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Section 1. [Elementary and middle school years education international baccalaureate (IB)
pilot program.] '

. Subdivision 1. [Definitions.] defines “international baccalaureate” to mean an academic
curriculum for the elementary and middle school students approved by the International
Baccalaureate Organization, “school district” to mean Special School District No. 6, South
St. Paul, “pilot program” to be a research and evaluation project implementing the IB
curriculum and measuring its effect, and “instructional year” to be one year of full-time
instruction for a given grade level. :

Subdivision 2. [Legislative finding.] describes an 1B program as an internationally
_recognized academically rigorous curriculum. The school district currently operates an IB
diploma program at the secondary level.

Subdivision 3. [Purpose.] provides funding to implement a five-year IB pilot program in the
elementary and secondary schools and to measure its effectiveness.

Subdivision 4. [Pilot project plan.] requires the district to file a plan with the
commissioner. Following approval of the plan, the commissioner will pay the district up to
the amount appropriated. The pilot program will be implemented in the school year
2006-2007 though the end of the 2010-2011 school year.

Subdivision S [Reporting requirements.] requires the district to report on the program to
the commissioner and the public by September 1 of each instructional year. A final



comprehensive assessment will be prepared with the assistance of the Department for review
by the legislative education committees.

Section 2. [Appropriation.]
Subdivision 1. [Department of Education.] appropriates money from the Department.

Subdivision 2. [Elementary and middle school years International Baccalaureate (IB)
pilot program.] indicates that the appropriated money be used for the elementary and
middle school years IB pilot program for the fiscal years 2006 and 2007. Any balance
remaining in the first year is available in the second year. Testing, assessment, and
preparation of the annual report will be paid from school district funds. If the district wants
to continue an IB program following the conclusion of the pilot program, it must incur all
costs.
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02/14/05 [REVISOR '] XX/BT 05-2676

Senators Marko and Metzen introduced--
S.F. No. 1052: Referred to the Committee on Education.

" A bill for an act
relating to education; providing for an elementary and
middle school years international baccalaureate pilot
program; appropriating money.
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MINNESOTA:
Section 1. [ELEMENTARY AND MIDDLE SCHOOL YEARS EDUCATION
INTERNATIONAL BACCALAUREATE (IB) PILOT PROGRAM. ]

Subdivision 1. [DEFINITIONS.] The definitions in this

subdivision apply to this section.

(a) "International baccalaureate”" or "IB" means an academic

curriculum for elementary and middle school years approved by

the International Baccalaureate Organization.

(b) "School district" means Special School District No. 6,

South St. Paul.

(c) "Pilot program” means a research and evaluation project

introducing the elementary and middle school years IB program

and measuring the effect of this integrated curriculum on

student learning.

(d) "Commissioner" means the commissioner of the Department

of Education.

(e) "Instructional year" is one year of full-time

instruction under the IB program for a given grade level.

Subd. 2. [LEGISLATIVE FINDING.] (a) The IB program is an

internationally recognized program of academic studies

emphasizing a rigorous curriculum, advanced student performance,

Section 1 ‘ 1
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and development of critical thinking and application skills.

(b) Minnesota has nine IB programs at the secondary level, {

but as yet no district has adopted this program as the basis for

its elementary course of studies for all students.

(c) Special School District No; 6, South St. Paul, has had

an established and successful secondary IB diploma program for

over ten years and is interested in becoming a pilot site for

implementation of the elementary and middle school years IB

programs as a means of advancing student performance.

Subd. 3. [PURPOSE.] The purpose of this section is to

provide funding for a five-year pilot program in a district with

an established IB program to assess the benefits of implementing

IB primary-level and intermediate-level programs across an

entire district and to measure its effectiveness in improving

student performance and academic achievement.

Subd. 4. [PILOT PROJECT PLAN.] (a) The school district

must file a plan with the commissioner for introducing the

elementary and middle school years IB programs into general use

in the district, including a detailed cost analysis, schedule of

preparatory activities, in-service for teachers, and curriculum

and instructional materials. The plan must include the costs

for startup and annual operation, instructional goals,

implementation plan, learning outcomes, and timelines for

achieving this implementation.

(b) Upon approval of the implementation and evaluation plan

and budget by the school board and the commissioner, the

commissioner shall authorize payment of funds to the district in

an amount up to the annual limit of the appropriation.

(c) Funds received under this section from any source may

not be used for unrelated curriculum, instruction or operating

expense purposes, or capital improvements.

(d) The pilot program must begin no later than the

beginning of the 2006-2007 school year and be completed by the

end of the 2010-2011 school year.

Subd. 5. [REPORTING REQUIREMENTS.] (a) By September 1 of

each instructional year following introduction of the curriculum

Section 1 -2
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and for the duration of the pilot program, the school district

must report to the commissioner and the public on the funds

expended, performance level achieved by students in the program,

and overall progress made toward accomplishing the goals of the

program.
(b) At the completion of the final year of the pilot

program, a comprehensive assessment of the success of the

project will be prepared with the assistance of the Department

of Education and provided to the house of representatives and

senate committees having jurisdiction over kindergarten through

grade 12 education.

Sec. 2. [APPROPRIATION. ]

Subdivision 1. [DEPARTMENT OF EDUCATION.] The sums

indicated in this section are appropriated to the Department of

Education in the fiscal years indicated.

Subd. 2. [ELEMENTARY AND MIDDLE SCHOOL YEARS INTERNATIONAL

BACCALAUREATE (IB) PILOT PROGRAM.] For the elementary and middle

school years IB pilot program:

$750,000 seoaes 2006
$400,000 cssss 2007

Of this amount, up to $750,000 may be used for

preinstructional startup costs, including staff, training,

curriculum materials, and preparation costs.

Up to $400,000 may be used for operating costs for school

instructional years one through five.

Any balance remaining in the first year does not cancel but

is available in the second year.

Costs for testing, other assessment, and preparation of the

annual report must be paid from school district funds.

At the conclusion of the pilot program, the school district

must decide whether to continue the IB program and to pay all

costs for continuing the curriculum.




03/24/05 [COUNSEL .] AMB SCS1052A-1

Senator ..... moves to amend S.F. No. 1052 as follows:

Page 2, line 5, delete "Special School District No. 6,

South St. Paul, has" and insert "School districts have"

Page 2, line 11, delete "a district with" and insert

"Special School District No. 6, South St. Paul, Independent

School District No. 283, St. Louis Park, and a third district to

be selected by the commissioner of education. The districts

must have"

Page 3, lines 19 and 21, delete "$750,000" and insert

10

11

12

Page 3,

lines 20 and 24, delete "$400,000" and insert
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Senator Kelley from the Committee on Education, to which
was referred

S.F. No. 1052: A bill for an act relating to education;
providing for an elementary and middle school years
international baccalaureate pilot program; appropriating money.

Reports the same back with the recommendation that the bill
be amended as follows:

Page 2, line 5, delete "Special School District No. 6,

South St. Paul, has" and insert "School districts have"

Page 2, line 11, delete "a district with" and insert

"Special School District No. 6, South St. Paul, Independent

School District No. 283, St. Louis Park, and a third district to

be selected by the commissioner of education. The districts

must have"

Page 3, lines 19 and 21, delete "$750,000" and insert

Page 3, lines 20 and 24, delete "$400,000" and insert

And when so amended the bill do pass and be re-referred to
the Committee on Finance. Amendments adopted. Report adopted.

March 29, 2005
(Date of Committee recommendation)
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Senators Bachmann, Jungbauer and Olson introduced--
S.F. No. 1137: Referred to the Committee on Education.

A bill for an act
relating to education; enacting the American Heritage
Education in Minnesota Public Schools Act; proposing
coding for new law in Minnesota Statutes, chapter 120B.
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MINNESOTA:
Section 1. [120B.25] [AMERICAN HERITAGE EDUCATION. ]

(a) School districts shall develop and establish a policy

for grade-level instruction to assure that all students are

encouraged, and have the opportunity, to read and study

America's founding documents that are pertinent to understanding

the principles, character, and world view of America's founders;

including documents that contributed to the foundation or

maintenance of America's representative republican form of

limited government, the Bill of Rights, our free-market economic

system, and patriotism. Districts shall permit a principal or

teacher to use, read, or post in a public school building,

classroom, or at any public school event any excerpts or

portions of the documents, writings, speeches, proclamations, or

records relating to the history, heritage, or foundation of the

United States or the state of Minnesota, including, but not

limited to:

(1) the Mayflower Compact;

(2) the Declaration of Independence;

(3) the Constitutions of the United States and the state of

Minnesota:

Section 1 1
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(4) the Northwest Ordinance of 1787;

(5) the Federalist Papers;

(6) the Pledge of Allegiance;

(7) the national anthem;

(8) Washington's farewell address to the nation;

(9) Lincoln's Gettysburg address;

(10) the acts and published records of Congress; and

(11) the United States Supreme Court decisions and records.

(b) Districts may not limit or restrain instruction in

BAmerican or Minnesota state history or heritage based on

religious references in documents, writings, speeches,

proclamations, or records described under paragraph (a). These

and any other materials must be used for educational purposes

and not to establish any religion.

(c) Students may voluntarily choose to réad, write, share,

report, or otherwise study a topic which is religious in nature

provided other students are provided with the same opportunity

to freely choose a topic.

[EFFECTIVE DATE.] This section is effective the day

following final enactment.

Sec. 2. [TITLE.]

Minnesota Statutes, section 120B.25, shall be known as the

American Heritage Education in Minnesota Public Schools Act.

[EFFECTIVE DATE.] This section is effective the day

following final enactment.
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Senator ..... moves to amend S.F. No. 1137 as follows: .
Delete everything after the enacting clause and insert:
"Section 1. [120B.25] [AMERICAN HERITAGE EDUCATION. ]

(a) School districts shall permit grade-level instruction

For- studets
teo—assurethat—students have—thé opportunity to read and study

America’s founding documents, including documents that

contributed to the foundation or maintenance of America’s

representative form of limited government, the Bill of Rights,

our free-market economic system, and patriotism. Districts

shall permit a principal or teacher to use, read, or post in a

public school building, classroom, or at any public school event

any excerpts or portions of the documents, writings, speeches,

proclamations, or records relating to the history, heritage, or

foundation of the United States or the State of Minnesota.

(b) Districts may not limit or restrain instruction in

American or Minnesota state history or heritage based on

religious references in documents, writings, speeches,

proclamations, or records described under paragraph (a). These

and any other materials must be used for educational purposes

and not to establish any religion.

(c) Students may voluntarily choose to read, write, share,

report, or otherwise study a topic which is religious in nature

provided other students are provided with the same opportunity

to freely choose a topic.

[EFFECTIVE DATE.] This section is effective the day

following final enactment.

Sec. 2. [TITLE. ]

Minnesota Statutes, section 120B.25, shall be known as the

American Heritage Education in Minnesota Public Schools Act.

[EFFECTIVE DATE.] This section is effective the day

following final enactment."”
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Senators Larson, Kierlin, Ruud and Robling introduced--
S.F. No. 1186: Referred to the Committee on Education.

A bill for an act
relating to higher education; Minnesota State Colleges
and Universities; providing for centers of excellence;
appropriating money; proposing coding for new law in
Minnesota Statutes, chapter 136F.
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MINNESOTA:
Section 1. [136F.31]A[CENTERS OF EXCELLENCE. ]

Subdivision 1. [BOARD DESIGNATION.] The board must

designate at least three and up to eight different program

centers of excellence in manufecturing technology,

science/engineering, health care, information technology,

business, and teacher education. The board must determine the

form and required information contained in applications from

member institutions. A center of excellence must include no

more than one state university working with up to two community

and technical colleges.

