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INTRODUCTION |
- The Higher Education Omnibus Bill of 2003 (Laws 2003, Chpt. 133, Archive 2, section 8) states:

The Minnesota Association of Colleges for Teacher Education is requested fo collect data from each
of its member institutions that measure the involvement of teacher education programs and their
faculty with Minnesota K-12 schools. The data shall include at least; current Minnesota licensure
status of faculty, K-12 teaching experience of college faculty under that licensure within the last five
years, descriptions of college and faculty collaborations with K-12 teachers and students, and infor-

~mation on other projects involving higher education in K-12 schools. The data shall be presented
to the education policy and finance committees of the legislature by February 15, 2004,

In compliance with this legislation, the Minnesota Association of Colleges for Teacher Education (MACTE) is
submitting this report. The data for this report comes from two sources: (1) the Faculty Experience Survey of its
twenty-nine member institutions and their teacher education faculties with questions specifically directed to the
issues in the legislation and (2) the Annual MACTE Institutional Report that MACTE conducts each fall of its
member institutions. The data from these two sources confirm a high level of involvement of teacher educators
and programs with P-12 education within Minnesota. The data is displayed on MACTE's Measures of Teacher
Quality in Minnesota (MTQM) website, available for the public, at http://www.mnteachered.org.

FACULTY EXPERIENCE SURVEY DATA

TeEACHER EDUCATION INSTITUTIONS

The Minnesota Association of Colleges for Teacher Education (MACTE) is a voluntary organization comprised of
the 29 institutions with state-approved teacher preparation programs. MACTE institutions vary in size, mission,
and tradition but they do not vary in their commitment to the Minnesota Board of Teaching's Standards of Effective
Practice. The organization is one of the few examples of the three University of Minnesota campuses, the seven
Minnesota universities, and the nineteen independent colleges working with a single, clear uncontested purpose -
to prepare outstanding teachers for Minnesota classrooms. '

The missions of each of the institutions within MACTE vary, as do the work responsibilities ‘of the faculty members
and teaching staff across these institutional types. Some institutions prepare a small number of new teachers
and others prepare several hundred each year. These differences create opportunities for a wide variety of
individuals to become teachers. Due to the different institutional missions, the responsibilities of the faculty
members vary. Some are focused on teaching with some research and publication responsibilities, while others
must balance the teaching, research, service, grant writing, and publication requirements. Each has a role in
advancing the preparation and understanding of what is necessary for effective teacher preparation.

SURVEY POPULATIONS

Teacher education candidates at MACTE institutions come in contact with a wide variety of faculty members as they

progress through a licensure program. While some faculty provide a depth of content knowledge, others provide

a rich pedagogical knowledge related to classroom practice. Therefore, MACTE structured its survey to collect data

from three faculty populations at each institution. These consisted of full-time faculty who were assigned full-time
.in the area of professional education, full-time faculty who were assigned pari-time in the area of professional

education, and faculty who were employed on a part-time basis in teacher education at the institution.

REsPONSE RATES

All twenty-nine institutions responded fo the survey. There were 1,159 surveys distributed between the three
faculty populations. As of January 22, 2004, 865 Faculty Experience surveys were completed resulting in a 75%



- response rate from individual faculty. - The chief institutional representatives of each institution determined who
received the survey and the status of that person. Of the respondents, 559 of the faculty were designated as full-
time in professional education and 78% of these instructors responded. Similarly, 173 of the faculty are described
as full-ime at the institution but part-time in professional education and 77% of these instructors responded.
Faculty designated as part-time constituted 427 of those surveyed respondents with a 69% response rate.

These response rates are summarized in Table 1 below.

TABLE 1. RESPONDENT Data BY FACULTY GROUP

_Number of Faculty.
Percentage of Total Faculty
Response Rate per Group™ =+ = 78% Lo
* Group A: Faculty teaching full-time in the professronal educatron program

Group B: Faculty teaching part-time in professional education but full-time at institution.
Group C: Faculty teaching part-time in the institution,

RESULTS

The results reported here are from the respondents to the Faculty Experience Survey. We have no information as
to the nonrespondents (25% who receieved the survey). The report describes results as from teacher education
faculty and refers only to the respondents.
In response to the legislation, MACTE asked the followmg questions of the instructors at the 29 institutions:

¢ What kind of teaching license have you held or do you hold now?

