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S.F. 3296 modifies the Minnesota Early Learning Foundation (MELF) by requiring MELF 
to evaluate the effectiveness of the voluntary NorthStar Quality hnprovement and Rating System. 
The N orthStar Quality hnprovement and Rating System must: 

(1) provide information to parents on child care and early education program quality and 
ratings;· 

(2) set indicators to identify quality in care and early education settings; 
(3) provide funds for provider improvement grants and quality achievement grants; 
(4) require providers to incorporate the early learning standards in their curriculum and 

develop appropriate child assessments; 
(5) determine the effectiveness of the NorthStar Quality hnprovement and Rating System in 

improving child outcomes and kindergarten readiness; and 
( 6) align current and new state investments to improve child care and early education quality 

with the N orthStar Quality hnprovement and Rating System framework, by providing accountability 
and informed parent choice. 

MELF is required to report back to the legislature by January 15, 2008, on the progress being 
made on the N orthStar Quality Improvement and Rating System 

Section 2 provides a 2.5 million appropriation for purposes of section 1. 
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03/14/06 REVIS OR 

Senators Hottinger, ~onoff, Kierlin, Kelley and Scheid introduced

S.F. No. 3296: Referred to the Committee on Finance. 

A bill for an act 

XX/RC 

1.2 relating to early childhood education; increasirig the duties of the Minnesota 

06-6886 

1.3 Early Leaming Foundation; appropriating money; amending Minnesota Statutes 
1.4 2005 Supplement, section 124D.l 75. 

1.5 BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MINNESOTA: 

1.6- Section 1. Minnesota Statutes 2005 Supplement, section 124D.l 75, is amended to read:· 

t.7 124D.175 MINNESOTA EARLY LEARNING FOUNDATION PROPOSAL. 

1.8 (a) The commissioner must implement an early childhood development grant 

1.9 program for low-income and other challenged families that increases the effectiveness 

1.10 and expands the capacity of public and nonpublic early childhood development programs, 

which may include child care programs, and leads to improved early childhood parent 

1.12 education and children's kindergarten readiness. The program must include: 

1.13 (1) grant awards to existing early childhood development program providers that 

1.14 also provide parent education programs and to qualified providers proposing to implement 

1.15 pilot programs for this same purpose; 

1.16 (2) grant awards to enable low-income families to participate in these programs; 

1.17 (3) grant awards to improve overall programmatic quality; and 

1.18 (4) an evaluation·ofthe programmatic and financial efficacy of all these programs, 

1.19 which may be performed using measures of services, staffing, and management systems 

1.20 that provide consistent information about system performance, show trends, confirm 

' successes, and identify potential problems in early childhood development programs. 

1.22 This grant program must not supplant existing early childhoo~ develOpment programs. 

1.23 or child care funds. 

Section 1. 1 



03/14/06 REVISOR XX/RC 06-6886 

2.1 (b) The commissioner must contract with a private nonprofit, section 501 ( c )(3) 

2.2 organization to implement the requirements of paragraph (a). The private nonprofit 

2.3 organization must be governed by a board of directors composed of members from the 

2.4 public and n~npublic sectors, where the nonpublic sector members compose a simple 

2.5 majority of board members and where the public sector members are state and local 

2.6 government officials, kindergarten through grade 12 or postsecondary educators,_ and early 

2.7 childhood providers appointed by the governor. Membership on the board of directors 

2.8 by a state· agency official are work duties for the official and are not a conflict of interest 

2.9 under section 43A.38. The board of directors must appoint an executive director and 

2.10 must seek advice from geographically and ethnically diverse parents of young children 

. 2.11 and representatives of early childhood development providers, kindergarten through grade 

2.12 12 and postsecondary educators, public libraries, and the business sector .. The board 

2.13 of directors is subject to the open meeting law ~der chapter 13D. All other terms and 

2.14 conditions under which board members serve and operate must be described in the articles 

2.15 and bylaws of the organization. The private nonprofit organization is not a state agency 

2.16 and is not subject to laws governing public agencies except the provisions of chapter 13, 

2.17 salary limits under section 15A.0815, subdivision 2, and audits by the legislative auditor 

2.18 under chapter 3 apply. 

2.19 (c) In addition to the duties under paragraph (a), the Minnesota Early Learning 

2.20 Foundation shall evaluate the effectiveness of the voluntary NorthStar Quality 

2.21 Improvement and Rating System. The NorthStar Quality Improvement and Rating System 

2.22 must: 

2.23 (1) provide consumer information for parents on child care and early education 

2.24 program quality and ratings; 

2.25 (2) set indicators to identify quality in care and early education settings, including 

2.26 licensed family child care and centers, tribal providers and programs, Head Start and 

2.27 school-age programs, and identify quality programs through ratings and ongoing 

2.28 monitoring of programs; 

2.29 (3) provide funds for provider improvement grants and quality achievement grants; 

2.30 (4) require participating pro~iders to incorporate the state's early learning standards _ 

2.31 in their curriculum activities and develop appropriate child assessments aligned with the 

2.32 kindergarten readiness assessment; 

2.33 ( 5) provide accountability for the Northstar Quality Improvement and Rating 

2.34 System's-effectiveness in -improving child outcomes and kindergarten readiness; and 

Section 1. 2 



03/14/06 . REVIS OR XX/RC 06-6886 

3.1 ( 6) align current and new state investments to improve quality with the NorthStar 

Quality Improvement and Rating System framework for accountability and informed 

3.3 parent choice. 

3.4 The Minnesota Early Leaming Foundation shall report back to the legislature by 

3.5 January 15, 2008, on the progress being made under this. paragraph. 

3.6 @_This section expires June 30, 2011. Ifno state appropriation is made for.purposes 

3.7 of this section, the commissioner must not implement paragraphs (a) and (b). 

3.8 Sec. 2. APPROPRIATION. 

3.9 $2,500,000 is appropriated from the general fund to the commissioner of education . 

3.10 to be transferred to the Minnesota Early Leaming Foundation for the purposes of 

3.11 Minnesota Statutes, section 1240.175, paragraph (c). Funds will be used over a two-year 

period to implement phase one of the Northstar Quality Improvement and Rating System 

3.13 including start-up costs, participation of 200 providers, parent information, and materials 

3.14 and evaluation by the Minnesota Early Leamllig Foundation in conjunction with the 

3.15 Umversity of Minnesota .. 

Sec. 2. 3 



03120106 COUNSEL JW/MM SCS3296A-1 

1.1 Senator .............. ; ..... moves to amend S.F. No. 3296 as follows: 

.Page 2, line 1, strike "contract with" and insert "make a grant to" 

1.3 Page 2, line 2, after the period, insert "Notwithstanding any laws to the.contrary, the 

1.4 private nonprofit organization may contract with the University of Minnesota for purposes 
' . 

1.5 of implementing paragraph (a), clause (4)." 

1.6 Page 3~ line 1, after "improve" insert "the" and ·after "quality" insert "of child care 

L7 ".and 0arly childbooa~ 

1.8 Page 3, line 2, delete "for" and insert ", by providing" 

1 
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A QRS is a 

The Minnesota QRS will: 

• Be market-based 

• Pay for performance 

Provide clear, agreed-upon measures of quality 

Help parents make quality child care choices 

Increase quality program choices for parents 

• Link investment in child care to school-readiness 



Over 520,000 children in Minnesota ages 6 weeks through 

12 years attend child care in licensed family based or center 

settings. The proposed Quality Rating System (QRS) will give 

parents specific program quality information, will recognize and 

reward participating providers for their quality, and will link 

investment in quality with improving children's school readiness. 

Minnesota has one of the highest rates of working parents in the 

country and child care has become an essential resource for 

families. Working parents as well as the state and federal 

governments spend millions of dollars for child care and early 

education programs. 

A growing body of research has proven that quality in child care 

matters for children's school readiness and life trajectory. 

However, only one-quarter of centers in Minnesota had Total 

scores indicating Good quality, while 4 percent fell below 

Minimal quality, as reported in A Snapshot of Quality in 

Minnesota's Child Care Centers, a study released in September, 

2005 by the Minnesota Department of Human Services. 

Parents in Minnesota have no "consumer" guide or ratings to 

help them compare the quality of specific programs. Also, there 

is no clear path for child care and early education providers to 

achieve higher levels of quality. Quality rating systems are a new 

market based strategy currently used in ten states 

to provide parents' with program quality ratings 

and to link public and private investments in 

programs with accountability for 

children's development and learning. 

"Quality Rating Systems improve the quality of early 

learning and empower parents to become savvy 

consumers and choose the best early education and 

care for their children ... A QRS can also help policy

makers create policies that will improve quality ... 

A state or community with a QRS is aligned around 

the best interests of its children and is on track to 

build successful schools, productive citizens, and a 

well-trained, well-educated future workforce to sup

port long-term economic development:' 

-Brian A. Gallagher, President and CEO, 

United Way of America, 

Stair Steps to Quality, July 2005 

A plan for a Minnesota Quality Rating System (QRS) has been 

developed by a citizens' task force headed by Ready 4 Kand the 

Greater Minneapolis Day Care Association's Child Care 

Financing Project. The QRS Plan is a voluntary system of 

support, recognition and financial incentives for quality for 

participating licensed family child providers, centers, Head Start 

and schoolage care programs. The Minnesota QRS will also 

provide parents with program ratings to help them make 

informed choices for their children's care and education. 

The Minnesota QRS includes voluntary provider participation, 

agreed upon indicators of quality, easy-to-understand ratings for 

parents to use when making decisions about their child's care and 

education program, benchmarks for program improvement, 

financial support and incentives for providers linked to quality 

and to improving children's school readiness. 

Child care providers throughout Minnesota are doing the 

important work of helping parents provide their young children 

with safe, nurturing environments and opportunities for 

learning. 

A clearly defined pathway for achieving quality 

Access to improvement grants 

" Annual Performance Awards based on the number of children 

and the rating level achieved 

Recognition in your community 

Training on using child observation and program 

environmental rating scales and on school readiness standards 

Compiling documentation of meeting each indicator. 

Assignment of the rating. 

Monitoring for compliance. 

Quality programs use ongoing child observation and assessment 

in their planning and improvement efforts. Also, child 

assessment data will be used to evaluate the overall effectiveness 

of the QRS for improving children's school readiness. However, 

until the field has more valid and reliable instruments, individual 

child assessments are not being recommended to raise or lower a 

program's quality rating. 

For more information about the Minnesota QRS, visit the Ready 4 K website: www.ready4k.org 

or email Nancy.Johnson@gmdca.org 
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Minnesota's Quality Rating System(QRS) is 

planned as a voluntary system of support, 

recognition and financial incentives for quality 

for participating licensed family child providers, 

centers, Head Start and schoolage care programs. 

The Minnesota QRS will also provide parents 

with specific quality indicators in the form of 

program ratings to help them make choices for 

their children's care and education. 

The Q RS will focus on increasing resources and 

supports to help providers improve and maintain 

quality, increasing parents' understanding of 

quality, and increasing young children's 

kindergarten readiness. 

The QRS task force facilitated by Ready 4 Kand 

the GMDCA Child Care Financing Project 

included licensed family care child providers, 

centers, schoolage and Head Start programs, 

child care resource and referral, provider 

professional organizations, and other support 

organizations. 

Child care providers throughout Minnesota are 

doing the important work of helping parents 

provide their young children with safe, nurturing 

environments and opportunities for learning. 

For providers, the QRS will provide: 

• A clearly defined pathway for achieving quality 

programming 

•Access to improvement grants 

• Annual Performance Awards based on the 

number of children you serve and your rating 

level 

• Recognition in your community 

•Training on using child observation and 

program environmental rating scales and on 

school readiness standards 

Upon application, each provider will work with a 

Q RS program specialist to help guide them 

through the rating and improvement process. As 

needed, programs will also be referred to 

consultants for specific areas of program 

improvement. 

• Compiling documentation of meeting each 

indicator. Depending on the criteria, this 

documentation may be submitted by the 

program, accessed from an existing database or 

collected during an on-site observation by 

trained QRS observers. 

• Assignment of the rating. Once 

documentation has been submitted, the QRS 

will review and verify the information. When 

all criteria for a specific level are met, the 

program will receive a rating. 

• Monitoring for compliance. To ensure the 

integrity of the rating system over time, 

participating programs will be monitored once 

per year if they choose to stay at the same level. 

More frequent monitoring may be triggered by 

changes in the child care setting or the 

program's request to be rated for a higher level. 

The QRS recognizes that child observation and 

assessment are critical components for 

monitoring and improving programming. 

Quality programs use ongoing child observation 

and assessment in their planning and 

improvement efforts. Also, child assessment data 

from a random sample of participating QRS 

providers will be used to evaluate the overall 

effectiveness of the QRS for improving children's 

school readiness. However, until the field has 

more valid and reliable instruments, individual 

child assessments are not being recommended to 

raise or lower a program's quality rating. 

The lndicato1 
Explained 

The QRS covers seven 

categories of quality, 

selected because of the 

field's consensus and strong 

research base linking them 

to both program quality 

and to children's positive 

outcomes and school 

readiness. 

For each of the seven 

quality categories, there are 

four graduated levels of 

quality with specific 

indicators to be met at 

each level. This "b 

block" design mear1~ ··"'ca 
program must meet all the 

indictaors in one level 

before receiving a rating for 

the next level. 

The seven areas of quality 

covered by the QRS are: 

• Professional 

development and 

training 

• Child-provider ratios 

• Licensing compliance 

• Learning environment 

•Family partnershiD~ . .and 

education ) 
/ 

• Management and'··~ 

administration 

• Program evaluation 



: QUALITY INDICATORS FOR CHILD CARE CENTERS 

Licensing 
Pre- licensed by State or 
trL ;rnments 

automatically qualify for this 
level, as long as the program has 
not had more than one major 
substantiated negative action 
within the past three years. 

All criteria under level 1, plus: 

Professional development 
At least 75% of classrooms have 
teachers with Child Development 
Associate degrees, or equivalent, 
or higher. 

Licensing 
No major substantiated negative 

actions within the past two years. 

Learning environment 
Daily activities and curriculum 
that are in line with Minnesota's 
Early Childhood Indicators of 
Progress. 

Family partnerships 
Communicate with families daily 
about child's progress. Use one 
family communication strategy 
and one family education 
strategy. 

Management/administration 
At least one employee benefit 
and documented compensation 

plan. 

Program evaluation 
Obtain input from parents and 
staff for program planning. 

All criteria under level 2, plus: 

Professional development 
Directors must be 21 or over, have 
at least 12 semester credits in 
higher learning, and every class
room must have teachers with 
Child Development Associate 
degrees, or equivalent, or higher. 

Ratios 
Same as licensing requirements, 
with the exception of toddlers. 

Learning environment 
Curriculum aligns with 
Minnesota's Early Childhood 
Indicators of Progress, and 
program earns observed score of 
4 or higher on Early Childhood 
Environmental Rating Scale. 

Family partnerships 
Preschool screening information 

provided, parent in-take form 
includes cultural items, parent 
feedback collected, and at least 
two ways of communicating with 
families, and two family 
education strategies used. 

Management/administration 
At least two employee benefits, 
and survey staff annually about 
working conditions and 
compensation. 

Program evaluation 
Collect input from parents, staff 

and board to develop annual 
improvement plan. Child 

assessment information used in 
daily planning. 

