 32.l 

4 3.8 

4 3.8 

6 5.7 

2 1.9 



Table 2.73 

DEER RIVER: PARENT OPINIONS 
N = 106 

Item 

1. It is easy for me to follow my child's progress in reading. 

2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regularly informed of the number and percentage of objectives 
my child attains in reading. 

4. I am in regular contact with my child's teacher/teachers about 
his/her reading. 

5. Materials are made available that I can use at home to help 
my child read. 

6. Since the mastery learning program was started, I feel more involved 
in my child's reading. 

7. 

8. 

9. 

10. 

read stories to my child at home. 

talk with my child about the stories we read. 

encourage my children to make up their own stories. 

have more contact with my child's teacher/teachers since the mastery 
learning program was implemented. 

11. Someone at the school has explained why my child was placed at their 
current level in reading. 

12. I understand how reading is taught in the mastery learning 
reading program. 

Mean 
Rese2nse 

3.1 

2.9 

3.1 

2.8 

2.6 

2.5 

3.4 

3.2 

3.0 

2.3 

2.8 

2.6 

Strongly 
Disagree 

( 1) 

N % 

1.0% 

8 8.9 

2 2.1 

5 5.5 

8 9.0 

8 9.0 

1.0 

1.0 

1. 1 

10 12.0 

10 10.4 

9 9.5 

Scale 

Disagree 
(2) 

N % 

8 8.2% 

15 16.7 

9 9.4 

22 24.2 

28 31.5 

39 43.8 

5 5.2 

9 9.2 

17 18. 1 

45 54.2 

21 21. 9 

34 35.8 

N 

Agree 
(3) 

% 

65 67.0% 

47 52.2 

61 63.5 

49 53.8 

45 50.6 

32 36.0 

48 49.5 

55 56.1 

57 60.6 

20 24 .1 

45 46.9 

40 42.1 

Strongly 
Agree 

(4) 

N % 

23 23.7% 

20 22.2 

24 25 .0 

15 16.5 

8 9.0 

10 11.2 

43 44.3 

33 33.7 

19 20.2 

8 9.6 

20 20.8 

12 12.6 

I ...... ...... 
w 



Table 2.73 - (cont'd) 

DEER RIVER: PARENT OPINIONS 
N = 106 

Item 

13. Reports produced through the computer management system make it 
easier to monitor my child's progress in reading. 

14. I carefully follow my child's progress in reading. 

15. Through the computer management reports, I have become more aware 
of my child's reading skills. 

16. If my child masters all the objectives identified in the computer 
management report, then the instructional program is appropriate. 

17. An objective of the reading program at our school is to stimulate 
a desire to read on the part of every child. 

18. I talk with my child about his/her reading assigrvnents. 

19. If my child is not reading at a level I find acceptable, 
the amount of time my child works on reading at home. 

20. I limit the amount of time my child spends watching TV. 

21. Teachers know what interests my child. 

increase 

22. _Reading instruction in our school has been significantly improved 
through adoption of the mastery learning approach. 

23. Hy child enjoys reading. 

24. My child reads library books on a regular basis. 

Hean 
Rese,onse 

2.7 

3.1 

2.7 

2.8 

3.2 

3. 1 

2.8 

3. 1 

2.9 

2.9 

3.5 

3.4 

Strongly 
Disagree 

( 1) 

N % 

11 11.8% 

1.0 

9 9.7 

2 2.5 

2 2.2 

1.0 

3 3.2 

4 4.3 

4 5. 1 

1.0 

Scale 

Disagree 
(2) 

N % 

20 21.5% 

12 12.4 

23 24.7 

17 21.0 

5 5.4 

9 9.4 

23 30.7 

5 5.3 

16 17 .4 

8 10.3 

3 3.0 

8 8.2 

N 

Agree 
(3) 

% 

52 55.9% 

64 66.0 

50 53.8 

54 66.7 

62 67.4 

66 68.8 

47 62.7 

68 72.3 

55 59.8 

54 69.2 

42 41.6 

42 42.9 

Strongly 
Agree 

(4) 

N % 

10 10.8% 

20 20.6 

11 11.8 

8 9.9 

23 25.0 

20 20.8 

5 6.7 

18 19.1 

17 18.5 

12 15.4 

56 55.4 

47 48.0 

I ....... 
....... 
~ 
I 



Table 2.74 
DEER RIVER: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N =.207 

Grade N % 

58 29.3% 
2 83 41.9 
3 53 26.8 
5 1 0.5 

Other 3 1.5 

Table 2.75 
DEER RIVER: STUDENT SURVEY 

N = 207 

1. 
2. 
3. 
4. 

* 5. 
6. 
7. 

* 8. 

* 9. 

like to read. 
read well. 
read at home. 

Item 

In reading class, someone is always there to help me. 
My reading class is too hard. 
My reading class is fun. 
I know how well I am doing in reading. 
There are too many tests in my reading class. 
My reading class is boring. 

10. I know how well other students can read. 
11. My friends all read well. 

*12. I avoid students who don't read well. 
*13. My reading class is too easy. 

14. I know what I am supposed to do in my reading class. 
15. I read library books more often than last year. 
16. I know what I need to work on in reading. 
17. Reading well is important. 

Yes 
N X 

182 88.3% 
172 83.5 
177 85.9 
187 
34 

174 
159 
172 

41 

90.8 
16.6 
84.9 
77.2 
83.9 
20.5 

69 33.8 
142 70.6 
54 26.9 

102 50.2 
180 89.1 
159 77.6 
176 85.9 
187 94.0 

*High JH.:rtL·nt,19t: ot 11 yc:; 11 r·e'.,pon·,cs ind1c;:itcs an untavor;iblc finding. 

In Between 
N X 

0.5% 
2 1.0 

2 

2 

0.5 

1.0 

1.0 

0.5 
0.5 
0.5 

5 2.5 
0.5 

0.5 

No 

N X 

23 11.2% 
32 15.5 
28 13.6 

19 
169 
31 
45 
33 

159 

9.2 
82.4 

15.1 
21.8 

16.1 
79.5 

135 65. 7 

58 28.9 
146 72.6 
96 47.3 
21 10.4 
46 22.4 
29 14.1 
11 5. 5 

I 
I---' 
I---' 
U1 
I 
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2.9.3 Teacher SUJ:vey 

Tables 2.76 and 2.77 give grade lev-el and daoogxaphic data 
for the 17 Deer River elementary teachexs ocq,leting tbe survey. 
Almost half of these teachers have six to ten years experience in 
teacbi ng- sane of than are quite experienced in masteey learning. 

six survey itans (1, 3, 2s,· 29, 34, 35) received unanimous 
favorable responses, and several more itans also received very 
favorable ratings, as shewn in Table 2.1a. sane topics oovered by 
these positive responses include inl>lementing measurable, critically 
evaluated objectives and benefits of the cc:q,uter management systan 
tor feedback to teachers, students, and parents, to lessen time spent 
on recordkeeping, and to individualize instruction. 

Itans 7, 16, 20, 23, 24, 26, and 30 received unfavorable ratings 
overall by tbe Deer River respondents. They feel that using the 
masteey learning pi.vg.tam has not resulted in smaller reading groups, 
and they lack clear guidelines for matching assesSPDPnt info.tmation 
with alternative teaching strategies. The majority of respondents 
feel that the masteey learning p;.wg.tam has not enhanced their 
abilities or enjoyment in teaching reading, nor that tbe masteey 
learning app:roach bas significantly :inproved reading instruction 
in their school. 

The survey included a section asking teachers to indicate what 
classes, workshops, and inservice training they have been involved in 
related to masteey learning. Table 2. 79 presents tbis data. Not very 
many of the Deer River teachers have bad training experiences accordin;J 
to the responses. Four indicated that they bad been trained in masteey 
learning ~rog.tam goals, objectives, and definition. 



Years 
Experience 

Nl.llber As 
Of Teacher 
Years N % 

1 - 5 1 5.9% 

6 - 10 8 47.1 

11 - 15 2 11.8 

16 - 20 2 11.8 
21+ 4 23.6 
0 or Blank 

Highest Degree Earned 
Bachelors 
Masters 

Table 2.76 
DEER RIVER: TEACHER SURVEY - GRADE LEVEL PRESENTLY TEACHING 

N = 17 

N 

12 
5 

Grade N " 
1 4 25.0¾ 
2 4 25.0 
3 2 12.5 
4 2 12.5 
5 1 6.3 
6 2 12.5 

K-6 1 6.3 

Table 2.77 
DEER RIVER: TEACHER SURVEY - DEMOGRAPHIC DATA 

N = 17 

Years 
Experience 

Years With 
Years In Years Teaching Differentiated 
District In Grade Reading Staffing 
N % N % N X N X 

2 11.8% 8 47.1%' 1 5.9% 1 5.9% 

8 47.1 7 41.2 8 47.0 
3 17.7 3 17.7 
2 11.8 1 5.9 2 11.8 
2 11.8 3 17.7 

1 5.9 16 

% Major N 

70.6% Elementary Education 12 
29.4 Reading 1 

Ed. Administration 1 

Bli:ink 3 

Years 
Experience 
With 
Mastery 
Learning 
N % 

7 41.2% 
2 11.8 

1 5.9 
1 5.9 
1 5.9 
5 29.4 

% 
70.6% 
5.9 
5.9 

17.6 

I ...... ...... 
........ 



Table 2.78 

DEER RIVER: TEACHER OPINIONS 
N = 17 

Item 

1. At our school, important reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program were 
critically evaluated. 

3. Objectives should be identified before the students interact with 
the curriculum. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students were 
effective. 

7. Use of the mastery learning program has resulted in smaller reading 
groups. 

8. • The computer management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

*High mean response indicates an unfavorable finding. 

Mean 
ResEQ_nse 

3.6 

3.4 

3.6 

3.4 

3.6 

2.5 

2.2 

3.2 

2.9 

2. 1 

Strongly 
Disagree 

(1) 

N % 

-% 

2 13.3 

2 14.3 

2 11.8 

7.7 

2 13.3 

Scale 

Disagree 
(2) 

N % 

·-% 

5.9 

2 12.5 

6.3 

4 26.7 

9 64.3 

7.7 

10 66.7 

N 

Agree 
(3) 

% 

6 35.3% 

9 52.9 

7 41.2 

5 31.3 

5 31.3 

9 60.0 

7.1 

7 41.2 

9 69.2 

2 13.3 

Strongly 
Agree 

(4) 

N % 

11 64.7% 

7 41.2 

10 58.8 

9 56.3 

10 58.8 

2 14.3 

8 47.1 

2 15 .4 

6.7 

I 
I-' 
I-' 
CX) 

I 



Table 2.78 - (cont'd) 

DEER RIVER: TEACHER OPINIONS 
N = 17 

Item 

*11. There is a shortage of appropriate resources for students who fail 
to reach the criterion after an initial presentation of the lesson. 

12. Reports produced through the c~ter management system make it easy 
to moni to·r student progress in reading. 

13. Since parents can readily follow their child's progress in 
reading, I can focus on other important issues during 
parent-teacher conferences. 