Subd. 2. [CENTER SELECTION CRITERIA.] The board must

select programs based on institutional proposals demonstrating:

(1) a comprehensive academic plan that includes a>seamless

continuum of academic offerings in the program area including

associate, baccalaureate, and customized training and continuing

education;

(2) a specific development plan that includes a description

of how the institution will pursue continuous improvement,

accountability and work toward becoming nationally recognized;

Section 1 1l
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(3) identified commitments from employers that include a

measurable financial and programmatic commitment to the center

of excellence on the part of employers who will benefit from the

development of the center. A center for teacher education must

demonstrate support from local school districts;

(4) a commitment from the institution that demonstrates

support from the entire institution for the proposal, and that

new designated funding will not supplant current budgets for the

programs; and

(5) a separate endowment amount created for the program

within current institutional foundations.

Subd. 3. [ADVISORY COMMITTEE AND REPORTS REQUIRED.] A

center of excellence must create an advisory committee

representing local, statewide, and national leaders in the

field. By January 15 of each odd-numbered year, each designated

center must provide a report to the governor and the chairs of

the senate Higher Education Budget Division and the house Higher

Education Finance Committee that includes annual and integrated

data on program enrollment, student demographics, student

admission data, endowment growth, graduation rates, graduation

outcomes, employer involvement, and other outcomes as determined

by the board. A report under this subdivision must also include

the uée of any funds made available by a legislative

appropriation for incentive payments to faculty or staff.

Sec. 2. [APPROPRIATION. ]

$12,500,000 in fiscal year 2006 and $12,500,000 in fiscal

year 2007 are appropriated from the general fund to the Board of

Trustees of the Minnesota State Colleges and Universities for

the purposes of section 1. Of this appropriation, $2,500,000

each.vear is for incentive payments to faculty or staff for

initiatives that promote excellence in student learning. To the

extent practicable, the board must make payments_under this

section available first to faculty or staff associated with a

designated center of excellence.
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Senator Kelley from the Committee on Education, to which
was referred

S.F. No. 1186: A bill for an act relating to higher
education; Minnesota State Colleges and Universities; providing
for centers of excellence; appropriating money; proposing coding
for new law in Minnesota Statutes, chapter 136F.

Reports the same back with the recommendation that the bill
be amended as follows:

Delete everything after the enacting clause and insert:
"Section 1. [136F.31] [CENTERS OF EXCELLENCE. ]

"Subdivision 1. [BOARD DESIGNATION.] The board must

designate at least three and up to eight different program

centers of excellence. The board must determine the form and

required information contained in applications from member

institutions.

Subd. 2. [CENTER SELECTION CRITERIA.] The board must

select programs based on institutional proposals demonstrating:

(1) the capacity to build multistate regional or national

recognition of the program within five years;

(2) a commitment to expanding the influence of the center

to improve results in related programs in participating

institutions;

(3) the capacity to improve employment placement and income

expectations of graduates from the program;

(4) a strong partnership between a four-year and at least

one two-year institution that maximizes the leverage of academic

and training capacities in each institution;

(5) a comprehensive academic plan that includes a seamless

continuum of academic offerings in the program area that

supports career development at multiple levels in related

employment fields;

(6) a specific development plan that includes a description

of how the institution will pursue continuous improvement and

accountability;

(7) identified commitments from employers that include

measurable financial and programmatic commitment to the center

of excellencevon the part of employers who will benefit from the

development of the center. A center for teacher education must
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demonstrate support from local school districts;

(8) a commitment from the institution that the new

designated funding will not supplant current budgets from

related programs;

'(9) a strong existing program upon which the proposed

center will build; and

 (10) a separate fund for donations dedicated for the

program within current institutional foundations.

The board may adopt additional criteria that promote

general goals of the centers. The board shall give priority to

programs that integrate the academic and training outcomes of

the center with business clusters that have a significant

multiplier effect on the state’s economy based on projections of

job, income, or general economic growth. The board shall

consult with the Department of Employment and Economic

Development to identify these clusters and the potential

economic impact of developing a center for excellence.

Subd. 3. [ADVISORY COMMITTEE AND REPORTS REQUIRED.] A

center of excellence must create an advisory committee

representing local, statewide, and national leaders in the

field. By January 15 of each odd-numbered year, each designated

center must provide a report to the governor and the chairs of

committees of the legislature with jurisdiction over higher

education finance, that includes annual and integrated data on

program enrollment, student demographics, student admission

data, endowment growth, graduation rates, graduation outcomes,

employer involvement, indicators of student or graduate

employment success, and other outcomes as determined by the

board. After a center has been in existence for three years,

the report must include measures of the program’s impact on the

local economy. A report under this subdivision must also

include the use of any funds made available by a legislative

appropriation for incentive payments to faculty or staff.

Sec. 2. [APPROPRIATION. ]

Senonn in fiscal year 2006 and $....... in fiscal year

2007 are appropriated from the general fund to the Board of
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1 Trustees of the Minnesota State Colleges and Universities for

o

the purposes of section 1."

3 And when so amended the bill do pass and be re-referred to
4 the Committee on Finance. Amendments adopted. Report adopted.
5

6

7 (Commi¥tee Chair

8

9 March 29, 2005..c.cccccccooscoccccce

0 (Date of Committee recommendation)
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Senators Kelley, Saxhaug, Hann and Skoe introduced--

S.F. No. 144: Referred to the Committee on Education.

A bill for an act

relating to education policy; requiring outcome
standards for supplemental service providers.

BE IT. ENACTED BY THE LEGISLATURE OF THE STATE OF. MINNESOTA:
Section 1. [RULES FOR SUPPLEMENTAL SERVICE PROVIDERS. ]

The commissioner of education must amend Minnesota Rules,

part 3512.5400, relating to supplemental service providers to

include outcome standards. The commissioner must include in the

amended rules criteria to remove an education service provider

from the listing of approved service providers if they fail to

meet the outcome standards.
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Senator ...ccc600... moves to amend S.F. No. 1186 as
follows:
Delete everything after the enacting clause and insert:
"Section 1. [136F.31] [CENTERS OF EXCELLENCE. ]

Subdivision 1. [BOARD DESIGNATION.] The board must

designate at least three and up to eight different program

centers of excellence. The board must determine the form and

required information contained in applications from member

institutions.

Subd. 2. [CENTER SELECTION CRITERIA.] The board must

select programs based on institutional proposals demonstrating

(1) the capacity to build multistate regional or national

recognition of the program within five years;

(2) a commitment to expanding the influence of the center

to improve results in related programs in participating

institutions:

(3) the capacity to improve employment placement and incomeé -

expectations of graduates from the program;

(4) a strong partnership between a four-year and at least

one two-year institution that maximizes the leverage of academic

and training capacities in each institution;

(5) a comprehensive academic plan that includes a seamless

continuum of academic offerings in the program area that

supports career development at multiple levels in related

employment fields;

(6) a specific development plan that includes a description

of how the institution will pursue continuous improvement and

accountability;

(7) identified commitments from employers that include

measurable financial and programmatic commitment to the center

of excellence on the part of employers who will benefit from the-

development of the center. A center for teacher education must

demonstrate support from local school districts;

(8) a commitment from the institution that the new

designated funding will not supplant current budgets from

related programs;

Section 1 1
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(9) a strong existing program upon which the proposed

center will build; and

(10) a separate endowment amount created for the program

within current institutional foundations.

The board may adopt additional criteria that promote

general goals of the centers. The board shall give priority to

programs that integrate the academic and training outcomes of

the center with business clusters that have a significant

multiplier effect on the state's economy based on projections of

job, income, or general economic growth. The board shall

consult with the Department of Employment and Economic

Development to identify these clusters and the potential

economic impact of developing a center for excellence.

Subd. 3. [ADVISORY COMMITTEE AND REPORTS REQUIRED.] A

center of excellence must create an advisory committee )
- -

representing local, statewide, and national leaders in the

T

field. By January 15 of each odd-numbered year, each designated

center must provide a report to the governor and the chairs of

committees of the legislature with jurisdiction over higher

education finance, that includes annual and integrated data on

program enrollment, student demographics, student admission

data, endowment growth, graduation rates, graduation outcomes,

employer involvement, indicators of student or graduate

employment success, and other outcomes as determined by the

board. After a center has been in existence for three years,

the report must include measures of the program's impact on the

local economy. A report under this subdivision must also

include the use of any funds made available by a legislative

appropriétion for incentive payments to faculty or staff.

Sec. 2. [APPROPRIATION. ]

$12,500,000 in fiscal year 2006 and $12,500,000 in fiscal

year 2007 are appropriated from the general fund to the Board of

Trustees of the Minnesota State Colleges and Universities for

the purposes of section 1. Of this appropriation, $2,500,000

each year is for incentive payments to faculty or staff for

initiatives that promote excellence in student learning. To the

Section 2 2
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extent practicable, the board must make payments under this

section available to faculty or staff associated with a

designated center of excellence."
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Senator ..... moves to amend S.F. No. 1137 as follows: .
Delete everything after the enacting clause and insert:

"Section 1. [120B.25] [AMERICAN HERITAGE EDUCATION. ]

(a) School districts shall permit grade-level 1nstructlon

Z}o assure that students have the opportun1t§?’ read and study

America’s founding documents, including docgﬁénts that

contributed to the foundation or maintenance of America’s

representative form of limited government, the Bill of Rights,

our free-market economic system, and patriotism. | Districts 17?
2 s
shall permit a principal or teacher to use, read, or post in a 4
p #

public school building, classroom, or at any public school event mar

any excerpts or portions of the documents, writings, speeches,

proclamations, or records relating to the history, heritage, or

foundation of the United States or the State of Minnesota.

(b) Districts may not limit or restrain instruction in

American or Minnesota state history or heritage based on

religious references in documents, writings, speeches,

proclamations, or records described under paragraph (a). These

and any other materials must be used for educational purposes

and not to establish any religion.

.
\;,,M--N

(c) Students may voluntarily choose to read, write,/é;;;;, ,
——

report, or otherwise study a topic which is religious in nature

provided other students are provided with the same opportunity

to freely choose a topic.

[EFFECTIVE DATE.] This section is effective the day

following final enactment.

Sec. 2. [TITLE.]

Minnesota Statutes, section 120B.25, shall be known as the

American Heritage Education in Minnesota Public Schools Act.

[EFFECTIVE DATE.] This section is effective the day

following final enactment."
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The International Baccalaureate Organization is a
non-profit, Swiss educational foundation that was
established in 1968. The Diploma Programme for
which it is best known was developed by a group of
schools seeking to establish a common curriculum
and a university entry credential for geographically
mobile students. They believed that an education
emphasizing critical thinking and exposure to a
variety of points of view would encourage

intercultural understanding and acceptance of
others by young people. They designed a comprehensive curriculum for the
last two years of secondary school that could be administered in any country
and that would be recognized by universities worldwide.

Grants from Unesco, the Twentieth Century Fund, the Ford Foundation and
other groups made it possible to further develop the Diploma Programme
which is now offered by a wide variety of schools and is accepted by
universities around the world.

Today the IBO offers three programmes to schools. The Diploma Programme
is for students in the final two years of secondary school. The Middle Years

Programme, adopted in 1994, is for students
aged 11 to 16, and the Primary Years
Programme, adopted in 1997, is for students
aged 3 to 12. The IBO in June of 2003 had
1,438 authorized schools in 114 countries.
The number is nearly evenly divided between
state schools and private, including
international, schools.