Accredited programs and Head 
Start programs that meet all of 
the Head Start Performance 
Standards are automatically 
recognized as level 4. 

Programs may also achieve 
level 4 by meeting the criteria in 
level 3, plus the following: 

Professional development 
75% of classrooms have teachers 

with an AA, or equivalent, or 
higher, and the person in 
charge of the education program 
has a BA. 

Ratios 
Infants 1:3 or 4 

maximum group size 6-8 
Toddlers (12-24mos)1:5 

maximum group size 10 

Toddlers (24-36mos)1:6 
maximum group size 12 

Preschoolers 1 :7 
maximum group size 20 

School age (5 yrs) 1 :12 

maximum group size 30 
School age (6+) 1:15 

maximum group size 30 

Learning environment 
Assess the progress of children 
and achieve an observed score of 
5 or higher on the Early Child
hood Environmental Rating Scale. 

Family partnerships 
Provide kindergarten transition 
activities, and use at least 3 ways 

to communicate with families 

and 3 family education strategies. 

Management/administration 
Program offers staff at least three 
employee benefits. 



Levell Levell Level3 Level4 

I Improvement Grants $500-$10,000 $500-$10,000 $500-$10,000 $500-$10,000 

Priority for Existing CCR&R Program CCR&R Program CCR&R Program CCR&R Program 

Sources of Financial Improvement Grants Improvement Grants Improvement Grants Improvement Grants 

Support for Quality TEACH and REETAIN TEACH and REETAIN TEACH and REETAIN TEACH and REETAIN 

Scholarships - Bonuses Scholarships - Bonuses Scholarships - Bonuses Scholarships - Bonuses 

Accreditation validation Accreditation validation Accreditation validation Accreditation validation 

50% of fees reimbursed 50% of fees reimbursed 50% of fees reimbursed 50% of fees reimbursed 

Annual Performance $70 per child per year $100 per child per year $150 per child per year 

Awards 

From October 2005 through March 2006, Child Trends, a 

research and evaluation organization, has been contracted to 

develop the materials and procedures to operationalize the task 

force's QRS plan. A small number of providers will help during 

this "field test" of the QRS plan. 

We will request funding from the private/public Minnesot; 

Early Learning Fund as well as regional economic developn. 

funds, private and community philanthropy and from the state 

legislature. 

For more information, email Nancy.Johnson@gmdca.org or visit: www.ready4k.org 
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Minnesota's Quality Rating System(QRS) is 

planned as a voluntary system of support, 

recognition and financial incentives for quality 

for participating licensed family child providers, 

centers, Head Start and schoolage care programs. 

The Minnesota QRS will also provide parents 

with specific quality indicators in the form of 

program ratings to help them make choices for 

their children's care and education. 

The QRS will focus on increasing resources and 

supports to help providers improve and maintain 

quality, increasing parents' understanding of 

quality, and increasing young children's 

kindergarten readiness. 

The QRS task force facilitated by Ready 4 Kand 

the GMDCA Child Care Financing Project 

included licensed family care child providers, 

centers, schoolage and Head Start programs, 

child care resource and referral, provider 

professional organizations, and other support 

organizations. 

Child care providers throughout Minnesota are 

doing the important work of helping parents 

provide their young children with safe, nurturing 

environments and opportunities for learning. 

For providers, the QRS will provide: 

•A clearly defined pathway for achieving quality 

programming 

• Access to improvement grants 

• Annual Performance Awards based on the 

number of children you serve and your rating 

level 

• Recognition in your community 

• Training on using child observation and 

program environmental rating scales and on 

school readiness standards 

Upon application, each provider will work with a 

QRS program specialist to help guide them 

through the rating and improvement process. As 

needed, programs will also be referred to 

consultants for specific areas of program 

improvement. 

• Compiling documentation of meeting each 

indicator. Depending on the criteria, this 

documentation may be submitted by the 

program, accessed from an existing database or 

collected during an on-site observation by 

trained QRS observers. 

• Assignment of the rating. Once 

documentation has been submitted, the QRS 

will review and verify the information. When 

all criteria for a specific level are met, the 

program will receive a rating. 

• Monitoring for compliance. To ensure the 

integrity of the rating system over time, 

participating programs will be monitored once 

per year if they choose to stay at the same level. 

More frequent monitoring may be triggered by 

changes in the child care setting or the 

program's request to be rated for a higher level. 

The QRS recognizes that child observation and 

assessment are critical components for 

monitoring and improving programming. 

Quality programs use ongoing child observation 

and assessment in their planning and 

improvement efforts. Also, child assessment data 

from a random sample of participating QRS 

providers will be used to evaluate the overall 

effectiveness of the QRS for improving children's 

school readiness. However, until the field has 

more valid and reliable instruments, individual 

child assessments are not being recommended to 

raise or lower a program's quality rating. 

The lndicato1 
Explained 

The QRS covers seven 

categories of quality, 

selected because of the 

field's consensus and strong 

research base linking them 

to both program quality 

and to children's positive 

outcomes and school 

readiness. 

For each of the seven 

quality categories, there are 

four graduated levels of 

quality with specific 

indicators to be met at 

each level. This "b, 

block" design mear._ . .: a 

program must meet all the 

indictaors in one level 

before receiving a rating for 

the next level. 

The seven areas of quality 

covered by the QRS are: 

• Professional 

development and 

training 

• Child-provider ratios 

• Licensing compliance 

• Learning environment 

• Family partnerships ~nd 
.\ 

education 

• Management and 

administration 

• Program evaluation 



QUALITY INDICATORS FOR FAMILY CHILD CARE 

Licensing 
Pror licensed by State or 

tril rnments 

automcu:1cally qualify for this 

level, as long as the program has 
not had more than one 
substantiated negative action 
within the past three years. 

All criteria under level 1, plus: 

Professional development 
At least 40 hours trainingin the 
past three years, or be a trainer, 
or have six semester credits in 
early childhood-related course
work. Substitutes must have 
completed orientation training. 

Licensing 
No substantiated major negative 
actions within the past two years. 

Learning environment 
Provider self-study using the 

Family Day Care Rating Scale 
(FDCRS). Align daily activities 
with the Minnesota Early 

Childhood Indicators of Progress. 

Family partnerships 
Communicates with families 
routinely about child's 
experiences. Meet with parents 
at least two times per year. Use 
one way to communicate with 
families and one family 
education strategy. 

Management/administration 
Completed record -keeping, tax 

preparation and business 
planning training. 

Program evaluation 
Program plan developed and 
evaluated annually by provider. 

.All criteriaupderlevel 2;plus: 

Professioriat·development 
At least 80.hours training in past 
four years, or be .a trainer, or have 
current tDAor CBTA, or have 12 

semester credits in early 
childhood.:.related coursework. 

Learning environment 
Accreditation or CBTA self-study 
completed, or program earns 
score of 4 or higher on Family Day 
Care Environmental Rating Scale, 
and activities align with 
Minnesota's Early Childhood 

Indicators of Progress. 

Family partnerships 
Preschool screening information 
provided to families, parent in

take form includes cultural items, 
formal parent feedback collected, 
and at least two ways of 
communicating with families, and 
two family education strategies 
used. 

Management/administration 
Provider policies are shared with 
parents and address paid 
vacations, sick leave, and 
professional development days. 

Program evaluation 
Collect parent feedback . Use 

feedback and child observation to 
plan daily activities. 

All criteria under level 3, plus: 

Professional development 
160 hours training in the past four 

years, or trainer plus 80 hours 
training, or current CDA or CBTA 
plus 40 hours training or 
equivalent, or AA or higher in 
child development or related 
coursework, or AA or four year 
degree in another field and 12 
semester credits in early 
childhood related coursework, or 

program is accredited. 

Learning environment 
Program earns score of 5 or 
higher on the Family Day Care 
Environmental Rating Scale or 
program is accredited. 

Family partnerships 
Provide kindergarten transition 
activities, and use at least three 

ways to communicate with 
families and three family 
education strategies. 

Management/administration 
Provider has at least the minimum 
insurance policy. 

Program evaluation 
Use parent feedback to develop a 
program improvement plan and a 
professional development plan. 



Levell Levell Levell Level4 

I Improvement Grants $500-$10,000 $500-$10,000 $500-$10,000 $500-$10,000 

Priority for Existing CCR&R Program CCR&R Program CCR&R Program CCR&R Program 

Sources of Financial Improvement Grants Improvement Grants Improvement Grants Improvement Grants 

Support for Quality TEACH and REETAIN TEACH and REETAIN TEACH and REETAIN TEACH and REETAIN 

Scholarships - Bonuses Scholarships - Bonuses Scholarships - Bonuses Scholarships - Bonuses 

Accreditation validation Accreditation validation Accreditation validation Accreditation validation 

50% of fees reimbursed 50% of fees reimbursed 50% of fees reimbursed 50% of fees reimbursed 

Annual Performance $70 per child per year $100 per child per year $150 per child per year 

Awards 

From October 2005 through March 2006, Child Trends, a 

research and evaluation organization, has been contracted to 

develop the materials and procedures to operationalize the task 

force's QRS plan. A small number of providers will help during 

this "field test" of the QRS plan. 

We will request funding from the private/public Minnesot< 

Early Learning Fund as well as regional economic developr. 

funds, private and community philanthropy and from the state 

legislature. 

For more information, email Nancy.Johnson@gmdca.org or visit: www.ready4k.org 
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Minnesota's Quality Rating System(QRS) is 

planned as a voluntary system of support, 

recognition and financial incentives for quality 

for participating licensed family child providers, 

centers, Head Start and schoolage care programs. 

The Minnesota QRS will also provide parents 

with specific quality indicators in the form of 

program ratings to help them make choices for 

their children's care and education. 

The Q RS will focus on increasing resources and 

supports to help providers improve and maintain 

quality, increasing parents' understanding of 

quality, and increasing young children's 

kindergarten readiness. 

The QRS task force facilitated by Ready 4 Kand 

the GMDCA Child Care Financing Project 

included licensed family care child providers, 

centers, schoolage and Head Start programs, 

child care resource and referral, provider 

professional organizations, and other support 

organizations. 

Child care providers throughout Minnesota are 

doing the important work of helping parents 

provide their young children with safe, nurturing 

environments and opportunities for learning. 

For providers, the QRS will provide: 

• A clearly defined pathway for achieving quality 

programming 

•Access to improvement grants 

• Annual Performance Awards based on the 

number of children you serve and your rating 

level 

• Recognition in your community 

•Training on using child observation and 

program environmental rating scales and on 

school readiness standards 

Upon application, each provider will work with a 

QRS program specialist to help guide them 

through the rating and improvement process. As 

needed, programs will also be referred to 

consultants for specific areas of program 

improvement. 

• Compiling documentation of meeting each 

indicator. Depending on the criteria, this 

documentation may be submitted by the 

program, accessed from an existing database or 

collected during an on-site observation by 

trained QRS observers. 

• Assignment of the rating. Once 

documentation has been submitted, the QRS 

will review and verify the information. When 

all criteria for a specific level are met, the 

program will receive a rating. 

• Monitoring for compliance. To ensure the 

integrity of the rating system over time, 

participating programs will be monitored once 

per year if they choose to stay at the same level. 

More frequent monitoring may be triggered by 

changes in the child care setting or the 

program's request to be rated for a higher level. 

The QRS recognizes that child observation and 

assessment are critical components for 

monitoring and improving programming. 

Quality programs use ongoing child observation 

and assessment in their planning and 

improvement efforts. Also, child assessment data 

from a random sample of participating QRS 

providers will be used to evaluate the overall 

effectiveness of the QRS for improving children's 

school readiness. However, until the field has 

more valid and reliable instruments, individual 

child assessments are not being recommended to 

raise or lower a program's quality rating. 

The Indicator 
Explained 

The QRS covers seven 

categories of quality, 

selected because of the 

field's consensus and strong 

research base linking them 

to both program quality 

and to children's positive 

outcomes and school 

readiness. 

For each of the seven 

quality categories, there are 

four graduated levels of 

quality with specific 

indicators to be met at 

each level. This "b' 

block" design mean_ /-' a 

program must me.et all the 

indictaors in one level 

before receiving a rating for 

the next level. 

The seven areas of quality 

covered by the QRS are: 

• Professional 

development and 

training 

• Child-provider ratios 

• Licensing compliance 

•Learning environment 

• Family partnershb,"q~nd 

education ~ 

• Management and 

adrninistration 

• Program evaluation 



QUALITY INDICATORS FOR SCHOOL AGE CARE PROGRAMS 

Professional development 
Combination of age, experience 
and training requirements by staff 
position. For example, senior 
group leaders must be at Least 18, 
have 1,040 hours of experience 

and 6 semester credits in relevant 
training. 

Ratios 
Grades K-6: 1:15 and maximum 

group size 30 

Learning environment 
Self-study using School Age 
Environmental Rating Scale. 

Family partnerships 
Programs must have open door 

\>olicy. 

'ent/administrative 
1ust provide staff 

orientation, maintain personnel 

policies and provide staff 
evaluations. 

Program evaluation 
Must have a formal grievance 
process for families in place. 

All criteria under level 1, plus: 

Professional development 
Combination of age, experience 
and training requirements by 
staff position. For example, at 

least 75% of senior group leaders 
must have at least 12 semester 
credits in relevant coursework or 
equivalent. 

Ratios 
K-1:12 

maximum group size 30 
Grades 1-6, 1 :15 

maximum group size 30 

Grades K-6, 1:12 
maximum group size 30 

Learning environment 
Observed School Age Care 

Environmental Rating Scale score 
of 3 or higher, and when 
Minnesota's Early Childhood 
Indicators of Progress are 
available for school age, 
introduce them into curriculum. 

Family partnerships 
System of regular communication 
with families. Use one way to 
communicate with families and 
one family education strategy. 

Management/administration 
At least one employee benefit; 

documented compensation plan. 

Program evaluation 
Process for collecting feedback 
from staff and/or parents for 
program improvement. 

All triteriaunder level2, plus; 

Professional development 
Combination of age, experience 
and training requirements by staff 
position~ For,example, every 
grouping would be required to 
have a senior group leader with a 
min.imum of an AA in relevant 
coursework or equivalent. 

Learning environment 
Observed School Age Care 
Environmental Rating.Scale score 
of 3 or higher, and when 
Minnesota's Early Childhood 
Indicators of Progress are 
available for school age, use to 
align with them into curriculum. 

Family partnerships 
Cultural parent in-take form used, 
formal system of parent feedback, 

and at least two ways of 
communicating with families, and 
two family education strategies. 

Management/administration 
At least two employee benefits, 
and survey staff annually about 
working conditions and 
compensation. 

Program evaluation 
Collect input from parents, staff 
and board to develop annual 
improvement plan. 

Accredited programs will 
automatically reach level 4. 

Programs that do not wish to 
become accredited may achieve 
level 4 by meeting the criteria in 
level 3, plus the following: 

Professional development 
Combination of age, experience 

and training requirements by staff 
position. For example, at least 

75% of groupings must have a 
senior group leader with a 
minimum of a BA in relevant 
coursework or equivalent. 

Learning environment 
Programs must achieve a score of 
5 or higher on the School Age 
Care Environmental Rating Scale 
(SACERS), and when Minnesota's 

Early Childhood Indicators of 
Progress are available for school 
age, use a child assessment tool 

that aligns with the indicators of 
progress. 