14. Since our school adopted the computer management system, teachers can 
devote more time in classroom instruction. 

*15. The computer management system detracts from the teaching of reading. 

16. Clear guidelines have been established for matching assessment 
information with alternative teaching strategies. 

17. The computer management system reports provide excellent feedback 
for parents. 

18. A common conmitment by the Board, administration, and teachers to 
the mastery learning program has helped to ensure its success. 

*19. The usefulness of the mastery learning program varies depending on 
the child's ability. 

*High mean response indicates an unfavorable finding. 

Mean 
Rese2,nse 

2.5 

3.2 

2.5 

2.6 

1.9 

2.4 

2.9 

2.9 

2.5 

Strongly 
Disagree 

(1) 
N % 

2 11.8% 

2 11.8 

2 13.3 

2 12.5 

6 35.3 

3 18.8 

6.3 

2 14.3 

Scale 

Disagree 
(2) 

N % 

8 47.1% 

4 26.7 

3 18.8 

7 41.2 

4 25.0 

5 31.3 

3 18.8 

5 35.7 

N 

Agree 
(3) 

% 

4 23.5% 

8 47.1 

8 53.3 

10 62.5 

3 17.6 

8 50.0 

7 43.8 

9 56.3 

5 35.7 

Strongly 
Agree 

(4) 

N % 

3 17.6% 

7 41.2 

6.7 

6.3 

5.9 

6.3 

4 25.0 

3 18.8 

2 14.3 

I 
........ 
........ 
\.0 
I 



Table 2.78 - (cont'd) 

DEER RIVER: TEACHER OPINIONS 
N = 17 

Item 

20. Reading instruction in our school has been significantly ilIJ)roved 
through adoption of the mastery learning approach. 

21. I can doc1.111ent positive change in the reading ability of students 
since the mastery learning program was adopted. 

22. The coq:>Uter management system has helped to individualize instruction. 

23. I experience more satisfaction in my job as a teacher since the 
mastery learning program was adopted. 

24. I feel more confident in my ability to teach reading since the mastery 
learning program was adopted. 

25. Most teachers like the COlll)Uter management system. 

26. The mastery learning approach has broadened my definition of what it 
means to teach reading. 

27. Clearly defined objectives ensure that the same curriculum is adopted 
by all elementary grade reading teachers. 

*28. ~ork and time requirements involved in curriculum development, 
make mastery learning unfeasible in the long run. 

29. The instructional practices utilized in mastery learning can be 
used to improve instruction in areas of learning other than reading. 

*High mean response indicates an unfavorable finding. 

Mean 
ResEQ_nse 

2.5 

2.6 

3.0 

2.0 

1.8 

3.0 

2.4 

2.6 

2.3 

3.0 

Strongly 
Disagree 

(1) 

N % 

-% 

16.7 

16.7 

14.3 

Scale 

Disagree 
(2) 

N % 

4 66.7% 

3 42.9 

14.3 

4 66.7 

5 83.3 

3 60.0 

2 28.6 

5 83.3 

N 

Agree 
(3) 

% 

16.7% 

4 57.1 

5 71.4 

16.7 

5 100.0 

2 40.0 

3 42.9 

7 100.0 

Strongly 
Agree 

(4) 

N % 

16.7% 

14.3 

14.3 

16.7 

I ...... 
N 
0 
I 



Table 2.78 - (cont'd) 

DEER RIVER: TEACHER OPINIONS 
N = 17 

Item 

30. Inservice related to the mastery learning program has improved my 
skills in teaching reading. 

31. High quality materials for enrichment and extension activities are 
provided for students who have demonstrated a mastery of a specific 
skill. 

32. The computer management system reports provide excellent feedback 
for students. 

33. There are high quality materials available for re-teaching activities 
for students not mastering a specific skill after initial presentation. 

34. Teachers spend less time in the recordkeeping process in mastery 
learning than in a conventional classroom. 

35. The administration in the district is supportive of the mastery 
learning program. 

36. The mastery learning program in this school district has been 
effectively and efficiently implemented. 

37. Regular meetings are conducted to plan and keep people informed 
in regard to the project. 

*High mean response indicates an unfavorable finding. 

Mean 
Res.122.nse 

2.1 

2.8 

3.0 

2.7 

3.3 

3.3 

2.9 

2.6 

Strongly 
Disagree 

(1) 

N % 

-% 

16.7 

14.3 

Scale 

Disagree 
(2) 

N % 

6 85.7% 

14.3 

2 28.6 

14.3 

14.3 

N 

Agree 
(3) 

% 

14.3% 

4 66.7 

5 71.4 

5 71.4 

5 71.4 

5 71.4 

6 85.7 

5 71.4 

Strongly 
Agree 

(4) 

N % 

-% 

16.7 

14.3 

2 28.6 

2 28.6 

I ...... 
N ...... 
I 
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Table 2.79 

DEER RIVER: T.EM"SEP. SUkvEY - l.rliERvICE DATA 

B = 17 

Inservice Training 

Developilq abjectives • 

writ!DJ test itans 

ecq,uter managanant systan 4 

Mastery learnm;J pu,gxam 3 
goals, objectives, definition 

Instructional tecbni~/strategies 1 
related to reading 

correctives dsvelopnent and/or use 2 

Extensions dsvelopnent and/or use 

Mastery l eerni ng programs in other 1 
districts 

COrrelatiDJ resources to objectives 1 

-% 

23.5 

17.6 

5.9 

11.8 

5.9 

5.9 

•Percentages do not add to 100% due to multiple responses. 
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2.10 ~LIS 

student surveys were the only data obtained fran the Minneapolis school 
district. Minneapolis was one of the 11start-up11 sites, and their mastery 
learning p1.09x:am bad not yet been i:q;>lemented to an extent that would 
warrant aonini$1:ering the parent and teacher surveys. 

2.10.1 Student survey 

Table 2.80 shows the distritution by grade lwel of the 232 
Minneapolis elementary school students. 

Responses to the seventeen survey itans are presented in Table 
2.81. None of the itans received an overall unfavorable ratit¥;J, 
althot:gh opinion was nearly divided on Item 13, ''My reading class is 
too easy. 11 Of all the schools, Minneapolis students had the highest 
percentage of "Yes'' responses (94.0%) to the item "I like to read," yet 
they were least apt to agree with the statement ''My reading class is 
fun." <Ner 85% of the respondents agreed with statements 1, 2, 14, 
16, and 17: 

1. I like to read. 
2. I read well. 

14. I know wbat I am SlJA?OS8d to do in readll¥;J class. 
16. I know wbat I need to work on in readiJ¥;. 
17. Reading well is Ull)Ortant. 



Table 2.80 
MINNEAPOLIS: STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS 

N = 232 

Grade N % 

61 26.5% 
2 71 30.9 
3 42 18.3 
4 52 22.6 
6 1 0.4 

Other 3 1.3 

Table 2.81 
MINNEAPOLIS: STUDENT SURVEY 

N = 232 

1. 
2. 

like to read. 
read well. 

3. I read at home. 

Item 

4. In reading class, someone is always there to help me. 
* 5. My reading class is too hard. 

6. My reading class is fun. 
7. I know how well I am doing in reading. 

* 8. There are too many tests in my reading class. 
* 9. My reading class is boring. 

10. I know how well other students can read. 
11. My friends all read well. 

*12. I avoid students who don't read well. 
*13. My reading class is too easy. 

14. I know what I am supposed to do in my reading class. 
15. I read library books more often than last year. 
16. I know what I need to work on in reading. 
17. Reading well is important. 

*High pcrccnti:1'JC c,t •·y,•·;" rL"sprH1'.,C'S indicdtc~ nn unfavoriJLi. 

Yes 
N X 

218 94.0% 
205 88.4 
193 83.9 
163 70.6 
34 14.7 

181 78.7 
180 78.3 
58 25.0 
71 30.7 

155 67.7 
146 63.2 
44 19.4 

108 47.0 
205 89.9 
178 78. 1 

199 86.1 

215 96.0 

nding. 

In Between 
N " 

-x 

2 0.9 

0.4 

0.4 

No 
N " 

14 6.0X 
27 11.6 

37 16.1 

68 29.4 
198 85.3 
47 20.4 
50 21.7 

174 75.0 
160 • 69.3 
74 32.3 
85 36.8 

183 80.6 
121 52.6 

23 10. 1 
49 21. 5 

32 13.9 

9 4.0 

I 
t-> 
N 
..i:::,. 
I 
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2.11 ALL SCIIX)LS 

2.11.1 Parent survey 

The total mJDMr of respcmdi JVJ parents fJ:an the mastery learning 
demonstration sites was 1,504. Nine groups of parents are included 
as shown in Table 2.82, since parent data fJ:an '4'.inneapc,1.is was not 
collected. Table 2.83 pl.'OVides cleu.::,g.taphic data for the full salll)le 
of parents and for each site. 

The subJTMn sites (Bapkins, Minnetonka, stillwater't) have 
distinct dawgzapbic cbaracteristics as~ to the rural schools 
involved in the mastery learning ~wg.tam. Parent surveys fJ:an the 
snbn:ban districts indicate that in each case aver 65% of the parents 
bad college education; by oc:q,atison less than half of the parents in 
the rural districts have bad this level of education. Parents in each 
of the srn,Jma'I\ districts also shaw a pattern of having fewer children 
in school than is the case in the rural districts. st. Cloud, the 
only ''U:cban" district for which parent survey data was available, 
shows dawg.taphic characteristics inte:nneniate bet1ieen those of the 
rural and subJTMD. schools. 

Table 2.84 shows the parental_involvement data for the full 
sample, while Table 2.85 smmarizes parental involvanent by school. 
workllq with their child to <Xltl)lete hanework assigments and 
attendiJVJ conferences with their child's readiD1 teachers were 
the activities reported by the greatest percentage of parents, 88.1% 
and 80 .1% respectively. Almost one-third have observed children 
durm:;J readiD1 instruction and attend meetilv;Js or workshops related 
to the mastery learning p:&.'Og.tam. Very few parents were involved 
in p:coviding classroan instruction, input in decision makiJVJ and 
polir:f, or organiziJVJ curricullJD/resource materials. sane of these 
opporbmities may not be available to the parents in each district. 

Responses to the opinion itans for the full sq,le are 
presented in Table 2. 86. Table 2. 87 gives the mean response of each 
site to each opinion itan, as a means to carpa~ survey findings amc>JVJ 
district. Parent responses to the survey itans were very positive, 
overall - aver 70% of all parents "agreed'' or "~ly agreed'• with 
all ~ two of the 24 survey itans. Mean ratilv;Js ran;J8d fJ:an 2.9 to 
3.5 for all~ these same two itans. 

The two it.ans which received the fewest affil:mative responses 
were Itan 10, "I have more contact with M'/ child's teacher/teacher$ 
since the mastery learning pzog.tam was implemented'• ( 42. 7% agreed 
with this statement) and Itan 6, "Since the mastery learning p:wg.tam 
was started, I feel more involved in rtf'/ child's reading'' (63.9% 
agree with this). These percentages do not indicate shortcan.in;JS 

• Al~ Stillwater was classified as a "rural" district in the 
"request for proposal" materials, it is in Washington county and 
thus is part of the seven-ootmty TWin Cities Met.tcpolitan Area. 