0

The IBO provides a wide range of services to the schools that are authorized to
administer its programmes. These include curriculum and assessment
development, professional development activities for teachers, and research on
issues related to international education. The IBO’s web site provides
information about the organization and its programmes: www.ibo.org

The IBO is governed by a Council of Foundation, whose members include
regional representatives from governments and authorized schools and others in
the field of education. Its headquarters are in Geneva, Switzerland, its
curriculum and assessment activities and the business and financial operations
are located in Cardiff, United Kingdom (UK) and its research activities are in
Bath (UK). A worldwide network of regional offices and representatives works
with authorized schools and with those interested in applying for authorization.




THE INTERNATIONAL
BACCALAUREATE ORGANIZATION
aims to develop inquiring,
knowledgeable and caring young people
who help to create a better and more
peaceful world through intercultural

understanding and respect.

To this end the IBO works with schools,
governments and international
organizations to develop challenging
programmes of international education

and rigorous assessment.

These programmes encourage students
across the world to become active,
compassionate and lifelong learners

who understand that other people, with

their differences, can also be right.







The

Three
Programmes

The IBO offers three programmes of international
education that span the primary, middle and
secondary school years. The Primary Years Programme
(PYP) is designed for students aged 3-12, the Middle
Years Programme (MYP) for students aged 11-16, and
the Diploma Programme (DP) for students aged
16-18. While these programmes form a continuous
sequence, each may be offered independently.

The three programmes share a common philosophy and
common characteristics. They develop the whole student,
helping students to grow intellectually, socially, aesthetically
and culturally. They provide a broad and balanced education
that includes science and the humanities, languages and
mathematics, technology and the arts. The programmes teach
students to think critically, and encourage them to draw
connections between areas of knowledge and to use problem-
solving techniques and concepts from many disciplines. They
instill in students a sense of responsibility towards others and
towards the environment. Lastly, and perhaps most
importantly, the programmes give students an awareness and
understanding of their own culture and of other cultures, values
and ways of life.

In all three programmes, the IBO offers to schools curriculum
documentation, assessment procedures, teacher training
workshops, school authorization and evaluation, and
comprehensive support services in English, French and Spanish.
In addition, both the PYP and the MYP can be taught in other
languages provided certain conditions are met. Chinese has
now been added as a fourth language in the MYP.




The Primary Years Programme (PYP), for students aged 3-12, focuses on
the development of the whole child, addressing social, physical,
emotional and cultural needs. At the same time, it gives children a strong
foundation in all of the major areas of knowledge: mathematics, social
studies, drama, language, music, visual arts, science, personal and social
education, and physical education. The PYP strives to help children
develop an international perspective—to become aware of and sensitive
to the points of view of people in other parts of the world.

Sharing the planet Who we are

The curriculum in the PYP is
organized around six themes:

* Who we are
* Where we are in place and time
* How we express ourselves

How the world works

* How we organize ourselves

How we
organize
ourselves

e Sharing the planet

These themes are intended to
help children make sense of
themselves, of other people, and
of the physical environment, and
to give them different ways of
looking at the world.

How the How we
world works express ourselves

Where we
are in place
and time




Each theme works particularly well with one or
two subject areas. For example, the theme “How
we express ourselves” is often used to explore
literature or the arts. “Where we are in place and
time” lends itself to studying history.

However, the six themes are also
transdisciplinary. That is, they go beyond any
one of the subject areas. “How the world works,”
for example, can serve as a theme for learning
about electricity and how it is produced, how it
affects our daily lives, how people lived (and
continue to live) without electricity, and how to
use electricity safely. The purpose of the themes
is to encourage students to think broadly and
deeply. In addition, by focusing on experiences
and challenges shared by people throughout the
world, they help students develop a sense of
responsibility towards others.

Students look for answers to these questions in a
variety of ways. They conduct surveys and analyse
the results; they collect data, plot graphs, and look
for patterns. They observe and measure physical
characteristics, and develop and test hypotheses.

The PYP is based on the principle that children
learn by using their previous experience to make
sense of new information. To explore the concept
of “the home,”based on the theme “Who we are,”a
teacher might invite students to paint, model or
provide photographs of their own homes and share
stories about different homes and the experience of
moving from one place to another. The teacher
might pose such questions as “What makes the
place where you live a home?” and “Do all people
need a home?” This approach encourages students
to reflect on their own experiences and those of
others and to think beyond those experiences.

Students in the PYP explore each theme by looking
at a “unit of inquiry” that is related to the theme
yet more narrowly defined. A unit of inquiry
about stories might be based on the theme “how
we express ourselves.” Students could talk about
what a story is and why people tell stories. They
might describe their favourite stories, discuss what
they learn from them, consider how stories are
told in theatre, music, puppetry and images, and
create their own stories.

In each unit of inquiry, teachers pose a series of
open-ended questions that encourage students to
explore all of its aspects. These questions serve as
starting points for a discussion and prompt
students to come up with their own questions.

The process of learning language in the PYP
includes applying the skills of speaking, listening,
reading and writing to a meaningful activity so
that students can understand why they are
important. For example, in a unit of inquiry on
the home, students might write to their
grandparents to ask them for a photograph of the
o Form: What does it look like? grandparents’ home, or they might write or record
a description of their own home to send to a
friend who lives far away.

They include the following:

e Function: How does it work?

* Causation: Why is it the way it is?

* Change: How does it change over time? o
Similarly, one of the ways that students learn

* Connection: How is it connected to other about mathematics is by applying their
things? understanding of numbers, patterns and

measurement to a project so that they can see the

purpose. They might learn to measure accurately

* Responsibility: What is our responsibility? by building a kite. They might learn about

e Reflection: How do we Enow? whether to round numbers up or down by
calculating how many buses are needed to bring
all of the students to school.

* Perspective: What are the points of view?




Students between the ages of 10 and 12, who are
in the final year of the PYP, carry out a whole
class project, or “exhibition”. The exhibition

represents the culminating activity of the PYP. It
requires students to analyse and propose solutions
to a real-world issue or problem, drawing on what
they have learned in the PYP. It must include
written work, oral presentations, the use of
technology, and performances in one or more of
the arts. The exhibition may take the form of
individual student projects, each of which
addresses an aspect of an issue. It may constitute
projects produced by groups of students. Or it
can be a single project created by an entire class
working together. In all cases, it must represent a
collaborative effort and each student must make a
substantial, identifiable contribution.

At one school, which was considering the addition
of a new sports facility, a class researched what

kind of facility the school should build. The
students interviewed parents, students and
community groups about their priorities. They Assessment is used to guide teaching and as an
talked to architects. They then used computers to  opportunity for children to show, in a variety of
create three-dimensional models of several facilities  ways, what they know and what they can do. In
which they presented to the school. the PYP, it takes many forms that range from
checklists to monitor progress to a portfolio of a
student’s work. The IBO offers schools substantial
In every aspect of school life, the PYP seeks to give  guidance for assessment, including a detailed

students an appreciation of the perspectives of handbook and professional development

people from other cultures, regions and nations. workshops. Student portfolios and records of PYP
The units of inquiry use resources and examples exhibitions are reviewed on a regular basis by the
from a variety of cultures. Teachers encourage IBO as part of programme evaluation.

students to recognize that for any question or
issue, there are different points of view.

In addition, all students have the opportunity to
study a second language by age seven. Children
learn to communicate in another language and
also gain an understanding of the cultures in
which the language is spoken.
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The Middle Years Programme (MYP), for students aged 11-16,
recognizes that students in this age group are particularly sensitive to

social and cultural influences and are struggling to define themselves

and their relations to others. The programme helps students develop

the skills to cope with this period of uncertainty. It encourages them to

think critically and independently, to work collaboratively and to take a

disciplined approach to studying.

The MYP seeks to give students an international perspective—to help

them become informed about the experiences of people and cultures

throughout the world. It also fosters a commitment to help others and

to act as a responsible member of the community at the local, national

and international levels.

Students in the MYP study all the major
disciplines, including languages, humanities,
sciences, mathematics, arts, technology and
physical education. The framework is flexible
enough to allow a school to include subjects that
are not part of the MYP curriculum but which
might be required by local authorities. While the
courses provide students with a strong knowledge
base, they emphasize the principles and concepts
of the subject. In science courses, students learn to
develop and test a hypothesis, to design and
conduct experiments, and to assess the validity of
their conclusions. History courses teach students
to evaluate and interpret historical evidence.

MYP courses approach topics from a variety of
points of view, including the perspectives of other
cultures. In mathematics classes, students explore
how cultural, societal and historical forces have
shaped mathematical thought. Art classes expose
students to art forms and aesthetic values of
cultures throughout the world.

Every subject group is organized, in part, around a
set of perspectives that provide a framework for
learning. These perspectives, known as “areas of
interaction,” encourage students to make
connections between subjects, to link what they
learn to the real world and to global issues, and to
reflect and act on their learning. The list opposite
defines each perspective and gives examples of how
they are developed in each of the subjects.

In the final year of the MYP, students carry out
individual projects on a topic that is of particular
interest to them. The project may be an original
work of art, an essay, a piece of fiction, an original
experiment, or an invention. It is intended to be
the culmination of the student’s experience with
the five areas of interaction.

One student came up with an original design for a
bike cart that can carry goods, such as groceries,

= p. 10



APPROACHES TO LEARNING [»

Teaches students “how to learn,”

including how to analyse information; how
to develop, organize and present their ideas; how
to access information from the library, the Internet and other media;
how to work independently and collaborate with others; and how to
solve problems. Students explore different learning styles and develop
effective learning strategies.

< COMMUNITY AND SERVICE

Encourages students to use their skills and
awareness of public issues gained in the classroom
to help their communities and, equally
important, to reflect upon their experience and
consider how they can make a difference.

HOMO FABER

Looks at efforts to change or improve our lives and
our world, focusing on the creation and discovery of -
technology, ideas, art, culture, languages, and systems
(such as legal, government, health). Considers the ethical

dimensions of advances in science, technology, medicine, and other areas.

<« ENVIRONMENT

Examines our interdependence with the environment.

HEALTH AND SOCIAL EDUCATION

Increases students’ understanding of health

issues; develops their ability to evaluate and
make decisions about health hazards they
may face.




language A

language B humanities

physical

) . technology
education

personal
project

sciences mathematics

arts

P- 8 = books, or beach gear. The project
was an example of homo faber—the
creation of a new product. It also,
however, was intended as a service
to the community. By designing a
bike cart, the student hoped to
increase the carrying capacity of
bikes for people living in Holland
and Asia, where the bike is a
common form of transportation,
and in developing countries that
have little public transportation.
He hoped as well that by
increasing the utility of a bike, the
cart would encourage people to use
bikes more often, which would be good for the
environment and good for their health.

MYP teachers use a variety of tools to assess
student progress, including oral presentations,
tests, essays and projects, and they apply
assessment criteria established by the IBO. Schools
may opt for official IBO certification by asking the
IBO to validate their internal assessment. This is
often referred to as the “moderation system.”

In this process, the IBO reviews samples of the

N schools’ assessment of student work and checks
that the schools are correctly applying the MYP
grading systems and criteria. The IBO offers
guidance for teachers in the form of published
examples of assessment.
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Diploma Programme

The Diploma Programme (DP), for students aged 16-19, is a two-year
course of study. Recognized internationally as a qualification for
university entrance, it also allows students to fulfil the requirements of
their national education system. Students share an educational experience
that emphasizes critical thinking as well as intercultural understanding

and respect for others in the global community.

The DP offers a broad and
balanced curriculum in which
students are encouraged to apply
what they learn in the classroom to
real world issues and problems.
Wherever possible, subjects are
taught from an international
perspective. Economics courses, for
example, look at economic systems

from throughout the world.