Family partnerships 
Use at least three ways of 
communicating with families and 
three family education strategies. 

Management/administration 
Program must offer at least three 
employee benefits. 



Levell Levell Level3 Level4 

I Improvement Grants $500-$10,000 $500-$10,000 $500-$10,000 $500-$10,000 

Priority for Existing CCR&R Program CCR&R Program CCR&R Program CCR&R Program 

Sources of Financial Improvement Grants Improvement Grants Improvement Grants Improvement Grants 

Support for Quality TEACH and REETAIN TEACH and REETAIN TEACH and REETAIN TEACH and REETAIN 

Scholarships - Bonuses Scholarships - Bonuses Scholarships - Bonuses Scholarships - Bonuses 

Accreditation validation Accreditation validation Accreditation validation Accreditation validation 

50% of fees reimbursed 50% of fees reimbursed 50% of fees reimbursed 50% of fees reimbursed 

Annual Performance $70 per child per year $100 per child per year $150 per child per year 

Awards 

From October 2005 through March 2006, Child Trends, a 

research and evaluation organization, has been contracted to 

develop the materials and procedures to operationalize the task 

force's QRS plan. A small number of providers will help during 

this "field test" of the QRS plan. 

We will request funding from the private/public Minnesot2 

Early Learning Fund as well as regional economic developrr ... 

funds, private and community philanthropy and from the state 

legislature. 

For more information, email Nancy.Johnson@gmdca.org or visit: www.ready4k.org 
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90 l-IOUDAY ACinitT(!S IN AN ANTJ .. f;lJAS cunroct.JiVM 

My House and the Strange People After the story. the teacher should emphasize 
More and more people came from spaln. Eng.. that this happened a .long time ago and that ill 

lan 1j, and France l'C llve in the beautiful country of our class we're lean1ing how to be fair to Ninive 
the Native Americans. The people com irtg co live Americans. As a follow .. up to chis story. have 
here were called colonists. l\S rnore a1id more ca!o· the persona dolls celebrate their own T:hank:s-
nists came. t:h~y r~eedeci more and rnore )and for giving mgether. Bring out alJ the dolls and sit 
~heir houses ar"'.d farms, rhem at a table. With the children. prepare dif--

The sad part of rliis smry is cha( rhe Native Ami:ri- ferent. kinds of ethnic foods-based on each 
cans we·re all'eady living 011 rl10 lam.i (he colonisrs dall·s favorite-and then have Lhe dons share 
wanted, and so tl1e c.o!onlsrs tool{ rhe 1al"'\d away their Thanksgjvin.g feast w1t11 the class. At the 
from the Native Al'ner!cen~. Here's a srory ro help end of the dinner, Mary, the Navajo cloll, says: 
you uncier~Land the way r.11e Nauve Americans felt 'Tm thankful that all of us friends, whO all have 
abou~ ha\!·irig rhelr }iomt; taken away. different colors o.F skin, speak different Jan~ 

S~pposo you Uved In a t1ouse that you and your guages. and ha\!e differentkirtd.s offammes can 
family loved vet).' rnuch. Every day. your parents be rogetherr

1 

tell you that the crocs, streams, mountains. and 
anirnals aro1..ln'l your home are your brocl"lers. Halloween 
Evefy night, before you sleep, yoll chJnk abour how 
wonderful it is LO have such a beautiful home. Your 
par~nts 1.each you ne;:ver to hani1 an;' living thing, 
e:xcepr rouse for food, or s11elter. or clothing. 

One d.ny, some people came ta your home [rorn 
far FJway in big ships. The'.y look very different from 
you, and at fl rst you are very afrnid, Tl1en, you 
remember youi· p.:ire11ts' tcachir"\g tl1at all living 
things are brmhers. 

Your mom and dad lrwire these peop1e into yau.r 
bcaur.lful home These stranger? have a long stick 
that kills your brothers. rhc anlmtl.ls. They call it a 
gun, and ics loud noise frightens yo1..1 be:..:cause 
yo1lve never seen Oiie before. 

Mom and Dad teach rhese people how to grow 
rhings and how 10 !ivi: In your house. ()ne c!uy. rJ10 
Strange People cell your family char they like yoL~r 
house so much cho.t Lhey have decided lo (al'\e your 
house away from you and keep i~ for themselves. 
The Strange People mal\e your famlly leave your 
home. How does that m.uJ-1,.e vou fe.~I? 

Every year after yo~tr family has left. 1:rte Srrange 
People l'iave c. bJg pany in your old !"louse to c.ele
bratc c~hing It away fr<m1 you. They eat the anim~l 
brothers Lhnt your fa.111 ily taught thern were good to 
cat. They liave the vegela.bles and breads yo1.1r 
fam[ly taught chern w grow and make. Th.ev eve1i 
enjoy the berries you used to love to pick ~nd eaL. 
How does rhls pany make you f1:;c;l? 

1·he Sua ngc Pcoplti c;:1ll crj ~hi:; i r celr.:; or1:1tlon 
Thcmksgivirig. 

.The Halloween image of the "witch," old, ugly. 
wicked, and dressed in blacK, reflects sr.ereotypes 
of gel'lcler, race, and age; I!lowerful wornen are evil; 
Old women are ugly ancl scary: the color black ts 
evil {a connection which permeates our lariguage). 
Moreover, me mean1 ugly, evil witch myth reflects 
a history or: Witch huming and wii:ch burning in 
Europe and North America-from rhe Middie Mes 
through the Salem witch hums of thl? l 1rh Cen~1ry 
directed against midwives and other independent 
women. 

Adults are so used to seeing this wiich image as 
part of a '1fun" holiday that it may seem ''picl\y" to 
some of you to mahe this critique. However, some 
teachers arc challenging it because it is so offen~ 
sive, especially to many women. Ar an after-school 
care program (chiidren 4 to 6 years old.), the 
teacher did these acthlities during ch~ two weeks 
before October 31 sc. 

Dll r· l: Kay asks ''Wliat are your ideas about 
witches?" "Bad, ugly, old" Is the chUdren's unan
imous response. Kay: ·'Many people do rhinh. 
that. What I know is 1:hac the real women we call 
witches weren't baCl. They really helped people. 
These womeri livect .:i long time ago. Maybe you 
know about some gooa witches too?" (The only 
one the class can think of is Glinda irt "The 
Wizard of Oz.") 1-\.ay: ''Yes, Glinda wa.s pretty and 
helped people, but she didn't do what most of 
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the women called Witches did. They healed peo
ple who were sick or hurt.,. (The children stan 
talking about doctors.} Kay: ·"Yes, the healers 
were like doctors. 1' Then :Kay readi the children 
a story she has written and illustrated. 

DAY 2: Kay brings in a number of different herbs: 
mint, clove. cinnamon. and ginger root. She in
troduces the herbs to the children. letting them 
smell them. They talk' about what they think 
they could Ufie them for and then J<ay tell» them 
briefly about how the herbs have really been 
used ti:> help people. 

Dll. YS 3, 4, 5; and 6: Kay sets. up a number of 
\.. .. ~ctivities children can choose to do over the next 
':) week:~ .. witch-healer;; table. where the children 

can make their own potions; a tea-making table. 
where children can make and drink mint and 
cinnamn~ t~a; planting herbs; and maldng coJ 111 

lages with herbs. 
FOLLOW UP: After a week oftheae actiVities. Ray 

has another brief .discusslon With the children 
about wJtches. "What do you know now about 
Witch.-healers?» she asks. The consensus is that 
witches fell into two categotjes. Some were bad, 
some good. So although the activities don't com· 
pleJCly change the d1ildrerfs rc\irtds~ they do 

~ stretch thinking by creating a category of ·~some 
good wltcpes. ~· (Later in the year, Ke.y raises the 
'}!lestion of Witches ~in to see what ideas the 
children .have kept over time. They still hold to 
the .. some good/some bad witches" categories.) 

Witc:he1, Evil, and the Color Black 
To contrast the prevailing imagery of black and 

evtl (Witches, cats. darkness), Kay teaches the chil~ 
dren an already existing Halloween chant: 

"'Stirring. stirring, sttmng the pot. 
Bubbly. bubbly, bubbly hot: 
Look to the moon, laugh like a loon. 
Throw something into the pot." 

(This <.;hant is usually accompanied by hand move
ments. f\ay, integrating another aspect of anti-bias 
currtculurn. substitutes signing.) Then Ray puts a 
large black cloth in .the middle of the ehiJdren's 
circle and· asks children to f:ymbolically throw 
bea.tttiful black things into the •·pot.'+ At flrst. chil
dren throw in typical Halloween objects (e.g.t 
black ca~ spide:r). With Ray1s encouragement to 
think of other black things. they begin throwing jn 

L~---·~-·-··· .......... ~ 
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objects such u: Ucorice, pepper, chocolate ice 
cream, blackberries. magic markers. Kay the~ lists 
all the beautifult useful, black things on a chart 
and briefly talks about how people sometimes · 
think that black is bad because of' how the color 
black is used. Later in the day, ·cliildren who want 
to ftnd and paste o.n pictures of the black objects 
listed on the chart. · 

Two further spifl:-Offs come from the Halloween 
actMties. (1) ln re,ponae to the children's Interest 
in healers,· l<ay brings in boob and teHs stories 
about healers in other cultures. including' ~ative 
American, Mexlcan ... Amerlcan. · and African. She 
talks about how ~ple stereotYPe 'Witch doctors•• 
u scary. just like the healer-s who were called 
wiiches. (2) Kay Jntroduces the children to the 
Mexican· and Mex.ican-Am.erican holiday. ••ma de 
•.Q& Mue:t.oa" (D.ay of the Dead). In contrast ·Lu the 
way death and ghosts are treated on Halloween, 
Dias ·de los Muenos is a time for remembering and 
celet?rating the dead in one's family. Skeletons a.re 
an important part of the ritual, but they have a 
different meaning than the skeletons of Hallow
een. Kay sets up an ~ltar, children diet.ate or wrlte 
the name of a person or pet animal who is dead, 
and Kny tells the story of how Metriselars family 
celebrates Dias de Los Muertos. 

Christmas 

Although Christmas is celebrated as a national 
holiday, it really· reflects a specific religious belief 
system. For children who are not ChtJstian-be 
they Jewish. Buddhist. Muslim, atheist-Christmas 
can be a problem. How do teachers handle the· 
dual reality of Christmas, as a Christian holiday 
and a national holiday~ in a way that is supportive 
and fair to all? Here are some solutions other 
teachers have used. 

.iUtemat:ive 11 lntegtat1 Dec~ holidays 
frmn s~eral caituNt grou;>& In one child care 
center.. many of the children and staff celebrate 
Christmas, three families celebrate Chanulum, and 
a. staff member, Suzanne, wants to share her Na
tive American· tradition of celebrating the Winter 
Solstice. 

first. the staff identifies common themes and 
observances: All three holidays use firelight (can-

gp:50 900Z/Ei/E0 
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Bxpandlni Children•s Understanding of 
Gender Anatomy and Gender Identity 

Remember that the purpose of these activities is 
to enable preschoolers to develop a clear, healthy 
sex identity through understanding that their 
. being a girl or boy depends on their anatomy, not 
Ori wnat they Uke 'to do. 
• Read What Is q Girl? What Is A Boy? (\Vaxman, 

1976). a.na Dodi"& c.eumner, 1 Y'/3,). Both books 
have excellent photographs of children~s bodies. 
Use co~ct anatomical terms with children. 

• Make copies of an outline of. a body as drawn· by 
a pr:-eschooler, and in small groups ask children 
to fill in ail the body parts, and to show if the 
person is a girt or a boy. 

• Make a class book with the children· based on 
the format of What Is A Girl?: What ls A BO)'i: 
"Some people say a gll'l i~ someone who .likes to 
play with paints, but Robin ~lso. likes to play With 
paints. and he is a boy/1 

• Have anatomically cnrrP.r.t dolls av4Ua.blc fot the 
Children in the dramatic play area and to be used 
for specific activities with· the teachers. Por ·ex

. ample. tell a persona doll story where a few of 
the dous·ask questJorts about what makes them 
a ~oragirL -

ADAPTATION 
. . 

Some teachers and parents may strongly disagre~ with teachers· talkin~ about genitals. 
using correct anatomical terms, showing books with photos of the nake body. or even 
using anatomically correct dolls in the classroom. Chapter 11, "'Working With Parents,,, 
discusses strategies for talking and problem solving with parents if this issue come~ up. 
Even if you -ultimately decide not tu use the direct approach of the activities suggested in 
this guide, it is important to find otl:ler ways to help your children understand that. their 
body, not their behavior, makes them a girl or boy. 

~xpanding Awareness of Gender Rot~ 
Many of the activities in this section are similar 

to those described in Chapter 7, "L~rning About 
Cultural Differences and Similarities," and can be . 
combined With them. ln particular. see the activi ... 
ties for learning about dffforent kinds of work. 

·• Read books about boys and gttis that.contradict 
gender stereotypes! \VilliamJs Do!l (Zolorow. 
l 972L Stephanie an.d the Coyote (Crowder, 
1969); Everybody Knows Tha.t (Pearson~ 1978). 

• Have the chikl?en find and cut out magazine 
pictures of boys and girls. men and women, 
showing. the diversity crf loo~. dress, activities, 

, and emotions: Make booM with the pictures: 
"'About Girls and Women:· 1•About Boys and 
Men." 

. • Create a display of photos and pictures of 
women and men doing the same ki.nd.s of tasks 
"in the home" and ··in the world of work .... Make 
sure there are raci~l and ethnic diversity and 

images of differentl>' abled people. Use this to 
talk about the different tasks the children's fam
ily members do, a.nd talk about what kinds of 
tasks the chHdren do and would like to do when 
they grow up. 

• As the teacher, role model learning new skills 
and sharing tasks in the classroom in nonsexist 
ways. 

• Read books about different ways families are 
organized: two parents; single parents~ children 
living with family members other than parents; 
two-parent families and a live ... in grandparent; 
a~opted iwo-parent. single-parent. same-race. . 
different-race families; Hblended.. families; _say~ 
2£ lesbian .families (tWo daddies .or two morn
mfe~you may decide not to use the wards gay 
and lesbian, but the child deset'V'es calm recogn1 .. 
tton of the reality of the composition of his fam· 
Uy); only child; many children; cousins living as 
a family; families without children; single adults 
who do not live with their fa~H.ies (niecesf 

'. ' .. . " ' .' . . . . . ·• . ' . '. 
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Section 1 establishes the kindergarten entrance assessment initiative. 

Subdivision 1 requires the commissioner of education to establish a method for assessing 
the school readiness of children entering kindergarten. Over a three-year period, school sites may 
implement the kindergarten entrance assessment initiative starting with the schools with the highest 
rank under the first-grade preparedness program. The first-grade preparedness program ranks all 
school sites from highest to lowest based on the site's free and reduced lunch count as a percentage 
of fall enrollment, with the highest incidence of free and reduced lunch receiving the highest rank. 

In fiscal year 2008, 30 percent of children entering kindergarten will be asked to participate, 
.in 2009, 50 percent of children entering kindergarten will be asked to participate, and in 2010, 100 
percent of children entering kindergarten will be asked to participate in the kindergarten entrance 
assessment initiative. 