¢ What kind of P-12 experience have you had?

¢ What kind of collaboration do you currently have with P-12 schools?

<+ What kind of partnership arrangements does your institution have with P-12 schools?

Licensure Status of Faculty.

The respondents fo the survey were asked

- ¢ whether they had at any time in any state held a license
¢ whether they had at any time held a Minnesota license
¢ whether they currently hold a valid license in any state
¢ whether they currently hold a valid license in Minnesota

Not surprisingly, the three different populations of faculty responding to.the survey differed in the currency and
origins of licensure. s should be noted that licensure is not a condition of employment at colleges and universi-
ties. Yet, many faculty members choose to maintain licensure. Table 2 shows the breakdown of the responses.

TABLE 2: LICENSURE STATUS BY FACULTY GRrouUP

GROUPA* .. GROUPB* . - GROUP C* .. - TOTALS .
* FT Education :. - - PTEducation. - - . PTEducation BRI
' ) : FT Institution FT lnstrtutron PT Institution
Any Time / Any State : - 93% 3 79% 98% - 93%
Current / Any State 62% 42% 9%% - 70%
Any Time / Minnesota 63% 45% - - 95% o T72%
Current / Minnesota ' 43% 24% 9% - 57%

* Group A: Faculty teaching full-time in the professional education program.
Group B: Faculty teaching part-time in professional education but full-time at institution.
Group C: Faculty teaching part-time in the institution.
NOTE: Persons may have responded to more than one choice.



¢ Group A, full-time in professional education, are the instructors most directly working with students
in methods courses or other professional education classes.

¢ Group B, part-time in professional education, full-time in the institution, typically provide content area
expertise such as mathematics and science for developing teachers.

¢ Group C, having the largest percentage of licensure, are the part-time faculty who generally work
in local schools, supervise a student's clinical experiences, and are often classroom teachers.

A student who is enrolled in a teacher education program at a MACTE institution has opportunities to work with
instructors in each of the three categories. Such variety is desirable in training qualified teachers and in each
of the three groups of instructors a student will find models of professional and academic competence, content
expertise, and practical knowledge - thus, a person dedicated to the profession of teaching.

Teaching Experience

In this section of the survey, the respondents were asked how many years of experience they had in teaching
Prekindergarten through grade twelve and how many years of teaching experience they had within the past five
years. It was also possible to calculate from their responses the averages of lifetime experience and experience.
within the past five years for those who were P-12 teachers. Table 3 shows the results for the three groups.

TABLE 3: TEACHING EXPERIENCE OF TEACHER EDUCATION FAcULTY
..Teachlng Experlence S e GROUPA*

GROUP B* -GROUP. C* =

flefetlme Expenence e

_Experience in Previous 5 Years : , :

~Average Experience for those with P-12 Experierice 11 4 yrs

~-Average Experience forthose with P-12 Experience in Previous 5 Years = 2.7 YI§ " :
* Group A; Faculty teaching full-time in the professional education program.

Group B: Faculty teaching part-time in professional education but full-time at institution.
Group C: Faculty teaching part-time in the institution, '

23yrs

¢ Group A, the traditional professional education faculty, have a high rate of classroom experience (95%) but
are less likely (27%) to have had such experience within the past five years. Tenure at institutions of higher educa- .
tion, the preparation needed for teaching in higher education, and full-time teaching responsibilities in professional
education courses obviously limit the opportunities these persons have for acquiring P- 12 experience within the
past five years.

+ Faculty Group B, with the least experience relative to the other groups, are those faculty who are full-time in
the institution and part-time in professional education. These instructors are typically in content areas where
P-12 experience may not have been part of their professional training or experience.

. & Group C, those instructors who are part-time at the institution, are frequently P-12 classroom teachers.

It should be emphasized that a student enrolled in a professional education program at a MACTE institution will
have opportunities to work with persons in each of the groups surveyed. A student will have extensive contact with
persons who have been in the classroom as well as persons who can see education from the outside. Such a
variety is critical in preparing teachers who are reflective about the practice and the profession of teaching.