Students study six courses selected

from six subject groups, including

both the sciences and the aroup 4
humanities. experimental

* Group 1: language A1

Group 1 consists of literature
courses in a student’s first
language. The courses introduce
students to literature from a
variety of periods, genres and styles. Students
refine their skills in writing, speaking and
analysis, and learn techniques of literary
criticism. The courses help students maintain
strong ties to their own cultures while giving
them an international perspective through the
study of literature from around the world.

The Diploma Programme

* Group 2: language ab initio, language B,
language A2
The acquisition of a second language carries
great importance in the Diploma Programme.
Students learn to understand and use the
language, and gain insights into the cultures of
the countries where the language is spoken.
This subject group includes courses for
beginners (ab initio); second-language learners

group 2
second
language

sciences

group 1
language Al

group 3

| group 5

group 6
the arts

with previous experience with the language
(language B) and bilingual students with a high
level of fluency (language A2).

Group 3: individuals and societies

This group includes nine subjects: economics,
geography, history, philosophy, psychology,
social and cultural anthropology, business and
management, Islamic history, and information
technology in a global society. By studying
human experience and behaviour, as well as
economic and social environments and
institutions, students gain an appreciation of
diverse perspectives and values. They learn to
analyse concepts and theories, and to use
quantitative and qualitative methods of data
collection and analysis.

 individuals
and societies

mathematics and
computer science




* Group 4: experimental sciences

The sciences offered in this group are biology,
chemistry, physics, environmental systems, and
design technology. Students become familiar
with the body of knowledge, methods and
techniques that characterize science and
technology, and learn practical laboratory skills.

o Group 5: mathematics and computer science

This group includes courses designed for a
range of abilities and interests. Some are aimed
at students who wish to study mathematics in
depth, while others are for those who need
mathematics to enhance their understanding of

other subjects. The courses seek to provide
students with mathematical knowledge and
principles. They help students develop
logical and creative thinking in mathematics,
and use abstraction and generalization to
reach conclusions.

 Group 6: the arts

The arts group includes visual arts, music and
theatre arts. The emphasis is on making art.
That is, students gain an understanding of the
arts and learn to express themselves artistically
by creating, producing or performing works
of art. In addition, they explore art forms
from cultures throughout the world.




At the heart of the Diploma Programme are
three requirements that students must fulfil in

addition to their coursework in six subjects.

Theory of knowledge

One of the most important components of the
Diploma Programme is the theory of knowledge
course, which challenges students to question the
bases of knowledge—to reflect critically on how
they know what they believe to be facts or the
truth. It consists almost entirely of exploring
questions about different sources of knowledge
(perception, language, emotion, reason) and
different kinds of knowledge (scientific, artistic,
mathematical, historical), such as:

* Do we construct reality or do we
recognize it?

* Does knowledge always require some kind
of rational basis? Is there any kind of
knowledge which can be attained solely
through emotion?

e Is scientific knowledge progressive; has it
always grown? Can we reach a point
where everything important in a scientific

e -

Creativity, action and service

Another important component of the Diploma
Programme is creativity, action and service (CAS).
To fulfil this requirement, students must take part
in artistic activities (creativity); sports, expeditions
or local or international projects (action); or
community or social-service projects (service).
Participation in CAS raises students’ awareness of
community needs and gives them an opportunity
to apply what they have learned in the classroom
to address those needs. It also gives them
confidence in their ability to bring about change.
The projects must have tangible results and offer
real benefit to others.

The extended essay

An extended essay of 4,000 words offers students
an opportunity to conduct an in-depth study of a
topic of special interest. The experience and skills
gained in carrying out independent research and
producing a structured, substantial piece of
writing provide excellent preparation for research

At 11IMYIXTOTrCcl Yy r lptra]



The assessment of student work in the Diploma
Programme is largely external. At the end of the
programme, students take examinations which are
marked by outside examiners who work closely
with the IBO. The types of questions posed in the
examination papers range from multiple-choice
questions, essay questions, and data analysis
questions to case studies. Students are also graded
on the extended essay and on an essay and oral

presentation for the theory of knowledge course.

A smaller part of the assessment of student work
is carried out within a school by DP teachers. The
work that is assessed includes oral commentaries

in the languages, practical experimental work in For each examination session, approximately 80%
the sciences, fieldwork and investigations, and of full diploma candidates are awarded diplomas.
exhibitions and performances in the arts. The majority of students register for the full
Examiners check the assessment of samples of diploma, but students may also register for a
work from each school to ensure that IBO limited number of subjects, for which they are

standards are consistently applied. awarded certificates with the final grade.
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The IBO offers a wide range of professional
development resources and activities to teachers of
the PYP, MYP and DP. Its professional
development division works both independently
and in collaboration with universities and
professional development organizations.

One of the IBO’s most widely used resources is the
online curriculum centre (OCC). The OCC is a
password-protected site available in English,
French and Spanish, with Middle Years
Programme materials also available in Chinese.
The site provides over 3,000 education materials,
including IBO training modules, lesson plans and
suggestions posted by other teachers from around
the world. Teachers may consult with an online
panel of experts who have extensive experience
with IB programmes and substantial knowledge of
their subject areas. The site enables teachers to
interact with an online, international community
of learners who are committed to sharing ideas

and helping each other.

Teachers may also participate in professional
development workshops which are led by
practising IB teachers. The workshops are
organized by the four regional offices of the IBO,
which are located in Geneva, New York,
Singapore and Buenos Aires. The IBO supports
workshop leaders with a series of training
programmes and comprehensive sets of support
materials. Workshop leaders use a secure area of
the OCC to collaborate with other leaders around
the world in designing workshops and developing
supplementary materials.

Selact support sres =

| Welcome to the online curriculum centre
The online curriculum cantre (OCC) is 3 pa -pra 180 web site 0 support
beac!’:jers of the three 1B programmes. This web site is largely funded by The Goldman Sachs

Foundation.

| The OCC is partly managed by the oniine faculty, which has responsibility for two specific areas of
the site: user resources and discussion forums. Members of this faculty also provide help and
support for teachers delivering the I8 programmes and are appointed for their subject expeartise
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Forums and resources
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Copyrght @ 160 2003
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New resources

IBO publications
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h&rarms & conditions Guide @
COCoRYAGht & 160 2002

Guide to Programme Evaluation

OCG home > DP home

Diploma Programme
welcome to the Diploma Programme (DP) home page of the OCC. You can use the interacuve
cumeulum model below as 3 navigation tool for the site, or use the drop-down menus abos
may also navigate the site via the areas you have chosen for your user profile. These are |
the shorteut bar above.

P curriculum model : The biploma Programme
: The IBO s Diploma Programme was create
B View model B
i for highly moovated secondary schooi stu
: aged 1610 19,

i The programme has sarned a reputation
OCC home > PYP home > E-learners

E-learners
This page gives you access to PYP discussion forums and “hot reads™ for the PYP. Teachers may 3
post resources, and examples of students’ work and curriculum documents produced in their s

PYP discussion forum

Access the PYP discussion forum by dicking on
Forums in the left-hand navigation bar. You can
parnapate in discussions with PYP teachers
throughout the worid.

A short list of recommandad reading from 180
PYP resources staff, to be refreshed quarterly.
You can view details of resourcas submitted by
PYP teachers by dicking on Yiew resources in

Drscovenng and Explonng Habits of Mind
the left-hand navigation bar.

You can share details of your own resources by
clicking on Add resources in the left-hand :
navigation bar. _
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The International Baccalaureate research unit
(IBRU) conducts and supports research on
curriculum development, professional
development and assessment in the field of
international education. These issues include the
impact of the core values of the programmes on
students as well as broader questions about
international education. IBRU frequently
collaborates with other research organizations and
undertakes externally funded research. Current
research projects include the evaluation of
distance teaching using videoconferencing,
interactive intergenerational learning, online
assessment, and cultural influences in web-based
learning technologies. The research unit maintains
an international education research database as a
resource for teachers and educators. It produces a
peer-reviewed Journal of Research in International
FEducation that is published three times a year and
an online quarterly newsletter, /B Research Notes.




The IBO would like to thank the following schools

for contributing photographs:

American Community School at Beirut, Lebanon
Associagio Escola Graduada de Sio Paulo, Brazil
Asociacién Escuelas Lincoln, Argentina
Baltimore City College, USA
Colegio Alemdn, Colombia
Danila Kumar Primary School, Slovenia
Glenunga International High School, Australia
Instituto Educacional Juan XXIII, Venezuela
Icarda International School of Aleppo, Syria
International School of Basel, Switzerland
International School of Milan, Italy
I Liceum Ogolnoksztalcace, Poland
Luther Burbank High School, USA
Lyseonpuiston lukio, Finland
New International School of Thailand, Thailand
Pembroke School, Australia
Poudre High School, USA
Seisen International School, Japan
Shuren Private School, China




HEADQUARTERS
ibhg@ibo.org

George Walker, director general
Ian Hill, deputy director general

CURRICULUM AND
ASSESSMENT CENTRE

ibca@ibo.org

Jeft Thompson, academic director

RESEARCH UNIT
ibru@ibo.org

PROFESSIONAL
SUPPORT SERVICES

ibca@ibo.org

Andrew Bollington, information

and communication technology director
Stuart Chapman, finance director

Carol James, human resources director
REGIONAL OFFICES

Africa/Europe/Middle East

ibaem@ibo.org
Nélida Antufia Baragafio, director

Asia-Pacific
ibap@ibo.org
~ Judith Guy, director

~ Latin America
ibla@ibo.org
Marta Rodger, chrector

North Amencq & Carlbbean
. |bnc:@|boorg .
Bradley W Rlchardson, dlrector

REGIONAL REPRESENTATIVES
AND ADVISORS

Australasia
ibapaus@ibo.org

Greg Valentine, regional representative

Central/Eastern Europe &
the Nordic Countiries

ibsw@ibo.org

Monica Flodman, associate regional director

China and Mongolia
china@ibo.org
Wang Hong, regional representative

Eastern & Central Africa
ibaem@ibo.org

Japan
japan@ibo.org
Kyoko Bernard, regional representative

Jordan
jordan@ibo.org

Haifa Dia Al-Attia, regional advisor

South Asia
sasio@ibo.org
Farzana Dohadwalla, regional representative

South-East Asia

_ibap@ibo.org

Vancouver

~ vancouver@ibo.org
- Bob Poole, director

~ For detailed information: www.ibo.org




In ve name of God, Amen. We whose names are
underwritten, the loyal subjects of...King James,

by ye grace of God...having undertaken, for ve

! glory of God, and advancement of ye Christian

| faith, and honor of our king & country, a voyage
o plant ye first colony in ye Northern parts of
Virginia, do by these presents solemnly

& mutually in ye presence of God, and one of
another, covenant & combine our selves

©2005 Chapman

2. Redefined Meaning | /% 0y
18" Century Words; Modern Dictionary
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5th Grade Houghton Mifflin

3. Censored Context
Alexis De Tocqueville

" Tocgueville found much both to admire and to criticize
as he traveled the country. Though impressed by the
equality of opportunity in the American democracy, he
wondered how a society so devoted to materialism and

the pursuit of individual self-interest could produce the
civic spirit needed for self-government.

Textbook author’s conclusion: @

PRI B i o S

, mﬁfp for Tc}cquevﬁfé, therefere was nothing other
than enlightened self-interest.

©2005 Chapman

French Historian: Alexis De Tocqueville
Why America Succeeded and France Failed:
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The Origins of American Consututionalism,
Louisiana State University, 1988

Table 2. Freqzzeizey of Citation

1. Montesguien 8.3%
2. Blackstone 7.9
| 3. Locke 2.9
| ) L
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The Origins of American Constitutionalism,
Louisiana State University, 1988

1. Montesguieu 8.3% % of
2. Blackstone 7.9 | =
3 imkr; ‘ 2.9 Total N
v | 34%
collective people to define it"6 When it came to building and running civil
societies, few American Whigs in the 17705 saw any conflict between what they e
readmLﬂgkeor Montesquiey and what they read in the Bible. !
Bussimm



Without the Declaration of Independence, the

Constitution can be redefined to mean anything.
e

©2005 Chapman

Without the Declaration Principles
the Bill of Rights

limit the People, rather than government.