Subdivision 2 establishes the intervention program, to provide additional instruction to 
children who are assessed and identified as being not yet ready for kindergarten. At the end of the 
kfudergarten school year, the district must reassess each child who receives an intervention to 
evaluate the progress of the child over the kindergarten school year, and the success of the 
intervention strategy. The district must report the results to the commissioner. 

Subdivision 3 requires the commissioner to report annually to the senate and house 
committees having jurisdiction over early childhood education issues on the results of the 
kindergarten entrance assessment initiative, and the results of the intervention program. 

JW:mvm 
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Senators Kelley, Wergin, Sparks, Nienow and PappaS introduced-

S.F. No. 906: Referred to the Committee on Finance. 

1 A bill for an act 

05-1345 

2 ~elating to early chi~dhood education; expanding early 
3 childhood developmental screening; establishing a 
4 school readiness kindergarten assessment initiative; 
5 appropriating money; amending Minnesota Statutes 2004, 
6 section 121A.17, ·.subdivisions 1, 3. 

7 BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MINNESOTA: 

8 Section 1. Minnesota Statu~es 2004, section 121A.17, 

9 subdivision 1, is amended to read: · 

10 Subdi~ision 1. [EARLY CHILDHOOD DEVELOPMENTAL SCREENING.] 
. . 

11 Every school board must provide for a mandatory program of early 

12 childhood developmental screening for children at least once 

13 be£ere-sehee%-entranee7-tar9etin9-ehi%aren-whe-are-beeween-3-%f~ 

14 ana-£ear-years-e%a by the child's third birthday. ·This 

15 screening program must·be established either by one board, by 

16· two or more boards acting in cooperation, by service 

17 cooperatives, by early childhood family education programs,, or 

18 by other existing programs. This screening examination is a 

19 mandatory requirement for a student to continue attending 

20 kindergarten or first grade in a public school. A child need 

21 not submit to developmental screening provided by a board if the 

22 child's health records indicate·to the board that the child has 

23 received comparable developmental screening from a public or 

24 private health care organization or individual health care 

25 · -provider. D.istr icts are encouraged to reduce the costs of 

26 preschool developmental screening programs by utilizing 

Section 1 1 
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1 volunteers and p~blic or private health care organizations or 

2 individual health care providers in implementing the program. 

3 Sec. 2. Minnesota Statutes 2004, section 121A.17, 

4 subdivision 3, is amended to read: 

5 Subd. 3. [SCREENING PROGRAM.] (a) A screening program must 

6 include at least the following components: _developmental 

7 assessments, hearing and ·vision.screening or referral, 

8 immunization review and referral, the child's height and weight, 

9 identification of risk factors that may influence learning, an 

10 interview with the parent about the child, and referral for 

11 assessment, diagnosis, and treatment or referrals to appropriate 

12 resources ~hen potential needs are identified. The district and 

13 the person performing or supervising the screening must provide 

14 a parent or guardian with clear ~ritten notice that the parent 

15 or .guardian·may decline to answer questions or provide 

16 information about family circumstances that might affect 

17 development and identification of risk factors that may 

18 influence learning. The notice must clearly state that 

19 declining to answer questions or provide information does not 

20 prevent the child from.being enrolled in kindergarten or first 

21 grade if all other screening components are met. If a parent or 

22 guardian is not able to read and comprehend the written notice, 

23 the district and the person performing or supervising the 

24 screening must convey the information in another manner. The 

25 notice must also inform the parent or guardian that a child need 

26 not submit to the district screening program if the child's 

27 health records indicate to the school that the child has 

28 received comparable developmental screening performed within the 

29 preceding 365 days by a public or private health care 

30 organization or individual health care provider. The notice 

31 must be given to a parent or guardian at the time the district 

32 initially provides information to the parent or guardian about 

33 screening and must be given again at the screening location. 

34 (b) All screening components shall be consis.tent with the 

35 standards of the state commissioner of health for early 

36 developmental screening programs. A developmental screening 

Section 2 2 
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1 program must not provide laboratory tests or a physical 

2 examination to any child. The district must request ·from the 

3 public or private health.care organization or the in4ividual 

4 health care provider the results of any laboratory test or-

s physical examination within the 12 months preceding a child's 

6 scheduled screening. 

7 (c) If a child is without health coverage, the school 

8 district must refer the child to an appropriate health care 

9 provider. 

10 (d) A board may offer additional components such as 

11 nutritional, physical and dental .assessments, review of family 

12 circumstances. that might affect d~velopmen~, blood pr~ssure, 
. . . 

13 laboratory tests, and health history. 

14 (e) If a statement signed by the child's parent or guardian 

15 is submitted to the administrator or other person having general 

16 control and supervision of the school that the child has not 

17 been screened because of conscientiously held beliefs of the 

18 parent or guardian, the screening is not required. 

19 (f) The district must develop and implement community 

20 outreach plans to diverse populations to ensure that all 

21 children are screened by age ·three. Districts are encouraged to 

22 include parents, community partners,· public or private health 

23 care organizations, and individual health care providers in the 

24 development of the outreach plans. 

25 Sec. 3. [SCHOOL READINESS KINDERGARTEN ASSESSMENT 

26 INITIATIVE.] 

27 Subdivision 1. [ESTABLISHMENT.] The commissioner of 

28 education shall establish a system for assessing the school 

29 readiness of children entering kindergarten, building on the two 

30 school readiness studies conducted by the Department of 

31 Education in 2002 and 2003. The department shall also set 

32 biennial milestones for progress in the number of children 

33 reaching proficiency on all measures of the assessment. 

34 Subd. 2. [DESCRIPTION.] (a) The school readiness 

35. kindergarten assessment initiative will be implemented in all 

36 school districts in Minnesota on a voluntary basis over a· 

Section 3 3 
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(1) fiscal !ear 2006, 6,000 entering kindergarteners; 

(2) fiscal !ear 2007, 18,000 entering kindergarteners; 

(3) fiscal !ear 2008, 30,000 entering kindergartenerst 

(4) fiscal !ear 2009,-45,000 entering kinde.rgarteners: and 

(5) fiscal !ear 2010, 60,000 entering kindergarteners. 

(b) Results of the assessment must be included in the 

annual school performance report cards under Minnesota Statutes, 

26 

27 

$ ••••••• 

$ ••••••• 

. . . . . 

. . . . . 
2006 

2007 

28 The 2006 appropriation includes $ ••••••• for 2005 and 

29 $ ••••••• for 2006. 

30 The 2007 appropriation includes $. • • •.• • • for 2006 and 

31 $ ••••••• for 2007. 

32 Subd. 3. [SCHOO~ READINESS KINDERGARTEN ASS~.SSMENT 

33 INITIATIVE.] For the school readiness kindergarten initiative: 

34 

35 

$ ••••••• 

$ •• Ill Ill • Ill. 

Ill Ill Ill Ill • 

Ill • • • • 

2006 

2007 

4 



03/22/06 COUNSEL JW/MM SCS0906A-3 

u Senator .................... moves to amend S.F. No. 906 as follows: 

1 2 Delete everything after the enacting clause and insert: 

·-' "Section 1. [124D.136] KINDERGARTEN ENTRANCE ASSESSMENT 

1.4 INITIATIVE; INTERVENTION PROGRAM. 

1.5 Subdivision I. Kindergarten entrance assessment initiative. (a) The 

1.6 commissioner of education shall establish a method for assessing the school readiness of 

1.1 children entering kindergarten, building on the two school readiness studies conducted by 

1.8 the Department of Education in 2002 and 2003. 

1.9 (b) Over a three-year period, school sites may implement the kindergarten entrance 

uo assessment initiative based on the school rank under section 124D.081, starting with 

1.11 the school sites with the highest rank. Under section 1240.081, the commissioner of 

1.12 education ranks all school sites based on the incidence of free and reduced lunch. The 

3 school sites with the highest incidence of free and reduced lunch receive the highest rank. 

1.14 The schedule for implementation is as follows: 

1.15 (1) fiscal year 2008, 30 percent of children entering kindergarten; 

1.16 (2) fiscal year 2009, 50 percent of children entering kindergarten; and 

1.17 (3) fiscal year 2010, 100 percent of children entering kindergarten. 

1.18 Subd. 2. Intervention program. A school site that participates in the kindergarten 

1.19 entrance assessment initiative under subdivision 1 must work with the school district and 

1.20 other community partners to establish a kindergarten readiness intervention program 

1.21 to provide additional instruction to children who are assessed and identified as being 

1.22 not yet ready for kindergarten. Each child.will have a locally determined intervention 

3 strategy focusing the curriculum content on the individualized needs of that child. The 

1.24 commissioner, at a district's request, must assist the district and the school to develop 

1.25 the intervention program. At the end of the kindergarten school year, the district must 

1.26 reassess each child who receives an intervention to evaluate the progress of the child 

1.27 over the kindergarten year and the success of the intervention strategy developed for that 

1.28 child. The district must report the results of the intervention and year-end assessment to 

1.29 the commissioner. 

1.30 Subd. 3. Report to legislature. The commissioner shall report annually to the 

.1.31 senate and house of representatives committees having jurisdiction over early childhood 

1.32 education on the results of the kindergarten entrance assessment initiative, and the results 

1 of the intervention program." 

1.34 Amend the title accordingly 

1 





INITIATIVE 

Hermantown/Proctor 
Early Childhood Coalition 

ECFE Office 
5028 Miller Trunk Hwy 
Hermantown, MN 55811 
Phorie: 218/729-9 563 
Fax: 218/729-0370 

Lori Fichtner 
Community Coordinator 

In partnership with 

,-iFichtner@hennantown.kl2.mn.us 
; Northland lrl 
Foundation,,. 
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The Hermantown/Proctor communities 
include two school districts, which work 
together as neighbors, but retain their separate 
identities. Each serves residents within its 
city limits as well as in outlying townships. 
Proctor and Hermantown collaborate to 
provide a top quality Community Education 
program, including early childhood services. 
Both communities support families with 
young children. Through a partnership with 
the Northland Foundation's Minnesota Early 
Childhood Initiative, the Hermantown/Proctor 
Early Childhood Coalition is working to 
ensure all young children thrive and have a 
healthy life of learning, achieving, and 
succeeding. 

For more information contact: 

Lori Fichtner, Coordinator 
Hermantown/Proctor Early Childhood 
Coalition 
5028 Miller Trunk Highway 
Hermantown, Minnesota 55811 
(218) 729-9563 

The Minnesota Early Childhood Initiative 
is a program of the Northland Foundation 

MINNESOTA EARLY CHILDHOOD 

INITIATIVE 
a campaign for 011r youngest childrc11 

Northland 
Foundation 

HertnantowntProctor 

z 



Hermantown/Proctor 
EarlY Childhood 

Vision 

Our community of Hermantown/Proctor values 
each member. We provide a safe, welcoming at
mosphere by promoting community gatherings, 
activities, and programs. Neighbors and organi
zations work together to support each other and 
their unique strengths and needs. Diversity of all 
kinds is embraced and valued. Family activities 
are promoted to include the youngest of children 
to the oldest of adults. 

We, in the Proctor/Hermantown community, care 
about each other. We nurture and protect our 
children. Understanding the demands placed on 
parents, we strive to provide an environment 
where families are encouraged, supported, and 
mentored. Life-long learning opportunities and 
support services are provided for personal and 
community growth. 

Our community is committed to providing 
quality, accessible, available, and affordable 
community-based services to all members. 
Early Childhood caregivers and educators are 
respected, highly trained, and skilled. We 
promote healthy prenatal outcomes in order to 
enhance child development. Quality medical 
and mental health services are available to all. 
Our community is safe and violence free. 

The Proctor/Hermantown community regards 
a high-quality education as a right for all. We 
embrace a variety of life-long learning oppor
tunities. We believe strong connections be
tween home, school, and community are es
sential. Our community recognizes a quality 
educational system that provides program
ming prenatal/birth to Grade 12. Training and 
Education are valued for all who work with 
children. 

Hermantown/Proctor 
EarlY Childhood 

Goals 

Partnerships will be supported between the 
community, business, education, and govern
ment to maintain a safe community environ
ment. Safe and clean indoor and outdoor gath
ering places will be provided. We will support 
and promote the concept of neighborhood get
togethers, i.e. "National Night Out". 

Our community will support a movement that 
respects and values families first. The entire 
community will benefit from opportunities to 
build quality relationships. 

A task force will be established to determine 
the assets and needs of the community. This 
information will be used to develop programs. 

By exploring ways to develop home, school, 
and community connections, we will promote 
and achieve high quality education. 





Aclino-wiledgements 
In 2003, the Northland Foundation and the five other Minnesota 
Initiative Foundations launched the Minnesota Early Childhood 
Initiative. Together, they are developing 
grassroots coalitions, made up of diverse 
community sectors, to strengthen local 
resources for young children and their 
families across the state. 

MINNESOTA EARLY CHILDHOOD 

INITIATIVE 
a campaign for 011r yo1111gest children 

The Getting School Ready in Minnesota Guide is part of a 
broader school readiness project developed by the Northland 
Foundation and the Northeastern Minnesota Early Childhood 
Initiative Regional Alliance. This Alliance is comprised of Aitkin 
County, Carlton County, Fond du Lac Reservation, Hermantown/ 
Proctor, Itasca Area, Koochiching County, and Mesabi East School 
District Coalitions. Special thanks to the Alliance members who 
developed this guide. They include early care and education 
professionals from Early Childhood Family Education, Early 
Childhood Special Education, Family Services Collaboratives, 
Head Start, School Readiness, and Ready 4 K. 

Sponsors 
The following organizations provided financial resources to publish 
and distribute this guide throughout Minnesota. 

Northland Foundation 
Northwest Minnesota Foundation 
Initiative Foundation 
West Central Initiative 
Southwest Minnesota Foundation 
Southern Minnesota Initiative Foundation 

Credits 
The Getting School Ready In Minnesota Guide is based on a 
publication developed by the Getting School Ready Project 
(Seattle/King County, Washington). 

Permission granted to reprint for educational purposes. Winter 2006 



If children could tell us, 
here's what they might say: 

How are you already helping? 
Read on to see. 
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Getting School Read 
In Minnesota 

Children learn through 
a variety of activities 
and experiences. While 
there is no perfect 
formula to know when a 
child is ready for 
kindergarten, this 
guide can be used by 
parents, caregivers, 
and teachers to make 
good decisions in 
preparing a young 
child for kindergarten. 
Checklists and helpful 
hints are provided in 

this guide to help you prepare a child to be a confident and 
successful learner. 

Children benefit when their families participate and are 
involved in their learning and development. And yet, ALL -
parents, caregivers, schools, and communities - contribute to 
the well being of children. 
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Checklist of general expectations for children 

D Hang coat on a hook 
D Put on and take off shoes 
D Handle toileting needs 
D Pick up toys and put them in appropriate places 
D Follow a daily routine 
D Separate from caregiver and adjust to new settings 
D Choose activities independently 

D Join one or more children in play 
D Interact easily with familiar adults 
D Begin to recognize and respond to others' emotions 
D Use words and phrases, such as "Can I play with you?" or 

"Please stop. I don't like that." 

, D Show increasing self direction and independence 
D Begin to have a sense of family and tradition 



T 
Helpful hints for parents, caregivers, and teachers 

Things you can do: 
• Let me know you're excited T 

Things you can do: 

about me starting kindergarten. 
• Give me a chance to visit my 

school before I start. 
• Listen to my thoughts and 

ideas about school. 
• Help me pretend I'm in school. 