College and Faculty Collaboration with P-12 Schools

The faculty at the 29 teacher preparation institutions in Minnesota are involved with P-12 teachers and students in
a wide variety of capacities. The MTQM website contains a great deal of information regarding the amount and
the ways that faculty are involved. Faculty are involved in order to contribute expertise to the work of P-12
schools, to remain current in their understanding of children and issues affecting teaching and learning, and to
work with schools to create and refine effective teaching strategies. This involvement falls into five categories:
supervision of educator candidates within school-based field experiences; work related to projects, grants,
research, and consultation; presentations, workshops, and sustained staff development; support for new
educators within Minnesota schools through mentonng and support systems and networks; and service on
school district boards and committees.

The following summarizes the data collected related to each of these categories and provides a sampling of
the interactions that occurred between teacher educatnon programs and faculty and P-12 schools during the
2002-2003 academic year.

FACULTY SUPERVISION OF EDUCATOR CANDIDATES WITHIN SCHOOL-BASED FIELD EXPERIENCES

Minnesota teacher education students have many opportunities to work with P-12 students in schools as part of
their preparation. Teacher educators are actively involved in those experiences ranging from initial observation
through their full-time student teaching. Collaboration among the cooperating teacher, student teacher, and

the college faculty member create a learning community. These collaborations impact school districts, teacher
preparation programs, and future teachers alike.

+ Minnesota teacher educators spent an average of 133.4 hours in P-12 schools involved in supervision of
educator candidates within school-based field experiences.

& 72% of Minnesota teacher educators supervised educator candidates within school based field experi-
ences in P-12 schools.

Faculty respondents to the survey provided the following comments:

' Meetmg the mentor teachers and discussing their own settrngs with them a/lowed me to better understand the wide range A
of settings teachers must be prepared to successfully deal with. Collaboratrng with the -mentors on.the evaluation- of =~
student teachers helped me to understand where our criteria for assessmerit were in agreement and where they drverged

lam able to bnng back to the class common areas -of concem for student teachers and work wrth students in proactrve :
ways to avoid some of the difficulties common to beginning teachers. - ol Gl s

[ have taken students into four schools to work directly with K-5 students usrng drstnct curnculum AII actrvrtres focused;f

. on math or reading. Some studerits participated in both. Students worked both individually and'in teams to work with the .-
public school children. They provided math centers, worked to prepare students at grades 3 and 5 for the math MCA,
assessed student reading levels and provided appropriate rnstructron accordrng to a students strengths and needs and
incorporated the’ standards in their lesson planning. . ~ :

As the supervisor of 1 2 student teachers during the school year 2002—2003 / had the opportunrty fo provrde for these pre-
--service teachers the support and guidance necessary for them fo transition from- the college classroom into the posrtron‘ of
practicing student teacher. With my background of 37 years of successful classroom teaching and mentoring with the
Minneapolis Public Schools, | was able to observe, evaluate and, whenever necessary, provide concrete suggestions for:
improving or enriching the pre-service teacher's teaching strategies, or understanding of the teaching/learning process.
My strength in being able to suggest.my tried and tested strategies for developing positive behavior management plans for
their individual site placement situations seemed to be most appreciated by the pre-service teachers. As we reviewed the
lessons observed, we consistently discussed the connection of each lesson to the state and d/stnct standards I feel that
that discussion helps to cement the importance of keeping those standards in mind. : :

For an extensive list, visit our web site at http://mtqm.mnteachered.org/cat1.shtml.



FacuLTY WORK RELATED TO PROJECTS, GRANTS, RESEARCH AND/OR CONSULTATION

The responsibilities of college and university faculty across the 29 institutions vary from full teaching loads to
a major emphasis on research. As a part of their responsibilities most faculty members have a combination of
teaching, research, and service to the community.

<

Minnesota teacher educators spent an average of 116.6 hours in P-12 schools involved in work related
to projects, grants, research, and/or consultation.

75% of Mrnnesota teacher educators worked on projects, grants, research and/or consultation
in-P-12 schools.

On average, Minnesota teacher educators worked on projects, grants, research, and consultation
in 2.51 schools.

On average, Minnesota teacher educators worked on projects, grants, research, and consultation
in 2.22 districts.