St
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9) May citizens enjoy rights that are not listed in the Bill of
Rights?

Bill of Rights is Old Fashioned...

As fundamental and lasting as its guarantees have been,
the U.S. Bill of Rights is a document of the eighteenth

century, reflectine the issues and concerns of the age in
which it was written. The rights guaranteed to Americans
4. Examine each of the rights in the Universal |

Declaration of Human Rights that is not protected |

s;_)eoiﬁcaﬁy in our Constitution. Is the right you have

©2005 Chapman

Minnesota 7th Grade Quiz:
“Sovereignty” = Absolute Authority!”
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FROM: H. Butch Moening, High School Principal
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RE: Report from the Task Force on the Feasibility of Implementing International

Baccalaureate (IB) Primary Years (PYP) and Middle Years Programs (MYP)
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1. Task Force Membership

Task Force Activities

General Recommendations

International Baccalaureate Organization (IBO) Programme Overview
Rationale for Adapting the MYP and PYP Program Models
Strengths and Concerns

Cost Summary

PYP and MYP Implementation Plan

Appendix

e The IB PYP Frequently Asked Questions

e The IB MYP Frequently Asked Questions

e Bibliography
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TASK FORCE ACTIVITIES

After attending an initial IB Overview training offered by the Minnesota Department of Education
in October, the IB Feasibility Task Force spent four months of reflective study and planning. The large
group met numerous times and sub-committees were formed to analyze implementing primary and
middle years prografns, financial needs, and job descriptions. Task force members and teaching staff
conducted site visits to Crosswinds Middle School and Hightand Elementary, both local examples .of 1B
Programmes. IB documentation and recommendations were reviewed. The group also reviewed and
discussed current literature for best practices in educational programming and preparing students for a
global workforce. Information about Primary and Middle Years programs was shared with community
members through principal’s newsletters, at parent meetings, at Curriculum and Instruction Advisory

Committee meetings, and with staff through building faculty meetings and weekly bulletins.

GENERAL RECOMMENDATIONS
e All South St. Paul students should be provided with a rigorous curriculum that is academically
responsive to their readiness level.
e  South St. Paul Schools should prepare for the implementation of International Baccalaureate

Primary Years and Middle Years Programmes beginning September 2005.

INTERNATIONAL BACCALAUREATE ORGANIZATION (IBO) PROGRAMME OVERVIEW

The three programs of the International Baccalaureate Organization—Diploma Programme (DP),
Middle Years Programme (MYP), and Primary Years Programme (PYP)—aim to offer structured,
challenging, educational programs to students around the world. In addition to offering an appropriate
curriculum at each grade level, the IBO is committed to the promotion of international understanding
through education.

The Diploma Programme, for juniors and seniors in high school, is a college-prep program that
is recognized by colleges and universities around the world. Its system of external assessments, by which
student work is sent to examiners around the world who assign grades based on standardized criteria,
affords the DP its well-deserved reputation as a challenging and worthwhile high school curriculum.
Participation in the Diploma Programme delivers a tangible reward in the form of advanced placement in i
colleges and universities that graduates may receive for good IB scores.

South St. Paul High School has been authorized to offer the Diploma Programme since 1987, and more
than 40% of our students each year self-select into IB classes. Our participation in the DP has not only
kept high-achieving students in the District, but it also continues to attract more than one hundred
students a year to our high school through the State’s open-enroliment option.

The Middle Years Progrémme will include all students in grades 7-10 in South St. Paul Junior

and Senior High Schools. As part of the MYP, a student studies eight traditionallsubjects each year which




are organized around a framework for learning that is especially appropriate for the developnﬁental level
of students in this age group. The five elements of this framework, called the “Areas of Interaction,” are
addressed within each subject area, and across subject areas. For example, in the area “Approaches to
Learning,” a student will be introduced, perhaps in two or three separate classes, to various study skills
and methods of learning, to discover how he/she can best learn new concepts and material. In the area
“Community and Service,” students come to realize their responsibility as a global citizen, and they
undertake service projects in their school, local community, and in the world at large. In tenth grade, the
final year of the MYP, each student completes a “Personal Project” on a topic that is of special interest to
them. The student might make a canoe, create a story in cartoons, write a traditional paper—whatever
enables them to follow their interests.

The MYP has no external assessments as in the DP; however, in each subject area students must
be assessed according to criteria established by the IBO. Schools may choose to offer the MYP “Record of
Achievement,” an award for achievement in an individual subject, or the MYP “Certificate,” indicating that
the student has successfully fulfilled requirements in all eight subject areas and the Personal Project.

The Primary Years Programme will be offered to all students attending Kaposia Education
Center and Lincoln Center, and the PYP curriculum units will be the same at both elementary schools. A
PYP student covers the traditional elementary school subjects. The curriculum is organized around age-
appropriate themes that reflect the best practices in teaching at the elementary level. For example, in
addressing one of the six themes, “Where we are in place and time,” a student might go beyond the
traditional study of South St. Paul to find links to other river cities around the world, asking such
questions as, How are they like South St. Paul? How are they different from my community? Why are
they different? In addressing each of the themes, teachers guide the students to higher levels of
knowledge by using a process of inquiry, building on the students’ own knowledge and innate ability to
ask questions. The PYP concludes with a whole-class project in the sixth grade, a project which requires
the students to address a real-world issue or problem. It must include written work, oral presentations,
the use of technology, and performances in one or more of the arts.

There are no external assessments in the PYP; the quality of the program is maintained by
adherence to PYP guidelines, collaboration among teachers, teacher training workshops sponsored by the
1B office in North America, and by IBNA evaluations.

For more information on the MYP and PYP, visit our school's website, or check out the IBO

website at www.ibo.org, and look for links to the North American regional office.




RATIONALE FOR ADOPTING THE MYP AND PYP PROGRAM MODELS

The South St. Paul Public Schools are committed to preparing our students for the future and
accomplishing this in the most effective way possible. The future workplace will be constantly evolving to
keep up with international competition. The majority of the new jobs created will require a minimum of
two years of post secondary education or training. The unemployment rate in low-literacy groups will
continue to rise. In that same future the number of students in high school will decline approximately
10.3% and this group will become increasingly diverse. Because the number of people entering the
workforce is shrinking, workers must be better prepared so they can assume more demanding jobs and
learn new skills as the job market changes.

To help our students meet the demands of the future workplace we need to provide them with a
high quality education — one that is based on high international standards; one that utilizes the best
strategies for teaching and motivating students; and one that focuses on developing life-long learners.
The International Baccalaureate Programs meet these requirements. The programs focus on developing
thinking skills and promoting an enjoyment of learning. The curriculum is developed locally using a step-
by-step framework provided by IBO. District teachers are trained to incorporate IBO standards,
Minnesota standards, and research based practices into trans-disciplinary units. Care is taken to ensure
that students of all ability levels are engaged and challenged. The IBO programs develop attitudes and
actions alongside the more academic areas and include an emphasis on community service. Their goal is
to help students connect life at school with life at home and in the world.

Another key component of the programs is on-going assessment and reflection. The curriculum
must be approved by the IBO and undergo periodic reviews. Teachers are taught to reflect on their
practice and to review the units of study on a regular basis to improve them and to make them more
effective. Students are also assessed before and after each unit to monitor their growth as well as the
strengths and weaknesses of the units.

Change is difficult, and changing an entire school is particularly challenging. A cohesive,
comprehensive model for change such as that provided by the IBO increases the chances for successful
change. The IBO organization provides a framework for implementation, consultation services, and
training for teachers and administrators. Teachers work together to develop the curriculum and to
support each other in the change process. This will be made easier in our case because the district
schools have been working toward becoming Professional Learning Communities (DuFour and Eaker)
over the past few years. The staff is familiar with the concepts of teaming and reflecting on their
teaching practice. The IBO training can build on this base.

 Becoming an International Baccalaureate district would provide us with an identity that truly sets
us apart from our neighboring districts. It would align us with a program that has a reputation for quality
and high standards. Itis a program that espouses the principles of educating the whole person for a life

of active, responsible citizenship.




STRENGTHS AND CONCERNS

Strengths
e Cohesive educational model with a unifying educational philosophy K-12.

o Interdisciplinary approach to education which eliminates redundancy and provides greater depth
in curriculum.

s Units designed using an inquiry approach to learning that builds on students' prior knowledge.

¢ Philosophy focused on the whole child.

o Developmentally appropriate curriculum.

o Early involvement in a world language.

» Inclusive program that sets high expectations for all students.

o Frequent assessment using rubrics.

o Global perspective that connects classroom to the outside world.

e PYP and MYP will lead to greater success in the diploma program.

e Differentiated instruction is built into all units of study.

e On-going professional development for teachers.

e Reputation of the IB program will keep SSP students here and draw students to the district.
Concerns ’

e Large financial commitment.

e Possible change in school calendar for staff training and team planning.

e Possible legislative changes in IBO and staff development funding.

e Graduation requirements may have to be adjusted.

e May require staffing changes for grades 7-10.

o May require a change in student schedule for grades 7-12.

e Community reaction to the program is not certain.

o Acceptance of the program by staff members is not certain.

o SSP may lose students because of fewer elective choices in grades 9 and 10.

o Implications for bargaining unit agreements.

o Implications for the pre-school program.




COST SUMMARY

2004-2005 , COST RESOURCE TOTAL

Administrative (Application A Fees)
Staff Development
Staffing (Grant Writer)

SUMMER 2005

“+aff Development
riculum Development

Curriculum Materials

2005-06

$12,900
$58,000
$5,000

$6,000
$18,292

Educational Foundation?
District
District-New

District
District

$75,900

Administrative (Application B Fees)

Administrative (Re-evaluate student schedule 7-12, course

offerings 7-10, and graduation requirements)
Staff Development

Staffing (Coordinators)

SUMMER 2006 ,
Curriculum Development

Curriculum Materials

$13,500
Unknown

$114,000
$150,000

$22,017
$100,000

District
Unknown

Outside
Outside

District-New
District-Capital

$277,500

$122,017

2006-07

Staff Development

Staff Development

Staffing (Coordinators)
Staffing (Spanish Specialists)

$6,000
$171,000
$150,000
$100,000

District
Outside
Outside
District-New

$427,000

MMER 2007 -

drriculum Development
Curriculum Materials

Staff Development
Staffing (Coordinators)
Staffing (Spanish Specialists)

$37,126
$150,000

District-New

District-Capital

$187,126

SUMMER 2008

Ongoing Curriculum Revisions
Ongoing Curriculum Materials

2008-09 -

Administrative (Annual Basic Fee)
Ongoing Staff Development
Staffing (Coordinators)

Staffing (Spanish Specialists)

$150,000

$150,000 | Outside

$100,000 | District-New $400,000

Unknown | District

Unknown | District UNKNOWN

$9,300 | District-New

Unknown | Outside

$150,000 | Outside

$100,000 | District-New $259,300
Educational Foundation? $12,900
District $101,792
District-Capital $250,000
District-New $373,443
District-New Capital $50,000
Outside $1,035,000

TOTAL . $1,823,135




PYP AND MYP IMPL.....c NTATION TIMELINE

TIME LINE

IB: Consideration Phase

RECOMMENDATIONS

2004-05

MAY

FEBRUARY

Administrative

Submit Application to South St. Paul Educational Foundation to cover costs of Application A
fees (due May 2004). Coordinate with Foundation to develop Special Projects Fund to

organize local community/business support. This Special Projects Fund could serve as a
matching grant incentive for future corporate sponsorship.