-126-

Table 2.82 

DISTRIBOTION OF PARENr SORvE~ RESPONDENl'S 

BY DISTRICT 

Number of Parents District 

144 Stillwater 

104 Minnetonka 

134 Hopkins 

189 Montganery 

110 Wheaton 

203 Staples 

159 St. Cloud 

317 Montevideo 

106 Deer River 

Minneapolis 



Table 2.83 

FULL SAMPLE: PARENT SURVEY - DEMOGRAPHIC DATA 

N = 1,504 

Level of Formal Education of Mother Level of Formal Education of Father 
8th Grade 8th Grade 
or Less HS Diploma College Masters Ph.D. or Less HS Diploma College Masters Ph.D. 
N % N % N % N % N % N % N % N % N % N % 

Stillwater 1 0.7X 46 33.6% 75 54.7X 13 9.5% 2 1.5% 1 0.7X 43 31.2% 63 45.7X 20 14.5% 11 8.0% 
Mimetonka 27 26.7 66 65.3 8 7.9 27 26.2 56 54.4 15 14.6 5 4.9 
Hopkins 34 26.0 86 65.6 11 8.4 1 0.8 32 25.0 64 50.0 26 20.3 5 3.9 
Montgomery 7 3.8 140 75.7 37 20.0 1 0.5 14 8.0 120 68.2 41 23.3 1 0.6 
\Jheaton 60 56.6 46 43.4 2 1.9 53 51.5 43 41.7 3 2.9 2 1.9 
Staples 11 5.6 134 68.7 46 23.6 4 2.1 5 2.7 118 63.8 51 27.6 9 4.9 2 1.1 
St. Cloud 1 0.6 89 57.4 52 33.5 13 8.4 1 0.7 74 50.3 47 32.0 15 10.2 10 6.8 
Montevideo 3 1.0 201 66.3 93 30.7 6 2.0 8 2.7 183 60.8 93 30.9 11 3.7 6 2.0 
Deer River 3 3.0 74 73.3 21 20.8 3 3.0 6 6.2 64 66.0 24 24.7 3 3.1 I 

All Schools 27 1.9 824 56.9 534 36.9 60 4.1 3 0.2 41 2.9 728 51.7 491 34.9 104 7.4 44 3.1 1---' 

N 
-..._J 

Nlllt>er of Children in School 
2 3 4 5 6 or more 

N % N % N % N % N % N % 

Stillwater 58 41.1% 59 41.8% 20 14.2% 3 2.1% 1 0.7X -% 
Minnetonka 39 38.6 49 48.5 9 8.9 2 2.0 1 1.0 1 1.0 
Hopkins 45 34.1 69 52.3 14 10.6 1 0.8 2 1.5 1 0.8 
Montgomery 60 32.1 72 38.5 39 20.,9 11 5.9 2 1.1 3 1.6 
\Jheaton 29 26.9 47 43.5 23 21.3 9 8.3 
Staples 45 22.8 80 40.6 47 23.9 18 9.1 4 2.0 3 1.5 
St. Cloud 48 31.2 71 46.2 27 17.5 7 4.5 1 0.6 
Montevideo 72 23.7 139 45.7 64 21.1 28 9.2 1 0.3 · 
Deer River 19 18.4 36 35.0 31 30.1 8 7.8 7 6.8 2 1.9 
All Schools 424 29.0 635 43.5 283 19.4 89 6.1 19 1.3 11 1.7 
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Table 2.84 

nmJLVD!ENr W1'm SCIIX)L READIH3 PROGlW.f 

N = 1,504 

Involvanent 

work with my child to canplete banew0rk assignments. 

Attend conferences with my child's reading teacher. 

Attend meetiD;Js or 'W'Orksbops related to tba mastery 
learnil:q reading prug1am. 

Observe children during reading instruction. 

SUperVise students at sc::bool while they 'W'Ork on assignments. 

Help to develop or ozganize curriculum/resom'C8 materials. 

work as a volunteer aide. 

work as a paid instructional. aide. 

Provide classroan. instruction. 

Provide input in decision making and policy. 

Participate through a Parent Mvisory ccmnittee. 

*Percentages do not-add to 100% due to multiple responses. 

N 

1,325 88.1% 

1,204 80.1 

436 29.0 

476 31.6 

229 15.2 

67 4.5 

323. 21.5 

44 2.9 

43 2.9 

55 3.7 

77 5.1 



Table 2.85 

PARENT SURVEY 

INVOLVEMENT WITH SCHOOL READING PROGRAM 

PERCENTAGE OF PARENTS INVOLVED IN EACH ACTIVITY BY SCHOOL AND OVERALL 

Help 
Help Mastery Observe With Parent 

With Parent-Teacher Learning Reading Cur- Volunteer Paid Classroom Pol icy Advisory 
Homework Conference Meetings Class Supervise riculllll Aide Aide Instruction Input COlllllittee 

Stillwater 63.9 78.5 43.1 54.9 12.5 1.4 18.1 3.5 1.4 2. 1 7.6 

Minnetonka 89.4 68.3 6.7 13.5 8.7 2.9 12.5 3.8 2.9 1.9 1.0 

Hopkins 92.5 82.1 8.2 14.9 6.7 7.5 28.4 1.5 3.0 4.5 9.0 

Montgomery 97.4 80.4 49.2 38.6 4.8 4.2 3.7 2.1 1. 1 2. 1 4.2 I 
~ 

N 

Wheaton 98.2 89.1 71.8 54.5 21.8 10.0 34.5 0.9 2.7 7.3 13.6 \.0 
I 

Staples 79.8 84.2 6.4 17.2 11.8 3.0 14.3 2.5 3.9 3.4 2.5 

St. Cloud 92.5 85.5 35.8 20.1 10.7 3.8 11.3 1.9 2.5 3.8 5.0 

Montevideo 90.9 74.8 22.7 41.0 30.9 5.0 35.3 5.0 4.1 3.8 3.8 

Deer River 88.7 84.9 28.3 20.8 17.9 2.8 32.1 3.8 3.8 5.7 1.9 

Full Sample 88.1 80. 1 29.0 31.6 15.2 4.5 21.5 2.9 2.9 3.7 5. 1 



Table 2.86 

FULL SAMPLE: PARENT OPINIONS 
N = 1,504 

Item 

1. It is easy for me to follow my child's progress in reading. 

2. Reports produced through the computer management system were 
discussed during parent-teacher conferences. 

3. I am regularly informed of the number and percentage of objectives 
my child attains in reading. 

4. I am in regular contact with my child's teacher/teachers about 
his/her reading. 

5. Materials·are made available that I can use at home to help my 
child read. 

6. Since the mastery learning program was started, I feel more involved 
in my child's reading. 

7. I read stories to my child at home. 

8. I talk with my child about the stories we read. 

9. I encourage my children to make up their own stories. 

10. I ~ave more contact with my child's teacher/teachers since the mastery 
learning program was implemented. 

11. Someone at the school has explained why my child was placed at their 
current level in reading. 

12. I understand how reading is taught in the mastery learning reading 
program. 

Mean 
Res122nse 

3.2 

3.1 

3.1 

2.9 

2.9 

2.8 

3.4 

3.3 

3.1 

2.5 

2.9 

2.9 

Strongly 
Disagree 

(1) 
N % 

8 0.6% 

45 4.3 

36 2.6 

31 2.3 

46 3.5 

49 4.0 

5 0.4 

5 0.4 

13 0.9 

61 5.3 

58 4.3 

56 4.1 

Scale 

Disagree 
(2) 

N % 

104 7.3% 

152 14. 7 

192 14.0 

274 20.1 

255 19.5 

398 32. 1 

61 4.3 

76 5.3 

220 16.0 

603 52.1 

270 19.9 

305 22.3 

N 

Agree 
(3) 

% 

852 59.9% 

536 51.8 

793 58.0 

802 58.9 

747 57.2 

571 46.1 

712 49.9 

810 57.0 

814 59.3 

406 35.1 

770 56.7 

779 56.9 

Strongly 
Agree 

(4) 

N % 

459 32.3% 

302 29.2 

347 25.4 

254 18. 7 

258 19.8 

221 17.8 

650 45.5 

530 37.3 

325 23.7 

88 7.6 

260 19. 1 

230 16.8 

I ..._.. 
w 
0 
I 



13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

Table 2.86 - (cont'd) 

FULL SAMPLE: PARENT OPINIONS 
N = 1,504 

Strongly 
Disagree 

Mean (1) 
Item Rese,onse N % 

Reports produced through the computer management system make it 2.9 45 4.2% 
easier to monitor my child's progress in reading. 

I carefully follow my child's progress in reading. 3.2 4 0.3 

Through the Coq>Uter management reports, I have become more aware 2.9 43 4.0 
of my child's reading skills. 

If my child masters all the objectives identified in the computer 2.9 25 2.5 
management report, then the instructional program is appropriate. 

An objective of the reading program at our school is to stimulate 3.4 6 0.4 
a desire to read on the part of every child. 

l talk with my .child about his/her reading assignments. 3.2 5 0.4 

If my child is not reading at a level I find acceptable, I increase 2.9 23 1.9 
the amount of time my child works on reacling at home. 

I limit the amount of time my child spends watching TV. 3.1 14 1.0 

Teachers know what interests my child. 3.0 16 1.2 

Reading instruction in our school has been significantly i111>roved 3.1 18 1. 7 
through adoption of the mastery learning approach. 