L classroom rnstructron in relat/on fo the lntegratron of technology Our students are strongly encouraged fo apply their knowledge -
;_:_-and expertrse in technology durmg the/r student teachmg expenences Teache‘ from our partner schools and faculty from the‘ o

the rmpact of th/s krnd_ of expenence is tremendous Not only are we all learnrng applrcatrons and best practrces focused on.
| technology our Iearnrng together keeps communrcatron lrnes open | between P-12 schoo ig )

o I worked wrth Iocal area krndergarten teachers to rmplement phonemrc wareness act ties into.their: classroom practice. The .-
work helped them to identify ways in which they already address phonem/c awareness, as well as to rdentrfy ways in which they S
- could build on what they already do. | worked with another local-area school to evaluate teachers' Irteracy instructional practrces;
“in l/ght of current best practices. : My work he!ped teachers to rdent/fy areas of strength and areas in whlch they mrght want [

.| have gathered writing samples vrdeo samples case studres anecdotes and examples thatl use in my c/asses to rmprove my ; "vf
students' abilities to provide better teaching responses when they encounter such problems l have had some of these parentsffr .
~and professronals corme into | my class to talk with my.; students : . il e : o

'Spendrng time ‘in the classroom as a researcher observer and sometrmes team—teacher has grven me (and wr! grve me) :
*continued grounding in the life of a "real” classroom. Conversatrons with my teacherpartner about her questrons rnterpretat/ons
_and issues that are rmportant to her make therr way into my teaching and. inform the views | share with students :

bFaculty respondents to the survey provrded the followrng comments:

to improve instruction. .

For an extensive list, visit our web site at http:/mtgm.mnteachered.org/cat1.shtml.

FacuLty WoRK RELATED TO PRESENTATIONS, WORKSHOPS, AND/OR SUSTAINED STAFF DEVELOPMENT

Faculty expertise such as content knowledge, classroom management, understanding of child development, and
student learning is sought by the teachers and administrators in the school districts. Research and expertise of
MACTE faculty members are shared with the schools. Conversations among educators at all levels help to
extend the expertise of all individuals and have a direct impact on the students in schools.

L 4

Minnesota teacher educators spent an average of 67.8 hours in P-12 schools involved in work related to
presentations, workshops, and/or sustained staff development.



¢ 74% of Minnesota teacher educators worked on presentations, workshops and/or sustained staff
development in P-12 schools.

¢ On average, Minnesota teacher educators worked on presentations, workshops and/or sustained
staff development in 2.28 schools,

¢ On average, Minnesota teacher educators worked on presentations, workshops, and/or sustained
staff development in 2.31 districts. -

Faculty respondents to the survey provrded the followrng comments:

“suburban and urban settmgs This ‘program works ina summer school settrng as well as Saturdays urrng the school yes ,
'lfl have been volunteerrng my time fo help public school teachers begm fo examrne how rac plays out rn schools Moref*
 specifically, | have been helping groups: of teachers explore therr own racral (usually whrte) rdentn.‘y and how t t rnﬂuences ]
- their work with diverse children, : pe ERES A g R L

For an extensive list, vrsrt our web site at http: //mtqm mnteachered.org/cat1 shiml

FacuLty WORK RELATED TO SUPPORT FOR NEW TeAcHERS WITHIN MINNESOTA ScHools THRouGH MENTORING AND/OR
. OTHER SuUPPORTS AND NETWORKS

~ Research in the National Commission on Teaching and America's Future's* (NCTAF, 2003) report, No Dream
Denied, indicates that new teachers who are supported and mentored in their first years of teaching will stay in the
profession longer. It is reasonable to expect that the performance of students in classes with more experienced
teachers will be higher.

4+ Minnesota teacher educators spent an average of 47.5 hours involved in support for new educators with-
in Minnesota schools through mentoring and/or other support systems and networks.

¢ 57% of Minnesota teacher educators supported new educators within Minnesota schools through
mentoring and/or other support systems and networks during the.2002-2003 academic year.

* NCTAF Summary Report, pages 21, 27. 5]



On average, Minnesota teacher educators supported new educators through mentoring and/or other
support systems and networks within 1.85 schools.