Explore implementation of all-day, every-day Kindergarten program as an invaluable
beginning for the academic and social components of IB.

Calendar committee creates a 2-year calendar for 2005-06 and 2006-07 school years.

Explore Bellevue, Washington Model of late-start staff development for possible inclusion in
the 2-year calendar. This model would allow for a K-12 late start/early release one day per
week and extending the school day of remaining four days to maintain current level of
student contact time. This late start/early release would provide critical professional
collaborative time for teaching staff to develop and implement IB curricular concepts.
Topics to be explored would include: prep time, union agreements, community response,
impact on Community Education/Kid's Choice, and impact on busing.

Complete Application form Part A: Application for Candidate status for Lincoln Center,
Kaposia Education Center, and Junior High.

e 3@ $4,300 $12,900
Staff Development
Attend the IB Level I Training in held in February:

HS/Junior High: Conrad Anderson, Joe Burk, Stacy Jeffery, Kathleen Johnson, Butch
Moening, Chuck Ochocki, Abby Weis, Jim Woodburn.

Elementary:  Terry Bretoi, Connie Garling, Janelle Johnson, John Laliberte, Kate McCarthy
and Jane Stassen.

e 14 @ $1,500 $21,000

RESOURCE

SSP Ed Foundation

Title Programs




TIME LINE

RECOMMENDATIONS

IB: Consideration Phase (continued)

MARCH

APRIL

SPRING

MARCH-APRIL

SPRING

Secondary teachers/administrators visit an established Middle Years Programme.
e 8 Sub Days @ $125

One teacher from each elementary building at each grade level, both assistant principals,
certified Title teachers, IB Coordinators, and six secondary teachers will attend Level T IB
Training.

e PYP: 14 Teachers, 2 Administrators, 2 Coordinators, MYP: 6 Teachers 24 @
$1,500

Curriculum

Work on coordinating curriculum between Crosswinds Middle School and South St. Paul
High School.

Staffing

Finalize Job Description for IB Coordinator positions. Interview and recommend candidates
prior to April training.

Re-evaluate roles and responsibilities of Gifted and Talented Coordinator and Reading
Improvement Coordinator.

Grant Writer

$1,000

$36,000

Beginning
2005-06

Not Determined

$5,000

RESOURCE

Junior High Budget

Title Programs

General Fund




TIME LINE RECOMMENDATIONS RESOURCE

IB: Consideration Phase
SUMMER 2005 Staff Development

School Board members and district office personnel attend IB Regional Meetings.

s 2 Board Members $3,000 Board of Education

e 1 Director of Curriculum and Instruction $1,500 C&lI

e 1 Superintendent $1,500 Superintendent
Curriculum
Training of trainers for William and Mary Curriculum: Stassen/McCarthy $2,500 Staff Development
Training for 2-10 Language Arts teachers in William and Mary Curricuium. $5,000 C&l

Collaborative time for development of one PYP unit at each grade level K-6.

7% and 8" grade language arts inter-disciplinary unit development and planning

e 16 Teachers (2 per grade level/2 coordinators) @ $28.78/hour/15 hours: $6,907 Title Programs
Garling/Laliberte
e 8 Teachers, 1 Coordinator @ $28.78/hour/15 hours: Johnson $3,885 Title Programs
Curriculum materials will be identified to support the development of the first PYP unit at $50,000 c&l

each grade level (K-6) in each elementary school.

Curriculum materials will be identified to support MYP.




TIME LINE

RECOMMENDATIONS

IB: Candidate Phase: Trial Implementation

2005-06

June

Administrative

Re-evaluate student schedule for grades 7-12, course offerings for grades 7-10, and
graduation requirements.

Host 2-day PYP consultant visit.

Host 2-day MYP consultant visit.

Complete Application B for Lincoln Center, Kaposia Education Center, and Middle Years.
e 3@ $4,500

Staff Development

Continue Level I training for teaching staff.

e PYP - 28 Teachers @ $1,500

e MYP - 12 Teachers @ $1,500
Begin Level II training for teaching staff

o PYP - 14 Teachers @ $1,500

e PYP — 4 Administrators @ $1,500

e MYP - 12 Teachers @ $1,500

e MYP — 6 Administrators @ $1,500
Curriculum
7% and 8™ grade social studies and language arts implementation.
7% and 8™ grade remaining subject areas planning
9™ grade social studies and language arts planning.
Implement one PYP inter-disciplinary unit K-6.
Staffing
1B Coordinators up to 3 FTE (ongoing)

Re-evaluate roles and responsibilities of Elementary Media Specialists in areas of curriculum
and technology support.

10

Unknown

$13,500

$42,000
$18,000

$21,000
$6,000
$18,000
$9,000

$150,000

RESOURCE

District

Outside Funding
Outside Funding

Outside Funding
Outside Funding
Outside Funding
Outside Funding

QOutside Funding
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TIME LINE RECOMMENDATIONS CosT RESOURCE

1B: Candidate Phase: Trial Implementation
SUMMER 2006 Curriculum

Collaborative time for development of two PYP units at each grade level K-6. 16 $7,771 Elementary Budget
teachers (2/grade level/2 coordinators) @ $28.78/hour/15 hours: Garling/Laliberte
7™ and 8™ grade all remaining subjects inter-disciplinary unit development and planning $7,339 Jr. High Budget
16 teachers, 1 coordinator @$28.78/hour/15 hours: Johnson
9™ grade planning in social studies and language arts 16 teachers @ $28.78/hour/15 $6,907 High School Budget
hours

Curriculum materials will be identified to support the development of the two PYP units at $100,000 C&I

each grade level (K-6) in each elementary school.

Curriculum materials will be identified to support MYP.

11




TIME LINE

IB: Candidate Phase: Trial Implementation

2006-07

RECOMMENDATIONS CoSsT

Administrative
PYP Exhibition for students in last year of programme (grade 6)

Staff Development
School Board members and district office personnel attend IB Regional Meetings. $6,000
Continue Level I training for teaching staff.
e PYP—38 Teachers @ $1,500 $57,000
e MYP—20 Teachers @ $1,500 $30,000
Continue Level II training for teaching staff.
e PYP—14 Teachers @ $1,500 $21,000
e MYP—16 Teachers @ $1,500 $24,000
Begin Level III training for teaching staff.
e PYP—14 Teachers @$1,500 $21,000
o MYP—12 Teachers @ $1,500 $18,000
Curriculum

Require one trimester of language survey for 7" graders and one year of world language
for 8" graders. This will require a change in staffing to be more efficient.

Work on planning and implementing remaining subject areas in grades 9 and 10 for next
school year.

Full implementation for grades 7 and 8

Staffing
IB Coordinators up to 3 FTE (ongoing) $150,000
Hire Spanish language teachers, one at each elementary building, serving prep time, and $100,000

teaching students grades second half of two through six and consultation and direct
instruction for grades K-1 (ongoing).

Media Specialists no longer provide building-wide prep time K-6. They would provide
prep/direct instruction to students in grades K-1 and first half of grade 2 along with
curriculum support of grades 2-6.

12

RESOURCE

Board of Education

Outside Funding
Outside Funding

Outside Funding
Outside Funding

Outside Funding
Outside Funding

Outside Funding
General Fund




TIME LINE

RECOMMENDATIONS

IB: Candidate Phase: Trial Implementation

Summer 2007

Curriculum

Collaborative time for development of three PYP units at each grade level K-6. 16 teachers
(2/grade level/2 coordinators) @ $28.78/hour/30 hours: Garling/Laliberte

9™ grade all remaining subjects inter-disciplinary unit development and planning
16 teachers, 1 coordinator @$28.78/hour/30 hours: Johnson

10" grade planning in social studies and language arts 8 teachers @ $28.78/hour/30 hours

Curriculum materials will be identified to support the development of the three PYP units at
each grade level (K-6) in each elementary school.

Planning for remaining subject areas in grades 9 and 10.

13

COST

$15,541

$14,678

$6,907

$150,000

RESOURCE

Elementary Budget

High School Budget

High School Budget

C&l




TIME LINE RECOMMENDATIONS COST RESOURCE
2007-08 Staff Development

Continue Level I training for teaching staff.

e PYP—38 teachers @ $1,500 $57,000 Outside Funding

e MYP—32 teachers @ $1,500 $48,000 QOutside Funding
Continue Level II training for teaching staff.

e 30 teachers @ $1,500 $45,000 Outside Funding
Curriculum

Full implementation for grades 7-10

Full implementation for grades K-6

Staffing

IB Coordinators up to 3 FTE (ongoing) $150,000 Outside Funding
Spanish Specialists (ongoing) $100,000 General Fund

14




TIME LINE RECOMMENDATIONS RESOURCE

Summer 2008 Curriculum
Ongoing curriculum revisions and improvements Unknown C&I

Ongoing curriculum materials Unknown C&lI

15




TIME LINE
2008-09

RECOMMENDATTIONS

Administrative

1B annual basic fee 3 @ $3,100 (ongoing) $9,300
Staff Development

Ongoing training for teaching staff and teachers not yet trained Unknown
Staffing

1B Coordinators up to 3 FTE (ongoing) $150,000

Spanish Specialists (ongoing) $100,000

16

RESOURCE

General Fund

Outside Funding

General Fund
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The IB Primary Years Programme

The South St. Paul School District is exploring the feasibility of adopting the International Baccalaureate (IB)
Primary Years and Middle Years Programmes (PYP and MYP) in addition to the Diploma Programme (DP)
that has been offered at the high school since 1986. The following are frequently asked questions about the
MYP:

How is the Primary Years Programme different from other elementary school programmes?

The Primary Years Programme (PYP) provides an educational framework based upon what is currently known
about how young children learn. It draws on the best practices in elementary school instruction. The PYP re-
quires all teachers in the school to plan units of instruction and lessons collaboratively around six important
themes. The collaboration facilitates a carefully thought-out and sequential development of skills, knowledge
and attitudes, while the organizing themes
provide both students and teachers a rich
Strirg the glamet Who we st and inviting learning environment in which
' they can explore. In brief, the six organiz-
ing themes are: Who we are; Where we are
we in place and time; How we express our-
selves; How the world works; How we
organize ourselves; and How we share the

planet.
Shore we In the PYP, students are taught to under-
ares i phicte stand that learning is about asking ques-

anad tine . . . .
* tions and looking for answers, which in

turn may generate new, and perhaps more
complex questions in need of answers. As
teachers work with students through this
programme of guided inquiry, they also
help students understand what their rela-
” tionship and responsibility is towards what
How the How wee they are learning. In the PYP character-
el sor ki i building shares a prominent place along-
side learning.

The PYP Curriculum Model
At the centre of the PYP curriculum are five essential elements:

knowledge, concepts, skills, atiitudes, and action. The aim of the W .
programme is (0 help students acquire a holistic understanding hat does the Primary Years Programme
of six main themes, shown on the outside of the programme mean by “a programme of inquiry”?

model , through the interrelatedness of these essential elements.

The philosophy of the Primary Years Programme is
based on a commitment to structured inquiry as an
ideal tool for learning. While the IBO does not define curriculum content in the Primary Years Programme, it
does require all schools to develop their curricula around the following themes each year of the programme:
Who we are; Where we are we in place and time; How we express ourselves; How the world works; How we
organize ourselves; and How we share the planet. These themes represent six broad ideas that are seen by the
IBO as worthy of exploration by all schools everywhere. Teachers, then, develop units of inquiry around each
theme using content knowledge as appropriate and the questions students themselves formulate. A school’s
programme of inquiry represents an articulated curriculum for the primary grades.