My child enjoys reading. 3.5 8 0.6 

My child reads library books on a regular basis. 3.4 5 0.4 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

223 20.8% 586 54. 7°1. 218 20.3% 

117 8.4 854 61.2 420 30.1 

270 25.4 538 50.5 214 20.1 

157 15.9 651 65.9 155 15.7 I 
........ 
w 
........ 
I 

31 2.3 813 59.2 523 38.1 

86 6.2 927 66.4 379 27.1 

290 24.5 712 60.2 158 13.4 

142 10.2 879 62.8 364 26.0 

150 11.4 924 70.4 223 17.0 

98 9.3 673 64.1 261 24.9 

68 4.7 612 42.5 751 52.2 

110 7.8 605 43.1 685 48.8 



Table 2.87 

PARENT OPINIONS - MEAN RESPONSE BY ITEM BY SCHOOL AND OVERALL 

Item 

2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 

Stillwater 3.0 2.9 2.9 2.9 2.8 2_.4 3.6 3.5 3.3 2.2 2.4 2.6 2.5 3.1 2.5 2.7 3.3 3.1 2.8 3.4 3.0 2.7 3.4 3.3 

Minnetonka 3.1 2.5 2.7 2.9 3.1 2.9 3.4 3.3 3.1 2.5 2.8 2.6 2.4 3.0 2.4 2.8 3.5 3.2 2.9 3.3 3.2 3.3 3.4 3.4 

Hopkins 3.5 3.3 3.4 3.2 3.0 2.9 3.6 3.5 3.2 2.5 3.2 3.1 3.3 3.5 3.2 3.0 3.5 3.3 2.9 3.3 3.2 3.1 3.6 3.6 

Montgomery 3.3 2.8 3.0 3.0 3.0 3.0 3.3 3.2 2.9 2.5 2.9 3.0 3.0 3.2 2.9 3.0 3.3 3.2 2.9 3.0 2.9 3.3 3.4 3.4 

I 
Wheaton 3.6 3.6 3.5 3.1 3.1 3.4 3.5 3.3 2.9 2.9 2.9 3.2 3.4 3.4 3.4 3.3 3.5 3.3 2.9 3.0 3.0 3.4 3.6 3.5 ....... 

w 
N 
I 

Staples 3.1 3.2 3.1 3.0 2.9 2.7 3.3 3.2 3.0 2.4 3.1 2.8 2.9 3.2 2.9 2.9 3.3 3.1 2.8 3.1 3.0 3.1 3.4 3.4 

St. Cloud 3.3 3.0 3.0 2.9 3.0 2.9 3.4 3.2 3.1 2.4 3.1 3.0 2.9 3.2 2.8 3.0 3.3 3.2 2.8 3.1 3.1 3.3 3.4 3.3 

Montevideo 3.2 3.0 3.0 2.8 2.9 2.7 3.3 3.3 3.0 2.4 2.9 2.9 3.0 3.2 2.8 2.9 3.3 3.2 2.9 3.1 3.0 3.1 3.5 3.4 

Deer River 3.1 2.9 3.1 2.8 2.6 2.5 3.4 3.2 3.0 2.3 2.8 2.6 2. 7 3.1 2.7 2.8 3.2 3.1 2.8 3.1 2.9 2.9 3.5 3.4 

Full Saq>le 3.2 3.1 3 .1 2.9 2.9 2.8 3.4 3.3 3.1 2.5 2.9 2.9 2.9 3.2 2.9 2.9 3.4 3.2 2.9 3.1 3.0 3.1 3.5 3.4 
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in the mastery learnin;J p:ro;;,xam, however. only two of the districts 
involved in the parent survey were 11start-up11 sites; the others have 
had mastery learnin;J techniques in place prior to 1986-87. '1'lms for 
many parents, mastery learnin;J may be the only approach to tearbi ng 
reading they have experienced with respect to their primary-scbool 
child. Also, given the stJ:ong parental cxmni.tmant to see that 
their children beoaJle successful. readers (as·reflected in other 
sm:vey itans) , many parents W0Uld be involved in their child's 
reading and in touch with their teachers even without the mastery 
learnin;J p:cogxam. 

Not only do aver 70% of all parents agree with 22 of the 24 
sm:vey itans, 8 itans received a favorable response fran over 90% 
of the respondents (Itans 1, 7, 8, 14, 17, 18, 23, 24). The opinion 
itans were designed to assess the level of parent participation and 
involvement in helping their child learn to read, and to learn 
their views on the effectiveness of the mastery learnin;J approach 
as inl>lemented in their scbool. Their responses show a high level 
of parental involvement in deV'eloping their child's reading skills 
and satisfaction with the mastery learnin;J reading p.&.cgxa. The 
itans with the highest percentage of parents in agreement relate 
D:>Stly to pa.rent/child activities or cbaractristics (e.g., I read 
stories to my child, I talk with my child about the stories we read 
and about reading assigments, I carefully follow my child's pi:cgress 
in readi.D:J, My child enjoys readm; and reads library books on a 
regular basis) rather than items relating specifically to the mastery 
learnin;J p:ro;;,xam. 

Nonetheless, a large majority of parents feel that the CXllplter 
management reports are helpful and that ''Reading instruction in our 
scbool has significantly i.nl>roved tlu:ou:Jh adoption of the mastery 
learnin;J approach. II 

2.11.2 Student survey 

A total of 3,127 students fran the ten demonstration sites 
CX11q;>leted the sm:vey, distril:uted by site (district) as shown in 
Table 2. 88. Hopkins and Montevideo both had just aver 500 student 
respondents. • 

Table 2.89 lists the distril:JUtion of the student survey 
respondents by grade level by site, and also gives the :full saJll)le 
distril:JUtion. AlD)st 90% of the students were fran grades 1 
through 3, with second graders being most heavily represented. 
All of the ki.ndexgarten respondents were fran the Stillwater 
demonstration site, while most of the fourth graders were fran 
Montevideo and Minneapolis. The individual demonstration sites 
tended to have a fairly even distril:JUtion of first, second, and 
third graders c::,cq>leting the sm:vey. 

The overall student results are quite favorable, as shown in 
Table 2.90. Table 2.91 SUIIIDarizes these sm:vey results by scbool. 
Eighty-five percent or more of the students overall responded 
favorably to these itans: 
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Table 2.88 

DISTRIBUTION OF S'rODENr SORvEY RFSPONDENl'S 

BY DISTRIC'l' 

Number of Students District 

321 Stillwater 

330 Minnetonka 

516 Hopkins 

205 Montganery 

119 Wheaton 

295 Staples 

344 St. Cloud 

509 Montevideo 

207 Deer River 

232 Minneapolis 



Table 2.89 

STUDENT SURVEY - GRADE LEVEL OF RESPONDENTS BY SCHOOL AND OVERALL 

N = 3,127 

Grade 

K 1 2 3 4 5 6 Other 
N % N % N % N % N % N % N % N % 

Stillwater 101 33.8% 68 22.7% 118 39.5% 12 4.0% -% -% -% -% 

Minnetonka 117 36.9 85 26.8 115 36.3 

Hopkins 99 19.7 196 39.0 163 32.5 35 7.0 3 0.6 6 1.2 

Montgomery 80 39.0 67 32.7 58 28.3 

I 

loJheaton 40 32.3 44 35.5 39 31.5 1 0.8 
....... 
w 
U7 
I 

Staples 93 31.6 95 32.3 106 36.1 

St·. Cloud 118 34.5 111 32.5 109 31.9 4 1.2 

Montevideo 138 27.0 138 27.0 110 21.5 124 24.3 1 0.2 

Deer River 58 29.3 83 41.9 53 26.8 1 0.5 3 1.5 

Minneapolis 61 26.5 71 30.9 42 18.3 52 22.6 1 0.4 3 1.3 

Full Sample 101 3.3 875 28.9 1,011 33.4 808 26.7 212 7.0 5 0.2 10 0.3 7 0.2 



Table 2.90 
ALL SCHOOLS: STUDENT SURVEY 

N = 3,127 

Yes In Between No 
Item N % N % N % 

1. I like to read. 2,811 91.7% 18 0.6% 237 7.7% 
2. I read well. 2,728 88.8 22 0.7 321 10.5 
3. I read at home. 2,638 86.2 14 0.5 408 13.3 
4. In reading class,· someone is always there to help me. 2,430 79.4 29 0.9 601 19.6 

* 5. ~Y reading class is too hard. 389 12.8 26 0.9 2,629 86.4 
6. My reading class is fun. 2,592 85.0 20 0.7 436 14.3 
7. I know how well I am doing in reading. 2,254 74.0 10 0.3 781 25.6 

* 8. There are too many tests in my reading class. 692 22.7 9 0.3 2,349 n.o 
* 9. My reading class is boring. 667 22.0 11 0.4 2,358 n.1 

10. I know how well other s~udents can read. 1,862 61.3 8 0.3 1,169 38.5 I 

11. My friends all read well. 2,066 68.0 25 0.8 946 31.1 ~ 

w 
*12. I avoid students who don't read well. 638 21.1 17 0.6 2,369 78.3 0) 

I 

*13. My reading class is too easy. 1,417 46.7 30 1.0 1,585 52.3 
14. I know what I am supposed to do in my reading class~ 2,779 91.5 11 0.4 247 8.1 
15. I read library books more often than last year. 2,402 79.0 8 0.3 632 20.8 
16. I know what I need to work on in reading. 2,644 87.1 12 0.4 380 12.5 
17. Reading well is i~rtant. 2,843 96.1 6 0.2 109 3.7 

*High percentage of 11yes11 responses indicates an unfavorable finding. 



Table 2.91 

STUDENT SURVEY 

STUDENT RESPONSE BY ITEM BY SCHOOL AND OVERALL 

(PERCENTAGE OF "YES" RESPONSES GIVEN FOR EACH ITEM) 

Item 

2 3 4 5* 6 7 8* 9* 10 11 12* 13* 14 15 16 17 

Stillwater 92.8 96.0 89.3 76.5 17.6 90.2 71.2 20.4 16.2 51.3 75.2 33.4 51.3 91.1 66.1 87.5 96.4 

Minnetonka 91.3 89.4 90.7 79.8 8.8 81.1 73.-3 21.6 25.6 64.8 70.4 20.4 45.4 92.5 80.4 83.4 98.4 

Hopkins 93.9 91.1 90.1 87.5 8.4 88.9 78.0 10.5 14.4 61.4 58.4 12.6 33.9 93.8 82.3 88.8 95.9 

Montgomery 89.7 85.8 85.7 89.6 14.5 86.1 79.9 14.8 24.6 80.4 79.7 28.2 55.9 90.1 80.7 84.1 96.5 I 
I-' 
w 

1.Jheaton 89.3 91.8 87.7 59.3 18.9 84.2 66.7 37.7 32.8 65.3 68.3 14.4 59.5 91.8 88.6 89.3 96.4 
---.J 

Staples 90.2 79.7 77.6 82.2 14.6 82.3 70.4 14.6 25.3 70.8 61.5 20.7 43.1 90.2 72.6 88.9 93. 1 

St. Cloud 89.5 89.8 79.9 79.9 12.8 84.4 68.1 20.7 24.0 53.6 72.1 26.2 52.4 91.5 75.2 84.8 97.0 

Montevideo 92.8 89.1 87.7 71.5 11. 1 85.2 74.5 16.7 20.3 64.3 69.1 16.3 47.6 91.8 86.9 89.5 96.6 

Deer River 88.3 83.5 85.9 90.8 16.6 84.9 77.2 83.9 20.5 33.8 70.6 26.9 50.2 89.1 77.6 85.9 94.0 

Minneapolis 94.0 88.4 83.9 70.6 14.7 78.7 78.3 25.0 30.7 67.7 63.2 19.4 47.0 89.9 78.1 86.1 96.0 

full Sample 91.7 88.8 86.2 79.4 12.8 85.0 74.0 22.7 22.0 61.3 68.0 21.1 46.7 91.5 79.0 87.1 96.1 

*High percentage of 11yes 11 responses indicates an unfavorable finding. 
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1. I like to read. 
2. I read well. 
3. I read at bane. 
s. My reading class is too ba.J:d. (favorable response is ''Do'') 
6. My reading class is fun. 

14. I know what I • S\JR)0S8d to do in Uf'f reading class. 
16. I know what I need to work on in reading. 
17. Rea.ding well is iq;,ortant. 