• Teach me to follow directions by giving me simple steps. 
• Help me to learn how to share with other children, stand in 

line, wait my turn, and sit in a group. 

Things you can do: 
• Pay attention to me and listen to my ideas. 
• Help me feel good about things I can do. 
• Praise me for my strengths. 
• Be patient and let me develop at my own pace. 
• Teach me that all my feelings are okay, but not all my 

actions are okay. 
• Teach me ways to calm myself when I get frustrated. 



Things you can do: 
• Show me ways to make new friends. 
• Help me understand how I can be friends with children who 

are different than me. 
• Teach me to use words when someone hurts my feelings, such 

as "Please stop. That hurts my feelings." 

Things you can do: 
• Talk with me about things I find interesting. 
• Teach me how to know when it's my turn to speak and when I 

need to listen. 
• Teach me to use words to describe my feelings and needs, 

and when to use them. 

Checklist of general expectations for children 

D Listen and understand stories, conversations, and directions 
D Start conversations 
D Ask and respond to questions 
D Recognize rhyming words 
D Use a growing vocabulary 



D Recognize and name some 
letters of the alphabet, 
especially those in their own 
name 

D Guess what will happen next 
in a story using pictures as a 
guide 

D Begin to show an interest 
and understanding in 
written language by asking 
"What does that say?" 

D Use scribbles, shapes, and pictures to represent thoughts 
or ideas 

D Begin to copy or write their own name 

Helpful hints for parents, caregivers, and teachers 

l 
d 

Things you can do: ~ 
• Teach me new words. i 
• Show me words and symbols in my language and the sounds 

they make. 
• Read to me, take me to the library, and bring me books and 

magazines. 
• Ask me questions about stories to help me understand their 

meaning. 
• Sing songs and teach me rhymes. 
• Write down my words or stories as I tell you. 

D 
D 
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Checklist of general expectations for children 

Count objects, such as cups, when setting the table 
Sort objects by color, size, or shape 

Describe simple shapes 
Identify colors 
Play matching games 

D Use language to describe time, such as "today or tomorrow" 
D Describe people or objects using "big, little, short, tall, 

long," etc. 



Helpful hints for parents, caregivers, and teachers 

Things you can do: 
• Give me things to sort by shape, size, or color. 
• Help me find and name shapes and colors all around me. [ 

[ 

[ 

[ 

[ 

[ 

Things you can do: [ 
• Help me play counting games. 
• Let me count things at home. 
• Show me how numbers are used around me. 



Checklist of general expectations for children 

D Be flexible and imaginative in play 
D Play for a period of time 
D Stay with a task when faced with a challenge 
D Use new ideas in solving problems or exploring objects 
D Try to figure things out 
D Seek and/ or accept help when needed 
D Apply knowledge and experiences to new situations 

Helpful hints for parents, caregivers, and teachers 

Things you can do: 
• Encourage me to explore with my senses - to see, touch, 

hear, smell, and taste. 
• Give me fun, exciting choices. 
• Give me lots of time to figure things out. 

Things you can do: 
• Give me activities that hold my interest. 
• Help me explore and try new activities. 
• Help me learn step by step. 
• Teach me that making mistakes is part of learning. 
• Show me different ways to understand my world. 



Helpful hints for parents, caregivers, and teachers 

Things you can do: 
• Help me practice saying my name, 

address, and phone number. 
• Teach me about crossing the street 

and watching for cars. 
• Teach me about not talking to 

strangers and who is a safe person 
to ask for help. 

Things you can do: 
• Teach me the words to tell other grown-ups when I need to go 

to the bathroom, or when I am feeling sick or hurt. 
• Help me learn to go to the bathroom and wash my hands by 

myself. 
• Teach me to dress and tie my shoes. 
• Encourage me to try things before I ask my teacher for help. 

Things you can do: 
• Make sure I eat healthy food, get plenty of rest, and dress for 

the weather. 
• Take me to all my medical check-ups and make sure I see the 

doctor and the dentist before I start school. 
• Teach me how to brush my teeth. 

1 
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Things you can do: 
• Help me to pick up, hold and 

use pencils, crayons, markers, 
paintbrushes, and scissors. 

• Help me make things with 
blocks, paper, cardboard, and 
tape. 

Things you can do: 
• Encourage me to run, jump, climb, dance, and move to music 

as I am able. 
• Give me time each day to play outdoors. 
• Encourage me to play and limit my TV and computer time. 



Things you and my school can do: 
• Show me books, tell me stories, and sing me songs about my 

culture and other cultures. 
• Take me to places that teach me about my culture and other 

cultures. 
• Use the language(s) I know to help me understand and learn. 

Things my school can do: 
• Put up welcoming signs in the language I speak at home. 
• Learn about my community and culture before I arrive. 
• Let my family know who to go to with ideas or questions. 
• Invite us to participate in the school, classroom, and PTA. 

Things my school can do: 
• Understand that school may be my first introduction 

to cultures and languages other than my own. 
• Let me know if my classroom teacher and others at school 

can speak my home language. 
• Invite my family and me to share information with my teacher 

and classmates about my family or culture. 
• Support my family culture by putting me in a class with other 

children who share my home language and culture. 
• Let me know that speaking my language strengthens all my 

language skills. 

'Ill 
• 
• 
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Helpful hints for parents, caregivers, and teachers 

Things you and my school can do: 
"' Share with each other. 

Share things happening in my life that might affect how I feel 
and act. 

"' Participate in Early Childhood Screening. 
"' Find out about any special abilities and needs I haye. 

Learn about school and community services. 
"' Volunteer at school. 





SCHOOL READINESS STUDY IN PROCTOR AND HERMANTOWN 
Fall 2005 

Our ECFE and School Readiness programs have had outstanding support and direction in 
the areas of evaluation and pianning. This has been important because of the changing 
needs of children and families. What has been so beneficial in studies like the School 
Readiness Study, Year 3, is that evaluations are conducted and results analyzed by people 
\:vho work in the field. These results are closely scrntinized and discussed so that 
recommendations made are meaningful regardless of your program size. They provide 
necessary guidance for program goal setting. 

As we looked at the recommendations for using the School Readiness Year 3 Study in 
our communities, we chose five to concentrate on: 

.1. Develop or enhance "TRANSITION TO KINDERGARTEN" initiatives for 
both children and their parents. Like many programs, we have known for a 
long time that we needed to strengthen the tie between early childhood and 
kindergarten. Both were working in isolation and the result was ineffective for 
the benefit of children and parents. Our participation in this study prompted us to 
get this off the back burner and address it. TliJs would include: Com..Tiunication 
on expectations of kindergarteners, planning curriculum content in early 
childhood and kindergarten classrooms. 

2. Work for the common goal of SCHOOL READINESS FOR ALL 
CHILDREN. 
First and foremost - we needed to define what school readiness was. What we 
found i_11 this process was th::it teachers ( ec ~md ldnderg::irten alike) held a personal 
bias on what defined school readiness. This was confusing to all who worked 
with young children - teachers, child-care providers, and most of all parents. 

3. Find additional partners to address school readiness issues in the community. 
Becoming an Early Childhood Coalition of the Northland Foundation helped to 
put this in place by recognizing all the community partners beyond the school 
district and Head Start including daycare centers, family child care providers and 
private schools. 

4. Continue to support parents in their role as children's first teachers. We will 
provide information about. educational choices, parenting information, and 
appropriate ways to expand learning at home. 

5. Continue to focus on improving children's early language and literacy and 
math at the same time increasing their personal and social skills and 
development in all areas. These were the areas identified as needing a greater 
focus as children start kindergarten. They became a primary focus in our 
curriculum planning, learning environment, parent/child learning activities and 
newsletters. 
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Domain 

Physical 
Development 

The Arts 

Mathematical 
Thinking 

Minnesota School Readiness Year Three Study 
Strategic Sample Results - School District Level 

Proctor, District #704 

Table 1: Readiness Levels by Domain 
(Average Number and Percent) N= 131 

~-----

Year2 
Statewide 

SRS 

N=76 
2% 

N=l70 
6% 

N=266 
9% 

N=345 
12% 

N=318 
11% 

Year2 
Statewide 

SRS 

N=J,207 
41% 

N=l,413 
48% 

N=l,317 
44% 

N=l,363 
46% 

N=l,489 
50% 

Year2 
Statewide 

N=J,702 
57% 

N=J,391 
47% 

N=J,407 
47% 

N=l,283 
43% 

N=J,186 
40% 

Table 1 shows that three-fourths or more of the Proctor School District kindergartners were proficient, 
on average, in all fiv~ domains, with most proficiency shown in physical development (88%) followed 
by the arts (86%), personal and social development (83o/o), language and literacy (77%), and 
mathematical thinking (75%). In all five domains, the Proctor children showed higher average 
"proficiency" ratings than the statewide averages from the Year Two study, ranging from 31-39 
percent higher across the five domains. The Proctor kindergartners ranged from 11-23 percent in their 
average "in process" ratings across the five domains, and the average "not yet" rating across the five 
domains was one to three percent. · 

When examining the individual indicators in Table 2, two indicators in language and literacy had "not 
yet" ratings of ten percent (N=13 each)- "begins to develop knowledge about letters" and 
"demonstrates phonological awareness." 

Most of the parents (95%) responded to the parent survey. Table 3 shows that most of the parents 
reported their education level as trade school or some college beyond high school ( 42%), and almost 
57 percent of the parents reported incomes under $55,000 with 25 percent at $0-$35,000. 

Proctor has two elementary schools. Results for both schools were similar and close to the overall 
district ratings. At one school the average proficiency ratings ranged from 69-86 percent across the 
domains with differences of zero-six percent less in proficiency ratings· as ·compared to those for the 
district. "In process" average ratings were somewhat higher than the district for this school (0-5% 
range), and "not yet" average ratings were almost identical. The other elementary school had average 
proficiency ratings ranging from 80-94 percent with ~ifferences of three-ten percent higher than 
district average proficiency ratings. There were almost no average "not yet" ratings for this school. 



Domain 

Physical 
Development 

Mathematical 
Thinking 

Personal and 
Social 

Develovment 

The Arts 

Language 
and Literacy 

Minnesota School Readiness Year Three Study 
Strategic Sample Results.- School District and School Level 

Hermantown, District #700 
Hermantown Elementary 
Principal Dennis Nelson 

536 West Arrowhead 
Hermantown, MN 55811 

Table 1: Readiness Levels by Domain 
(Average Number and Percent) N= 118 

Year2 Year2 
Statewide Statewide 

SRS SRS 

N=76 N=J,207 
2% 41% 

N=318 N=J,489 
11% 50% 

N=266 N=l,317. 
9% ;f;f O/ ,, ,ru 

N=170 N=l,413 
6% . 48% 

N=345 N=J,363 
12% 46% 

Year2 
Statewide 

SRS 

N=J,702 
57% 

N=J,186 
40% 

N=J,407 
47% 

N=J,391 
·47% 

N=J,283 
43% 

Table 1 shows that less than half of the Henna"Ptown School Di~trict lcindergartners were proficient, on average, in all five 
domains, with most proficiency shown in physical development (47%) followed by mathematical thinlcing (43%), 
personal and social development (40%), the arts (39%), and language and literacy (38%). The Hermantown children 
showed higher average profici~ncy ratings than the.statewide average from theYear Two study in the domain of. ·· 
.mathematical thinking (3% hig~e:r). In the other four domains their average ratings were five-ten percent lower than the 
statewide ratings. The Hennantown kindergartners ranged from 39-49 percent in thefr. average "iil process" ratings across 
the five doma!ns, very similar to the state.wide average "in process"· ratings in the Year Two study. · 

Ten percent or more of the school district children were rated, on average, as not yet showing the skills, knowledge, 
behaviors,.or accomplishments in all five domains with the highest "not yet" average rating in language and literacy 
(17%) followed by physical development (14%), the arts (13%), personal and social development (11 %), and 
mathematical thinking (10%). Other than in mathematical thinking, the other four domains had average "not yet" ratings 
that were.two-twelve percent higher than the Year Two statewide average "not yet" ratings. · . 

When examining the individual indicators in Table2, three indicators in language and literacy stand out as having higher 
"not yet" ratings than the other indicators - '.'uses letter-like shapes, symbols, and letters to convey meaning" at 3 S. 
percent, "demonstrates phonological awareness" at 27 percent, and "begins to develop knowledge about letters" at 21 
percent. In addition, note a number of other indicators with ~'not yet" ratings of 15 percent or more across the other 
domains. 

Eighty-eight percent of the parents responded to the parent survey. Table 3 shows that over 44 percent of the parents 
reported education levels of Bachelor's, graduate, or professional school degrees; and almost 70 percent reported 
household incomes above $55,000. 



I-Iennantovvn/Proctor 
Early Childhood Progra1n 

Childcare Connections Assessment Tool 

Bridging Child Care & Schools 

This assessment tool is designed for the childcare provider to 
observe and record the growth and development of children 
who are four or five years old. Its purpose is to identify 
strengths in children's understanding in the areas of math, 
literacy, and social/emotional development as well as how 
children approach learning. Through play and observation, 
childcare providers can identify kindergarten readiness in 
children. 

In this assessment tool, you will find examples and questions 
designed to guide you as you observe the children in your 
care. Space is also provided for you to document your 
observations and reflections. 

Children show growth and understanding in many different 
ways and in their own time. The year before kindergarten is 
an exciting time for parents and their children. This 
assessment tool will guide the childcare provider with 
examples and ideas of important learning areas needed for 
kindergarten success. 