Does the Primary Years Programme’s “programme of inquiry” allow teachers to continue to teach
what they have always taught?

A significant part what teachers have always taught, or what the state or province requires them to teach, can
be integrated into the PYP’s programme of inquiry. However, schools may choose to address some parts of the
curriculum outside the programme of inquiry framework. Regardless of what parts of the curriculum teachers
decide are best taught inside or outside the programme of inquiry, all of their planning and assessing should be
informed by the Primary Years Programme’s philosophy.

Can students with special needs participate in the Primary Years Programme?

Yes. IB-authorized schools are expected to involve all of their students in the Primary Years Programme, re-
gardless of their learning needs. The IBO refers to this as a “whole-school approach.” The IBO expects that
schools will make any necessary accommodation for students with special needs.

The Primary Years Programme How are students assessed in the Primary Years

(PYP), for students aged 3 to 12, Programme?

Assessment in the Primary Years Programme is devel-
Jocuses on the development of the oped by the classroom teacher, rather than by the IBO.

whole child, in the classroom but The IBO encourages schools to employ a wide range of

also in the world outside tkrough assessment strategies that are both formative and summa-
other environments w he;‘e tive. Any standardized tests required by local or national

; authorities may form a part of the PYP school’s assess-
children learn. It offers a ment strategy. The IBO views assessment as needing to
framework that meets ch ildren’s be authentic, essential, rich, engaging and feasible, and

several needs: academic, social, mcorporates stuc.lex.lts in the eval}lat‘lve process. Forrpa—
tive assessment 1s interwoven within the daily learning

phy sical, emotional and cultural. and helps teachers and students find out what they al-
“-WWW. l'bo.org ready know in order to plan the next stage of learning.
Formative assessment and teaching are directly linked,
neither can function effectively or purposefully without
the other. Summative assessment takes place at the end of the teaching and learning process and gives students
the opportunity to demonstrate what has been learned. The IBO provides guidance on appropriate assessment
in the PYP Assessment Handbook.

Do all students in a school have to follow the Primary Years Programme?

Yes. The IB Primary Years Programme is expressly designed for every student on campus. Schools are ex-
pected to implement the PYP using what is referred to as “a whole-school approach,” making appropriate ac-
commodations for students with different learning needs. The IBO believes that all students can find tremen-
dous growth and value in the Primary Years Programme.

Do Primary Years Programme students have to take IB examinations?
There are no IB examinations in the PYP. All student assessment is organized and conducted by the teachers
in the school.

For more information about the IB Primary Years Programme...
o Check out the IB website at www.ibo.org
o Contact Connie Garling (Lincoln Center Principal)
(651) 457-9426 or cgarling@sspps.org

» Contact John Laliberte (KEC Principal)
(651) 451-9260 or jlaliberte@sspps.org
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The IB Middle Years Programme

The South St. Paul School District is exploring the feasibility of adopting the International Baccalaure-
ate (IB) Primary Years and Middle Years Programmes (PYP and MYP) in addition to the Diploma Pro-
gramme (DP) that has been offered at the high school since 1986. The following are frequently asked
questions about the MYP:

What is the International Baccalaureate (I.B.) Middle Years Programme?

The Middle Years Programme (MYP) is an educational framework that requires students to study in
eight subjects (literature taught in the student’s native language, foreign language, social studies, sci-
ence, math, arts, physical education and technology) in each of the five years the programme lasts. Lo-
cal, state, provincial, or national, curriculum requirements are the basis of each subject's content. Teach-
ers present their curriculum focused
through the MYP’s Areas of Interaction,
so that the instructional strategies change,
rather than the subject content. The model
[ embodies three fundamental concepts:
communication (valuing language acqui-
sition in at least two languages); holistic
learning (finding the connections across
and within the subjects and grade levels);
and internationalism (a growing under-
wehnolegy  standing of a student’s own culture cou-
pled with an understanding and apprecia-
tion of other cultures).

lapguage A

longusae £

prtysical
education

V ‘ hat grades does the Middle Years

Programme encompass?

In most schools in North America, the IB
Middle Years Programme is a five-year
programme that begins with grade 6 and
continues through grade 10. In some
schools, such as those in Québec, the

The MYP Curriculum Model MYP begins with grade 7 and continues
The MYP provides a thorough study of various disciplines. It also accentu- through grade 11. There are some
ates the interrelatedness of them, acknowledging the role of the subject dis-
ciplines and transdisciplinary study.

seietees mathematics

schools, however, where the MYP is only
a four-year programme. In those cases,
the programme begins in grade 7 and
continues through grade 10. The decision between a four- or five-year programme is determined by the
local educational structures that exist.

Do all students in a school have to follow the Middle Years Programme?

The IBO believes that all students can find tremendous growth and value in the Middle Years Pro-
gramme. It was designed to be inclusive, meaning that all students should be able to participate in it.
Having said that, the IBO recognizes varying local needs and therefore permits schools the flexibility to
determine which students it will enroll in the programme.




Do Middle Years Programme students have to take IB examinations?

No. There are no IB examinations in the Middle Years Programme. Instead, classroom teachers design
their own examinations, using a common set of IB-designed assessment criteria to mark the examina-
tions. The classroom teachers’ marks are reviewed by a team of specially trained MYP teachers from
around the world to ensure that the assessment criteria are applied equally to the work of all MYP stu-

dents.

Does the Middle Years Programme lead directly to the Diploma Programme?

The IB Middle Years Programme (MYP) is an excellent preparation for the Diploma Programme. Many
of the concepts, programme elements, and the underlying philosophy found in the MYP are consistent
with those found in the Diploma Programme. Nevertheless, the MYP is not a prerequisite. Indeed,

An educational programme needs
to provide them with discipline,
skills and challenging standavds,
but also with creativity and
Sflexibility. The IBO builds its
programme around these
considerations but it is also
concerned that students develop a
personal value system by which to
guide their own lives, as
thoughtful members of local
communities and the larger world.
-www.ibo.org

schools and school districts may not offer both the
MYP and Diploma Programme. Further, because
schools and school districts establish their own enroll-
ment criteria for participating in the Diploma Pro-
gramme, a student’s prior involvement with the MYP
is not a guarantee of entry into the Diploma Pro-
gramme.

Do Middle Years Programme students receive

any acknowledgement for their work?

Students who complete the Middle Years Programme
may receive an IBO certificate of achievement. While
the certificate is not considered a diploma or a school-
leaving certificate, it is evidence of a student’s good
preparation for further studies, such as the IB Diploma
or other rigorous programmes. It represents significant
achievement and takes into account academic as well
as non-academic aspects, such as community service
and the creation of a personal project.

How does a school become a Middle Years Programme school and how long does it take?
Schools wishing to offer the Middle Years Programme (MYP) to its students must be officially author-
ized by the International Baccalaureate Organization (IBO) to do so. Authorization is granted to schools
that successfully complete the application process, wherein schools present detailed plans and evidence
that they are prepared to offer the complete MYP and have spent at least one full year implementing the
programme on a trial basis.

For more information about the IB Middle Years Programme...
« Check out the IB website at www.ibo.org
« Contact Butch Moening (Principal - Grades 9-12)
(651) 457-9402 or bmoening@sspps.org
. Contact Kathleen Johnson (Principal - Grades 7-8)
(651) 457-9403 or kmjohnson@sspps.org

'
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TESTIMONY IN FAVOR OF THE
AMERICAN HERITAGE IN MINNESOTA
"PuBLIC SCHOOL ACT

HFO867 SF1137

Michael J. Chapman March 29, 2005

»My name is Mlchael J. Chapman I am a resident of Eden Prairie, father. of two chlldren a full
time technical writer, and an author and education researcher. I am also a collector of rare books
~ and the founder of American Heritage Research. For many years, I have conducted curriculum
E “reviews and given 1n-serv1ce trarmng on teachmg accurate balanced hlstory to educators Lo
throughout the nation. - - P : o

Thank you for the opportumty to speak in favor of House Flle 0867 (Senate F1le 1 137)

a ,:. I d llke to begln by readlng Just a few lines from Concurrent Resolutlon 129 presented by
Senator Lieberman and passed unanimously in the US House and Senate during the 106th

. congress

‘ Whereas ba51c knowledge of Unrted States history is essentlal to full and 1nformed part101pat10n v
in civic life...; and citizens who lack knowledge of United States history will also lack an - ‘
' understandmg and apprecratlon of the democratic prrnc1ples that deﬁne and sustam the Nat1on as

Ca ﬁee people

Now therefore be it Resolved that...State officials responsible for higher educatron should ,
~ promote requirements in United States history; and history teachers and educators at all levels
should redouble their efforts to bolster the knowledge of US history among students of all ages
- and to restore the v1tahty of Amerrca s civic memory.’ [Congresswnal Record June 30 2000

: p S6260 S626l] : : : : S

L T he Amerzcan Herzta,qe in Mznnesoz‘a Publzc Schools Act prevrously passed the Mlnnesota House
} twwe and is the answer to congress’s concurrent resolution. As you have seen from David
‘Barton’s testlmony, there is an entire segment of our history that is little known or understood.
: Over the years I’ve also found that textbook pubhshers often ormt certain facts of our hentage

For example th1s popular Mlnnesota textbook is typrcal of the censorshlp of rehglous references
1n the Mayﬂower Compact Notrce the elhpses ,

“We .do, by these presents [this document] combine ourselves 1nto a 01v1l body polltlc |
+- [group]...to enact constitute, and frame such just and equal laws for the general good
of the colony... 1 [as appears in text] . ERRS

- Below is just a portion of what was omitted frorn thetextbovok. (The underlined words were
~ those included in the textbook and separated by ellipses):

! Smith, United States Government, Teachers Edition, American Guidance Service, Inc., Circle Pines, MN, 2001, p.-1.




“In the name of god, amen. We whose names are underwritten, the loyal subjects
of...King James, by the grace of God...having undertaken for the glory of God, and
advancement of ye Christian faith and honor of our king and country, a voyage to plant
ye first colony in ye Northern parts of Virginia, do by these presents solemnly &
mutually in the presence of God, and one of another, covenant and combine ourselves
together into a civil body politic...”

The missing language clearly changes the context and emphasis of this important historical
document. The Mayflower traveler’s faith in God was obviously a very significant part of why
they came to America and sought to establish civil unity.”  Why is this language so often left -
out? The missing language represents important facts from our Amencan history.

. Reportmg the truth about what was written or what the pilgrims beheved is not state-sponsorshlp
- of religion; it’s simply accurate history. Leaving it out is nothing but censorship. ,

Another way that our Founders and their related documents are censored in textbooks is by their
words being taken out of context. Contextual censorship of our Founders leads to a faulty
understanding of essential principles. The importance of these principles can be seen in the fact
that Ainerica is the longest standing Constitutional Republic in the history of the world today.