The student survey did not include itans aslcing students to 
oarp,re mastery lea:rni ng to other teaching methods, and they would 
lack the experience to make such j 1tdgments. Yet their responses wcul.d 
~ that a large majority of the students are satisfied with the 
reading pl.QCJJ.aan, and it appears to be instilling desirable attitudes 
toward reading in the children. Most of the students report that 
they enjoy reading, read at bane, and think reading well is iq;,ortant. 
The :fflading progzaan makes clear to .than what they are supposed to do, 
and what they need to work on in reading. 

Itan 13, ''My reeding class is too easy,'' was answered ''Yest' by 
46.7% of the students and thus is the facet of the mastery learning 
pwgzam with the most J:0Clll for iq}mvement, judging by the percentages 
of responses to the student survey it.ans. The mastery learning 
philosophy states that all students can learn, and the law percentage 
of •tyest• responses (12.8%) to the oarp,nion itan ''My reading class is 
too hard"~ that most students, including the slower learners, 
are being reached by the mastery learning approach. BoweVer, the 
response to Itan 13 indicates that D)re oould be done to cballenge the 
better students. The mastery learning p:cogzam includes extensions· for 
these students who do not need to retest on the learning objectives, 
and these have been in place in the demonstration sites, but this 
finding~ that perhaps these extensions are not sufficiently 
chall~ to fully develop the students' reading potential_, 

2.11.3 Teacher survey 

In all, 277 elementary teachers fzan nine demonstration sites 
participated in the teacher survey. (Teacher surveys were not 
actninistered in Minneapolis since their p:cogzam was not yet fully 
iq>lemented.) A total of 111 teachers, 40% of the overall teacher 
salll)le, were tran the Hopkins district; Table 2.92 gives the 
distribution of respondents by school district. Table 2.93 presents 
their distribution by grade level of instruction. A majority of 
the teachers teach in grades K-3, the grades taxgeted by the state; 
hawwer, significant mnbe't'S of teachers of intei:mer\iate grades also 
subnitted the survey. 

Table 2.94 shows that the respondents in these danonstration 
sites include many experienced teachers; nearly 60% have over 15 
years of teaching experience. ceq,arable longevity in their present 
district and as a reading teacher was reported. ll0WeVer, over 85% 
reported less than five years of experience with differentiated 
staffing and the mastery learning approach. one-fifth of the 
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Table 2.92 

DISTRIBUTION OF TEmCBER SORVEx' RESroNDENrS 

BY DISTRICT 

NUmber of Teachers District 

9 Stillwater 

40 Minnetonka 

111 Hopkins 

12 Montganery 

12 Wheaton 

17 Staples 

36 st. Cloud 

21 Montevideo 

17 Deer River 

Minneapolis 
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Table 2.93 

GRADE IBVEL PRFm:Nl'LY '1'E)£'!HIH; 

N = 277 

Grade Level N % 

1 53 23.5% 

2 43 19.0 

3 34 15.0 

4 20 8.8 

5 6 2.7 

6 8 3.5 

K - 1 1 0.4 

K-2 3 1.3 

K - 6 9 4.0 

1 - 2 4 1.8 

2 - 3 6 2.7 

1 "".' 3 5 2.2 

3 - 4 15 6.6 

5 - 6 18 8 .. 0 

3 - 6 1 0.4 



Years 
Experience 

Nlllber As 
Of Teacher 
Years N % 

1 - 5 24 8.7".4 
6 - 10 31 11.2 

11 - 15 42 15.2 
16 - 20 77 27.8 
21+ 84 30.3 
0 or Blank 19 6.9 

Highest Degree Earned 
Bachelors 
Masters 
Blank 

Maior 
Elementary Education 
Educational A<ininistration 
Educational Psychology 
Curriculun & Instruction 
Psychology/Counseling 
Special Education 
Reading 
Other 
Blank 

Table 2.94 
FULL SAMPLE: TEACHER SURVEY - DEMOGRAPHIC DATA 

Years In 
District 
N 

36 
43 
38 
85 
56 
19 

N 

186 

58 
33 

N 

204 
3 

6 

3 

57 

% 

13.0% 
15.5 
13.7 
30.7 
20.2 
6.9 

% 

67.1% 

20.9 
11.9 

% 

73.6% 
1.1 
0.4 
0.4 
0.4 
2.2 
1.1 
0.4 

20.6 

N = 277 

Years 
In Grade 
N % 

104 37.5% 
59 21.3 
25 9.0 
32 11.6 
22 7.9 
35 12.6 

Years 
Experience 

Years With 
Teaching Differentiated 
Reading Staffing 
N % N % 

29 10.5% 23 8.3% 
40 14.4 8 2.9 
41 14.8 16 5.8 
69 24.9 9 3.2 
71 25.6 4 1.4 
27 9.7 217 78.3 

Years 
Experience 
With 
Mastery 
Learning 
N % 

205 74.0% 
11 4.0 
19 6.9 
4 1.4 
3 1. 1 

35 12.6 

I 
I-' 
..,::::. 
I-' 

I 
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teachers haVe obtained masters degrees. Most of the respondents to 
the 1'majoz:t• i tan indicated they held an elementary education major. 

The next section of the survey asked teachers to i:eport the 
mJDMr of assistants assigned to than. Table 2. 95 shews that while 
all the Montganery teachers and all 1:Jut one Stillwater tMCber nported 
at least one aide, this assistance was provided only partially in the 
other districts. Few teachers in Wheaton, Hq>kins, and Minnetonka 
were assigned aides. Most of the student teachen reported in the 
survey wrked in the Hopkins, Minnetonka, and st. Cloud districts, 
very likely due to their proximity to teacher training institutions. 
Vol\Dlteer assistance was apparently not a major part of aey district's 
reading ~1.0gzam except in Stillwater, where five of the nine teachers 
reported at least three voll.Dlteers. Montevideo reported several 
''other assistants," l:IUt did not specify the nature of this assistance. 

Table 2.96 lists the 37 opinion itans and statistics on the 
overall responses of all teachers, while Table 2.97 gives the mean 
response of each site1 s teachers to each itan. 'l'bese fjndings can 
be smmarized in a few words by stating that they indicate a very 
favorable overall asse:esment of the various aspects of the mastery 
learning pwgzam as illplemented in their schools. All 1:Jut two survey 
itans received mean responses of at least 0.3 better than the midpoint 
of 2.s (i.e., 2.8 or better for most of the itans, 2.2 or less for 
the asterisked i tans, for which a low mean response represents a 
favorable finding). The only itans which did not meet with this 
strong favorable response were Itans 7 and 13., A total of 58.5% of 
the teachers disagree with the statement, ''Use of the mastery learning 
pwgzam has resulted in smaller read:uq groups." This was the only 
itan which the majority of teachers gave an unfavorable evaluation. 
Itan 13 was the itan with the next lowest mean (of the itans for which 
a bigb mean was desirable), tut even this item received 60% favorable 
responses. This itan relates to parents' ability to follow their 
children's progress in :reading. 

Itans 1 tlll'olqh s, dealing with reading ~zogzam objectives in 
their school and the need for an initial assessment of children's 
skill level, each .received "strongly agree'' responses by the majority 
of teachers. With a similar strongly favorable response, teachers 
agree that the c:x::apiter management systan provides excellent feedbaclt 
for students, parents, and tbenselves, helps than individualize 
instruction, and decreases the time they must spend doiD;;J record-­
keeping. All J:ut two respondents report that the aaninistration in 
their district supports the mastery learning Pl.1J9Lam, and 92.5% of 
respondents say that the mastery learning pi:ogzam in their district was 
efficiently and effectively illplemented. The teachers indicate that 
the pi:ogzam bas iDpl:oved the read:uq instruction and reading ability 
of their students, and bas illproved their skills, confidence, and 
satisfaction in teach:ilq. 

The teacher survey fom included a list of mastery learning 
inservice training topics and teachers were asked to cbeck those 
wrkshops or classes which they had attended. Table 2.98 lists the 



Table 2.95 

TEACHER ASSISTANTS 

Nlllt>er Of Nlllt>er Of 
Aides Student Teachers 

Blank Blank 
Or Or 

Demonstration Site N 1 2 >2 Zero 1 2 >2 Zero 

Stillwater 9 3 - 5 1 3 - 1 5 

Minnetonka 40 3 1 - 36 13 - 5 22 

Hopkins 111 8 2 - 101 19 1 1 90 

Montgomery 12 12 - - - - - - 12 

\Jheaton 12 - - 1 11 - - - 12 

Staples 17 5 - 1 11 - - - 17 

St. Cloud 36 14 3 2 17 11 3 - 22 

Montevideo 21 12 - - 9 3 - 1 17 

Deer River 17 7 - 1 9 1 - - 16 

Full SalJl>le 277 65 6 10 196 50 4 8 215 

Nlllt>er Of 
Volunteers 

Blank 
Or 

1 2 >2 Zero 

- - 5 4 

2 2 1 35 

3 2 3 103 

- 2 - 10 

- - - 12 

2 2 2 11 

7 6 3 20 

2 2 4 13 

3 - - 13 

19 16 19 223 

1 

-

-

-

-

-

1 

3 

9 

1 

14 

Nlllt>er Of 
Other Assistants 

Blank 
Or 

2 >2 Zero 

- 4 5 

- - 40 

- - 111 

- - 12 

- - 12 

2 - 14 

1 1 31 

- - 12 

- - 16 

3 6 254 

I 
........ 
..,:::. 
w 
I 



Table 2.96 

FULL SAMPLE: TEACHER OPINIONS 
N = 277 

Item 

1. At our school, i~rtant reading skills have been stated as 
measurable objectives. 

2. Objectives proposed for inclusion in our reading program 
were critically evaluated. 

3. Objectives should be identified before the students interact 
with the curriculun. 

4. Sufficient time was devoted to the identification of measurable 
objectives. 

5. An initial assessment of the child's skill level is essential. 

6. The diagnostic tests used in the initial placement of students 
were effective. 

7. Use of the mastery learning program has resulted in smaller 
reading groups. 

8. The coq:,uter management system reports provide excellent feedback 
for teachers. 

9. Correctives and extensions are in place before students begin 
specific units. 

*10. Mastery learning requires more time in teacher preparation than 
other ways of teaching. 

*High mean response indicates an unfavorable finding. 

Hean 
Rese2nse 

3.8 

3.5 

3.6 

3.5 

3.6 

3.2 

2.4 

3.6 

3.2 

2.2 

Strongly 
Disagree 

(1) 

N % 

0.4% 

2 0.7 

2 0.7 

8 3.5 

42 17.3 

7 3.2 

7 2.8 

56 21. 1 

Scale 

Disagree 
(2) 

N % 

0.4% 

8 2.9 

4 1.5 

12 4.4 

10 3.7 

19 8.4 

100 41.2 

8 3.7 

27 10. 7 

130 48.9 

N 

Agree 
(3) 

% 

50 18.1% 

105 38.5 

102 37.1 

106 38.8 

84 31. 1 

130 57.5 

72 29.6 

46 21.1 

118 46.6 

61 22.9 

Strongly 
Agree 

(4) 
N % 

224 81.2% 

158 57.9 

169 61.5 

153 56.0 

176 65.2 

69 30.5 

29 11.9 

157 72.0 

101 39.9 

19 7.1 

I ....... 
+::> 
+::> 
I 



*11. 