On average, Minnesota teacher educators supported new educators through mentoring and/or other
‘support systems and networks within 1.47 districts.

Faculty respondents to the survey provrded the followrng comments

fflfor advrce clanflcatron 'tc,‘ (!t is difficult it
; f_asked to provrde mentorrng sen/rces directly

:. Eve/y yearl teach more than 800 Mrnnesotans who part/crpate in m
in Mlnnesotas educat/onal seltrngs Many of these partrcrpants sta

fom drstrrcts outsrde Mrnnesota Trarnrng toprcs have rncluded coachrng, mentor/ng, teacher pen‘ormance
- portfolro development and professional development p!annrng I have also served as a consultant to help oth [
lish and sustain their.own local induction programs. - - T T L

, Mentonng is a passion of mine. and as the: District Staff Development Coordrnator for 1 0 years pnor to my retrrement I fo o
on state, regional and national grants. We worked within the MN 'Department. parameters for first-year grant projects for 5 years‘ o

. The local district provided two mentors - one within content area, and one outside - for each first-year teacher; It was very:
successful, but costly, Another strong support system were our prrncrpals and supervrsors They real!y focused on provrdrng a o

- purturing-enviranment for new staff. BRI SR ey : . : 5

For an extensive list, visit our web site at hitp://mtqm.mnteachered.org/cat1.shtml.

FacuLty SERVICE ON DiSTRICT BOARDS AND/OR COMMITTEES

While faculty members provide service to schools in multiple vvays as a part of their professional roles, they
are also members of local school communities. As such many of them provide service to the schools through
volunteer activities and serving on school committees as citizens of the districts.

¢ Minnesota teacher educators spent an average of 39.2 hours in P-12 schools involved in service
on school district boards and/or committees.

41% of Minnesota téacher educators served on school district boards and/or committees.



Faculty respondents to the survey provrded the followmg comments

i 'entatron grven to a group of teachers from one area thai
. ;assessments (formatlve evaluatrve' & summatlve) t tc‘ ’

_ Ium commrttee and dlstnct hlrmg commlttee

I'am a board member of the Minnesota State Hrgh School League which Services all Minnesota districts in. the ‘area. of -
. .athletics, academrcs and fine arts. | am also a board member for the:Mlnneapolrs Patrick Henry Hrgh School Fo dation-
which handles: scholarsh/ps and other servrces to the h/gh school s : :

o do not consider all of these as work-related commm‘ees as I am ] se commm‘ees ama parent H

| use my tra/nmg, exper/ence and knowledge as an educator fo make sound decrsrons for the school related commrttees-v
‘ 'Ipamcrpate in. The commlttees / partrcrpate in need a vorce for at nsk students and commun/t/es as weII asa vorce for. the s
* communities of color.: - : ST = b

For an extensive list, visit our web site at http://mtqm.mnteachered.org/cat‘l.shtml.

ANNUAL MACTE INSTITUTIONAL REPORT

The Annual MACTE Institutional Report has a 100% return rate and provides extensive data on the measures of
teacher quality. For the past two years MACTE institutions have gathered data and have made it available to the
public on MACTE website http://www.mnteachered.org. :

Minnesota teacher education programs are actively involved in P-12 schools through partnership schools and
districts, and by including P-12 school practitioners in teacher education programs. These reciprocal refationships
and the efforts of P-12 and higher education faculty strengthen both P-12 education and teacher education.

P-12 ScHooL PARTNERSHIPS

As a part of the MACTE's Annual Institutional Report, institutions were asked to provide four examples reflecting
the scope of their involvement in P-12 schools. A sample of the nearly 100 partnerships is available publicly

at MACTE's website and provides examples of the-many relationships that exist between teacher education
institutions and P-12 schools in Minnesota.

Partnerships exist between each of the Minnesota teacher education programs and P-12 schools. These
relationships were grouped into three categories: professional development schools; multifaceted partnerships;
and friendships. Most programs have at least one professional development school. All programs have several
multifaceted partnerships and several friendships.