Child's Name 
~~~~~~~~~~~~~~~~~ 

Date of Birth 
~~~~~~~~~~~~~~~~~ 

Provider 
~~~~~~~~~~~~~~~~~~~ 

Elementary School attending _______ _ 
Date Recorded: from I I to I I 



AREAS OF LEARNING 
*Emotional and Social Development 

* Language and Literacy 
* Mathematical Thinking 
* Approaches to Learning 

EMOTIONAL AND SOCIAL DEVELOPMENT 

A. My responsible self 
Kindergarteners need to be able to take care of themselves, their 

personal things, and work independently. 

__ Hangs coat up 
Takes shoe on/off 
Toilets self 
Washes hands 

__ Picks up toys/puts them away in appropriate place 
__ Follows the daily routine set by the provider 
__ Is able to transition when dropped off or picked up from 

daycare home 
__ Is able to choose activities independently 

How does this child take care of him/herself at daycare? Give 
examples: 

B. How I get along with others 
Kindergarteners need to learn to make friends, solve problems 

with words, show empathy and negotiate. 

__ Uses words or phrases such as:> "Please stop, that hurts." 
__ Is beginning to negotiate 
__ Is able to join a group of children in play 

Interacts with familiar adults --
--Recognizes and responds to other emotions 

How does the child get along with others at daycare? 

C. Who am/? 
Kindergarteners need a strong sense of self to take risks as a 

learner. 

Shows self-direction 
__ Independence 

How does this child show a sense of self? 
I 



LANGUAGE AND LITERACY 

A. Listening and Speaking 
Kindergarteners need to be able to listen and speak appropriately 

and respectfully to stories and conversations. 

Listens with understanding to stories, directions, and 
conversation 

___ Asks appropriate questions 
__ Responds appropriately 
___ Initiates conversations 
__ Language is growing and changing 

How does this child listen and participate in conversations? 

B. Emergent Reading 
Kindergarteners need to be able to read their name, interact with 

stories, retell stories and make guesses using pictures. 

__ Recognizes and names some letters of the alphabet, 
especially those in own name 

__ Guesses what will happen next in a story using pictures as a 
guide 

__ Retells information from a story 
__ Beginning to show an interest and understanding of the 

written language. Asks: "What does that say?" 

How does this child show an interest in reading? 

)) 

C. Emergent Reading 
Kindergarteners need to be able to hold a pencil, write their 

name, and express themselves using pictures. 

__ Communicates with "writing" 
__ Uses scribbles, shapes, pictures or dictation to represent 

thoughts or ideas 
__ Begins to copy or write name 

How does this child communicate with writing? 

MATHEMATICAL THINKING 

A. Use o(Numbers & Patterns 
Kindergarteners need to be able to count, sort, classify, and 

create patterns. 

Child is able to count objects such as cups when setting the 
table 
Organizes objects according to similarities (red cars/blue 
caraj · 

__ Child is able to copy a simple clapping pattern 

Describe how this child uses numbers ~n your .daycare setting: 



B. Colors & Shapes 
Kindergarteners need to identify colors & shapes in their 

environment. 

__ Child is able to describe simple shapes 
__ Child is able to identify simple colors 
__ Child is able to play matching games 

Describe how you have seen this child use color or shapes. 

C. Measurement ofpeople, objects & time 
Kindergarteners need to have experience using language to 

describe math concepts. 

__ Child uses language to describe 
__ Child is able to describe people or objects using big, little, 

short, tall, long, short, etc. 

Describe how this child uses language when comparing objects, 
people, or time. 

APPROACHES TO LEARNING 
A. Risk-Taking & Perseverance 

Kindergarteners need to have experiences with play and risk
taking_, as well as working to solve a problem to become confident 

learners. 

__ Stays with a task when forced with a challenge 
__ Wants to figure things out 
__ Plays for a period of time 
__ Adapts play with imaginative use of play things 

Has new ideas 

Describe how this child uses risk-taking & perseverance in 
their play. 

SUMMARY-WHAT HA VE YOU LEARNED? 
As you reflect on what you have learned about this child, think 
about a goal that you would like to set for this child. 

What would you like this child's kindergarten teacher to know 
about him/her? 



Completed by ___________ _ 

I have reviewed this assessment and give my .permission 
to share this information with the school district's 
Kindergarten teachers. 

Parent (guardian) signature 

Date 

This assessment tool was developed by the 
Proctor/Hermantown Early Childhood Program using 
the Early Childhood Indicators of Progress: 
Minnesota's Early Learning Standards, 2005. 

For more information, call 218-729-9563 or e-mail 
odoco~cs. com or lorifichtner@hermantown. kl 2. mn. us 



Hermantown Early Childhood Programs February 2006 

COU TDO TO KINDERGARTEN-
It's time for Kindergarten Roundup! 

Roundup is a 
COUNTDOWN to 
KINDERGARTEN 
that brings together 
children, parents, and 
educators. Remember 
that as your child's 
first and most impor
tant teacher, here you 
can convene the sig
nificant adults in your 
child's life. It is an 
opportunity for chil
dren and their parents 
to prepare for the kin
dergarten experience. 

Even though marching 
off to kindergarten is 
not the rite of passage 

it once was, it is still a 
big change for most 
children. Going to a 
"real" school is a tran
sition for 5 year olds 
because they have 
been hearing about 
going to school for 
such a long time. But 
no matter how ready 
they may seem, kin
dergarten 
"newcomers" are apt 
to feel overwhelmed 
at first. Everyone is a 
stranger and every
thing seems "huge" -
the playground, the 
gym, the older chil
dren in the hallways, 

and the lunchroom. 
With all of these 
changes lurking in 
your child's pathway 
to school, Kindergar
ten Roundup is an op
portunity to smooth 
this transition into kin
dergarten. 

ow to ............................. -- m.ost of your 
• • • • part1c1pat1on 1n 

First, talk to your 
child about what to 
expect before she 
goes. Meeting teach
ers, seeing classrooms, 
visiting with friends 
and future classmates 
is all part of the visit. 
Just like us, children 
like to have "pictures" 
in their mind of how 
things will go. 

Among the people 
you'll meet will be 
kindergarten teachers, 
the principal, transpor
tation director, nurse, 
and Title 1 teacher. 

The transportation 
director will talk 
about schedules, 
safety' and accommo
dations for kindergar-

ten children. 

The school nurse will talk 
about guidelines for decid
ing if your child is healthy 
and well enough to go to 
school, what immuniza
tions are required and at 
what age, policies for use 
of medications in school, 
and the guidelines for 
sending ill students home. 

Hermantown 
Kindergarten 
Roundup is 

March 17 

UPCOMING 
EVENTS: 

Art Fair 
April 1 

Health& 
Safety Fair 
May6 



What does Parent Involvement 
mean? 

It means that you care about 
your child's education and find 
ways to let her/him and the 
school know that you care. 
When families send a positive 
message to their children about 
the importance of education, 
children have more success in 
school. Research has clearly 
proven that the students with 
involved parents are more likely 

The Hermantown Elementary 
school PTO (Parent Teacher Or
ganization) would like to extend 
a warm welcome to all new stu
dents, parents and guardians to 
the Hermantown Elementary 
School. We look forward to 
helping make your transition 
into school a very positive ex
perience. The PTO is made up 
of parents, guardians, teachers 

• 
18 

to earn higher grades and 
test scores, to be promoted, 
to adjust well to school, to 
attend regularly, and to 
graduate. So talk with your 
child's teacher early in the 
year and often throughout 
the year. Tell the teacher 
what you know about your 
child and ask for more 
ways to help your child at 
home. 

••• 
and staff. PTO sponsors many 
events throughout the school 
year as well as holding monthly 
informative meetings to help 
you keep in touch with what is 
happening at your school. 

Information about the PTO will 
be available at your child's 
Kindergarten Roundup or you 

Title I is a federally funded pro- from their performance during 

At Roundup, 
be sure to ask 
questions! 
Ask questions 
of teachers, 
principals, bus 
drivers, the 
school nurse, 
the Title I 
teacher, and 
other parents I 

may contact current PTO chair
person: Lisa Van Baal en @ 
729-9067 or e-mail at van
baalen5@msn.com 

For more information contact 
PTO chairperson Lisa VanBaalen 
at 729-9067, or e-mail her at 
vanbaalen5@msn.com 

for the children who participate. 

gram that reinforces reading and the first few months of school. {{They like to come down to 
math skills. It is a flexible program The decision is based on sound my room, and others ask if 
in which children are either worked and letter recognition. they can come too. " 
with in class or travel to another 
room to work-at the classroom 
teacher's discretion. The class
room teacher refers students to the 
Title I program based on results 

In kindergarten the Title I 
teacher typically helps students 
with writing their names and 
recognizing letters and sounds. 
The Title I teacher makes it fun 

- Mary Tafs, Title I Teacher 

Note: If you are planning to send your child to kindergarten in the fall but will be unable to 
attend roundup, please contact the school to let ~hem know of your plans @ 729-6891. 



The Hermantown/Proctor Early Childhood Coalition was formed in the fall of 
2003 to ensure all young children thrive and have a healthy life of learning, 
achieving, and succeeding. Coalition members represent many aspects of our 
community including parents, kindergarten teachers, elementary principals, school 
superintendents, Community Education, home daycare providers, center-based 
daycare, private pre-school providers, the business community, the faith 
community, law enforcement, city government, and Early Care and Education staff 
(Head Start, ECFE, ECSE, and School Readiness). 

As a result of the Proctor and Hermantown Schools' participation in the Year 3 
School Readiness Study, a Kindergarten Transition Team was formed. This 
Committee is made up of the Elementary Principal and a Kindergaiien teacher 
from each district as well as a representative from School Readiness, Head Staii, 
ECFE, a private pre-school, a parent from each District, and the Early Childhood 
Coalition Coordinator. This team meets twice a year to develop strategies on how 
best to reach ALL children to improve their readiness to enter kindergarten. 

We have been able to implement two of these strategies through the grant-writing 
process. The first is our "Bridges to Kindergarten" program geared toward 
children the year before kindergaiien and their parents. A series of evening and 
Saturday activities are offered to these children focusing on the various areas of 
learning including Cognitive Development, Language and Literacy Development, 
Social Emotional Development, Approaches to Leaming, Creativity and the Aiis, 
and Physical and Motor Development. Each event includes both a parent 
education component as well as activities to help the child enhance their skills. 
Four of these events are held at the Elementary School kindergaiien classrooms 
and are staffed by a team of early childhood teachers and Kindergaiien teachers. It 
is an opportunity for the adults to build relationships and for the children to 
become comfmiable in the kindergaiien classrooms. Parents are given ideas of 
things they can do at home to enhance their child's learning. 

An Early Childhood Teacher develops a monthly newsletter highlighting a 
different area of learning. The newsletter topic is tied to the "Bridges" Event for 
that month. This newsletter is mailed to every family in both districts with a child 
identified to be age appropriate for Kindergaiien in the fall. It is also sent to home 
daycare providers. 

The second strategy we have implemented is our "Providers as Partners in 
Education" program. A licensed Early Childhood Teacher works with 24 in-home 
daycare providers. She visits each provider three times during the school year. A 
typical visit consists of doing a circle time with the provider and all the children, 
answering questions about their learning environment or selection of curriculum 



1naterials and helping providers understand the areas of learning and how they can 
provide feedback to parents and the schools through observation and assess1nent. 
Based on the Indicators of Progress, a simplified Assessment Tool has been 
developed for use by Providers. The daycare provider shares their observations 
with the parent and with parental permission, passes their observations on to the 
Elementary Principal to assist in classroom placement just like children 
participating in ECFE, School Readiness or Head Start. The Early Childhood 
teacher also serves as a mentor to the providers as they observe and record the 
growth and development of children in their care. 

The Early Childhood Teacher arranges three evening training/networking sessions 
where all 24 providers come together. We have provided training on Early Brain 
Development and simple make-and-take projects the provider can replicate in their 
daycare. All providers surveyed appreciate the resources provided to them and feel 
respected in their choice of profession. 

We have a combined total of about 250 children age appropriate for Kindergaiien 
in the Fall of 2006. The cost for this entire Transition Program ( 6 Special Events, 
n1onthly mailings, Transition Team meetings, working with 24 daycare providers, 
and helping parents understand their role as early educators) is about $14,000. We 
were able to use the ECFE Home visiting money as well as some in-kind services 
from the school district. Grant money of about $9,500 was secured to suppmi the 
program. 

Early Childhood Screening Leaining Toolkit 

Our Regional Coalition Coordinators meet quaiierly. We all identified the area of 
Early Childhood Screening as an oppmiunity to provide parents with information 
they can use to enhance their child's learning. During the parent interview portion 
of the Screening, the Parent Educator gives each parent a Backpack which includes 
the following items: blunt-tip scissors, skinny crayons, a ruler, plain paper, a 
toothbrush and toothpaste, a bottle of water and a healthy snack, Math & Language 
Tip Cards, the book Froggy Goes to School, the Getting School Ready in 
Minnesota book developed by our Coalitions, and a welcome letter from the 
School Superintendent. Donations, along with grants paid for the initial 
development of these backpacks. 

The ECFE/School Readiness Teachers each developed a simple take-hmne activity 
to accompany the backpack based on the different areas of learning. A display is 
set up for parents showing the activity, along with a book and inexpensive store
bought game related to the area of leaining. 



The purpose of these activities is two-fold: often this is the first contact a parent 
has with the school district so we want to ensure a positive experience; we also 
want parents to understand that it is the simple, creative things kids do that provide 
the best opportunities for learning-= it is not necessary to buy computer games or 
videos. 

These are just a few examples of how a small investment can have a huge impact 
when we all work together to "Brighten the Future For Our Youngest Citizens"! 
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S.F. 3295 increases funding for early childhood family education. This is the amount the 
funding was prior to the 2003 legislative changes. 
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03/13/06 REVISOR 

Senators Bonoff, Rest, Anderson, Hann and Clark introduced

S.F. No. 3295: Referred to the Committee on Finance. 

A bill for an act 

XX/LC 

relating to early childhood education; increasing funding for early childhood 
t.3 family education; amending Minnesota Statutes 2005 Supplement, section 
1.4 124D.135, subdivision I. 

t.s BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MINNESOTA: 

06-6888 

t.6 Section 1. Minnesota Statutes 2005 Supplement, section 124D.135, subdivision 1, 

1.1 is amended to read: 

t.8 Subdivision l ._ Revenue. The revenue for early childhood family education 

1.9 programs for a school district equals $96 for fiscal ,em 2005 and $104 $120 for fiscal 

1.1 o year 2006 and later, times the greater of: 

u 1 (1) 150; or 

(2) the number of people under five years of age residing in the district on October 1 

1.13 of the previous school year. 

Section 1. 1 



LI 

1.2 

03/20/06 COUNSEL JW/MM 

Senator .................... moves to amend S.F. No. 3295 as follows: 

Page 1, line 10, strike "2006" and insert "2007" 

1 

SCS3295A-1 
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Mr. Chair and members of the Early Childhood Committee, my name is Jane Roundtree. I am the 