12. 

13. 

14. 

*15. 

16. 

17. 

18. 

*19. 

Table 2.96 - (c~nt'd) 

FULL SAMPLE: TEACHER OPINIONS 
N = 277 

Strongly 
Disagree 

Mean (1) 

Item ResE?Q,nse N % 

There is a shortage of appropriate resources for students 2.2 46 16.TY. 
who fail to reach the criterion after an initial presentation 
of the lesson. 

Reports produced through the computer management system make 3.5 4 1.8 
it easy to monitor student progress in reading. 

Since parents can readily follow their child's progress in 2.7 15 5.6 
reading, I can focus on other important issues during 
parent-teacher conferences. 

Since our school adopted the computer management system, 3.0 9 4.3 
teachers can devote more time in classroom instruction. 

The computer management system detracts from the teaching of 1.6 100 46.5 
reading. 

Clear guidelines have been established for matching assessment 2.8 11 4.2 
information with alternative teaching strategies. 

The computer management system reports provide excellent feedback 3.4 5 2.3 
for parents. 

A common coomitment by the Board, administration, and teachers to . 3.4 2 0.7 
the mastery learning program has helped to ensure its success. 

The usefulness of the mastery learning program varies depending on 2.2 44 16.4 
the child's ability. 

*High mean response indicates an unfavorable finding. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

142 51.4% 72 26.1% 16 5.8% 

15 6.8 68 31.1 132 60.3 

91 34.0 120 44.8 42 15.7 

I ....... 
.J:::. 
<..n 
I 

35 16.7 116 55.2 50 23.8 

99 46.0 11 5.1 5 2.3 

72 27.4 144 54.8 36 13.7 

14 16.5 83 38.4 114 52.8 

14 5.2 129 47.6 126 46.5 

131 48.9 78 29.1 15 5.6 



20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

*28. 

29. 

Table 2.96 - (cont'd) 

FULL SAMPLE: TEACHER OPINIONS 
N = 277 

Strongly 
Disagree 

Mean (1) 
Item Response~ N % 

Reading instruction in our school has been significantly 3.1 6 2.5% 
in.,:,roved thro~gh adoption of the mastery learning approach. 

1 can docllllent positive change in the reading ability of 3.0 6 2.7 
students since the mastery learning program was adopted. 

The conputer management system has helped to individualize 3.2 5 2.5 
instruction. 

I experience more satisfaction in my job as a teacher since 3.0 5 2.2 
the mastery learning program was adopted. 

I feel more confident in my ability to teach reading since 2.9 7 3.1 
the mastery learning program was adopted. 

Most teachers like the conputer management system. 3.2 7 3.6 

The mastery learning approach has broadened my definition of 2.9 9 3.7 
what it means to teach reading. 

Clearly defined objectives ensure that the same curriculum 3.3 7 2.7 
is adopted by all elementary grade reading teachers. 

Work and time requirements involved in curriculum development, 1.7 92 36.4 
make mastery learning unfeasible in the long run. 

The instructional practices utilized in mastery learning can be 3.2 1 0.4 
used to in.,:,rove instruction in areas of Learning other than reading. 

*High mean response indicates an unfavorable finding. 

Scale 
Strongly 

Disagree Agree Agree 
(2) (3) (4) 

N % N % N % 

32 13.2% 129 53.3% 75 31.0% 

46 20.4 123 54.4 51 22.6 

22 11.1 106 53.3 66 33.2 

I 

48 21.2 121 53:5 52 23.0 ~ 

~ 
0) 

I 

59 25.8 117 51.1 46 20.1 

14 7.1 105 53.3 71 36.0 

55 22.9 137 57.1 39 16.2 

15 5.8 137 53.3 98 38.1 

142 56.1 14 5.5 5 2.0 

12 4.7 180 69.8 65 25.2 



Table 2.96 - (cont'd) 

FULL SAMPLE: TEACHER OPINIONS 
N = 277 

Item 

30. Inservice related to the mastery learning program has i111>roved 
my skills in teaching reading. 

31. High quality materials for enrichment and extension activities 
are provided for students who have demonstrated a mastery of a 
specific skill. 

32. The COIJ1>Uter management system reports provide excellent feedback 
for students. 

33. There are high quality materials available for re-teaching activities 
for students not mastering a specific skill after initial presentation. 

34. Teachers spend less time in the recordkeeping process in mastery 
learning than in a conventional classroom. 

35. The administration in the district is supportive of the mastery 
learning program. 

36. The mastery learning program in this school district has been 
effectively and efficiently i111>lemented. 

37. Regular meetings are conducted to plan and keep people informed in 
regard to the project. 

*High mean response indicates an unfavorable finding. 

Mean 
Res122,nse 

2.9 

3.0 

3.3 

2.8 

3.0 

3.5 

3.4 

3.0 

Strongly 
Disagree 

(1) 

N % 

10 4.1% 

12 4.7 

9 4.6 

14 5.4 

17 6.7 

4 1.6 

14 5.5 

Scale 

Disagree 
(2) 

N % 

49 20.2% 

49 19.3 

14 7.1 

76 29.2 

60 23.5 

2 0.8 

15 5.9 

28 10.9 

N 

Agree 
(3) 

% 

132 54.5% 

131 51.6 

89 45.2 

129 49.6 

95 37.3 

116 44.6 

108 42.5 

146 57.0 

Strongly 
Agree 

(4) 

N % 

51 21.1% 

62 24.4 

85 43.1 

41 15.8 

83 32.5 

142 54.6 

127 50.0 

68 26.6 

I 
t-' 
~ 
-.....J 
I 



Table 2.97 

TEACHER OPINIONS - HEAN RESPONSE BY ITEM BY SCHOOL AND OVERALL 

_.lli!!! 

2 3 4 5 6 7 8 9 10* 11* 12 13 14 15* 16 17 18 19* 20 21 22 23 24 25 26 21 

Stillwater 4.0 3.9 2.9 3.4 3.3 3.0 1.7 2.9 3.4 2.1 1.6 2.8 2.7 2.3 1.7 3.1 3.2 3.2 2.1 2.7 2.4 3.0 2.5 2.8 2.7 2.7 2.6 
Minnetonka 3.7 3.0 3.6 3.0 3.4 2.7 1.9 2.5 3.0 2.5 2.6 2.6 2.1 2.1 2.1 2.3 2.2 2.9 2.5 2.7 2.8 2.2 2.5 2.7 1.7 2.5 2.9 
Hopkins 3.9 3.7 3.6 3.8 3.8 3.4 2.5 3.8 3.6 1.7 2.0 3.1 3.0 3.2 1.4 3.0 3.6 3.7 2.1 3.2 3.0 3.4 3.1 2.9 3.4 2.9 3.5 
Montgomery 3.8 3.7 3.8 3.5 3.8 3.3 2.5 3.9 3.1 2.8 2.3 3.3 2.6 3.3 1.7 2.6 3.7 3.8 2.3 3.8 3.4 3.5 3.6 3.6 3.7 3.3 3.3 
Wheaton 3.7 3.4 3.8 3.3 3.5 3.0 3.2 4.0 3.1 3.0 2.0 3.8 2.8 2.9 1.7 3.0 3.8 3.5 1.8 3.1 2.8 3.5 3.1 3.3 3.4 3.1 3.1 
Staples 3.6 3.2 3.4 2.9 3.6 3.0 2.3 3.8 3.2 2.0 2.4 3.6 2.9 3.2 1.5 2.8 3.2 3.1 2.5 3.0 3.9 3.0 3.0 3.1 3.3 2.6 3.1 
St. Cloud 3.8 3.6 3.9 3.4 3.5 3.2 1.8 3.5 2.3 2.6 2.7 3.2 2.6 2.7 1.8 2.5 3.4 3.3 2.2 3.2 3.0 2.9 2.9 2.8 3.1 3.1 3.2 
Montevideo 3.9 3.8 3.7 ·3.7 3.7 3.3 3.3 3.8 3.6 2.3 2.1 3.8 2.6 3.3 2.2 3.1 3.2 3.2 2.6 3.6 3.2 3.2 3.3 3.3 3.2 3.1 3.5 
Deer River 3.6 3.4 3.6 3.4 3.6 2.5 2.2 3.2 2.9 2.1 2.5 3.2 2.5 2.6 1.9 2.4 2.9 2.9 2.5 2.5 2.6 3.0 2.0 1.8 3.0 2.4 2.6 
Full Saq>le 3.8 3.5 3.6 3.5 3.6 3.2 2.4 3.6 3.2 2.2 2.2 3.5 2.7 3.0 1.6 2.8 3.4 3.4 2.2 3.1 3.0 3.2 3.0 2.9 3.2 2.9 3.3 

I ....... 
...i:::,. 

28* 29 30 31 32 33 34 35 36 37 00 -- - --- ~-- I 

Stillwater 1.7 3.6 2.4 3.2 3.0 3.3 2.8 3.3 2.6 2.9 
Minnetonka 2.0 3.0 2.5 2.7 1.9 2.0 2.2 3.3 2.9 2.2 
Hopkins 1.5 3.2 3.1 3.3 3.5 3.0 3.5 3.8 3.8 3.4 
Montgomery 1.7 3.3 2.9 2.8 3.4 2.8 3.3 3.8 3.6 3.4 
Wheaton 2.0 3.0 3.1 3.2 3.3 3.1 2.7 3.5 3.7 3.3 
Staples 1.7 3.1 2.9 2.4 3.2 2.5 3.3 3.3 3.0 2.9 
St. Cloud 1.9 3.2 2.8 2.3 3.2 2.4 1.9 3.3 3.1 2.9 
Montevideo 2.0 3.3 3.2 3.2 3.2 3.1 3.0 3.3 3.4 3.1 
Deer River 2.3 3.0 2.1 2.8 3.0 2.7 3.3 3.3 2.9 2.6 
Full Saq>le 1.7 3.2 2.9 3.0 3.3 2.8 3.0 3.5 3.4 3.0 

*High mean response indicates an unfavorable finding. 
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Table 2.98 

FULL SAMPLE: TmlER SORvEY - Dl:IERVICE DATA 

N = 277 

Inservice Training N 

Developing objectives 58 20.9% 

writing test itans 42 15.2 

canputer management system 104 37.5 

Mastery learning pi:og.tam 151 54.5 
goals, objectives, definition 

Instructional techniques/strategies 126 45.5 
related to reading 

correctives developnent and/or use 92 33.2 

Extensions developnent and/or use 107 38.6 

Mastery learning pi:og.tams in other 56 20.2 
districts 

correlating resources to objectives 83 30.0 

•Percentages do not add to 100% due to multiple responses. 
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types of trai.niD; and the survey findings. At least 20% of the 
respondent.shad attended all but one of the types of trainiD;. A 
total of 151 teachers, or 54.5%, reported having trainiD; in mastery 
learning progiam goals, objectives, and definition. aver 100 
teachers received trainiD; in each of these areas: instructional 
tecbn; ques/strategies related to .Nftdi ng, extensions developnent 
and/or use, and the oaq;,uter management systan. 