Professional Development Schools

Professional development schools are fully reciprocal relationships between a teacher education program and a
school or district. P-12 educators participate in creating, implementing, and evaluating the teacher preparation
program. Teacher educators from higher education participate in creating, implementing, and evaluating P-12
education: Teacher education candidates at multiple stages work together with P- 12 educators at various stages
in their careers to improve teaching and learning. The relationship is marked by co-ownership of responsibilities
associated with the results of accountability measures. There are regularized systems of teacher-teacher educator
exchanges and special assignment arrangements. Advanced partnerships in this category envision a P-16
experience for students. :

_ _:"MADISON Scnom PROJEC g

f"\‘onSIte classroom management class for [para-professronal] and recess monltors [Umversrty] stude: s'Se
“digs for thelr ELL [English Language Learners] students in l/teracy ln addltron we. wrll operate a: read' g.C
_educat/on serwces for ldentlf/ed students on srte next summer' o

MINNEAPOLIS TEACHER RESIDENCY PROGRAM

- The rntent of the aneapolrs Teacher Resrdency Program is to ease a llcensed teachers /nductron /nto urba
provrd/ng the teacher with a reduced teachmg load, on-site mentor/ng, and cont/nued professronal development through
;out the first year of teach/ng In-the induction year, the resrdent teacher teaches 60 to-80.percent time. The remainin
portron of the teachmg day is devoted to partrcrpatlng in professronal development act/wtles :

- KENNEDY ELEMENTARY SCHOOL PARTNERSHIPK i

'Kennedy Elementary offers field expenence srtes and clmlcal faculty wh' entor cand/dates workrng in
-exchange for professional development opportunrt/es prov:ded through varlous college programs ‘Edu
serve as tutors in the Amer/ca Reads and Kid Stop programs.. Educatlon Depan‘ment faculty:members also serve o the
commrttee that is assocrated wrth the Amenca Reads program :

Multifaceted Partnerships

Multifaceted partnerships are somewhat reciprocal relationships between a teacher education program and a school
or district focused on providing opportunities for growth to teacher education candidates and P-12 teachers. P-12
educators provide feedback and input to teacher preparation programs, while mentoring and evaluating candidates
who have field experiences in their classrooms. Teacher educators participate in conversations and occasional
inservice opportunities regarding the improvement of P-12 education within supervisory interactions with teachers
who serve as cooperating teachers, book groups, and committee work. Occasional teacher-teacher educator
exchanges and special assignment arrangements enhance community-building and shared expertise.

ST. PETER -

" Full ranging partnership /ncludmg servrce Iearnrng prOJects with student wrth dlsabllttles cultural/racral d/fference atter school :
‘activities, supplemental academic services such as Great books/America Reads :Big Partners, practrcums student teachmg o
efc. Faculty are involved in.grant activities, curricular planning, study groups, shared professional development, and co-teach-'f.;»“,
ing in the schools and college. The school'and college dre reciprocal partners with the community as well ln organ/zat/onal work o
community development, enrlchment and collaborat/ve serwces : o e

TRIO & GEAR UP EpucATIONAL OPPORTUNITY PARTNERSHIP

" The Education Department sponsors over one million dollars per year of grant-funded college preparatory service to 1, 000 Iow- .
income students who would be the first-generation in their families to graduate from college.The target schools lnclude e
Minneapolis Northeast Middle, and Washburn and North Senior Highs; St. Paul Humboldt Junior and Senior and Central "
High; and Red Wing Sen/or The pan‘nershrp is supported by the college the schools busmesses and federal state and
private funds. = S




: MINNETESOL

M/nneTESOL is a professronal assocratlon of teachers of Englrsh as a Second Language in Mm
0 dedrcated fo the educatron and suppon‘ of students acqurnng Englrsh at all Ievels of pub!rc and

"v'”rzatronsw IC‘ ayshare srmrlarpurposes jnte

Friendships

- Friendships are relationships between a teacher education program and a school or district involving primarily the

placement of teacher education candidates within classrooms in order for them to gain experience and expertise.

While the teachers learn through processes of observation and mentoring, few other opportunities exist for teach-

ers and teacher educators to learn together. Higher education supervisors interact with teachers during regular

~ Visits to observe and provide feedback to teacher education candidates. Few opportunities exist for reciprocal
programmatic impact.