?upervisor of the Early Childhood Special Education Program (ECSE) for the Anoka-Hennepin 
School District, and I am honored to testify in support of Senate File 3295 to increase funding for Early 
Childhood Family Education (ECFE). Early Childhood Special Education provides special education 
and related services to young children with disabilities as mandated by the Individuals with Disabilities 
Education Act (IDEA). The Anoka-Hennepin Early Childhood Special Education program provides these 
services to over 900 children and their families, throughout the year. 

We have built a strong partnership with Early Childhood Family Education and we have a continued need 
to increase this partnership as we reach out to more and more families. There are many ways Early 
Childhood Family Education is a valuable resource to special education. We share many families in 
several different settings. Early Childhood Family Education provides home visiting services to families 
dealing with issues including raising a child with special needs and accessing community resources. We 
collaborate in the classroom of both Early Childhood Family Education and School Readiness. Early 
Childhood Family Education!School Readiness provides young children with special needs inclusionary 
experiences with typical children, along with their expertise in child development and family systems. 

Families with young children with special needs often feel overwhelmed with special education, medical 
concerns, childcare, and other individual issues that impact their family. We have an increase of families 
from different cultures, families with low income, with mental health concerns, drug addictions and other 
serious factors that impact their ability to support their child's special needs. Early Childhood Family 
Education is often a very important link for these families. 

Early Childhood Family Education is a strong referral source to the Early Childhood Special Education 
program, allowing for the early identification of young children with special needs. The earlier the 
intervention begins, the stronger and more positive the outcomes are for these youngsters and their families. 

In support of Senate file 3295 is Early Childhood Family Education/School Readiness programs ability to 
provide inclusionary experiences for young children with special needs. This becomes extremely critical, 
as Early Childhood Special Education, through the State Performance Plan to the Office of Special 
Education (OSEP), has been mandated to work toward increased inclusion (75% by 2010 forthe 3-5 year 
olds) and increased natural environment provision of services (93% by 2010 for the Birth-2 year olds). 

I have also provided copies of the 2004-05 Anoka-Hennepin Early Childhood Special Education Data 
Profile, which reports our enrollment and other demographic information as of September 1, 2004 and tied 
to the State Performance Plan. ECSE will not be able to meet the State Performance Plan if we do not 
have the additional spots in Early Childhood Family Education/School Readiness classrooms, that are 
designed to assist in providing high quality early education and care for ALL families in the community. 
These additional spots can only be realized with increased funding and expansion of existing programs. 

The partnership and collaboration between Early Childhood Family Education and Early Childhood Special 
Education is certainly one of the critical components in making sure "No Child Starts Behind". 

Please come visit one of our programs to see all the great services we provide our youngest learners and 
their families. I have included one of my business cards for your convenience. 

Now, Mr. Chair and members of the Early Childhood Committee, it gives me great pleasure to introduce, 
Becky Mashuga. Becky is the parent of a child with special needs. She will share her family's experiences 
with Early Childhood Family Education, Early Childhood Special Education, School Readiness and now, 
school-aged programming. 
Ty is my middle child, who has a Traumatic Brain Injury due to a car accident when he was 3 months old. 
He started receiving Early Intervention Services through Early Childhood Special Education at 5 months, 
once his condition stabilized. These services were provided in our home setting. Once he transitioned into 
the 3-5 year old special education program, our family participated in a couple Early Childhood Family 
Education classes specifically designed for families of children with special needs. These classes provided 
family support, resources and connections with other families in a similar situation. Siblings of children 



with special needs also benefited from this class, as they were able to connect to other children in similar 
family environments. 
For his final year of Early Childhood Special Education, Ty was placed in a School Readiness classroom 
that was Team Taught by a School Readiness Teacher and an Early Childhood Special Education Teacher. 
He was included in a classroom with 8 students with special needs and 8 typical children. It was great to 
see how this program model helped Ty transition the next year, into a kindergarten classroom in our 
neighborhood school with his peers and big brother. 

Today, Ty continues to make gains and have positive outcomes while be included in his neighborhood 
school. Without the collaboration and partnerships built in Early Childhood Family Education, Early 
Childhood Special Education and School Readiness, I do not feel he would have made this successful 
transition to school-aged programming in our neighborhood school. Please support Senate File 3295 to 
increase funding of these community programs. Thank you. 



2004-2005 Early .Childhood Special Education District Profile 
10/1/2004 

District # District Name 
ANOKA-HENNEPIN 

~port Area 1: Child Find 

Primary Referral 

Sources (by percent) Under1 

Parent 35.2% 
Hospital 17.7% 

Physician 15.6% 
Child Care 0.6% 

Local Education 3.1% 
Public Health 12.6% 

Social Service Agency 3.7% 
Other Health Care 1.0% 

Head Start 0.6% 
Follow Along Program 1.6% 

Child Protection 4.6% 
Extended Family 0.6% 

Audiologist 1.2% 
Other 2.1% 

-:ondary Referral 

1rces (by percent) 

Physician 

Health Care Provider 3.1% 
Public Health 2.8% 

Child Care 1.5% 
Local Education 7.8% 

Social Service Agency 1.3% 
Head Start 0.5% 

Follow Along Program 1.2% 
Extended Family 1.2% 

Other 4.1% 
None or Unknown 59.2% 

Birth - 2 

56.2% 
4.9% 
11.2% 
1.2% 
4.6% 
7.7% 
3.2% 
1.1% 
1.0% 
2.5% 
3.4% 
1.0% 
0.6% 
1.6% 

3.3% 
3.0% 
1.3% 
7.0% 
1.5% 
0.4% 
1.1% 
1.2% 
3.8% 

60.4% 

c.ounty 
Anoka 

Enrollment . Region 
41,592 11 

Under 1 Birth - 2 Under 1 Birth - 2 Under1 

:strata> 
Under 1 Birth - 2 Under 1 Birth - 2 Under1 

Strata* 
2 

Birth - 2 

Birth - 2 

Statewide Birth - 2 Referral Sources by Race/Ethnicity: July 1, 2004 - June 30, 2005 

Primary Referral Both Part C and Part B of IDEA contain 

Sources (by percent) explicit requirements for states to 

Parent 41.3% 55.6% 28.7% 31.9% 62.5% actively identify children and determine 

Hospital 6.5% 8.5% 5.6% 7.8% 4.3% their eligibility for service. Part C directs 

Physician 6.5% 12.8% 27.1% 22.1%. 8.1% states to have a "comprehensive" 

Child Care 2.2% 0.9% 0.8% 2.0% 1.1% child find system with the purpose of 

Local Education 0.0% 2.6% 8.0% 4.9% 4.3% finding children birth to age three as 

Public Health 6.5% 3.4% 10.0% 7.2% 7.8% early as possible. Each system must 

Social Service Agency 6.5% 2.6% 3.6% 6.5% 2.7% address the definition of eligibility, the 

Other Health Care 0.0% 0.9% 0.8% 0.7% 1.2% public awareness program, central 

Head Start 2.2% 0.0% 1.6% 0.7% 1.0% directory and specific referral 

Follow Along Program 2.2% 3.4% 4.4% 1.0% 2.4% processes. Part B requires a state to 

Child Protection 17.4% 2.6% 4.4% 10.1% 2.2% have policies and procudures to ensure 

Extended Family 6.5% 1.7% 1.2% 1.0% 0.8% that all children birth to 21 in need of 

Early Hearing Detect. 0.0% 0.0% 1.2% 1.0% 0.5% special education are "identified, 

Other 2.2% 5.1% 2.8% 3.3% 1.0% located and evaluated". 

Strata: 1 =Mpls St. Paul; 2=Suburbs; 3=0utstate > 2,000 students; 4=0utstate<2,000 students 



District: 

Part C State P~rformance Plan Indicator #7: 
Percent of eligible infants and toddlers with IFSPs for whom 
an evaluation and assessment and an initial IFSP team 
meeting were conducted within Part C's 45-day timeline. 

Page2 

*Comliance target; must be 100%. 
"No Data" indicates that either no evaluations were completed 

during the year OR that data was improperly reported 

Part C State Performance Plan Indicators #5 & 6: 
Percent of infants and toddlers birth to age one with IFSPs 

--~~~--t.,__~~~--+~~~~-+~~~~--+~~~~--i 

Percent of infants and toddlers birth to three with IFSPs 

Performance Targets for Part C SPP Indicators 5 & 6: 2005 - 2010 

2.5 

2 

1.5 

0.5 

0 

lik1 

•0-2 

2005 

0.45 

1.57 

2006 2007 

0.55 0.6 

1.7 1.9 

2008 

0.8 

2.1 

Number of preschool-aged children served by the district on 12/1 of each year 
Age 2000 2002 2004 

0 15 15 8 
1 38 47 46 
2 105 102 108 
3 163 156 198 

2009 2010 

0.85 0.96 

2.25 2.44 

<Age 1 0.27% 3 
Age 0-2 1.68% 2 
Age 0-4 3.4% 2 

4 215 221 206 
5 99 78 64 

"NIA" indicates that the number of 
chidlren in the general population 

Total 635 619 630 is too small for meaningful analysis 

Categorical Eligibility: Children under age 7 may receive ECSE services if they are eligible under Developmental Delay or any 

categorical criteria. To assure that each child is appropriately identified; evaluation teams must consider all possible disability 

categories when developing an evaluation plan and determining eligibility. The use of multiple categories is an indicator of that process. 

Statewide use of Disability Categories on 12/1/04 for 
Children Ages 0-5 

District use of Disability C?ategories on 12/1/04 for 
Children Ages 0-5 

1~1 
llil • o ol 
I I 

1•no 

1•. 
Strata: 1 =Mpls St. Paul; 2=Suburbs; 3=0utstate > 2,000 ~tudents; 4=0 tstate<2,000 students 

Iii 1 



District: 

Report Area 2: Services in Natural Environments or Least Restrictive Environments 

Part C State Performance Plan Indicator #1 : 
~rcent of infants and toddlers with IFSPs who receive 
.e services on their IFSPs in a timely* manner. 

Note: For purposes of the SPP, 11timely11 was defined by 
the ICC as 30 or fewer days from the date of the /FSP 
team meeting 

Part C State Performance Plan Indicator #2 
Percent of infants and toddlers with IFSPs who 
receive their early intervention services 
primarily at home or in community settings. 
Note: lnc/udet? MARSS settings 12 & 13. 

Age 
<1 

Age 1.:2 
Age 2-3 

0-2% 

;::: ae9r~in:~:·: -<Stt?lta< 
97.7% 96.6% 95.5% 
97.6% 97.3% 96.8% 
83.8% 82.8% 84.1% 
89.3% 88.0% 88.5% 

**Targets not established for specific age ranges 
***Target not required for 2004-05 reporting year. 

91.5% 
96.4% 
93.4% 

Performance Targets for Part C SPP Indicator 2: Services in Natural Environments 
95.0% 

90.0% 

85.0% 

1lilo-2 I 89.5% 90.0% 

Part B State Performance Plan Indicator #6: 

91.0% 92.0% 92.5% 

Y~:l i=(~gJ()ij;:-J > Strata. ' 
39.50% 40.20% 

93.0% 

Percent of preschool children with IEPs who receive 
special education and related services in settings with 
with typically-developing peers. Note: Includes 
MARSS early childhood settings 01, 03, and 04. 

***Target not required for 2004-05 reporting year. 

100% 

.90% 

80% -

70% 

60% 

50% I 

Most Use of Setting 1 : 
Least Use of Setting 2: 

Performance Targets for Part 8 SPP Indicator 6: Percent of preschool children 
receiving services in settings with typically-developing peers 

,Iii Age 3-5 I 58% 58% 60% 65% 70% 75% 

Strata: 1 =Mpls St. Paul; 2=Suburbs; 3=0utstate > 2,000 students; 4=0utstate<2,000 students 

Page3 

N/A 
N/A 
*** 



District: Page4 

Report Area 3: Transition from Services under Part C to Services Under Part 8 at Age Three 

Part C State Performance Plan Indicator #8: 
Percent of all children exiting Part C who received timely transition planning to support the child's transition to preschool 
and other appropriate community services by their third birthday, including: 

A IFSP with transition steps and services 1 00% District data 1 00% 
1--~~~~ ~~~~--

B. Notification to LEA if child potentially eligibility for Part B N /A is not yet 100% 
C. Transition conference, if child potentially eligible for Part B 100% available 100% 

Part B State Performance Plan Indicator #12 
Percent of children referred to Part C prior to age 3, who are founc;I eligible for Part Band have an IEP developed and 
implemented by their third birthdays. 

MOE asserted in the Part B SPP that, due to the seamless nature of our ECSE system, eligible children and their 
families do not experience an interruption in special education services at age three. 

Report Area 4: Child and Family Outcomes · 

Part C State Performance Plan Indicator 4 & Part B State Performance Plan Indicator 7 
Percent of infants and toddlers and preschool children who demonstrate improved 

A Positive social-emotional skills (including social relationships); 
B. Acquisition and use of knowledge and skills (including'early language/ communication and early literacy); and 
C. Use of appropriate behaviors to meet their needs. 

Part C Part B 
Indicator Indicator 

A A 
B B 
c c 

These are new indicators. States must report data on the developmental status of infants, toddlers, and preschoolers at entry into 

Part C and Part B, respectively, in the 2005-2006 Annual Performance Report. This APR will be submitted in February 2007. 

States must report on the developmental status of toddlers exiting Part C and on the developmental status of children exiting early 

childhood services beginning in the 2006-2007 school year to be reported on the APR to be submitted in February 2008. 

Potential values for reporting the developmental status of children at exit from Part C or exit .from preschool. 
1. Maintained an age-appropriate level of development 
2. Attained an age-appropriate level of development 
3. Made sufficient progress to narrow the gap between child's developmental status and typical development but did not 

yet attain an age appropriate level of development. 
4. Made progress but did not narrow the gap between the child's developmental and that of same age peers. 
5. Did not make progress 

Part C State Performance Plan Indicator #4: 
Percent of families participating in Part C who report that early intervention services have helped the family: 

A. Know their rights; 
B. Effectively communicate their children's needs; and 
C. Help thefr children develop'"and learn. 

This is a new indicator. States must report data on the outcomes reported by families participating in Part Con the APR to 
be submitted in February 2007. MOE will collect thi~ data from families exiting Part C beginning 4/1/2006. 

Strata: 1 =Mpls St. Paul; 2=Suburbs; 3=0utstate > 2,000 students; 4=0utstate<2,000 students 
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S.F. 3280 amends the public employment labor relations chapter oflaw, by striking early 
childhood education teachers employed by the school district from the definition of public employee. 
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02/23/06 REVISOR 

Senators Rosen, Hann and Kierlin introduced_;. 

S.F. No. 3280: Referred to the Committee on Finance. 

A bill for an act 

KLL/KJ 06-6235 

relating to education; removing early childhood family education teachers from 
1.3 definition of public· employee; amending Minnesota Statutes 2005 Supplement, 
1.4 section 179A.03, subdivision 14. 

1.5 BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MINNESOTA: 

1.6 Section 1. Minnesot~ "Statutes 2005 Supplement, section 179A.03, subµivision 14, 

1.7 is amended to read: 

1.8· Subd. 14. Public employee or employee. "Public empfoyee" or "employee" means 

1.9 any person appointed or empl~yed by a public employer except: 

uo (a) elected public officials; 

, • 
1 

. (b) election officers;·. 

( c Y commissioned or enlisted personnel of the Minnes_ota National Guard; 

1.13 ( d) emergency employees who are employed for emergency work cause.d by natural 

1.14 disaster; . 

1.15 (e) part-time employees whose service does not exceed the les~er of 14 hours per 

1.16. week or 35 percent of the normal work 'Yeek in the employe_e's appropriate unit; 

1.17 (f) employees whose positions are basically temporary or seasonal in character and: 

1.18 (1) are not for more than 67 working days in any calendar year; or (2) are not for more 

1.19 than 100 wor~ing days in any calendar year and the employees are under the age of22, are 

1_.20 full-time students enrolled in a nonprofitor public educational institution prior to being 

1.21 hired by the·emp~oyer, and have indicated, either in an application for employment or by 

being enrolled at an educational institution for the next academic year or term, an intention 