The last itans of the teacher survey were open-ended questions 
aslr;ing respondents their vien of the major strengths and weaknesses 
of mastery learning. Table 2. 99 smmarizes the most oc 1■1■• m strengths 
noted by the teachers. 

The streD;Jth mentioned by the most teachers (99) is the feedback 
provided by the mastery learning piogiam. Teachers usually elaborated 
on this statanent. sane remarked on the benefits of feedback to 
parents of how their children are doing, or the benefit to the 
students. others remarked that the feedback was ••specifict• and 
"diagnostic, 11 enabling than to tailor corrective instruction to 
students' specific weaknesses. 

Mentioned next most frequently as a streD;Jth was ••recordkeeping'• 
(59 teachers). several teachers said that the 0alplterized record­
keepUXJ freed sane of their time f:ran •'bookkeeping'• duties, gi viJ¥.1 
than more time to prepare lessons. 

other strengths reported by teachers represent sane of the 
main tenets of the mastery learning philosophy, namely, 11students 
attain mastery of reading objectives;•• ••specific objectives'' (several 
also sai4 fewer objectives) ; and ••individualized instruction. 111 other 
strengths frequently reported include: good corrective and/or extension 
materials; :iq;,:coved student self-esteem; 0alplterized test correction, 
and consistent reading pj.1C9Lams fran one grade to the next, or within 
the classi:oans of the same grade lwel in the school district. 

The most cxmnonly-listed weaknesses of mastery learning fJ:aD 
the full saq,le of teachers are stmna:eized in Table 2.100. 'l'Wenty 
respondents noted a need for more corrective and/or extension 
materials. Eighteen teachers remarked that teacbing :reading using 
the mastery learning approach takes mere time in preparation. Their 
cxmnent-s ~est that this is a problem in the initial inl>lanantation 
of the mastery learni.ng prugiam which may diminish after it has 
ceen in place for awhile and activities, worksheets, etc. have :been 
developed. sane teachers also qualified their statanent by saying 
that the extra time spent was outweighed by the benefits to the 
students. 

Ten teachers noted faulty test itans as a weakness. Their 
o 111■eut~ generally indicated that these were scattered occurrances. 
Five teachers said that too much class time is spent testing wben 
usi.D;l mastery learning. 

The ''Weaknesses'' mentioned above were noted by teacben in more 
than one school district. There were other weaknesses mentioned by 



Number Of 
Occurrences 

99 
59 

24 
21 
19 

17 

17 

15 
15 

10 
8 

Number Of 
Occurrences 

20 
18 

10 
5 

Table 2.99 
TEACHER SURVEY - FULL SAMPLE 

MASTERY LEARNING STRENGTHS 

Feedback 
Record-keeping 

Strength 

Students attain mastery of reading objectives 
Specific objectives 
Individualized instruction 
Corrective/extension materials 
Enhanced student self-esteem; positive attitude toward reading 
Coq>Uter test correction 
Consistent reading program across grades and/or across classrooms 
in district 
Small groups/organizing reading groups 
Computer printouts 

Table 2.100 
TEACHER SURVEY: FULL SAMPLE 
MASTERY LEARNING WEAKNESSES 

Weakness 

Hore corrective/extension materials needed 
More teacher preparation time required 
Faulty test items 
Too much class time spent testing 

I 
I-' 
U1 
I-' 
I 
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teachers in only one district, SU39estiD;1 a problem which is unique 
to the one district. For exaq;,le, sane Minnetonka teachen found 
fault with their textlx>ok series. sane st. Cloud teacher-rt found 
that they were doing a lot of •'bookkeeping'• and paperwork, :becmJSe 
the cxq,uter management systan was not yet fully iq;,lemented. sane 
H0pkins teachers listed as a weakness that parents didn't understand 
the cxq,uter printouts, so the teecbers bad to take time to explain 
than. 

In general, teachers found fewer weaknesses tban strengths, • 
but there was a greater diversity of weaknesses noted by one or 
a few teachers. Many teachers said there were no wealcnesses or 
left this itan blank. one teacher made an insightful OCMiiiWWt 
dis'tm1Uishin;J weaknesses in the mastery learning philosophy fi:an 
weaknesses or difficulties of school personnel in iq;,lanenting 
the i:11X>9.tam. This teacher mentioned the need to revise tests and 
in;>rove resources as exalJl)les of the latter type of problem, and 
indicated that her district could correct these short:cc:-niD1S. 
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III. smn-mRY AND cmamIONS 

EMS/MCGrmf-Hill administered parent, student, and teacher surveys at 
the ten mastery learning demonstration sites, listed below based on funding 
category: 

Elr!!'J?lary 

Deer River 
Hopkins 
Minnetonka 
Montevideo 
st. Cloud 

1) Parent survey 

Differentiated Staffing 

Staples 
Stillwater 

start-op 

Minneapolis (only 
student survey 
data was collected) 

Montganery 
Wheaton 

o 1,504 parents fran the demonstration sites oanpleted the 
parent survey; its three sections pi:ovided data on the 
parents' dawgraphic characteristics, their involvement 
in their school's reading prog:cam, and opinions concerning 
their child's reading and the school reading prog:cam. 

o over 65% of parents in the suburban sites (Hopkins, 
Minnetonka, Stillwater) have had college education; less 
than half of the parents in the rural districts have had 
this level of education. 

o Pa.rents in the suburban districts have fewer children in 
school, on average, than rural parents. The overall average 
rn1Dt>-.r of children in school per family, based on parents 
survey responses, is 2.1. 

o 88 percent of parents indicated that they ''Werk with 
(their) child to oanplete hanework assignments; 11 80% 
attend conferences with their child's reading teacher. 
F.ach of the other modes of involvement listed on the survey 
foi:m were checked by less than one-third of the parents. 

o The parents responded to 24 reading-related statanents to 
express their level of agreement or disagreement with the 
item using the following scale: (1) strongly disagree, 
(2) disagree, (3) agree, (4) strongly agree. The items 
were written so that "strongly agree'' is the most desirable 
rating in each case. 
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o Parent responses to the opinion items were very positive, 
overall - over 70% of all parents "agreed" or "strongly 
agreed'' with all tJut two of the survey i tans; mean 
responses were generally quite high for these survey 
itans, in the 2.9 to 3.5 range. 

2) Student SUrvey 

o 3,127 students fran the ten sites c::,c:q,letecl the student 
survey. Almost 90% of these were first, second, or third 
graders; most of the demonstration sites had a roughly even 
distril:ution of respondents according to these grade levels. 
Fourth graders and kindergarten students oc:q,rised most of 
the remaining student respondents. • 

o The survey consisted of seventeen short statements about 
reading and reading class to which students were to respond 
•tyest• or ''no." 

o The students overall bad positive attitudes toward reading 
and their reading class; for each itan the majority of 
students responded favorably. Eight items received a 
favorable response fran 85% or more of the students, 
inc:ludirq "I like to read," "I read well," "I read at 
bane," "My reading class is too hard" (over 85% said "no''), 
''My reading class is fun," "I know what I am S1JRX>sed to 
do in reading class," "I know what I need to work on in 
reading,'' and •'Reading well is i.q;)ortant. '' 

o The item with t."le lugsst unfcrvu.Lable response and thus the 
most roan for improvanent is ''My readi :ng class is too easy;'' 
46. 7% of the students answered ''Yes'' to this i tan. 

3) Teacher SUrvey 

o The teacher survey collected infounation on the teachers' 
educational background, experience, assistants, mastery 
learn.iD; training, and their views of mastery learn.iD3'1 s 
~ and weaknesses. It also included 37 students to 
which teachers expressed their disagreement or agreement 
on the same 1-4 scale as was used for the parent survey. 

o 277 elanentary teachers, representing all den:>nstration 
sites except Minneapolis, oc:q,leted the survey. 111 
teachers, 40% of the overall sanple, were fran the Hopkins 
site. About two-thirds of than teach exclusively in one 
or more of the grades fran. kindergarten through third grade. 

o Many experienced teachers were included among the survey 
respondents - nearly 60% have over 15 years of teachll¥;J 
experience. Just over half of the teachers surveyed have 
tau;ht in their present district for more than 15 years. 
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o Elementary education was the major of nearly all teachers who 
OC1Dpleted this item. one-fifth of the teachers report 
masters degrees. 

o Nearly all Montganery and Stillwater teachers had at least 
one aide assigned to than; this assistance was p:covided only 
partially or rarely in the other districts. Volunteer 
assistance apparently was not a major part of any district's 
reading progi:am except for Stillwater. Most of the student 
teachers reported by the respondents worked in the Hopkins, 
Minnetonka, and st. Cloud districts. 

o The overall teacher response to the opinion itans represents 
a highly favorable assessment of the various aspects of the 
mastery learning reading p:rog:cam as :iq>lemented in their 
schools. Mean responses for all but two survey itans were 
at least 0.3 better than the midpont of 2.5. 

o The only item which was answered unfavorably by a majority 
of the teachers was ''Use of the mastery learning ~rug.cam 
has resulted in smaller reading groups ; 11 58. 5% "disagreed" 
or ••strongly disagreed'• with this statanent. 

o The majority of respondents "strongly agreed'' with nine of 
the survey itans. These teachers report that in their 
school they have :iq>lemented careful.ly planned, measurable 
objectives for their reading prog:cami they believe an initial 
assessment of a child's skill level is essential; they feel 
the oanputer management system reports p:covide excellent 
feedback for parents and themselves; and they strongly agree 
that their district's administration is supportive of the 
mastery learning p:&.og:cam. 

o A lm:ge majority of teachers agreed with each of the 
following itans, indica.~ they felt that using the mastery 
learning ~reg.cam was a rewarding and beneficial experience 
for themselves and their students: 

- Rea.ding instruction in our school has been significantly 
:iq>roved through adoption of the mastery learning approach. 

- I can document- positive change in the reading ability of 
students since the mastery learning I1n>g:Cam was adopted. 

- The oanputer management system has helped to individualize 
instruction. 

- I experience mre satisfaction in Drf job as a teacher since 
the mastery learning p:rog:cam was adopted. 

- I feel mre confident in Dr/ ability to teach reading since 
the mastery learning prog:cam was adopted. 

- Most teachers like the canputer management system. 
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o Teachers have received trainiJ¥1 in many aspects of the 
mastery learning pl.'\Jgxam; at least 20% of those SUNeyed 
reported trainiJ¥1 in eight of the nine facets of the ~.wgxam 
listed in the survey. The largest percentage of teachers 
(54.5%) reported bavm;J trainiJ¥1 in ''mastery learning 
pzogxam goals, objectives, and definition." 

o Teachers were asked to identify the major strengths and 
weaknesses of mastery learning. strer:qtbs noted most 
frequently were the feedback provided by the p1.091am 
and its record-keepil:q advantages. Most frequently-c:i ted 
weaknesses were the need for more corrective and extension 
materials, and the increased teacher preparation time 
required usm; the mastery learning i:,.wgxam. 
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APPENDIX A 

PARENI' SURVEY 
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PARENI' SURVEY 

Formal F.ducation CcJ!pleted by Mother ( circle one) : 

8th Grade or less College Masters 

Formal Education <:aipleted by Father (circle one): 

8th Grade or less &13 Diplana College Masters FhD 

Mother's OCcupation ____________ _ Father's Occupation ___________ _ 

Number of children presently in school __ _ 

Please irdicate what involvement you have had in the readin;J program at your schcol. 
(Clleclc all item that ar;:ply) 

Work with Tirf child to cxmplete ~rk assignments. 