Take for example, applying modern meaning to the 18™ century words in the Declaration of
Independence not only paint Jefferson in a negative light, but also change the original meamng
of the document This Houghton Mifflin textbook quotation is typical:

When Jefferson wrote that ‘all men’ were equal, he really meant all citizens.” Women
N and blacks were not included.” 2

F irst of all J efferson wrote, “all men are created equal” and the term “men” was used to denote
“mankind” — both male and female — not the specific gender. Furthermore, Jefferson wasa
tireless fighter against slavery. In his original draft of the Declaration of Independence, the first
and longest complaint was that the King forced the continuation of the slave trade against the.
- wishes of most of our colonies. In Jefferson’s Notes on Virginia (summarized on the wall of the
J efferson Memonal) his words explam his true concern regardmg slavery:

“And can the liberties of a nation be thought secure When we have removed thelr only
-~ firm ba81s a conviction in the minds of the people that these liberties are the gift of God;
that they are not to be violated but with His wrath? Indeed, I tremble for my country,
- when I realize that God is just, a.nd His justice cannot sleep forever'” 3 ‘

Another historic figure taken out of context is Alexis De Tocquevﬂle, the French historian and
author of “Democracy in America.” He is often discussed in textbooks, but minus his

- conclusions regarding the influence of religion on America. The Center for Civic Education,
authors of the No Child Left Behind funded civics textbook, “We the People,” assigns
Tocqueville a faulty conclusion based on his censored work:

2 America Will Be, Teachers Edition, Houghton Mifflin 5th grade Social Studies,;Boston, 1994, p. 264,
3 Jefferson Notes on Virginia, Writings, Bergh editor, 1905, Vol. IL, p. 227.




“Tocqueville...wondered how a society so devoted to materialism and the pursuit of
individual self-interest.could produce the civic spirit needed for self- government.”
[Ellipses in textbook.] :

The surrounding text leaves readers with the clear idea that Tocqueville is wondering this about
America. The truth, however is that he was referring to Europe in comparison to America. In
Tocqueville’s uncensored book, he writes: “amongst the Americans materialism may be said to
hardly exist.” > : ‘ :
Later, on the same page, the textbook author concludes: “... Good citizenship for Tocqueville,
therefore, was nothing other than enlightened sélf-interest.” [Emphasis in textbook]. This is
nothing but the author’s opinion based on censored text. Tocqueville never used the term
“enlightened self-interest,” and his conclusions about America were entlrely d1fferent

. Tocquevﬂle s own uncensored words reveal the truth: »

“The Americans combine the notion's of Christianity and of liberty so intimately in their
- minds, that it is 1mp0331b1e to make them conceive the one without the other; . '
“There are persons in France who look upon republican institutions only as a means of
obtaining grandeur.... When these men attack religious opinions, they obey the dlctates |
-of their passions, and not of thelr interests. Desponsm may govem without faith, but -
hberty cannot.”® : o

v ThlS mlsrepresentatlon of Tocquevﬂle fits well w1th the popular redeﬁmtlon of Amerlca S root
principles of government. According to “A More Perfect Union,” a popular 7™ grade Minnesota
textbook, American government was based upon “Enhghtenment principles.” Although few
textbooks include footnotes, this part1cu1ar one explamed how 1t arrived at thlS conclusion:

Accordmg to the textbook, a study of 15 OOO quotatlons from our foundmg era revealed that the
- top three sources most often quoted by our founders were philosophers: Baron De Montesquleu

David Hume and John Lock. Attributing these three to the enlightenment movement sweeping .
Europe the authors conclude that America must be enhghtenment—based 7 :

_.Unfortunately, the authors ignore 1mportant facts from the ongmal study Not mentloned in the
textbook, but revealed in the actual study, the HISTORICAL FACTS are that the Bible was
A dlrectly quoted by our founders TWICE as often as the top three mdrvrduals combmed'8 Ignoring

* We the People, CCE, Calabasas, CA, 10% printing, 2002, p. 191
L Tocqueville Democracy in America, trans by Reeve, Century Co., NY, 1898, Vol II, p. 167.
SIbid,, Vol. 1, p: 392 —393. , : :
TA More Perfect Union, HMSS, 8% grade textbook Boston 1991, p. 83 & 109..

.- 8 Lutz, The Origins of American Constitutionalism, Louisiana State University Press, 1988, p. 141 — 142. Not only did the
textbook ignore the Bible, it also skipped over Sir William Blackstone and listed Hume instead. "Blackstone's Commentaries
on the Law" served 160 years as America's Law textbook. It was Blackstone that defined the phrase, "The Laws of Nature
and of Natures God" mentioned in our Declaration of Independence as “the will of God.” Further, Blackstone explams

.. This law of nature dictated by God Himself is of course superior in obligation to any other law. This law of nature is
bmdmg over all the globe, in all countries at all times. No human laws are of any validity if they are contrary to this...No
human law is to contradict this law of nature and natures God found in the Holy Scripture.” [Blackstone, Commentaries on
the Laws of England, Vol I, Clarendon Press, Oxford, 1765, pp. 41-42] 0
Furthermore, based upon the quotations our founders chose regarding the other tvwo 1nd1v1dua1s the study concludes: “When
it came to building and running civil societies, few American Whigs in the 1770s saw any conflict between what they read in
Locke or Montesquieu and what they read in the Bible.”, Lutz, Origins..., p. 140. ‘




this fact, the textbook concludes about the American Founders: "Here they were, the first people
in history to have the chance to create an entirely new government based on Enlightenment
principles.” The uncensored study clearly shows that the Bible had much more influence on our
foundlng than did the principles of the enlightenment.

The French Revolutlon WhJCh was based on enlightenment pnn01ples led to anarchy and the
reign of terror and finally to the dictatorship of Napoleon. France has been through seven
completely different forms of government since its revolution. America alone has remained a
stable natlon and is now the longest running constltutlonal repubhc in history.

The credit goes to America’s foundmg charter: The Declaration of Independence Lately, the
Declaration has been demoted or snipped entirely from study. Current textbooks present it as
nothing more than an announcement or a list of grievances to justify our separation from - -~
England. Erich Martel, for example, a High School History teacher from Washington DC, has
called it an “historical error” to consider the Declaration a founding document that sets forth
guiding principles for our nation...” explaining: “The Declaration is only symbolically a
Jfounding document since it proclazmed mdependence 1t has no legal status and establzshes no
rzghts or’ dutzes :

‘ The Declara’non of Independence was more than just a proclamation and list of grievances. It
was a statement of principles that our founders believed to be timeless and true. . Among these
was the belief that our rights come from a Creator God and apply equally to all mankind, and

- therefore government’s primary duty is to secure those Creator-given rights. The Deolaratwn

contams 12 such principles that are nowhere found in the Constltutlon 1tse1f

J ohn Qumcy Adams explained the relat1onsh1p between the Declarat1on and Constitution at the

50 anmversary of the Inauguratlon of George Washmgton

- “Now the virtue which had been infused into the Constitution of the Umted States .was

. no other than the concretion of those abstract principles which had been first proclaimed
in the Declaration of Independence — namely, the self-evident truths of the natural and. -
unalienable rights of man...and dissolvent sovereignty of the people, always subordinate

. " to the Supreme Ruler of the universe.... This was the platform upon which the

- Constitution of the United States had been erected. It’s VIRTUES, its republican

- character, consisted in its conformity to the principles proclaimed in the Declaration of
‘Independence. »11

The Constitution, then, were the working papers “written in order to form a more perfect union”
that put the Declaration principles into action. Without that understanding, the Constitution can
be made to say anything — even without amendment. And that, unfortunately, is what the
textbook publishers seem to believe. Houghton Mifflin’s textbook, “A More Perfect Umon” has
a headlng title, “Change Without Amendment” and explalns

® A More Perfect Union, HMSS, p. 83
. 19 Posted testimony on MDE website during Social Studies Standards debate, 2004.
117.Q. Adams, Jubilee of the Constitution. A Discourse..., New York, Samuel Colman VIII, publisher, 1839, p. 54.




~“The Constitution is not a rigid document. ...By unofficial [change] method is meant,
first, the Supreme Court’s interpretation of the Constitution, which differs sometimes
from court to court, depending on the view of new justices.”' :

Without the understanding that our rights come from God, the only thing left is to believe that
- our rights come from the government itself (or, in the case above, the Supreme Court).

Many textbook authors actually come to that conclusion. For example, AGS, Inc’s textbook,
“United States Government,” asks the question: “May citizens enjoy rights that are not lzsted in
the Bill of Rights?” According to the Teacher’s Edition, the proper answer is “NO”!* — In other
words you have no rights unless specifically granted by a government document. »

‘Thisis a ternbly false statement espemally in light of the uncensored 9™ and 10th
- amendments,'* which clearly prove the opposite true — that all non-listed rights are “retained by

the people. ” Our Constitution is a document that /imits the power of the federal government by

specifically enumerating what i¢ has the authority to do. Access to original and complete
. documents would assure that students are exposed to historical facts and more able to freely
- discern for themselves any misinterpretations from any source.

~‘The Universal Declaration of Human Rights is gaining popularity among textbook authors as the
* greater document over America’s Bill of Rights, (See: “We the People” by the CCE, for
- example). However, the Universal Declaration is a document that gives all power to government
- and 11m1ts the rights of people. After listing what rights you may have, Article 29.3 takes them
‘ away “These rights and ﬁeedoms may in no case be exercised contmry to the purposes and
: grmczgle of the United Nations.” S : .

o The “We the People” textbook, written by the CCE does not focus a single lesson on the 2 ot
~ or 10™ amendments while demoting the Bill of Rights as an 18 century relic; nor does it
highlight Article 29.3 of the Universal Declaration of Human Rights as it is venerated. These
lessons seem to be taking hold. A distraught mother gave me a copy of her daughter’s quiz that
showed her “correct” answer: “Our government has absolute authority over the citizens!” [see
attachement] o T

In conclusion:

- If we expect our children — the future voters, citizens, representatives, and defenders of America
—to understand and cherish American principles of Liberty, we must ensure them access to the
ongmal documeénts and writings of our F ounders '

Study after study reveals a deplorable lack of American history-knowledge among our students. -
~ Yet there is an interesting correlating fact that Minnesota's 250 pages of rules governing the

- licensing of teachers require ALL TEACHERS (even gym teachers) to "understand the cultural
~ content, world view, and concepts [of] Indian Tribal Government," and the "vital role of the

12 A More Perfect Union; p. 396,
1? Smith, United States Government, p'. 238.

o I mentioned the uncensored 9™ and 10™ amendments since these seem missing from any meaningful discussion in most
textbooks. Sée Quist, Textbook Review of “We the People” by the CCE, available at www.Edwatch.org, for example.




American Indian value system....""> There is nothing wrong with studying Native American |
History, but those same rules do not likewise require; even among our History Teachers, an

understanding of America’s founding principles, world view, or the vital role of our Founder's

value system.

- The preamble to our Minnesota State Constitution says that we are “grateful to God for our Civil
and Religious liberty.” How can the people of the state of Minnesota perpetuate those blessmgs
1f we contmue to censor its foundmg and source‘7

.The purpose of this Bill is to go the extra step beyond the basic and general framework of the
recently passed social studies standards by ending that censorship and proactively ensuring that .
our children have full access to our Foundmg Prlnc1p1es of Freedom

America's education system has tradltlonally been about the free exchange of ideas. This Bﬂl in
no way threatens that tradition, but rather guarantees it, by eliminating the censorship of our
history based upon religious writings. It simply seeks to balance history with the too often
missing perspective from the Founders’ documents of ideas. -

President Woodrow Wilson once explained: "A nation which does not remember what it was
yesterday, does not know what it is today nor what it is trying to do." Likewise, James Russell
Lowell once said: “How long will the American Repubhc endure‘7 As long as the ideas of the .
'men WhO founded it contmue dominant.” s » : : o

Thank you for cons1der1ng this important bill meant to pass on the ideas that W111 perpetuate the
blessmgs of 01V1l and reli glous liberty for your ch11dren and mine. : ‘

M1chae1 J. Chapma:n
17312 Duck Lake Tra11
Eden Prairie, MN

. 55346 - :

952-949-2776

www.AmericanHeritageR esearch.com

55 Taken from the passed - Proposed Rules Govermng the Llcensmg of Teachers p.7, Sec. 8710.2000, Subp. 4G; also p
165, D.(4)