1.23 to- continue as students during or after their temporary employment; 

Section 1. 1 
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2.1 (g) employees providing services for not more than two consecutive quarters to the 

2.2 Board of Trustees of the Minnesota State Colleges and .Universities under the terms of a 

2.3 professional or technical services contract as defined in section 16C.08, subdivision 1; 

2.4 (h) employees of charitable· hospitals as defined by section 179.35, subdivision 3; 

2.5 (i) full-time undergraduate students employed by the school which they attend under 

2.6 a work-stu.dy program· or in connection with the receipt of finanCial aid, irrespective 

2.7 of number of hours of service per week; 

2.s G) an individual who is employed for less than 300 hours in a fiscal year as an 

2.9 instructor in an adult vocational education program; 

2.10 (k) an individual hired by the Board of Trustees of the Minnesota State Colleges and 

2.11 Universities to teach one course for three or fewer credits for one semester in a year; 

2.12 (1) with respect to court employees_: 

2.13 (1) personal secretaries to judges; 

2.14 (2) law clerks; 

2.15 (3) managerial employees; 

2.16 ( 4) confidential employees; and 

2.11 ( 5) supervisory .e1:11ployees; 

2.18 · (m) with respect to employees of Hennepin Hea1thcare System, Inc., managerial; 

2.19 supervisory, and confidential employees. 

2.20 The following individuals are public employees regardless of the exclusions of 

2.21 clauses ( e) and (f): 

2.22 (i} An employee hired by a school district. or the Board of Trustees of the Minnesota 

2.23 State Colleges and Universities except at the university established 'in section 136F.13 or · 

2.24 for community ser\rices or community education instruction offered on a nonc!edit basis: 

2.25 (A) to teplace an absentteacher or faculty member who is a ·public employee, where the 

2.26 replacement employee is employed more than 30 working days as a replacement for that 

2.27 · teacher or faculty member; or (B) to take a teaching. position created due to increm~ed 

2.28 enrollment, curriculum.expansion, courses which are a part·ofthe curriculum whether 

2.29 offered annually or not, or other appropriate reasons; and 

2.30 (ii) An employee hired for a position under clause (f)(l) if that same position has 

2.31 already been filled under clause (f)(l) in the same calendar year and the cumulative 

2.32 number of days worked in that same position by all employees e~ceeds 67 calendar days 

2.33 in that year. ·For the purpose of this paragraph, "same position" includes a substantially 

2.34 equivalent position if it is not the sa~e position solely due to a change in the classification 

2.35 or title- of the position~ 

2.36 (iii) Ml ead' childhood famil'.'Y ·edtteation teacher ernplo,ed b:Y a sehool disttiet. 

Section 1. 2 
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1.1 Senator .................... moves to amend S.E No. 3280 as follows: 

Delete everything after the enacting clause and insert: . 

l..3 "Section 1. Minnesota Statutes 2005 Supplement, section 179A.03, subdivision 

1.4 

1.5 

1.6 

1.7 

1.8 

1.9 

1.10 

1.11 

1.12 

14, is amended to read: 

Subd. 14. Public employee or employee. "Public employee" or "employee" means 

any person appointed or employed by a public employer except: 

(a) elected public officials; 

(b) election officers; 

( c) commissioned or enlisted personnel of the Minnesota ;National Guard; 

( d) emergency employees who are employed for emergency work caused by natural 

disaster; 

. ( e) part-time employees whose service does· not exceed the lesser of 14 hours per 

week or 35 percent of the normal workweek in the employee's appropriate unit; 

1.14 (f) employees whose positions are basically temporary or seasonal in character and: 

us (1) are not for more than 67 working days in' any calendar year; or (2) are not for more 

1.16 than 100 working days in any calendar year and the employees are under the age of 22, are 

1.17 full-time students enrolled in a nonprofit or public educational institution prior to being 

1.18 hired by the employer, and have indicated, either in. an application for employment or by 

1.19 · being enrolled at an educational institution for the next academic year or term, an intention 

I .20 to continue as students during or after their temporary employment; 

1.21 (g) employees providing services for not more than two consecutive quarters to the 

i.22 Board of Trustees of the Minnesota State Colleges and Universities under the terms of a 

professional or technical services contract as defined in section 16C.08, subdivision 1; 

1.~A (h) employees of charitable hospitals as defined by section 179.35, subdivision 3; 

1.25 (i) full-time undergraduate students employed by the school which they attend under 

1.26 a work-study program or in connection with the receipt of financial aid, irrespective 

1.27 of number of hours of service per week; 

1.28 G) an individual who is employed for less th~ 300 hours in a fiscal year as an 

1.29 instructor in an adult vocational education program; 

1.30 ·(k) an individual hired by the Board of Trustees of the Minnesota State Colleges and 

1.31 Universities to teach one course for three or fewer credits for one semester in a year; 

1.32 (1) with respect to court employees: 

1 ~~ (1) personal secretaries to judges; 

(2) law clerks; 

1.35 (3) managerial employees; 

1.36 ( 4) confidential. employees; and 

1 
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2.1 (5) supervisory employees; 

2.2 (m) with respect to employees of Hennepin Healthcare System, Inc., managerial, 

2.3 supervisory, and confidential employees. 

2.4 The following individuals are public employee~ regardless of the exclusions of 

2.5 clauses. (e) and (f): 

2.6 (i) An employee hired by a school district or the Board of Trustees of the Minnesota 

2.7 State Colleges and Universities except at the university established in section 136F.13 or 

2.8 · for community services or community education instruction offered on a noncredit basis: 

2.9 (A) to replace an absentteacher or faculty member who is a public employee, where the 

2.10 replacement employee is employed more than 30 working days as a replacement for that 

2.11 teacher or faculty member; or (B) to take a teaching position created due to increased 

2.12 enrollment, curriculum expansion, courses which are a part of the curriculum whether 

2.13 offered am:ually or not, or other appropriate reasons; 

~.14 (ii) An employee ·hired for a position under clause (f)(l) if that same position has 

2.15 already been fil~ed under clause (f)(l) in the same calendar year and the cumulative 

2.16 number of_ days worked in that same position by all employees exceeds 67 calendar days 

2.17 in that year. For the purpose of this paragraph, "same position"· includes a substantially 

2.18 equivalent position if it is not the same position solely due to a change in the classification 

2.19 or title of the position; and 

2.20 (iii) m full-time early childhood family education t('.aeher teachers employed by a 

2.21 school district." 

2 



The Minnesota Department of Education would like to share additional information with 
you about Head Start in response to the testimony you received expressing concerns with 
the Governor's Early Childhood Education Bill SF 3300. 

Unmet Need: 
For state funding purposes, unmet needs are determined by a comparison of each 
program's number of federally funded slots with the number of children in poverty under 
the age of five in the program service area. The .number of children in poverty is based 
on data from the most recent decennial census. 

The Minnesota Head Start Association asserts that they are currently only able to serve 
42% of the eligible population in Minnesota. While this is a reflection of the total 
eligible population is does not account for an individual family's desire to participate in 
the program. 

The Minnesota Head Start Association asserts that the redistribution of funds from 50% 
based on the federal share and 50% based on unmet need will result in a loss of services 
to 200 children that are currently being served. We respectfully refute that assertion as 
follows: 

• As reported in the most recent Program Information Report (PIR), 
statewide Head Start serves 14, 783 children in non-tribal programs. Over 
50% (8,p48) of the children served in non-tribal Head Start programs will 
enter Kindergarten in September 2006. Programs whose funds would be 
redistributed to higher need areas currently provide services to a greater 
number of children entering kindergarten than the number of slots that 

· would be reduced. Therefore, no children currently enrolled in Head Start 
will experience a loss of service. 

Under Enrollment: 
The PIR shows that 13 out of 3 5 Head Start programs were under enrolled according to 
the federal definition which states a vacancy in a Head Start program may not exist more 
than 30 calendar days. In the Governor's proposal, Minnesota will adhere to the federal 
definition of enrollment and require that vacant slots be filled by the 31st day. 

The Head Start Association asserts that 98% of statewide slots were filled. As a 
statewide figure this does not account for individual program vacancies. The Governor's 
proposal addresses this on an individual program level by redistributing the funds from a 
program that is under enrolled to a program that demonstrates higher need. 

The 2001 Office of the Legislative Auditor (OLA) Report on Early Childhood Education 
Programs reported that, although the current funding formula was originally designed as 
an incentive for programs to maximize their federal funds, over time federal funding has 
become inflexible and reflective of historically-negotiated rates rather than present costs 
and needs. Consequently, although programs have applied for additional federal funding 
in recent years, most have seen only limited changes in their funding. In addition, the 



Governor's proposal would further McKinsey & Company's call for program 
transparency and accountability. 

The attached spreadsheet outlines the effects of the proposed changes. Note that the 
proposed change in the formula would more equitably allow programs to serve the needs 
of their community by referring to the column entitled "Percent of Unmet Need Served 
Under Proposed Formula." In this column you will note that with the exception of 
Northwest, whose federal funding exceeds their need, the proposed redistribution of 
funds would.result in a variance between 8% and 12%. Under the column entitled 
"Percent of Unmet Need Served Under Current Formula" you will note, variance ranges 
from between 8% and 36%. 

Innovative Funds: 
Programs will be permitted to continue to implement innovative programming that 
addresses the individual needs of their communities, but would be required to stay within 
the federal cost per child and the number of children to be served as stated in their 
allocation. Innovative funding (eliminated in 2003) was intended to provide a one time 
fund for initiatives that are innovative and not supplant private funds or support on-going 
programming. In order to help programs provide innovative services that fit the needs of 
their communities, the state could waive some of the federal performance standards that 
could be problematic. For example, in serving homeless children the program may not be 
able to meet the number of service hours as required by the performance standards 
becaµse these children may not be available for the required number of hours. 

Currently, Head Start services that are considered to be innovative programs have 
become on-going services like the services Parents In Community Action (PICA) has 
provided to homeless families for over a decade. The Governor's proposal does not 
change current intent for state Head Start funds to expand services and serve additional 
children beyond those being served with federal funds 

Early Head Start: 
The bill currently allows for Early Head Start funding for both federal and non-federal 
Early Head Start grantees through the language in 119A.53 that states the commissioner 
shall allocate money for programs "to expand services and to serve additional low
income children." It would therefore be permissible for those Head Start programs that 
have not been federally designated as Early Head Start programs to expand their services 
and serve additional children from birth to three. Federal Early Head Start programs 
would receive the federal birth to three cost per child. Programs who have not been 
selected by the feds to serve younger children, may do so using their state funds at their 
federal cost per child rate. 

Tribal Programs: 
The tribal programs will be allocated funds based on their share of federal funds (as they 
are now), and will then be paid based on the number of children actually served. Because 
the service areas of these programs overlap with the service area of non-tribal Head Start 
programs it is not possible to apply an unmet need formula to these programs. 



Head Start.Allocations Based on Unmet Need 
Projections Based on SFY 2006 Allocation 

t'ercent or ~ 
Proposed Unmet Ur. 

Difference in Children Current Need Need 
Census FFY04 Total Current State FFY 05 served SFY06 Difference Served Served 
Estimate of Fedral State Tot!!I State Proposed State SFY 06 Current Allocation Federal w/state ~ Children In Number Under Y.ru!!.!:. 
Under Age 5 In Total Unmet % of Unmet Share Based on State and Cost per based on Funded to of Children Proposed Current 

program Poverty Enrollment Need Need Unmet Need Allocation Proposed Child Unmet Need Serve Served Formula Formula 

Anoka 1729 491 1238 5.11% $837,333 $862,294 -$24,961 $7,450 112 116 -4 9% 9% 

Arrowhead 1035 356 679 2.80% $459,248 $519,672 -$60,424 $6,425 71 81 -10 11% 12% 

Bi-County 1044 295 749 3.09% $506,593 $549,470 -$42,877 $8,018 63 69 -6 8% 9% 

CCR&R 858 282 576 2.38% $389,583 $428,732 -$39, 149 $7, 151 54 60 -6 9% 10% 

Duluth 958 298 660 2.72% $446,397 $429,805 $16,592 $5,972 75 72 3 11% 11% 

Heartland 727 291 436 1.80% $294,893 $359,551 -$64,658 $6,286 47 57 -10 11% 13% 

Inter-County 316 170 146 0.60% $98,748 $168,316 -$69,568 $6,039 16 28 -12 11% 19% 

Kootasca 564 217 347 1.43% $234,697 $322,147 -$87,450 $8,142 29 40 -11 8% 12% 

Lakes & Pines 1281 355 926 3.82% $626,309 $583,641 $42,668 $6,561 95 89 6 10% 10% 

Lakes & Prairies 586 228 358 1.48% $242,137 $317, 101 -$74,964 $7,416 33 43 -10 9% 12% 

Mahube 574 359 215 0.89% $145,417 $428,524 -$283, 107 $7,865 18 54 -36 9% 25% 

MVAC 1623 467 1156 4.77% $781,872 $708,156 $73,716 $5,848 134 121 13 12% 10% 

Northwest 184 239 0 0.00% $0 $191,787 -$191,787 $6,208 0 31 -31 >100% >100% 

Otter Tail-Wadena 679 200 479 1.98% $323,976 $303,938 $20,038 $6, 112 53 50 3 11% 10% 

PICA 7961 1818 6143 25.34% $4,154,876 $3,679,909 $474,967 $7,306 569 504 65 9% 8% 

Prairie 5 320 231 89 0.37% $60,196 $185,761 -$125,565 $5,820 10 32 -22 12% 36% 

RAP 5486 1147 4339 17.90% $2,934,724 $2,383,652 $551,072 $6,726 436 354 82 10% 8% 

Reach-Up 1220 412 808 3.33% $546,498 $625,988 -$79,490 $7,103 77 88 -11 10% 11% 

Scott-Carver-Dake 1751 320 1431 5.90% $967,870 $727, 113 $240,757 $6,526 148 111 37 10% 8% 
Semcac 1313 297 1016 4.19% $687,181 $501,852 $1.85,329 $6,333 109 79 30 11% 8% 

Southwestern 469 157 312 1.29% $211,024 $224,342 -$13,318 $6,523 32 34 -2 10% 11% 

Three Rivers 537 187 350 1.44% $236,726 $261,363 -$24,637 $6,592 36 40 -4 10% 11% 
Tri-County 1108 425 683 2.82% $461,954 $572,283 -$110,329 $6,420 72 89 -17 11% 13% 
Tri-Valley 398 214 184 0.76% $124,450 $222,718 -$98,268 $6,474 19 34 -15 10% 18% 

West Central 442 250 192 0.79% $129,861 $246,308 :..$116,447 $6,263 21 39 -18 11% 20% 

Western 610 208 402 1.66% $271,897 $293,493 -$21,596 $6,528 42 45 -3 10% 11% 
Wright County 579 252 327 1.35% $221, 170 $289,150 -$67,980 $6, 112 36 47 -11 11% 14% 

Subtotal 34352 10166 24241 100.00% ~16,395,630 ~16,387,066 $8,564 2,409 2,407 g 

Federal Funding % of total 
Migrant $4,597,380 655. 5.55% $1,060,522 $1,063,880 -$3,358 $7,019 151 152 -1 
Bois Forte $420,491 48 0.51% $96,999 $97,306 -$307 $8,760 11 11 0 
Fond du Lac $1,533,450 162 1.85% $353,736 $354,856 -$1, 120 $8, 110 44 44 0 
Grand· Portage $185,073 15 0.22% $42,693 $42,828 -$135 $12,338 3 3 0 
Leech Lake . $1,641,319 192 1.98% $378,619 $379,818 -$1, 199 $8,549 44 44 0 
Mille Lacs $874, 113 93 1.06% $201,640 $202,278 -$638 $8,779 23 23 0 
Red Lake $993,047 129 1.20% $229,076 $229,801 -$725 $7,698 30 30 0 
White Earth $1,478,618 170 1.79% $341,087 $342,167 -$1,080 $7,996 43 43 0 

Subtotal ~11. 723.491 1464 14.16% ~2,704,370 ~2,712,934 -$8.564 349 350 :.1 

Total 11630 24241 $19, 100,000 $19,100,000 $0 2758 2757 1 

% of total federal funding to Migrant & Tribal Programs: 14.16% 
Amount of total funding to be allocated to MigranVTribal: ######## 
Amount of funding for remaining Head Start Grantees: ######## 