Attard ocnferenoes with 111f child's readin;J teacher. 

Atterxi neet.in;Js or workstqie related to the mastery leamin} read.in; program. 

~ children durirq readirq instruction. 

SUpervise students at school while they work on assignments. 

Help to develq, or organize curriculUlll,/resouroe materials. 

Work as a volunteer aide. 

Work as a paid instructiaial aide. 

ProVide classroan instructioo. 

Provide input in decisial makirq and policy. 

Participate t:hraJgh a Parent Advisoxy c:amrl.ttee. 

Other: Please specify _______________________ _ 
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.::oes 
Stron;Jly Stro~ly t1ot 
Disagree Disagree Agree Agree Apply 

(1) (2) (J) (4) (HA) 

1. It is easy for me to follow my child's progress in readirq. l 2 J 4 NA 

2. RepJrts prcduce:l through the c:.anp.rt:.er management system were disa.!ssed duri.rq parent-teacher 1 2 J 4 NA 
conferences. 

J. I am regularly inforne:i of the number ard percentage of objectives my child attains in read.im, 1 2 4 NA 

4. I am in regular contact with my child's teacher/teadlers about his/her read.i.rq. 1 2 4 NA 

5. Materials are made available that I can use at hane to help my child read. 1 2 J 4 NA 

6. Since the mastery leaming program was started, I feel 100:re involved in my child's readi.rq. 1 2 4 NA 

7. I read stories to my child at hane. 1 2 4 t!A 

8. I talk with my child about the stories we read. 1 2 J 4 NA 

9. I e.na,ur:age my children to make up their CMl stories. 1 2 J 4 NA 

10. I have more contact with my child's teacher/teadlers since the mastery leamin;J program was l 2 3 4 NA 
iJnplemented. 

11. saneone at the school has e:xpla.ined why my child was placed at their o.u:rent level in readin;J. l 2 4 NA 

u. I un::lerstan:i how read.in; is tau;Jht in the mastery leamin;J read.i.rq program. l 2 3 4 NA 

13. Reports prcx:iuced. thrrugh the a:::rrpiter management system make it easier to nr::,nitor my child's l 2 3 4 NA 
progress in reaciin;. 

14, I carefully follow my child's progress in readi.rq. l 2 4 NA 

15. 'IhroUgh the catp1ter management reports, I have becane mre aware of my child's readi.rq skills. l 2 3 4 NA 

16. If my child masters all the objectives identified in the canputer management ret:Ort, then the l 2 4 t!A 
instructional program is awropriate. 

17. An objective of the readin; program at cur school is to stinulate a desire to·read on the l 2 3 4 NA 
part of every child. 

18. I talk with my child about hisjher read.im assignments, l 2 3 4 NA 

19. If my child is not readin:;J at a level I find aa:eptable, I increase the amc,unt of time l 2 3 4 NA 
my child works on readin; at hane. 

20. I limit the amount of time my child spen:ls wa~ 'IV. l 2 3 4 t!A 

21. Teachers know what interests my child. l 2 3 4 NA 

22. Readin:J instruction in our school has been significantly iJnproved thrcJu;h adcption of l 2 3 4 t!A 
the mastery learn.i.n; approach. 

23. 1't}' child enjO'fS readi.rq. l 2 J 4 NA 

24. 1't}' child reads library books on a regular basis. l 2 3 4 NA 
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S'IUDENT SURVEY 

Student Name ________________ _ 

School __________________ _ 

1, I like to read. 

2. I read well. 

3. I read at home. 

4. In reading class,. someone is always there to help me. 

5. My reading class is too hard. 

6. My reading class is fun. 

7. I know how well I am doing in reading. 

8 . '!here are too many tests in my reading class. 

9. My reading class is boring. 

10. I know how well other students can read. 

11. My frierrls all read well. 

12. I avoid students who don't read well. 

13 . My reading class is too easy. 

14. I know what I am supposed to do in my reading class. 

15. I read library books more often than last year. 

16. I know what I need to work on in reading. 

17. Reading well is important. 

Grade Level _________ _ 
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TDCHER SURvEY 
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M1>SI'ERY LEARNillG rncGRr\M 

TEAO!ER SURVEY 

Nama ______________________ _ School ______________________ _ 

Grade Level(s) __________________ _ 

PAR!' I: 

Years Experience as a Teacher ___ _ Years in District,_ __ _ Years in Grade ___ _ Years Teachi.r)1 Readi.ng__ 

Experierce with Differentiated staffin:; ____ Years Experierx::e with the Mastety I..earnirq AE:Proach 

Major(s) 

____ Years 

Highest Degree Earne:i: ---------------

Number of assistants 
assigned to yoo: Aides ________ _ 

Number of Weeks Hoors Per Week 

Student Teachers ___ _ 

Volunteers, ______ _ 

Other ________ _ 

PAR!' II: 

1. At oor school, inp:,rtant readirq skills have been state:i as rreasurable oojectives. 

2. Objectives prcposa:i for inclusion in oor rea~ pro;Jralll were critically evaluate:i. 

3. Objectives shoold be identified before the students interact with the curriculum. 

4. SUfficient ti.nwa was devoted to the identification of measurable objectives. 

s. An initial assessment of the child's sJd..11 level is essential. 

6. 'Iha diagnostic tests used in the initial placement of stu::ients were effective. 

7. Use of the nastecy leamirq prcgra:m has resulte:i in smaller rea~ groups. 

8. 'Iha CXllplter management system reports provide excellent feedbaclc for teachers. 

9. Correctives an:i extensions are in place before students begin specific tmits. 

10. Mastery lea.rnin;J requires mre time in teacher preparation than other ways of teachirq. 

11. 'Ihere is a shortage of appropriate resoorces for stu::ients who fail to reach the criterion 
after an initial presentation of the lesson. 

12. Reports prcx:iuce:i through the carpxter management system make it 9a5'f to rronitor stl.ldent 
progress in readirq. 

13. Since parents can readily follow their child's progress in~, I can focus on other 
_important issues durin:; parent-teacher conferen:::es. 

14. Since oor school adopted the o::mplter management system, teachers can devote nore t.ilre 
in classrcx:m instruction. 

15. 'Ihe CXEp-It.er management system detracts frcm the teaching of ~. 

16. Clear guidelines have been established for match.i.n;J assessmmt infoDl'ation with 
alternative teachi.r)1 strategies. 

17. 'Ihe catpiter management system reports provide excellent feedbaclc for parents. 

18. A comrron cx:mnibnent by the Board, administration, an:i teachers to the mastery learnirq 
program has helped to ensure its sua:::ess. 

19. 'lhe usefulness of the mastery leani.in:; program varies depen::tin;J on the child's ability. 

strorqly 
Disagree Disagree Agree 

(l) (2) (3) 

1 

l 

1 

1 

1 

1 

1 

1 

1 

l 

1 

1 

l 

l 

1 

1 

1 

1 

1 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 

3 

3 

3 

3 

3 

Strongly 
Agree 

(4) 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

D::es 
Not 
AE:PlY 
(NA.) 

NA. 

NA. 

NA. 

NA. 

NA 

NA. 

NA. 

NA. 

NA. 

NA. 

NA. 

NA. 

NA 

NA. 

NA. 

NA. 

4 NA. 

4 NA. 

4 NA. 
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toes 

stro1"X3'1Y St.ronJlY Not 
Disagree Disagree lv:p:ee lv:p:ee Apply 

(1) (2) (J) (4) (NA) 

20. Read.in; instruct.ion in our school has been significantly ~ed thrt:.u;Jh adoption of the l 2 J 4 
nastery learn;ing at:Proach. 

21. I can doa.ment positive chan;e in the readin:; ability of sm::lents since the mastery l 2 J 4 NA 
learnin:;J program was adq,t.ed. 

22, 'Ihe cmplter management system has helped to in::iividualize instruction. l 2 4 NA 

23. I experieoce mre satisfactioo in JTl'f job as a teacher since the mastery leamin; prcgram l 2 J 4 NA 
was adopted. 

24. I feel mre confident in JTl'f ability to teach readirg since the mastery leaminq prcgram l 2 J 4 NA 
was adopted. 

25. l-i:lSt teachers like the cxnp.rt:er management system. l 2 J 4 NA 

26. 'Ille mastery leamin; aFProac:h has broadened JTl'f definition of what it means to teach l 2 J 4 NA 
readirq. 

27. Clearly defined objectives ensure that the same curric:w.lDD is adq,t.ed by all elementary l 2 J 4 NA 
grade readirq teac.hers. 

28. Work an:i tiJre requ.i.rerl»:! involved in currio.uum deve.lcpnent, make mastery leamin; l 2 J 4 NA 
unfeasible in the lon; nm. 

29. 'Ihe i.nst:ructional practices utilized in mastery lea:min;J can be used to~ inst:ructicn l 2 J 4 NA 
in areas of learnin;J other than read.in;, 

30. Inservice relata:i to the mastery learnin;J pnx;iram has ~ JTl'f skills in tea~ read.in:;J. l 2 J 4 NA 

31. High quality materials for enrid:mlent am extensiCl'l activities are provided for st:lx3ents l 2 3 4 NA 
who have denl:mstrated a mastery of a speci!ic skill. 

32. 'Ihe canprt:er management system reports provide e>ceellent feedback for students. l 2 J 4 NA 

33. '1here are high quality rraterials available for re-teach.in; activities for stu:lents net l 2 3 4 NA 
masterirq a specific skill after initial presentatiai. 

34. Teac.hers spen:i less tiJre in the recordkeepinq process in mastery 1~ than in a l 2 J 4 NA 
conventional classroan. 

35. 'Ille administration in the district is SIJR)Ortive of the mastery 1~ program. l 2 3 4 

36, 'Ille mastery leai:n.in:; program in this sdlcol district has been effectively am efficiently l 2 3 4 NA 
implemented. 

37. Regular meet.in;r-1 are c:xn:iUcted to plan am keep peq,la inforn¥ld in regard to the project. l 2 3 4 NA. 

38. What classes, workshops am inserlioe training were you involved in that related to mastery leamin;? (Oleck these that ~ly) 

__ Developin:J objectives 
__ writin; test items 
_canpute.r management system 
__ Mastery lea.nti.rG' program goals, objectives, definition 
__ Instructional techniques am strategies related to readirg 
__ correctives develcpnent arrl/or use 
__ Extensions develcpnent arxt/or use 
_Mastery lea.nti.rG' programs in other districts 
__ corre.latirq resources to objectives 

--other (Please in::iicate) 

39. What are the major strerqths of mastery leamin;? 

40. What are the major weaknesses of mastery lea:min;J? 
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