MULTICULTURAL EDUCATORS PROGRAM

Thisis a grant sponsored partnership wrth the Red Lake Publlc Schools (D/strrct #38) desrgned to rncrease the number of
Native Amencan educators in a vanety of hcensure areas. - . : o

"‘CENTER FOR APPLIED RESEARCH AND EDUCATIONAL IMPROVEMENT (CAREI) 5

-.;Srnce its rncept/on in-1986, CAREI has funded nearly 100 projects rnvolvrng collaboratron between: Unrversrty faculty an
“students, and classroom teachers. All projects must affirm. the rmponfance of: mutual respect and comm '
university and school-based researchers, and demonstrate how. research ‘can be. valuable ‘in addres atic
issues. CARE! works to strengthen the connection. between the resources ‘of the university and. Iocal ‘state, and nation
initiatives to promote school rmprovement : :

MERGING TO ACHIEVE STANDARDS PROJECT (MASP)

Initiated in-1997 with a grant from the National Science Foundat/on the M/nneapolrs and St. Paul Merglng fo Achlev :
Standards Project (MASP) is a teacher development program that involves 21 M/nneapolls/St ‘Paul metropolrtan area,"
K-12 school districts. The program has created a critical mass of over 1, 100- teachers and an' infrastructure- for the. .
" mplementation of standards based curricula. In 2001, there were over 74 000 students who, were daily using these curric- .
ula as a direct result of interaction with this project. Currently, research is being conducted on the nature of mathematical -
achievement patterns for students who have completed at least three yearsof: reformed. curricula at: the middle and
secondary. levels, A second study being conducted with the mathematrcs department wrll exam/ne reformed"» students'_;.jw
success in college level mathematics. : : R LV e S

PRACTITIONER INVOLVEMENT IN TEACHER EDUCATION PROGRAMS

Minnesota teacher education programs involve P-12 practitioners in their programs in order to enhance the quality
of preparation through the involvement of people with special expertise, to seek input and ownership of preservice
and inservice curricula, and to provide special professional development opportunities for P-12 practitioners to
refine their practices and to teach them to others. All Minnesota teacher education programs involve P-12 practi-
tioners as cooperating teachers and supervisors for practicum students and student teachers, guest speakers,
and advisory board members. Most programs involve P-12 practitioners as adjunct faculty, university supervisors,
assessment team members, research and grant collaborators, and as teachers on special assignment who serve
in temporary (typically 1 to 3 years) but more full-time college roles.

Additional data from MACTE's Annual Institutional Report on the measures of teacher quality relates to college
and faculty collaboration with P-12 teachers and students. Institutions reported how teachers and administrators in
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P-12 schools are actively involved in the preparation of new teachers through their work with teacher preparation
programs and how faculty in teacher preparation programs stay current in the practices, experiences, and
challenges in today's schools through direct involvement with P-12 schools.

The 29 MACTE institutions listed the following ways that teachers and 'administratoré were involved in
teacher preparation: _ _ .

advisory committees to the teacher education program;
serving as adjunct faculty;

supervising field experiences or student teachers;

serving as cooperating teachers or classroom supervisors;
being guest speakers; _

collaborating with research and grants; and

serving on assessment teams.
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. MACTE institutions cited the following examples on how teacher education faculty stay current:

supervising teacher preparation students in P-12 classrooms;

working on collaborative projects with P-12 teachers;

serving as a substitute teacher in a P-12 classroom;

making presentations, running workshops, or providing other types of in-service training for P-12 teachers;
mentoring teachers or working with first-year teachers in P-12 settings;
working together with P-12 teachers on grants;

serving on school boards or school district committees;

consulting with P-12 schools;

tutoring P-12 students;

doing school based research; and

serving on P-12 accreditation visits.
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SUMMARY

Results of the survey conducted by MACTE indicate that the majority of teacher educators within Minnesota have
held teaching licenses, have a high level of classroom experience, and are actively engaged with P-12 schools
through collaborations and partnerships. The high quality of teacher educators as evidenced through teaching
licensure and experience, and the strong commitment to involvement with P-12 schools by individual teacher
educators and teacher education institutions, contributes to effectiveness of P-12 teachers and P-12 student
achievement within Minnesota. :
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